AN IMPLEMENTATION OF STRATEGIC MANAGEMENT SYSTEM PLANS
OF KAMPONG CHHEUTEAL HIGH SCHOOL UNDER HER ROYAL
HIGHNESS PRINCESS MAHA CHAKRI
SIRINDHORN'S SPONSORSHIP

KIMCHEANG HONG

THIS DISSERTATION SUBMITTED IN PARTIAL FULFILLMENT OF THE
REQUIREMENTS FOR THE DEGREE OF DOCTOR OF PHILOSOPHY
IN EDUCATIONAL ADMINISTRATION
THE FACULTY OF EDUCATION
BURAPHA UNIVERSITY
DECEMBER 2014
COPYRIGHT OF BURAPHA UNIVERSITY




The dissertation of Kimcheang Hong has been approved by the examining
commitiee to be partial fulfillment of the requirements for the Degree of Doctor of

Philosophy in Educational Administration of Burapha University

Advisory Committee

(//{ﬁw@—d \ﬁé/@/’wﬂ%/“”’ Principal advisor

(Dr. Surath Chaichompu)

This dissertation has been approved by the Faculty of Education to be partial

fulfillment of the requirements for the Degree of Doctor of Philosophy in Educational

Dean of the Faculty of Education
(Associate Professor Dr. Vichit Suratreungchai)

22, Decernber. 2014. ..




ACKNOWLEDGEMENTS

I would like to express my deepest gratitude- to Her Royal Highness Princess
Maha Chakri Sirndhorn and the steering committee of the project of royal
contribution in Education to the Kingdom of Cambodia for providing a grant for my
doctoral study. I am also gratefully indebted to Associate Professor Dr. Montree
Yamkasikorn, my principal advisor, and Dr. Padoongchart Suwanawongse, my co-
advisor for their valuable input and constructive advice that keep me constantly
focused throughout the entire process of my study.

Additionally, I would like to thank my dissertation examining committee,
H.E. Dr. Hang Chuon Naron and Dr. Surath Chaichompu for their valuable guidance
and suggestions while I completed my dissertation. My heartfelt thanks also go to a
number of people for their kind help and supports. To Gen. Vapirom Manasrangsri,
Associate Professor Dr. Kanniga Sachakul, Associate Professor Dr. Siripaarn
Suwanmonkha, Associate Professor Poomjitr Ruangdej, Dr. Chatchanok Saisuwan,
Dr. Chanpom Prommas, Assistant Professor Wimonrat Chaturanon, Assistant
Professor Dr. Sumet Ngamkanok, Assistant Professor Dr. Sittiporn Niyomsrisomsak,
and Assistant Professor Dr. Chareonwit Sompongtam, who contributed their
mentorship and directions to me during my graduate study.

I also owe particular thanks to Dr. Denchai Prabjandee for his highly
appreciated efforts and great assistance in proofreading and editing the language used
in this dissertation report. Also, a special thanks to all of my beloved friends, Ms.
Phatcharee Thongampai, Ms. Watanu Wutthiwan, and Ms. Jutamas Juntanee for their
interesting ideas, motivation and sincere support. [ extend my gratitude to Burapha
University for giving me the chance to gain a doctoral degree and to all the
educational and administrative staff at Burapha University who contributed directly
and indirectly to the completion of this dissertation. Last but not least, my profound
appreciation goes to my family for their encouragement and moral support throughout

my study.

Kimcheang Hong




54820027: MAJOR: EDUCATIONAL ADMINISTRATION, Ph.D.
KEYWORDS: STRATEGIC MANAGEMENT SYSTEM PLAN/BALANCED
SCORECARD/IMPLEMENATION PROCESS/BARRIERS/
EFFECTIVENESS/ RECOMMENDATIONS
KIMCHEANG HONG: AN IMPLEMENTATION OF STRATEGIC
MANAGEMENT SYSTEM PLANS OF KAMPONG CHHEUTEAL HIGH
SCHOOL UNDER HER ROYAL HIGHNESS PRINCESS MAHA CHAKRI
- SIRINDHORN’S SPONSORSHIP; ADVISORY COMMI:FTEE: ASSOC.PROF.
MONTREE YAMKASIKORN, Ed.D.,, PADOONGCHART SUWANAWONGSE,
Ph.D. 192 P. 2014

Increasing competitive education among ASEAN countries fosters schools
to focus on strategy implementation. The objectives of this study were to investigate
the implementation process, the barriers, effectiveness of the Strategic Management
System Plans, and to propose recommendations for successful strategy
implementation. The participants in this study included 55 teachers, 10 students, 9
community representatives, 3 officers from the Ministry of Education Youth and
Sport, and 1 committee member of Her Royal Highness Princess Education Project.
The study employ—ed an embedded mixed-method research approach, and the data
collection lasted for six months. The data were collected in both qualitatively through
in-depth interviews, focus group discussions, and observations, and quantitatively
through a questionnaire. Thematic analysis}technique was used to analyze qualitative
data, while descriptive statistics and interpretive technique were used to analyze the
quantitative data.

The results of the study revealed that the implementation process of the
Strategic Management System Plans adopted the Plan-Act-Observe-Reflect
framework. Regarding the barriers to the strategy implementation, six potential
barriers were found: financial resource allocation, leadership constraint, ineffective
organizational structure, poor understanding of strategy, inflexible organizational
culture, and poor communication. In spite of the limitation, the result revealed that the
Strategic Management System Plans has gradually increased the school effectiveness

in many aspects. The effectiveness on students/stakeholders perspective was found




the highest, while that of financial perspective needed more improvement. The study
suggested that a few of the school strategies should be reviewed and a flexible
guideline should be formulated in order to facilitate the implementation process of

school strategy.
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CHAPTER 1
INTRODUCTION

Background and Statement of Problem

In the current world situation, globalization and regional integration makes
an increasing dynamic and information-driven environment. Organizational operation
has become increasingly uncertain in recent years. New economic challenges, rapid
growth of information technology, the requirement of qualified human capital with
muitilingual proficiencies, and the needs of better quality service are increasing. To
survive tn this competitive world, both public and private organizations have placed
the effectiveness and efficiency of their operational performances on high agenda.

Many researchers (e.g., Amstrong, 2000; Mittenthal, 2002; and Stuffiebeam
and Shinkfield, 2007) proposed that one of the meaningful ways to achieve high
performance of both profit and non-profit organizations is to reflect their own practice
through a thorough implementation of the Strategic Management System plans. The
utilization of the Strategic Management System Plans and their regularly
comprehensive assessment are significantly essential for quality improvement as a
critical evaluation that can reflect the organization’s strengths and limitations as well
as, judge orgam’zatiénal performance against specific objectives in order to see
vwhether objectives are achieved, and the outcomes are fruitful. Additionally, strategic
thoughts and strategic actions enable organizations to deal with, successfully adapt
and improve their future environment and performance. Furthermore, strategic
management system plans structures the direction of an organization in order to
achieve its desirable vision (Kraus, Harms, & Schwarz, 2006; Nayeri, Mashhadi, &
Mohajeri, 2008).

In today’s knowledge-based society, education is widely considered to be a
foundation pillar and a vital catalyst for human development (MoEYS, 2010;
UNESCO, 2010). This belief has resulted in a rapid increase in regional and global
requirement for education quality (Belawati & Zuhairi, 2007). To produce good
quality of education, school Strategic Management System Plans has been placed as

one of the major concerns of educational policy makers and practitioners. The




—

evidence can be seen through the contemporary application of a number of evaluation
and Strategic Management System Plans frameworks in a global educational setting
such as Balanced Scorecard of Kaplan and Norton, Plan-Do-Check-Act (PDCA) of
W. Edwards Deming, Plan-Do-Study-Act (PDSA) of Shewhart, Context-Input-
Process-Product (CIPP) of Stufﬂebea;:n and his colleagues, SAR model of Office of
the Public Sector Development Commission (OPDC), The Malcolm Baldrige
National Quality Award (MBNQA) and so forth. The growth in Strategic
Management System Plans implementation and its evaluation is due to several
reasons.

To begin with, first school Strategic Management System Plans is widely
acknowledged as a powerful means of improving the quality of education, deciding
what the learners needs to learn and what the teachers need to teach in schools,
promoting high levels of school improvement and student academic success
(Agrawal, 2004). Second, schoo! strategic management system plans focuses‘on the
goal and obtains the commitment of all the stakeholders to the accomplishment of the
goal set and consequently resulted in quality improvement (Rita & Laksmi, 2009).
Third, school Strategic Management System Plans provides an opportunity for the
whole school community, including students, parents and all staff members, to reflect
on school’s outcomes in light of their strategic goals, targets and key improvement
strategies from the previous planning cycle. This includes examining teaching and
leamning strategies, the performance and development culture and other aspects of
school operations. Thus, it can be said that effective schools consistently reflect on
their strategic performance as a matter of course (The Australian Department of
Education and Early Childhood Development, 2012). Fourth, the evaluation result of
school Strategic Management System Plans provides the schools with vital roles in
shaping the future of the nation through educating and equipping people with world
knowledge, required skills, and good human attitude (Nayeri et al., 2008).

Realizing the importance of school Strategic Management System Plans, the
Cambodian Ministry of Education, Youth, and Sport (MoEYS) has put this issue high
priority on the agenda of education policy (Chea, 2012). Particularly, in 2010 the
MoEYS adopted and released their policy plans entitled Education Strategic Plan

2009-2013 in which implementation and regular evaluation are strongly stressed in



order to ensure that the strategy implementation 1s on the right track. With education
strategic plan, the MoEYS expects to promote a good quality of education so that
graduates will be able to prepare and secure themselves in the ASEAN competitive
sphere. Specifically, the MoEYS aims to achieve three major areas, ensuring equitable
access to education service, improving quality and efficiency of education service,
and developing instrtutional and capacity for educational staff for decentralization.

Despite a remarkable emphasis on the Strategic Management System Plans,
the educational operation of most Cambodian schools practically follows short-term
plans that mostly focus on activities to promote students’ outcome. In other words, the
school strategic plan has been overlooked. It is possible that the better school
performance may be due to many supporting strategic plans. Accordingly to Kaplan
and Norton (2004), the effectiveness of school performance relates to the execution of
strategic plans covering four perspectives, namely customers (students/stakeholders),
internal process, learning growth and financial. Similarly, the Office of the Public
Sector Development Commission (OPDC) of Thailand (2008) suggests that
effectiveness of school performance can be witnessed via four respective criteria,
namely effectiveness of mission, quality of the service, efficiency of operations and
organization development.

Kampong Chheuteal High School, the first Cambodian dual-system
secondary school, offering both the general and vocational education, has been named
as a sample of best practice school by the MoEYS. Recently, the school has
experienced a significant increase in number of vocational student enrollments. The
school has been currently under the support of HRH Princess Maha Chakrt Sirindhom
of Thailand and is almost fully equipped with necessary materials and facilities.

Despite adequate facilities and materials, the school performance has been
considered rather low. To elaborate based on annual school report of 2013, out of the
20 high schools in the province the national exam result of Kampong Chheuteal High
School students ranked at 17", 11" and 12" in academic years 2012, 2013, and 2014
respectively. Likewise, many workplaces and higher education institutions questioned
whether the school produces qualified graduates for their recruitment requirement.
These concerns indicate the ineffective operation of school programs. To effectively

deal with these potential matters, a series of workshops and study tours were
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organized for Kampong Chheuteal High School administrators and teachers in order
to find out causes of the problems and to strengthen the school effectiveness. Similar
to what proposed by Amstrong (2000), Mittenthal (2002), and Stufflebeam and |
Shinkfield (2007), the result of the workshop suggested the best ways found to help
the school to address these challenges is to develop and implement strategic
management system plans.

With the assistance from HRI{ Princess Maha Chakri Sirindhom Education
Froject in the Kingdom of Cambodia, the Faculty of Education, Burapha University,
together with, MoEYS of Cambodia, a complete version of the Strategic Management
System Plans of Kampong Chheuteal High School was created in 2012. However, the
umplementation of these plans has been extensivély limited. In other words, no in-
depth and full scale-implementation of strategic actions has been conducted
(Kampong Chheuteal High School Report, 2012). According to Omstein and Hunkins
(1998), the implementation of the organizational Strategic Management System Plans
could help the school to comprehend the success and failures. Furthermore, regular
evaluation of strategic plan implementation could help the school cope with obstacles
and improve their performance by obtaining data to determine whether to make
changes, to make modifications, eliminations and/or accept something ih-tﬁe plan
(Chen, Wang, & Yang, 2009; Saya_reh, 2007; Stufflebeam & Shinkfield, 2.0_07).
Therefore, it can be said that a systematic and perpetual implementation of strategic
management system plans is a must while determining future strategies.

As mentioned above, the implementation of the Strategic Management
System Plans and their regular evaluation are powerful tools to reflect the past
organizational performance. In addition, it is a useful tool for improving the
performance and setting up future strategies of organization. As the Strategic
Management System Plans of Kampong Chheuteal High School has not been fully
implemented, therefore, it is necessary to conduct a study to examine the
implementation process of the Strategic Management System Plans and to investigate
whether those plans are positively effective and responsive to the school ultimate

objectives.




Research Questions

The research questions for this study are as follows:

I. How is the implementation process of the Strategic Management System
Plans conducted at Kampong Chheuteal High School?

2. What are the obstacles to the implementation process of the Strategic
Management System Plans of Kampong Chheuteal High School?

3. To what extent do the Strategic Management System Plans of Kampong
Chheuteal High School be successfully implemented?

4. What are the recommendations for educators to effectively implement the

Strategic management System Plans?

Research Objectives

There are four research objectives for this study:

1. To understand the implementation process of the Strategic Management
System Plans of Kampong Chheuteal High School.

2. To idenuify the constraints hindering in implementing the Strategic
management System Plans of Kampong Chheuteal High School. _

3. To assess the effectiveness of the Strategic Management System P]aﬁs’of
Kampong Chheuteal High School in Cambodia. |

4. To propose recommendations for educators to effectively implement the

Strategic Management System Plans.

>

Significance of the Study

The findings of this study are able to make a number of contributions. First,
it provides an insight into the implementation phase of the Strategic Management
System Plans of educational institutions; especially it helps Kampong Chheuteal High
School; successfully increase their strategic operational efficiency. Second, it is used
as a useful guideline for other dual-system schools to adapt for the sake of their best
practice. Third, it creates opportunity to all related agencies and stakeholders to
participate in troubleshooting school internal quality assurance standards. Finally, it is

useful informative resource for researchers in similar fields as it adds up to the



existing literature relating to effective tmplementation of the Strategic Management

System Plans.

Scope of the Study

This research study was conducted at Kampong Chheuteal High School
which is located in Prasat Sambor District of Kampong Thom Province in the
Kingdom of Cambodia. The school was purpostvely selected, as it is the first
Cambodian dual-system secondary school providing both general and vocational
education in the Kingdom of Cambodia. Recently, the school developed the Strategic
management System Plans to be used to promote the effectiveness of its performance.
Despite the completion of school document on the Strategic Management System
Plans, these plans have been a seemingly new issue for schoolteachers and
stakeholders. As a result, the practicg of these plans has been challenging, as many
aspect of these plans have not been thoroughly and systematically implemented.

To get in-depth and adequate needed data, this research study was conducted
in the form of participatory action research (PAR) to investigate the implementation
pracess of the Strategic Management System Plans in four perspectives of Balanced
Scorecard of Kaplan and Norton (2004): ﬁnéncial, learning and growth, internal
process and customer. During the study, a self-reflection cycle of Plan-Action-
Observe-Reflect (Kemmis and McTaggart, 2007) was employed. To collect all related
data, nine internal researchers, who are administrators and department heads of
Kampong Chheuteal High School, were invited to participate in this study. All the
internal researchers were provided with a training session on the overview of this
research study, the process of the research, aﬁd the systematic data collection in order

to ensure that they all would participate in this research study in the same manner.

Conceptual Framework

The conceptual foundation of this study applies the integration of three
frameworks: the strategic plan process of Taylor and Miroiu (2002); the concept of
Balance Scorecard proposed by Kaplan and Norton (2004); and the integration of a
self-reflection cycle of Plan-Action-Observe-Reflect (PAOR) with Appreciation-
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Influence-Control (AIC) techniques in participatory action proposed by Kemmis and
Taggart (2007).

Toylor and Moiroiu (2002) described more inclusive framework of the
strategic management planning process through four phases, planning, documentation
and dissemination, implementation, and monitoring while the Balanced Scorecard of
Kaplan and Norton is used as a management tool for analyzing, monitoring, and
evaluating the work of the organization in four perspectives: students/stakeholder,
internal process, learning and growth, and financial. The Balanced Scorecard is also
used to create quality improvements in effectiveness and efficiency and to track the
progress of implementation based on key performance indicators (KPIs), and to
enable executives and practitioners to evaluate work processes and status in
comparison with the overall objectives specified in the performance agreement.
Moreover, a self-reflection cycle of Plan-Action-Observe-Reflect (PAOR) is used in a
participatory action research studies to allow researchers to visit a phenomenon at a
higher level;.to understand a particular issue within an educational context; and to
make decision through enhance understanding. In addition, the technique of
Appreciation- Influence-Control (AIC) is the process of communication when a group
of people Have a willing to listen to other participants’ opinions (Appreciation) via
conversation (Influence) and responsible for work (Control) by brainstorming and
presenting the information to a group for developing the community and action plans.

The summary of the research framework is shown in figure I as follows:
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~ Operational Definition of Terms

To clearly understand the terms used in this study, and to avoid
misunderstanding from different audiences of the report, the meanings of particular
terms are provided as follows.

1. Implementation is an execution of action plans and projects of Kampong
Chheuteal High School. It is an ongoing process of gathering and discussing
information from multiple and diverse sources: documents, internal researchers,
school administrators, teachers, students, and stakeholders. The implementation
collects data through a number of means, interviews, questionnaire, field notes,
observation, and checklist, in order to understand and improve the schoo!
performance. The implementation also employs a seif-reflection cycle of Plan-Action-
Observe-Reflect in making expectations explicit and public; setting appropriate
criteria and high standards for educational quality; systematically gathering,
analyzing, and interpreting evidence to determine how well performance matches
those expectations and standards, and using the resulting information to document,
explain, and improve performance.

2. Strategic Management System Plans (SMSP) refers to Kampong
Chheuteal High School’s Strategic Management System Plans which were jointly
formulated by all levels of Kampong Chheuteal High School’s staff members together
with related agencies, HRH Princess Education Project, the Faculty of Education of
Burapha University, and the departments under the supervision of the MoEYS. The
plans consist of 12 strategies and 24 indicators. Each indicator 1s supported by a >
number of projects or action plans. These plans were developed based on four
perspectives of Balanced Scorecard, students/stakehoiders, learning, growth, internal
process, and financial. All the four perspectives are utilized as a mechanism to
promote school performance. The explanation of each perspective is provided as
follows:

2.1 Students/stakeholders Perspective: Providing a various educational
services to all stakeholders based on the needs of community and labor market. At the
same time, equipping them with knowledge, skills, good ethic and learning happiness
so that the graduates will become complete persons and be able to independently run

their own business as well as to coliaboratively work in a competitive work sphere.
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2.2 Learning and Growth Perspective: Providing additional professional
expertise 10 school administrators and teachers so that you will have adequate ability
to promote the school to meet an international quality standard. -

2.3 Internal Process Perspective: Developing Intemal Quality Assurance,
using five management systems to strengthen the school effectiveness, and turmning
school to be an effective learning resource.

2.4 Financial Perspective: Maximizing school revenue by effectively
using existing resources; and strengthening school financial system based on a good
govemance basis. -

3. Effectiveness of School Strategic Management System Plans refers to
the degree to which objectives of the school indicated in the Strategic Management
System Plans are achieved and the extent to which targeted problems are solved. The
effectiveness is observed based on the achievement of strategic action plans and
projects. The effectiveness is quantitatively and qualitatively evaluated using KIPs
checklist, questionnaire, field note and in-depth interview.

4. Kampong Chheuteal High School refers to the first dual-system
secondary school, located in Sambor Commune, Prasat Sambo District, Kampong
Thom Province of Cambodia. The school offers students with both general and
general education. Thegeneral education consists of three gradé' levels ranging from
grade 10 to 12 while the vocational education provides post-grade nine students with
three years vocational and technical training programs in four majors: Electricity,
Electronic, Agronomy, and Animal Husbandry. ;Fhe school has a clear mission,
which states that “Kampong Chheuteal High School is an excellent school for
community and national development”. To achieve this vision, the school has a
mission to provide a quality secondary education with excellent academic knowledge,
vocational competencies and integrity.

5. HRH Princess Maha Chakri Sirindhorn Sponsorship is the support
under Her Royal Highness Princess Maha Chakri Sirindhorn’s project in education in
the Kingdom of Cambodia. The project has started since 2000 and resulted in the
establishment and continuing development of Kampong Chheuteal High School.
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Limitation of the Study

There are a few limitations in this study. First, the period of time ts
constraint as the implementation of the Strategic Management System Plans only
lasted for six months. Therefore, most of the projects had not evaluated yet when the
researcher collected the data. To obtain completed data on both progress and end-year
result, the implementation of the Strategic Management System Plans should at least
last for one academic year. Second, the low number of the participants could affect
the result of the study. As this study selected the participants based on voluntary basis,
only 55 out of the 84 teachers and 13 stakeholders participated in this study.
Therefore, the collected data may not be adequately insightful. Third, the context in
which this study was conducted may limit its generalizability. Because the study only
conducted within Kampong Chheuteal High School, its immediate application may
only be appropriate for other schools with similar structures, culture, operation, and

environments.

QOutline of the Study

This study consists of five main separate chapters. These chapters are
outhined as below: |

Chapter 1, the introduction chapter, describes the background of the present
study. Tt includes the statement of the problem, research questions, research
objectives, significance of the study, scope of the study, research framework and
operational definitions of terms.

Chapter 2, the review of literature chapter, reviews the underly_ir_lg
theoretical frameworks and previous research studies that are considered relevant to
and form the basis of this study. The concepts presented in this chaptér are
categorized into seven sections. First, concept of the Strategic Management System
Plans is discussed. In this section, the formation process and the implementation of
the Strategic Management System Plans are identified. Second, the Balanced
Scorecard approach to assess the effectiveness of the Strategic Management System
Plans is elaborated. This section includes the principles of the Balanced Scorecard,

and the concepts of Balanced Scorecard in general and that in education. Third, the
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concept of participatory action research is explained. Fourth, the model of
Appreciation- Influence- Control (AIC) is addressed where the techniques of PAOR 15
explained. Fifth, the overview of Cambodian education is presented in order to
provide readers with an understanding of the system, policies, and strategies of
Cambodian education. Sixth, the background, current status, and the Strategic
Management System Plans of Kampong Chheuteal High School are provided. Last, a
review of previous research studies on Balanced Scorecard and the Strategic
Management System Plans is illustrated.

Chapter 3 deals with the research methodology of the study. It covers the
research design, population and participants, research procedures, research
instruments, and the methods of data collection and data analysis.

Chapter 4 presents the findings of the study. Data obtained from the primary
and secondary sources are analyzed and presented in accordance with the research
questions. This chapter also presents additional findings.

Chapter 5 includes the sum_r-nary and discussions of the study. This includes
the comparison of the findings of this study with those of previous studies as well as
related concepts and literature. This chapter also includes limitations of the study,
implications for policy and Operatifj'nal level. Furthermore, it ends up with

recommendations for further research studies.




CHAPTER 2 |
REVIEW OF LITERATURE

This research study applies steps of participatory action research with the
integration of Appreciation-Influence-Control technique (AIC) for the implementation
and evaluation process of the school Strategic Management System Plans based on
four perspectives of Balanced Scorecard. To provide background for this study, the
following topics are respectively addressed; concepts of strategic management system
plans, Balanced Scorecard approach to the Strategic Management System Plans,
concept of participatory action research, Appreciation-Influence-Control Model,
Cambodian educational background, Kampong Chheuteal High School and its
Strategic Management System Plans, and previous related studies on both the

application of Balanced Scorecard and the Strategic Management System Plans.

Concept of Strategic Management System Plans

In this study, the Strategic Management System Plans of Kampong
Chheuteal High School are implemented. To address more insight about the Strategic
Ménagement System Plans, this section addresses the definition and a process of the
Strategic Management System Plans.

Definition of Strategic Management System Plans

Many researchers have defined the definition of the Strategic Management
System Plans., However, their perspectives are commonly found similar. Yelder
(1999) defined the Strategic Management System Plans as an essential process in
preparing to carry out the organization’s mission. An effective strategic management
syétem plans provides a framework to make decisions on how to allocate
organizational resources, address challenges and take advantage of opportunities that
arise along the way. Similarly, the Strategic Management System Plans are defined as
a long-term, future-oriented process of assessment, goal setting, and strategy building
that maps an explicit path between the present and a vision of the future, that relies on
careful consideration of an organization’s capabilities and environment, and leads to

priority-based resource allocation and other decisions. The Strategic Management
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System Plans can also be defined as a tool that provides guidance in fulfilling a
mission with maximum efficiency and impact. Furthermore, Thomas (2005) defined
that strategic management system plans are disciplined efforts to produce fundamental
decisions and actions that shape and guide what an organization is, what it does, and
why it does it.

Therefore, it can be concluded that the Strategic Management System Plans
are tools or road maps to lead the organization to the future desire. They are dynamic
process of continuously looking at the current situation and plotting the next move of
the organization. The Strategic Management System Plans consist of a process of
defining their strategies, or directions, and making decisions on allocating resources
to pursue these strategies, including financial and human capitals.

Process of Strategic Management System Plans

Many public and private institutions develop their own strategic
management system plans in different ways. They use them as guidelines to improve
their organizational performance. This study, however, adapts a model of the Strategic
Management System Plans process of Taylor and Miroiu (2002) in which four main
phases are respectively discussed: Planning, Documentation and Dissemination,
Implementation, and Monitoring.

Phase One: Planning

The Strategic Management System Plans begin with planning process
which refers to gathering information, conducting research on and analyzing strategy
and plans, and creating ideas and choices. Taylor and Miroiu (2002} suggested four
elements within this process, namely “scanning” or information collation,
“analyzing”, “‘generating ideas”, and “enabling”.

Scanning, or the accumulation of information, is the process of
identifying and observing characteristics and changes, which will have an impact on
the organization. The scanning mostly focuses on both analyzing the external and
internal environment. With external environment scanning, several factors that may
have a positive or negative impact on organization’s ability to achieve the vision, such
as government policy changes, economic and political changes, technological
changes, societal expectations, and competitive forces are emphasized. On the other

hand, the internal environment scanning mainly includes inventory, staff, resources,
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student enrollment; pass rates, available physical resources, programs, culture, and
politics (Hayward & Ncayiyana, 2003; Taylor & Miroiu, 2002; Tromp & Ruben,
2004; Wilcoxson, 2012). At the same time, the organization must also assess internal
strengths and weakness. This type of assessment is referred as a SWOT analysis
(Sherman, Rowley, & Armandi, 2007).

Upon completion of SWOT analysis, a thorough analysis of the compiled
information must be performed (Taylor & Miroiu, 2002; Tromp & Ruben, 2004;
Wilcoxson, 2012). The analysis aims at identifying the organization’s strategic issues
such as policy problems, critical challenges affecting mandates, mission, vision or
goals and so forth. Particularly, the analysis help identify issue of success and
difficulties. Conclusions drawn from the analysis should be reflected in the final
strategic management plans.

Another element of the planning phase is generating ideas in which three
categories are taken into consideration: undertaking new ideas, making improvements
to existing activities, and withdrawing from existing activities. To address this matter,
ideas from all levels within the organization as well as from external parties are
required (Taylor & Miroiu, 2002; Wilcoxson, 2012).

The last element “enabling” described by Taylor and Miroiu (2002) is
conditions will lead to successful strategic manag;ment plans. These conditions are
divided into three categories: personal qualities, resource required to support changes,
and information for manager. Personal qualities refer to positive attitudes toward new
ideas, willingness to change and learn from mistakes, incentives to encourage people
to make contributions, determination, ability to enthuse and motivate others, vision,
creativity, imagination, leadership, flexible teaching and research personnel, planning
and monitoring, and counseling. Resources required to support change are incentives
to cut costs and generate income, time to prepare and consult, financing to invest in
change, and estate and other physical assets. The information for managers refers to
data for analysis, monitoring reports on return plans, and project progress reports.

Phase Two: Documentation and Dissemination

Documentation
In this study, the pattern of the Strategic Management System Plans

document consists of five key components: (1) mission, vision, activities and values,
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(2) SWOT analysis, (3) strategic goals and objectives, and (5) the establishment of
strategies, indicators, and implementation plans.

‘First, the foundation and the key component of the Strategic
Management System Plans document are the vision, mission, activities and values of
the organization (Iowa State University, 2011). A vision statement is a portrayal of
what an tnstitution aspires to become. It describes the type of the organization
envisions for its constituency as a result of the work of the organization. Also, it
should challenge the institution and its members and help drive it in the right
direction. Vision statements should alsb be easy to remember and easily understood
(rlayward & Ncayiyana, 2003). At the same time, the mission statement helps an
organization identify strategies that will ultimately result in a more effective and
higher quality institution (Morzinski, 2010). A good mission statement describes what
the organization will do, who it will do it for, and how it will achieve the vision. The
mission statement is often the only statement many people will read about an
organization while an activities statement describes the business or general activities
the organization will use to achieve its vision. The value statement describes the
principles and beliefs that guide the operations of the organization. It provides
guidance when tough decisions must be made, for 'exa.mple in allocating scarce
resources, or when presented with a donation from a éyoup which may be
incompatible with the organization’s mission

Second component of the Strategic Management System Plans is a
SWOT analysis (Sherman et al., 2007, ;l'aylor & Miroiu, 2002). SWOT typically
stands for strengths, weaknesses, opportunities and threats. A SWOT analysis seeks
out ideas from all staff levels within the institution as well as from external parties. It
may consist of a combination of individual interviews, surveys, focus groups, research
of relevant socioeconomic trends, and an internal organizational assessment of the
administrative and program-related capacities of the organization. The methods used
by the organization to gather the information required for the SWOT analysis will be
based on the financial and human resources available. The result from SWOT analysis
help identify the priority of the strategic issues by deciding which of these conditions

or situations are having the greatest impact on its ability to fulfill the organization
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vision and which opportunities must be capitalized upon immediately to achieve the
organizational vision.

Third, the identification of the strategic issues usually goes along with
strategic goals (Iowa State University, 2011). Strategic issues resulted in desired
strategic goals which are directly related to the organization’s mission statement. The
final component of strategic management system plans is forrnulation of strategies,
indicators, and operational action plans (Taylor & Miroiu, 2002) which describe the
resources required to achieve the objectives, and identifying existing organizational
resources to be altocated. Moreover, the schedule to periodically monitor and evaluate
the progress of the action plans is made. If internal or external conditions have
changed, it may be necessary to revisit the planning process and assess the validity of
the strategic goals and objectives.

Dissemination

Having completed development of the Strategic Management System
Plans together with their operational plans, it is essential to fully disseminate among
involved parties. A successful process of strategic management system plans is
heavily dependent on support, participation, and communication from the entire
campus community and stakeholders (Goho & Webb, 2003; Welsh, Nunez, &
Petrosko, 2005).

Because the Strategic Management System Plans are organization
document, it should disseminated throughout the organization and also be available
outside of the organization, either in full or in an abridged form or both (Wilcoxson,
2012)>. Moreover, it should be written in a form that is readily understood by non-
education experts (Taylor & Miroiu, 2002). Internally, the full Strategic Management
System Plans may be made available to all staff, either in hard.or electronic copy.
Sometimes summary publications are helpful where further internal or external
dissemination is appropriate.

Phase Three: Implementation

The process of strategy execution requires implementation after the
Strategic Management System Plans has been completely formulated, and this
subsection focuses on transforming a strategy into action or practice. In order to

achieve a successful implementation of the Strategic Management System Plans,
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Taylor and Miroiu (2002) suggested a number of important issues to keep in mind as
follows:

First, the organizational structure of the organization should be in line
with the Strategic Management System Plans. The structure includes the number and
size of academic units, the structure of academic and administrative support services,
and the responsibilities of administrators. Challenges in implementing a strategy have
changed over time and mostly related to inappropriate organizational structure and
lack of top management support (Atkinson, 2006). Second, it is imperative that the
institutional arrangements for resource allocation support the planning process and are
not in conflict with it. It will negatively result if a resource allocation model runs
counter to planning objectives. To avoid this constraint, Taylor and Miroiu (2002)
proposed a number of ways: (1) same people should involve in both planning and
resource allocation; (2) the various processes should be scheduled to follow a logical
progression; (3) resource allocation is ensured to be conducted in a transparent way;
and (4) all plans should be prepared in recognition of resource requirement. Third, it
is obvious that planning may lead to radical change within an organization. Therefore,
organizational management requires a shared vision, a clear strategy, supportive
resource allocation, and .effective monitoring. In particular, it requires strong
management of human resources including communication, counseling, consultation,
training, staff development, recruitment, and rewarding. Fourth, a strategic
management plans result in a number of new projects. Therefore, it is necessary to use
more formal methods of project management. A committee may be appointed to take
forwards particular tasks. Finally, effective communication of the progress across the
institution should be created (Noble, 1999).

Overall, the implementation of the Strategic Management System Plans is
a demanding and multi-phased process for organizations, which is dependent upon the
capability and delivery of individual members of staff. They must be equipped
through appropriate resourcing and training, and motivated, through effective

leadership, incentives, and rewards.
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Phase Four: Monitoring

The final phase in the Strategic Management System Plans is monitoring
or evaluating. It is a very crucial phase as it primarily aims to assess ongoing progress
made towards achievement of the targets. It is also enables an organization to
determine whether the Strategic Management System Plans are working. Ongoing and
regular monitoring will help determine whether or not specific strategies and action
plans should be maintained, adjusted, revised, or deleted from the plan entirely
(Taylor & Mirotu, 2002; Wilcoxson, 2012). Monitoring will also take into account
changing circumstances and environment. Both the overall strategic management
system plans and the various operational strategies need to be monitored.

Effective monitoring process should be thorough and precise. To help
ensure continued progress and support for the strategic management plans, the
monitoring process should provide constructive feedback and inspire creativity. Also,
the monitoring process should not be threatening as this may lead to a lack of support
or even individual conflict against the whole plans. An effective monitoring process
should allow for corrections and modifications that will have a positive impact on
future planning activities (Wilcoxson, 2012).

A variety of methods can be used to monitor progress including
checklists, audits, and key performance indicators such as student data, measures of
research activity, and financial information (Taylor & Miroiu, 2002).

Overall responsibility for monitoring must rest with the governing body.
However, in practice, it is necessary to develop a structure for monitoring at all levels
withiﬁ the institution. Again, a key role will be exercised by the main planning and

resources who are administrators, and heads of the departments.

Approaches to Strategic Management System Plans: Balanced
Scorecard

A number of approaches have been used as a foundation concept to
formulate the Strategic Management System Plans. Although, there are other models
and approaches that could be highlighted, this section only addresses the Balanced

Scorecard approach as it is mainly used as a core framework in this study.
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Concept of Balanced Scorecard

The Balanced Scorecard 1s a strategic planning and management evaluation
system that is used extensively in business and industry, government, and non-profit
organizations worldwide to monitor organizational performance against its strategic
goals. ‘

The Balanced Scorecard serves as a tool for defining strategic objectives and
communicating them throughout the organization, identifying initiatives to achieve
those objectives, and evaluating whether those objectives have been achieved
(Buytendijk, Wood, & Geishecker, 2004; Kaplan & Norton, 2000, 2001; Niven,
2002). The Balanced Scorecard is also linked to organizational strategies through a
strategy map which translates expected results into testable hypotheses to enhance the
process of using the strategically aligned scorecard measures as a way of measuring
the success of strategy (Kaplan & Norton, 2001; Matthews, 2011).

Early writings on the Balanced Scorecard focused on the ability of multiple
measures to provide a more balanced perspective of private business sectors or
companies’ performance (Kaplan & Norton 1992). With this regard, managers solely
focused on financial performance measures. On contrary, Kaplan and Norton (1992)
suggested that there should be a balance between internal and external measures,
between outcome measures and drivers of success, and between objective and
subjective measures of performance.

With this belief, the current Balanced Scorecard measurement has been
proposed focusing on four perspectives as a center of organizational performance
control system. Figure 2 illustrated in the outline of the Balanced Scorecard

perspectives.
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FINANCIAL
PERSPECTIVE
How do we look to our
shareholders?

T INTERNAL BUSINESS
ngggggﬁ& ¢ | THE BALANCED L_, PROCESSES
How do our customers see us? SCORECARD PERSPECTIVE
At what must we excel?
LEARNING AND
GROWTH PERSPECTIVE
How can we continue to
improve?

Figure 2 Four Perspectives of Balanced Scorecard (Kaplan & Norton, 2004)

~ The financial and customer perspectives describe the desired outcomes

sought by the organization. While the internal processes and intemal growth
perspectives show how the organization creates these desired outcomes (Farid, Nejati,
& Mirfakhredini, 2008). All the four perspectives need to be inter-supported. '
According to Kaplan and Norton (2004) aligning objectives in these four pefspectives
are the key to value creation, and, henc;, to a focused and internal consistent strategy.
In this way, managers can identify a causal chain from the performance drivers to
financial outcomes. From the top of the chain on down, desired financial outcomes
can only be accomplished only if customers are satisfied. To realjze the customer
value propositions, internal processes must be created and delivered. Finally, the
internal processes must be supported by an organization’s learning and growth.

Principles of Balanced Scorecard

The Balanced Scorecard was initially considered as an organizational
performance measurement tool that included non-financial as well as financial
measures. By ensuring that all of the objectives and measures inherent to it are
derived from an organization’s vision and its resulting strategy, Kaplan and Norton
(2001) suggested that strategy-focused organizations need to transform the Balanced
Scorecard from a performance management tool into a strategic tool by adhering to

the five key principles as follows:
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Principle I: Translate Strategy into Operational Terms

In order to be a strategy-focused organization, it is necessary that the
organization put strategy at the center of its management process. Strategy cannot be
executed if it cannot be understood by the stakeholders. Likewise, the strategy cannot
be understood if it cannot be described. In the past, however, there has been no
generally accepted framework for describing strategy and the value created from
intangtble assets.

. Therefore, the first step in creating management processes for the
implementation of strategy must be to construct a reliable and consistent framework
for describing strategy. The best framework, suggested by Kaplan and Norton (2001),
for describing strategy is the use of a strategy map outlining all the relationships and
the establishment of Balanced Scorecards performance measures.

Principle 2: Align the Organization to the Strategy

The Balanced Scorecard provides a powerful framework for organizations to
describe and implement their strategies. A strategy-focused organization, however,
require more than just having each unit use its own Balanced Scorecard to manage a
great strategy, the strategies and scorecards for all such units should aligned and
linked with one another. Synergies can then develop from efficient interactions
between those units interaction, which must be explicitly recognized in the strategies
and scorecards of each unit. On contrary, Kaﬁlan and Norton conceived that units
working individually could not achieve additional benefits.

Many units have their own specialist knowledge and language, making it
difficult for communication to ;ccur. Strategy-focused organizations can break
through this barrier and create an environment where synergy can grow by linking
units to the organization’s strategy and anchoring shared services units in the strategy.

Principle 3. Make Strategy Everyone's Job

In the past, aligning all employees to a strategy was not critical. Employees
did not have to understand or implement strategy. They simply had to perform the
narrow tasks management assigned them and trained them to do.

In the current modern working environment, this type of work virtually
obsolete, replaced by knowledge-based work. Every employee of a strategy-focused

organization must understand the strategy and is expected to find improved ways to
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conduct their day-to-day business so they contribute to the success of that strategy. To
do it, Kaplan and Norton proposed three ways: (1) creating strategic awareness at
every level of the organization, (2) setting aligned personal and team objectives, and
(3) liking a compensation scheme to the Balanced Scorecard or strategic objectives.

Principle 4: Make Strategy Continual Process

One reason so many organizations have difficulties in implementing strategy
is that these organization have at least one disconnects between how they manage
strategy and how they manage operations.

The Balanced Scorecard strategy-focused organization creates a reporting
system that allows the progress against the strategy to be monitored and corrective
actions to be taken as required. The feedback loops allows organizational strategy to
be updated and managed continuously. That way, strategy becomes an integral part of
the progress of the organizational performance. Kaplan and Norton illustrated the two
key feedback loops to make strategy continual process: linking strategy to the
budgeting process and learning and adapting processés.

Principle 5: Mobilize Change through Effective Leadership

[mplementing new strategies requires large-scale change. Leaders of
strateg}focused organizations need to work hard to get this transformation started. To
make this -happen, Kaplan and Norton advise that executive leadership is the effective
mechanism to mobilize this change. They point out that without the active personal
involvement of the organization’s executive team, no strategy will ever succeed,
particularly because strategy implementation always means change somewhere in the
organization.

Therefore, it is a must for effective organizé.tional leaders to do at least three
important things. First, the leaders should start out focusing on mobilization, where a
momentum is created. Second, they should focus on governance issues. This requires
attention of the organizational leaders to guide the transition. Third, it 1s crucial to
consolidate with a strategic management system. Typically, this involves aligning
executive compensation and the Balanced Scorecard, tiking planning/ budgeting to

the Balanced Scorecard, and creating strategic management.
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Overall, the five principles of Balanced Scorecard provide strategy-focused
organizations a sound foundation for building and maintaining a world claés strategic
management system when properly implemented.

Balanced Scorecard in Education

It is evident that Balanced Scorecard has been widely adopted in many
private sector enterprises. While initially developed for those enterprises, the
Balanced Scorecard was soon extended to nonprofit and public sector enterprises.

- In education, as a non-profit and public sector enterprise, the use of
Balanced Scorecard focuses in a different way from that of the private or business
sectors. According to Kaplan (2010), the private or business sectors mainly focus on
financial measures, such as budgets, funds appropriated, donations, expenditures, and
operating expense ratios. Clearly, on the other hand, the performance of education
sectors cannot be measured by financial indicators. Their success has to be measured
by their effectiveness in providing benefits to constituents such as school dropout
rates and the imprbvement of academic and education quality. The Balanced
Scorecard helps education sectors select a coherent use of non-financial measures to
assess their performance with constituents.

As explained by Ruben (1999) modified by Umashankar and Dutta (2007),
rather than emphasizing financial performance, education sector has emphasized
academic measures. Measurement in education has generally emphasized those
academic variables that are most easily quantifiable. These measures are usually built
on and around such aspects as faculty/student numbers (ratios), demographics; student
pass percentages and dispersion of scores; class rank, percentile scores; graduation
rates; percentage graduates employed on graduation; faculty teaching load; faculty
research/publications; statistics on physical. More importantly, MoEYS (2010)
indicated that the area deserving greater attention in this process of measurement is
the students’ achievement in terms of academic knowledge, vocational skills,
integrity, and learning enthusiasm, as well as the faculty and staff expectations and

satisfaction levels on their duties.
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Since financial success is not their primary objective, education sectors
cannot use the standard architecture of the Balanced Scorecard strategy map where
financial objective are the ulimate, high-level outcomes to be achieved. Instead,
providing maximum benefits to students and stakeholders should be prioritized in the

- context. The figure 3 on page 24 indicates the strategic map to be used in education

sector adapted from that of Norton and Kaplan (2004).

Participatory Action Research (PAR)

Participatory Action Research (PAR}) is a technique originated in 1970s from
the sociological, organizational, educational, and evaluation research literature. It is
defined as a systematic and collaborative project between the academic and
marginalized member in collecting evidence on which to base group reflection and in
planning change (McTaggart, 1991). PAR attempts to partner the researcher and
participants in a collaborative effort to address issues in specific practical contexts. It
is a collaborative, cyclical, reflective inquiry design that focuses on a social problem
and carries out a process of fact finding, conceptualization, planning, implementation
and evaluation to simultaneously solve problems; improve work practice; and
generate new knowledge (Brydon-Miller, 2001). _

Within PAR, the research begins with building a basis for participation by
developing relationships and negotiating roles and responsibilities. Unlike other
research methods, PAR is conducted through the subjectivity of the researcher and the
relationships that form between the researcher and the researched (Blake, 2007). The
process of conducting PAR involves regular interaction and participation in the
activities of the community with which the researcher is doing work. PAR process
must be democratic, equitable, liberating and life enhancing. As mentioned by
Kemmis and McTaggart (2007), PAR methodology is dedicated to ensure that both
researcher and researched remain partners throughout the research process. The
researchers and the stakeholders work together in the designing and conducting of all
phases of the research process, which includes formulation of questions, design, data
collection and analysis, dissemination, utilization (McTaggart, 1991; Whyte, 1991).
Likewise, Chevalier and Buckles (2013) noted PAR practitioners attempt to integrate
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three basic aspects of their work, namely participation which focus on life in society
and democracy; action which engages with experience and history; and research
which seek the growth of knowledge. All the actions integrate organically, with
research and collective processes of self-investigation (Rahman, 2008). During PAR
proceés, the researcher and partners learn through action leading to personal or
professional development; and communities of inquiry and action evolve and address
questions and issues that are significant for those who participate as co-researchers
(Reason & Bradbury, 2008). By working with community members in collaboration,
PAR researchers engage with a subject position that identifies them as simultaneously
researcher and community member (Smith, 2005). However, PAR methodology
should remain flexible and responsive toward the participants and the research
process (Chambers, 2008).

To be flexibie, PAR, in many contexts, applies the method of a self-
reflective spiral of planning, acting, observing, reflecting and re-planning (Davison,
2001; Kemmis & McTaggart, 2007). In the planning stage, the researcher first
examines the situation and plans activities to address identified problems. In the
action or intervention stage, the researcher endeavors to solve the problem or manage
the change process. In the observation stage, data pertaining to the situation or
phenomenon are recorded. Finally, the reflection stage involves interp'r_eting the data
and the consequences of action. This feeds forward into the next plannihg stage and
initiates the next cycle in the methodological process. The reflective stage 1s
considered by some to be the most critical part of the cyc}:le. Figure 4 illustrates the
process of PAR using a self-reflective spiral method of planning, acting, observing,

reflecting and re-planning.
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Figure 4 Participatory Action Research Spiral (Kemmis & McTaggart, 2007)

Although the image of the spiral cycles of self-reflection: planning, acting
and observing, reflecting, re-plaﬁnh.lg has become the dominant feature of action
research as an approach, Kemmis ar.1.d McTaggart (2007) address seven other key
features for PAR that are at least as important as the self-reflective spiral.

1. Participatory action research is a social process. PAR deliberately
explores the relationsbip between the realms of the individual and the social. .
Individuation and socialization is possible depending on one another. PAR is
conducted in a setting where people individually and collectively try to understand
how they are formed and reformed as individuals, and in relation to one another in a
varlety of setiings.

2. Participatory action research is participatory. PAR is a process in which
all individuals in a group try to get a handle on the ways i which their knowledge
shapes their sense of identity and agency and to reflect critically on how their current
knowledge frames and constrains their action. It is also participatory in the sense that
people can only do action research “on” themselves, either individually or

collectively. It is not research done “on” others.
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3. Participatory action research is practical and collaborative. PAR
engages people in examining the social practices, which connected them with others
through social interaction. [t is a process in which participatory researchers aim to
work together in reconstructing their social interactions by reconstructing the acts that
constitute them.

4. Participatory action research is emancipatory. PAR assists people to
recover and to be free from the constraints of irrational, unproductive, unjust, and
unsatisfying social structures that limit their self-development and self-determination.
It is a process in which people explore the ways to deal with their practices which are
shaped and constrained by wider social structures and consider whether they can
intervene to release themselves from or to minimize these constraints.

3. Participatory action research is critical. PAR attempts to help people
recover, and release themselves from, the constraints embedded in the social media
through which they interact their language, their modes of work, and the social
relationships of power. [t is a process in which people deliberately set out to contest
and reconstitute irrational, unproductive, unjust, and unsatistfying ways of interpreting
and describing their world.

‘ 6. Participatory action research is reflexive. PAR aims to help people to
ii_westigate reality in order to change it. In particular, 1t is a deliberate process through
which people aim to transform their practices through a spiral of cycles of critical and
self-critical action and reflection.

7. Participatory action research aims to transform both theory and practice.
PAR does not regard either theory or practice as the most important in the relationship
between theory and practice; rather, it aims to articulate and develop each in relation
to the other through critical reasoning about both theory and practice and their
consequences. Thus, participatory action research aims to transform both
practitioners’ theories and practices and the theories and practices of others whose
perspectives and practices may help to shape the conditions of life and work in
particular local settings.

In summary, participative action research (PAR) refers to the process
through which the researchers and the stakeholders, who potentially benefit from

research results, work collaboratively in the designing and conducting of all phases of



30

the research process, which includes formulation of questions, design, data collection
and analysis, dissemination, utilization. The PAR approach involves a continuous
action/reflection spiral of planning, action, observing, reflecting and then re-planning

and so forth.

Appreciation-Influence-Control Model

Appreciation-Influence-Control (AIC) is both a philosophy and a model for
-action. Originally, William E. Smith translated the philosophy, anchored by the
principle that power relationships are central to the process of organizing, into a
model for organizing development work in the late 1970s and early 1980s (Smith,
2004). Historically, the foundation for AIC as an organizing process in international
development emerged as a critique of the failures of the conventional project
approach of the World Bank, where a control-centered mode] derived from
engineering had been carried over into the field of rural development, effectively
ignoring ‘the dispersed and contested dynamics of power. A crisis in the energy sector
in Colombia in 1985 provided the opportunity for the first large- scale application of
the AIC organizing process, and helped legitimize the notion of stakeholder
engagéﬁlent to produce solutions that are contextualized wtithin the broader
constraints and opportunities afforded by cultural, societal, and political factors
(World Bank, 1996). The approach was recently applied in many fields such as
community-driven development planning in rural Thai villages by Furugganan and
Lopez (2002), school administration by Onme (2009), leadership skill by
Sriboonruang, Rodponthong, and Natakuantoong (2010), and natural resource by
Ratner, Hélpem, and Kosal (2011) to name a few.

* Practically, the AIC model is regarded as a workshop-based techniques that
recognizes the centrality of power relationships in development projects and policies
and encourages stakeholders to consider soctal, political, and cultural factors along
with technical and economic aspects that influence a given project or policy. It is also
considered as a whole-systems approach to stakeholder interaction, analysis, and
collaborative planning which is applicable in both small and large groups and in all
levels ranging from individual to organizational or community level (Ratner et al.,

2011).
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In the development context, the application of AIC model aims to help
participants ideniify a‘common purpose; encourage participants to recognize the range
of stakeholders relevant to that purpose; and create an enabling forurn for stakeholders
to pursue that purpose collaboratively (Smith, 2001). AIC approach proceeds along
the following course: identifying the purpose to be served by a particular plan or
intervention, recognizing the range of stakeholders whose needs are addressed by that
purpose, selecting those with the most influence relative to the purpose, facilitating
creation of a forum that empowers stakeholders to pursue that purpose -
collaboratively.

The application of this approach includes holding a meeting/conference and
brainstorming ideas to develop and solve problems of the organization. The
meeting/conference provides the opportunity for all participants to communicate and
exchange knowledge, information and experience, thus enabling them to understand
the root of the problem, constraints, solution to problems, and determine the
mechanism to carry out creative development (Makpun, 2005). Moreover, the
meeting/conference allows participants to share vision that emerges from the
intersection of personal visions, which can encourage a sense of commitment in long
term. However, shared vision is more than just an amalgamation of personal visions.
Vision is only truly shared when people are committed to one another. There needs to
be a sense of connection and community with respect to the vision that provides the
focus and energy for leaming in leaming organizations. It is the commitment to
support each other in realizing the shared vision that vision power

Through the AIC process of meetings/conference, workshops, and activities,
stakeholders are encouraged to do the following:

1. Appreciate through listening. Appreciate the realities and possibitities of
the situation by taking a step back to gain perspective on the stakeholders and
situation.

2. Influence through dialogue. Explore the logical and strategic options for
action as well as the subjective feelings and values that influence selection of

strategies.
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3. Control through action. Enable the stakeholders to take responsibility for
choosing a course of action freely, based on information brought to light in
workshops, meetings, and activities.

By distinguishing factors that can be appreciated, influenced, and controlled,
the model makes explicit recognition of the whole context for action and the power of
different actors who are either directly engaged or who have influence on the
outcomes (Smith, 2009).

In conclusion, AIC is technique to stakeholder interaction, analysis, and
collaborative planning process. To do so, it requires developing a shared appreciation
of the context for the issue at hand, sharing experience with the aim of influencing
others” perspectives and preferences for potential courses of action, and finally
narrowing in on the particular realm of actions within an individual’s or group’s

control.

Cambodian Education

Cambodian education has been through many reforms and currently the
MoEYS put an emphasis on strengthening the quality of education and building
human capital to develop the country. To give detailed view of Cambodian education,
this section addresses two major aspects: the Cambodian educational system and the
national education strategies.

Cambodian Educational System

Traditionally, education in Cambodia was conducted by the local Buddilist
temples, and the bonzes were the teachers. The girls were not allowed to study and the
education was limited to memorizing Buddhist chants in Pali. During the period of the
French protectorate, an educational system based on the French model was
inaugurated alongside the traditional system. From the early twentieth century until
1975, the system of mass education operated on the French model. The educational
system was divided into primary, secondary, higher, and specialized technical and
vocational levels (Seng, 2007). Primary education, divided into two cycles of three
years each, was carried out in state-run and Buddhist temple-run schools. Successful
complétion of a final state examination led to the award of a certificate after each

cycle. French language instruction began in the second year. Khmer was the language
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of instruction in the first cycle, but French was used in the second cycle and
thereafter. By the early 1970s, Khmer was used more widely in primary education
(ADB, 2003).

During the dark age of Pol Pot’s communist regime between 1975 and 1979,
all schools and universities were closed and there was no education in any form.
School buildings were utilized for non-educational purpose such as storehouse for
grain and livestock or as prisons (Seng, 2007). After 1979, Cambodian education
system changed three times. First, a ten-year education system (4+3+3) was employed
in which students respectively spend four yeérs in primary school, three years in
lower secondary school, and three years in upper secondary school. Then in 1986, the
system was expanded to eleven years {5+3+3). From 1996 to the present, education
system is a 12 year-education system (6+3+3) which consists of six years of primary
school ranging from grades 1-6 where pupils should be enrolled at the age of six,
three years of lower-secondary school ranging from grades 7-9 and three years of
upper secondary school ranging from grades 10-12. However, three-step system of
pre-school education or kindergarten is also provided to pupils before they enter
primary education.

After completing lower secondary education, stﬁdénts have the option of
continuing to upper-_secondary education or of entering seco-r_ldary-level vocational
training program offered by MoEYS or the Ministry of Labour and Vocational
Training (MoLVT). After completing upper-secondary education, students enter
vocational training or tertiary education. For those who have dropped out of school
without completing the basic education level (grades 1-9), there are opportunities to
attend literacy and life-skill program as well as short-term vocational training
program offered by the MoEYS, Ministry of Women Affairs (MoWA) and NGOs.

Cambodian Education Policies and Strategies

Strengthening the quality of education has been and remains a high priority
of the rectangular strategic of the Cambodian government. It is recognized as a
necessary and critical element for human development and poverty reduction. To
effectively tackle the enormous challenges in the education sector, the education
reform framework of the MoEYS focuses on four broad policies. The MoEYS is

working to universalize nine years of basic education and develop opportunities for
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functional literacy; improve the quality of education tHrough effective reform; link
education/training with the labor market and society; and rehabilitate and develop the
youth and sport sub-sectors. |

With assistance from the international communities, Cambodia is on its way
to achieving some of the Education For All (EFA) goals by 2015. The improved
sector performance has not only acted as a self-reinforcing agent to change the
management process but also as a catalyst to achieve national priorities on human
capital development. Ensuring equitable access to education, improving education
quality and efficiency, capacity building, decentralization, good governance, and pro-
poor education strategies continue to be priorities in educational development and
reform in Cambodia.

To achieve the objectives noted above, the government has formulated and
implemented several policies. First, Education for All National Plan 2003- 2015 spells
out comprehensive technical and financial plans which focus on gender responsive
strategies; early childhood care and development; and formal and noﬁ—fonnal basic
education and adult literacy. The central theme of this plan is to provide universal
access to nine years of quality basic education. Second are Education Sector Plan
(ESP) 2006- 2010 and Bdﬁcation Sector Support Programs (ESSP) 2006-2010. ESP
spells out strategies to im.p.lement targets in the National EFA Plan 2003-2015
whereas the aim of the ESSP 2006-2010 was to outline how the policies and strategies
laid out in the ESP 2006-2010 will be put into practice. The ESSP identifies the
necessary program activities and funds needed to achieve these plans. Third, the
Education Law 2007 situates the reform of the education system in conformity with
the Constitution and relevant international laws, and it governs academic programs of
all kinds and levels. Fourth, education sub-sector policies and programs focus on
many policies and plans such as curriculum development for general education
(Grades1-12); policy and strategies for ICT in Education 2005 which is a step towards
joining the global dialogue in order to expand the use of ICT in education; non-formal
education; and so forth.

In summary, the MoEYS has launched a number of education policies,

strategies, and programs in order to reach the new millennium goal of education in
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which equal access to education and enhancing quality of education for capacity

building and human resource development are the core pillars.

Kampong Chheuteal High School

Kampong Chheuteal High School is an extraordinary school in Cambodia
due to its background, management, and education services are different from those of
other schools in the country. To provide more insight information about the school,
the background of Kampong Chheuteal High School and its Strategic Management
System Plans are mentioned in this section.

Background of Kampong Chheuteal High School

Kampong Chheuteal High School is a state secondary school under the
supervision of the Ministry of Education, Youth, and Sport. [t is located in Sambor
village, Prasat Sambor District, Kampong Thom Province, Cambodia, about 35
Kilometers to the northeast of the provincial town. Historically, the school was
established within an area of 21 héctares in Cambodian architectural style in 2000
with the financial grant from HRH Princess Maha Chakri Sirindhorn of Thailand as a
lasting gift bestowed to the people of the Kingdom of Cambodia in recognition to
their kind hospitality and in celebration of the felicitous relationship of the peoples of
the two nations (The Committee of the School under the Royal Sponsorship Project in
the Kingdom of Cambodia, 2006).

At the same time the Royal Government of Cambodia, particularly the
MoEYS, was responsible for providing the site for the school, assisting, supporting
and coordinating for the constructional techniques. The royal sponsorship of HRH
Princess Maha Chakri Sirindhorn consists of an integrated whole system beginning
with the survey for the requirements of local community, the planning for buildings
and grounds, the teachers housing, the student dormitories, the curricular
development, the personnel recruitment, the teaching and learning development, the
management development, the equipment supplies and the educational supervision
and other special activities as well as the royal scholarships for the teachers and

students. There are also a number of projects for developing the quality of life and

school environment.




In response to one pillar of the national rectangular strategies of Cambodia,
which centers on strengthening the quality of*education, the school has set up tts
vision to shape itself to be an excellent educational institution for community and
nationa! development. Accordingly, the school has its mission to provide a quality
secondary education with excellent academic knéwledge, vocational competencies,
and integrity. To respond to its vision and mission, the MoEYS has put much effort to
turn the school to be a best sample of dual-system school in the country. With a full
support from HRH Princess Maha Chakri Sirindhorn Education project and MoEYS,
the school was consequently able to offer a curricular in a dual-system, the general
and vocational education.

Before 2011 academic year, the school provided a general education which
consisted of six grade levels ranging from grade seven to twelve while the vocational
education provided post-grade nine students with three years training programs
(Certificate of Vocational Education) in four majors: Electricity, Electronic,
Agronomy, and Animal Husbandry. However, the current need to fulfill the local
labor market as well as the strategy of the MoEY S has resulted in a rapid increase of
vocational enrollment. This matter makes the school encounter an inadequate number
of classrooms. To deal with this problem, the school with an approval from MoEYS
decided to reduce the number of grade levels of general education to three levels
ranging from grade ten to grade twelve while the vocational education will be
expanded to associate and bachelor degree in academic year 2015- 2016. The
programs to be offered will consist of seven areas: Electricity, Electronics,
~ Agronomy, Animal Husbandry, Information Technology, Tourism, and Teacher
Education.

From the academic year 2001 to 2011, the school was able to enroll
approximately 1200 students each academic year. Due to the reduction of the number
of classroom in general education, the number of students decreased to around 900
students from the academic year 2012 to 2014. The students are mostly from the rural
communities and minority group. Currently, a total of 94 teachers are working at the
school. Of all number of the teachers, 12 were administrative staff members; 45

teachers were general education teachers, and 37 were vocational education teachers.
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Kampong Chheuteal Strategic Management System Plans

The current Cambodian educational reform stressed the importance of the
necessity of strategic plan. Since 2004, the MoEYS has urged every educational
institution to develop all types of strategic plans (short term, medium term, and long
term) to be utilized as a mechanism to promote the quality of education (MoEYS,
2005). The strategic plans aim to provide equal opportunity to all Cambodian students
at all grade levels to access the education regardless their races, family status, and
religions. Also, the strategic plans attempt to promote the vocational education to
post-lower secondary students so that they could become skillful workers to fulfill the
labor market.

Realizing MoYES’s policy in improving the efficiency of education and the
demand of companies and workplaces in terms of students’ quality and integrity,
Kampong Chheuteal High School together with the Faculty of Education, Burapha
University jointly developed long-term Strategic Management System Plans in which
their development process was partictpated by a number of related institutions and
agencies, namely the administrative and teaching staff of Kampong Chheuteal High
School, school administrators and other officers from other provincial educational
departments, and officers from curriculum development and vocational orientation
department of the MoEYS, Kingdom of Cambodia. The strategic management sy_s_tem
plans were developed based on the principles of Balanced Scorecard and were
validated by experienced experts from both Thailand and Cambodia to ensure its
quality and applicability.

To follow the vision of Kampong Chheuteal High School, which is to turn
the school to be an excellent school for community and national development, the
strategic management system plan aims to educate students with all the expected
qualifications. Particularly, students who graduate from this school should be
academically well-educated with ethical manner, good health, international skills, and
social mind. Also, the strategic management system plans attempt to turn the school
to be a school-based management (SMB) which could act itself as a crucial center
providing students and community with a considerable learning resources.

To achieve these goals, the strategic management system plans mainly focus

on three dimensions. First dimension is to provide students with the best quality of
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education. To make it possible, Kampong Chheuteal High School aims at equipping
students with particular knowledge, vocational skills, ethical manners, as well as
learning enthusiasm so that they will become complete citizens. At the same time, the
school operates their work with their best efforts to ensure that the management of the
dual-system education reaches the expected standards. Second dimension is to
improve the school management system through employing a number of means such
as locating skillful administrators and qualified teachers in ail departments and subject
areas; promoting the use of ICT for education; being independent and self-reliant in
managing the instruction of dual-education system; and having a goodrworking
culture. Third dimension is to provide educational services for the sake of community
and national development. With this regard, Kampong Chheuteal High School
attempts to accomplish its work with outstanding achievement and innovation, which
are widely recognized from all leveis of the society. In addition, the school strives to
conduct as many academic research studies as possible; and to preserve local priceless
arts, culture, as well as environment. [t also acts itself as a learning center for those in
the community who wish to broaden their knowledge.

The Strategic Management System Plans of Kampong Chheuteal High School
apply the concept of Balanced Scorecard (Norton & Kaplan, 2004) as an instrument t6
reflect their operational achievement. Therefore, the four perspectives of Balanced '
Scorecard, namely students/stakeholders, internal process, learning and growth, and
financial, are used as a core principle to formulate the strategies and indicators. All
the strategies are in line with school vision, mission and strategic needs.)Strategies are
also reasonably interrelated in order to accomplish the school ultimate goals. The

relationship of strategies is indicated in a strategic map as shown in Figure 4.
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Together with strategies, the indicators are then created to measure whether
strategies are accomplished and the goals are achieved. Consequently, the final
version of the Kampong Chheuteal High School Strategic Management System Plans

was developed and consisted of 12 strategies and 24 indicators.

Table 1 Strategies and Indicators of Strategic Management System Plans

Perspectives Number of Strategies Number of Indicators
St.udents/’Stakeholders 3 8
Internal Process 5 8
Learning and Growth 2 3
Financial 1 5
Total 12 24

Table 2 Strategies and Indicators of Strategic Management System Plans

(Students/ Stakeholders Perspective)

Strategies Indicators

Cl: Provide educational 1. Number of vocational pregrams offered

service in various forms in 2. Percentage of students and people who are satisfied
order to fulfill the demands  with school educational services.

of communities

C2: Use community to 1. Percentage of students who successfully pass the

educate students to be national exam.

complete persons with all 2. Percentage of students who successfully pass the

expected qualification of national exam with good academic grades (A and B).
particular academic 3. Percentage of students who are able to accomplish
knowledge, vocational their studies based on school criteria (knowledge,
skills, ethical manner, as skills, integrity, and learning enthusiasm).

well as learning enthusiasm 4 'Number of students who have outstanding

achievements in developing the country.
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Table 2 Strategies and Indicators of Strategic Management Systern Plans

(Students/ Stakeholders Perspective)

C3: Provide students with a 1. Percentage of vocational students who are employed

profit-earning skill and at with one year after their graduation.

the same time educate them 2. Number of subject areas which are taught with the
to care for a local culture integration of local culture and environment.

and environment.

Table 3 Strategies and Indicators of Strategic Management System Plans

(Internal Process Perspective)

Strategies Indicators
I1: Develop an Internal 1. The degree of achievement in developing internal
Quality Assurance | quality assurance.
[2: Strengthen school 1. Number of school systems, which employ strategy-

strategy-based management based approach.

I3: Develop school : 1. Percentage of students and people who are satisfied
environment to be a good with school environment at high level.
learning resource 2. Number of subject areas, which are taught using

appropriate and effective instructional materials.
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Table 3 Strategies and Indicators of Strategic Management System Plans

(Internal Process Perspective)

Strategies

Indicators

14: Seek additional
cooperation from school

partners

1. Number of projects implemented with cooperation

from school partners.

I5: Strengthen dual-system
education to response to the
needs of communities and

{abor market

1. Number of well qualified academic curriculums.

2. Number of academic curriculums which are jointly

managed school and stakeholders.

3. Proportion between teachers and students in each

vocational department.

Table 4 Strategies and Indicators of Strategic Management System Plans

(Learning and Growth Perspective)

Perspective

Indicators

L1: Organize professional
develdpment for
administrators and teachers
in accordance with their

duties and school strategies.

L2: Develop the school to
world- standard educational

center.

1. Percentage of administrators, teachers, and
supporting staff who receive additional professional

development.

|. Percentage of teachers and staff who are satisfied

with school learning environment at high level.

2. Number of knowledge-management projects
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Table 5 Strategies and Indicators of Strategic Management System Plans

(Financial Perspective)

Strategies Indicators

F1: Increase school revenue 1. Number of projects seeking for additional school

through the integration of income.

existing resources into 2. Proportion between school revenue and budget
academic instruction and provided by the MoEYS

the provision of community

services.
F2: Use good govemance l. Degree of achievermnent resulted from systematic
principle to strengthen budget distribution mechanism.

financial managementand 2. Number of errors occurred in financial audit.

to turn the school to be self- 3. Proportion between school income and outcome

reliance.

Previous Research Studies

This research study utilities Balanced Scorecard as a framewark to examine
and evaluate the implementation process of the Strategic Management System Plans
of Kampong Chheuteal High School. Therefore, two research areas, the Balanced
Scorecard and the implementation of the Strategic Management System Plans are
reviewed in this section.

Research Studies on Balanced Scorecard

The application of Balanced Scorecard to evaluate the effectiveness of
strategic management plans and organizational performance has been the most
extensive researched issues and attracted attention from researchers and evaluators.
As a result, multiple research studies on these topics have been recently validated and
conducted in various organizations and work places. Despite the variation of study
contexts and samples, the findings all pointed to similar conclusion that the Balanced
Scorecard was a useful tool for evaluating strategic management plan in order to

promote the quality of organizational performance.
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To begin with, Al- Zwyalif (2012) studied the Jordanian Private
Universities” awareness of implementing the BSC in performance evaluation and the
availability of the basic requirements {financial rcsources and staff) to implement the
BSC. The results of this study indicated that private universities in Jordan realized the
importance of BSC in the evaluation of performance due to it is used as a strategic
tool to assess and improve the performance and rationalize the decisions. The study
also stressed the needs of organizing workshops and training programs for employees
to gain the necessary skills to effectively apply the BSC in order to meet the work
requirements in the new environment,

Seppala (2010) investigated whether a Balanced Scorecard promotes
strategy participation and examined how a Balanced Scorecard could be used as
strategic management system tools to increase employee participation in a strategy
process and implementation. The findings of this study showed that strategy
participation is related to the willingness of an organization to promote or hinder
strategy participation, and if an organization has decided to support strategy
participation, using a Balanced Scorecard does not impede that. Indeed, using the
Balanced Scorecard as strategic management system tools facilitates strategy
implementation, but it does not provide tools for promoting participation.- :

Yahaya (2009), who appli;j Balanced Scorecard as a strategic tool.to assess
the performance of the banks in Ghana, suggested that the Balanced Scorecard give a
more holistic view than using just the financials. The findings were clear that the well
performing banks financially may not necessarily be the best banks in the industry
when other perspectives or dimensions are taking into consideration. The
sustainability of such performance may largely be dependent on certain practices that
are not geared towards customer satisfaction and efficient business processes or
practices in order to create superior returns and long-term growth based on customer
satisfaction and lower transaction cost. It is therefore very clear from the study that
the customer perspective, learning and growth perspective, and internal business
processes perspective affect the assessment of the performance of banks to a very
large extent in Ghana.

Pineno (2008) studied the Business School Strategy through the

implementation of the Balanced Scorecard concept. The findings confirmed that the
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balanced scorecard served as a means of measuring performance and modifying
business school strategies within a changing environment including relationships and
challenges. The findings also suggested that the implementation of a strategy on the
mission statement required communication and active participation by not only the
business school faculty but the faculty and administrators across the campus. Through
continuous improvement, each faculty member would gain a thorough understanding
and appreciation for the strategy, implementation of planning, and results achieved. A
successful BSC could provide feedback to the administration and faculty that can lead
to a long-term process thét would foster individual and collective growth resulting in
improved organizational performance.

As mentioned above, the various application of BSC in strategic
management planning become increasingly popular and the significance of BSC was
obvious that it could be utilized in term of assessing strategic management plans and
promoting organizational performance.

Research Studies on the Strategy Implementation

The Strategic Management System Plans s designed to give organization
the opportunity to avoid or minimize the': impact of unforeseen or sudden events. The
implementation of the Strategic Manégement System Plans is considered to be a
grucia] mechanism to achieve the organizational goals and objectives. Therefore, a
number of studies have been conducted to examine the implementation process of
strategic management system plan.

Recently, Ngannga and Ombui (2013) conducted a quantitative study on the
factors influencing the implementation of strategic plans in public secondary schools.
Findings found that organizational leadership contributed the most to the |
implementation of strategic plans; followed by resource allocation, communication
and organizational structure respectively. Findings further recommended that for
public secondary schools to improve on the implementation of their strategic plans it
1S necessary to enhance teamwork, communication and transparency. Resources need
to be adequately availed to capacity building, implementation activities and tasks
based on the organizational structure. Decision making process should also be made
broadly open and more participatory to increase teachers and other employees’

ownership of the implementation process.
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Wilcoxson (2012) conducted a case study on strategic planning practices at
California community college. Although this study focuses mainly on the
implementatioﬁ phase of the strategic planning process, all phases of the strategic
planning process were investigated. The findings of this study revealed that strategic
planning of California community college placed a strong emphasis on planning for
organizational effectiveness. To implement the strategic planning smoothly,
departments were assigned to submit and reported on strategic objectives. And
strategic decisions were based on the strategic plan. The resource allocation was tied
closely to the strategic plan and strategic planning practices at this college utilized
both a top-down and a bottom-up approach. Challenges to implementing the strategic
plan was found related to the large size of the institution, resistance to the planning
process, integration of other planning processes with the strategic plan, conducting the
strategic planning process annually and having too many college goals.

Ofor1 and Atiogbe (2011) carried out a comparative evaluation of strategic
planning in three public universities in Ghana and to examine the flexibility of the
resulting strategic plans in the face of emerging challenges. The findings from 100
self-administered questionnaires indicated that the nature, form, and sophistication of
infbrr;nation and the use of communication techiology (ICT) influenced successful -
imple-mentation of strategic plans for two public universities. Additional results
suggested that members of staff perceived strategic planning to be the responsibility
of top management; thus, there is little ownership and commitment by academic and
other stakeholders.

Drivas (2006), who conducted a survey on strategic planning at the
Chippewa Falls, Wisconsin area unified school d'ié.trict, suggested that the
implementation of strategic planning can be effective to date unless all the strategy
practitioners have prior experiences and are provided additional training in terms
strategy implementation. Drivas further pointed out that barriers to the effectiveness
of strategic planning implementation can be sum up into four categories namely, too
slow process, lack of meeting among teammates, being unclear or misunderstanding
of strategic goals, and strong resistance from the involved individuals.

Alashloo, Castka, and Sharp (2005) conducted a quantitative study on

understanding the impeders of strategy implementation in Iran higher education. The
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data collected through a structured questionnaire using a Likert-type scale which
consisted of 32 potential implementation impeders and two opeh-ended questions.
The questionnaire was distributed to participants who had knowledge and experience
with strategy implementation, such as lccturers, senior lecturers or research deputy,
and teaching deputy in various faculties. The findings identified impeders having the
most significant influence on strategic implementation, listed in order of greatest to
least impact: lack of exact strategic planning, unsuitable training programs,
insufficient resource allocation, insufficient distribution of power due to political
factors, incompatibility with the organizational culture, lack of preparation for
problems that could arise during the implementation, lack of suitable communication
in the university, inadequate number of employees connected to the vision, and
unsuitable personnel management for developing incentives. However, these
impeders were grouped into five main areas: planning consequences, organizational,
individual, managerial and environmental.

Okumus (2003) analyzed articles that focused on strategic planning in
business related organizations. As a result, Okumus identified 11 key implementation
factors which impact the strategy plan implementation. These factors are strategy
development; ‘environmental uncertainty, organizational structure, organizational
culture, leadership, operational planning, resource allocation, communication, people,
control, and outcome. These factors, however, were divided into four groups: (a)
strategy content including strategy development; (b} strategic context, external and
internal, including organizational structure, culture and leadership; (c) operational
process focusing on operational planning, resource allocation, people, communication
and control; and.(d) outcome including results of the implementation process.

Aaltonen and Tkdvalko (2002) studied on strategy implementation in 12
service organizations. The qualitative data collected from 298 interviews pointed out
that top-down communication causes problems in implementation phase, and
highlighted the two-way communication as an effective mean to make a strategy
understandable among employees. To make a strategy understandable, employees are
requested to comment, query and question it. Related to communicational issues,
Aaltonen and Ikivalko (2002) suggested the role of middie managers to deliver a

strategic message between their subordinates and superiors, for instance to filter
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strategic messages suitable for their subordinates. Middie managers play a significant
role in ensuring the continuation of information flow and understanding of the

strategy.

Chapter Summary

This section mainly reviews the concept of the Strategic Management
System Plans, the Strategic Management System Plans of Kampong Chheuteal High
School as well as the previous related research studies.

The Strategic Management System Plans is designed to promote the
effectiveness of the organization. One of the most popular approaches to strategy
implementation is to apply Balanced Scorecard framework into the formation and
implementation of strategy. There are five principles for strategy-focused organization
to adhere in order to transform the Balanced Scorecard from a performance
management tool into strategtc tool. Those principles are translating strategy into
operational terms, aligning the organization to the strategy, making strategy everyone’
job, making strategy continual process, and mobilizing change through effective
leadership.

The Strategic Management System Plans of Kampong Chheuteal High
School was formulated with the support from Her Royal Highness Education Project,
the Faculty of Education of Burapha University, and the MoEYS. The strategic
management system plans was constructed based on the Balanced Scorecard
framework in which four main perspectives are highlighted: students/stakeholder,
internal process, learning and growth, and financial. The complete version of strategic
management system plans consists of 12 strategies and 24 indicators. The
implementation of these plans applied the techniques of participatory action research
spiral of PAOR in which four steps of Plan-Act-Observe-Reflect are conducted.

To successfully implement the Strategic Management System Plans, all
departments and staff members should be aware of strategy development,
environmental uncertainty, organizational structure, culture and leadership,
operational planning, resource allocation, communication, people, control, and
outcome as they have some impacts on strategic plan implementation process.

Moreover, all the staff member should be jointly respensible to achieve the plans.
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However, the studies also indicated some challenges to implementing the strategic
plans which mostly concern the organizational structure, planning process,
insufficient of resource allocation, lack of preparation for ongoing problem solution,

too many strategic goals, and poor communication between leader and followers.




CHAPTER 3
RESEARCH METHODOLOGY

This section presents overview methodological perspective of the study and
describes how the research study was conducted. To give more details, the following
topics are discussed: research design, population and participants, research procedure,

research instruments, data collection, and data analysis.

Research Design

This research study examines the implementation process and evaluates the
effectiveness of the Strategic Management System Plans of Kampong Chheuteal High
School. In addition, it proposes the strategic recommendations for educators to
effectively implement the Strategic Management System Plans. The study employed a
triangulation technique using survey, in-depth interview, observation, and focus group
discussion. To answer these objectives, an embedded or a nested mixed method
design was employed in this study (Creswell & Plano Clark, 2011).

The embedded or nested mixed method design is one of the research designs
where the researcher combines the collection and analysis of bc;th quantitative and
qualitative data within a traditional quantitative research design or qualitative research
design (Creswell & Plano Clark, 2011). The premises of this design are that a single
data set is not adequate to answer different research question. The researchers adopted
an embedded mixed methods design when they need to include qualitative data to
answer a secondary research question within the primarily quantitative study. Even
both types of data are collected greater weight is given to one kind of data, in the
sense that one kind of data is typically embedded in the other.

The embedded design is appropriate when the researcher has different
questions that require different types of data in order to enhance the application of a
quantitative or qualitative design to address the primary purpose of the study,
particularly when the researcher has the expertise necessary to implement the planned

quantitative or qualitative design in a thorough way (Creswell & Plano Clark, 2011).
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Since this study involved both quantitative and qualitative data and the
collection of qualitative data was embeddcd in the implementation phase of the
Strategic Management System Plans, the utilization of the embedded mixed method

design was most appropriate in this context. The details of the design are illustrated as

follows:
Interpretation
based on
Quantitativ.e Quantitative Quantitative
Data Collection Data Collection and

N . Qualitative
Y Results

Strategy
Implementation:
Collection and Analysis
of Qualitative Data

Figure 6 Research Design

Population and Participants

The target population of this study was divided into two groups. The first
group was those who are the students, teachers, staff and administrative team of
Kampong Chheu)teal High School. The second group was stakeholders who were
community representatives; officers of the provincial department and the vocational
department of the Cambodian Ministry of Education, Youth, and Sport; steering
committee of HRH Princess Maha Chakri Sirindhom Education project. -

The participants were selected from those two groups: Kampong Chheuteal
High School and stakeholders. All the participants were mixed in terms of ages,
educational background, professional profile, and socioeconomic standing. Since this
study is designed using a mixed-method approach and triangulation technique to do
cross data examination, the participants of this study were selected based on the type
of required data. The number of participants chosen for quantitative data collection

consisted of 55 teachers. They were purposively selected based on three criteria: (1)
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they were involved in the development and implementation of the strategic

management system plans; (2) they were beneficiaries of the strategic management

systeni plans; and (3) they were accessible and voluntary to participate in this

research. Likewise, the participants chosen to inquire for qualitative data consisted of

45 people. The participants were continuously interviewed and observed in order

explore related data until a point of data saturation is reached. The participants of this

study are summarized as follows.

Table 6 Participants of the Study

n n
Participants
(Quantitative)  (Qualitative)
Administrators 4 4
Kampong
Teachers 46 16
Chheuteal
_ Supporting Staft 5 2
High School
Students 0 10
Community representatives 0 9
Thai steering committee
Stakeholders 0 1
members
Officers from MoEYS 0 3
Total 55 45

Research Procedure

This section briefly presents five phases the research procedure. It began

with review of the conceptual foundation of the Strategic Management System Plans.

Then, it followed by the construction of the research instruments, the implementation

of the Strategic Management System Plans, and the proposal of strategic

recommendations. Finally, it ended up with the conclusion and publication of the

study report. The details of the research procedure are presented in the following

figure.
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Phase 1: Concept of the Strategic Management System Plans

1.1 Explore the basic concepts of Balanced Scorecard

1.2 Explore the basic concepts of the Strategic Managefnent System Plans.

1.3 Review the MoEYS’s policy and Kampong Chheuteal strategic
management system plans.

1.4 Review previous related research studies on school Strategic Management
Systern Plans.

1.5 Construct a conceptual framework

4 L

Phase 2: Construction of Instruments for Data Collection

2.1 Construct drafted version of instruments

2.2 Validate the content and transiation accuracy of instruments
2.3 Try-out instruments

i -

Phase 3: Implementation of Strategic Management System Plans
Pre-Implementation

3.1 Conduct an orientation on how to implement the Strategic Management
System Plans.

3.2 Form a team of internal researchers

3.3 Conduct a baseline study to find out the state, and problem of School
performance prior to the implementation of Strategic Management System Plans.

During Implementation

3.3 Create and implement the school action plans using self-reflection cycle of
- Plan-Action-Observe-Reflect with an integration of AIC technique.
Post Implementation
3.4 Carry out field study to investigate the effectiveness of strategic management
system plans and challenges or constraints after six-month of the
- implementation.
3.5 Quantitatively and qualitatively analyzed the effectiveness of and constraints
‘to the implementation of the Strategic Management System Plans.

-

Phase 4: Proposal of the Strategic Recommendations
4.1 Propose a strategic recommendation for educators to effectively establish and
implement the Strategic Management System Plans.
4.2 Study the feasibility of recommendations with experts and stakeholders.

L

Phase 5: Conclusion and Publication of Study Report

Figure 7 Research Procedure
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Phase 1: Concept of the Strategic Management System Plans
The first phase involved the study of conceptual foundation of the

implementation process and evaluation of the Strategic Management System Plans.
To do this, the concepts and principles of Balanced Scorecard in both profit and non-
profit educational orgz;nizations were reviewed. Meanwhile, the current strategic
policy of Cambodian Ministry of Education, Youth, and Sport; and the strategic
management system plans of Kampong Chheuteal High School were addressed. In
this phase, the previous related research studies were also reviewed. This review led
to the establishment of conceptual framework. The detail of this review was presented
in Chapter 2 of the study.

Phase 2: Construction of Research Instruments for Data Collection
The second phase dealt with the construction of instruments for

implementing and evaluating the school strategic management system plans. To begin
with, a preliminary version of research instruments for implementation and evaluation
of the Kampong Chheuteal High School Strategic Management System Plans were
developed by the researcher. The instruments attempted to collect both quantitative
and qualitative data. They were constructed in the forms of questionnaires, interview
questions, checklists, and field notes, In order to ensure their validity, the instruments
were evaluated by seven experts in the field of the Strategic Management System
Plans in education. Likewise, to provide clear understanding of the language for
participants, the instruments were translated into Khmer language and validated by
three Cambodian university lecturers of English. The instruments were, then, tried-out
with 34 teachers at Hun Sen ROTA Vocational High School in order to ensure that
they are highly reliable for the present study. Further details of the research
instruments were described in the Instrument Section in Chapter 3.

Phase 3: Implementation of Strategic Management System Plans
The third phase is the implementation of the Strategic Management System

Plans of Kampong Chheuteal High School. This phase was divided into three steps.
The first step, prior to the implementation of the strategic management system plans,
two rounds of the orientation on the Strategic Management System Plans were
conducted in order to promote teachers and staff members® better understanding on

the implementation and evaluation process of the Strategic Management System
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Plans. All the teachers were invited to participate in this orientation. Following the
orientation, a team of 9 internal researchers was formed. The team of internal
researchers consisted of two administrators, four department heads and three ordinary
teachers of Kampong Chheuteal High School. They were all selected based on their
interests, voluntary, involvement in the formation and implementation of strategic
management system plans. Meanwhile, the baseline study on the Strategic
Management System Plans were carried out in order to find out the state and problems
of Kampong Chheuteal High School performance prior to the employment of strategic
management system plans. To obtain the information of school performance., the
school document, report and statistics of previous academic years were analyzed.
Furthermore, the interview with school administrators was conducted in order to
confirm the accuracy and reliability of the information. The obtained information was
then recorded in the KPIs checklist and calculated into scores.

The second step, during the implementation period of the Strategic
Management System Plans, responsibilities to set up and accomplish all operational
action plans were distributed to all teachers and staff members. Then, two rounds of
follow up sessions of every three-month strategic operational action plans were
conducted. In each round, a self-reflection cycle of Plan-Action-Observe-Reflect with
the integration of AIC technique was employed to e_nsure that all the action plans were
operating on the right track with participation from all individual stakeholders. Also,
the follow up session attempted to ensure that occurred problems were effectively
tackled in time. To do this, the instruments such as checklist and the intervie;v as well
as the field notes were utilized.

The third step, following a period of a six-month implementation, the
evaluation of the Strategic Management System Plans was carried out in order to find
out its effectiveness, improvement of the operational action plans, as well as the
challenges hindering the implementation process. In this stage, the triangular
technique of survey, in-depth interview, focus group discussion, observation, and
document study were applied to collect all relevant data and information using a KPIs
checklist, a questionnaire, interview questions, and field notes. The KIPs checklist
was used collect the data on operational action plan achievement which presented in

five-Likert rating scale. In addition, the questionnaires were distributed to all school
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teachers to find out their perception of teachers on the school performance and
challenges in the implementétion of the Strategic Management System Plans. At the
same time, in-depth interviews and focus group discussion were conducted with key
informants, to confirm whether the data collected indicated in the KPIs checklist and
the questionnaire are accurate and consistent. The detail of the implementation of the
Strategic Management System Plans is explained in the Data Collection section in
Chapter 3.

Phase 4: Propesal of Recommendations on Strategy Implementation
The fourth phase is the proposal of the strategic recommendations for

educators to effectively implement the Strategic Management System Plans. The
strategic recommendations were crafted and proposed based on the data collected
during the implementation of the Strategic Management System Plans. To ensure its
feasibility and generalizability, the strategic recommendations were consulted with 27
education experts from both Cambodia and Thailand through focus group discussion.
The comments from the experts were used for recommendation alteration. The
recommendations are insightfully explained in Recommendation to Effective Strategy
Implementation section in Chapter 4.

Phase 5: Conclusion and Publication of Sfudy Report

The finial phase is the conclusion and publication of the study report. With
the approval from the advisors and dissertation committe;a members, the report was
finalized and presented in five chapters based on the official format of university

publication.

Research Instruments

This research study employed multiple types of instruments to collect the
data including the questionnaire, two versions of interview questions and KPIs
checklist. All the instruments were translated into Khmer language to avoid language
barrier and to provide respondents with insight understanding of the content of
instruments. In order to ensure the accuracy of the translation, three Cambodians who
taught English at university level, were invited to do proofreading. The names of

those experts are presented in Appendix M.
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Questionnaires

The questionnaire was used to collect data regarding teachers evaluation
perception on the effectiveness 6f the Strategic Management System Plans;
particularly it investigated the state, problems, and recommendations associated with
the implementation of Kampong Chheuteal High School Strategic Management
System Plans.

The structure of the questionnaire was designed based on Bourke (2005) and
Burns (1994). Bourke (2005) simply mentioned that the construction of
questiohnaires were to seek two different types of information: (1) background
information on students, teachers, or other issues, such as age, gender, amount of
schooling, etc., and (2) attitudinal information about some specific events, way of
behaving, quality of life, etc. The first type of information could be obtained from
questionnaire or institutional records while the second one was gathered through a
number of items listed to ask about each attitude or opinion in an attempt to tap
various aspects underlying beliefs or feelings which gives rise to the attitudes. In
addition, Burns (1994) explained that three kinds of items, which were commonly
used in the construction of questionnaires, were closed items, open-ended items, and
scale items. The closed items allowed the respondents to choose from fixed
alternatives, for instan(.:,e, the dichotomous items such as “yes” or “no”. The open-
ended items additionally provided a frame of reference for respondents’ answer with
their own expressions. The scale was a set of items to which the respondents respond
by indica)ting degrees of agreement or disagreement in the format of a Likert scale.

The contents of questionnaires were designed based on the indicators of the
Strategic Management System Plans and the concepts of Balanced Scorecard of
Kaplan and Norton (2004). This questionnaire collected both qualitative and
quantitative data and consisted of four parts. The first part asked the respondents for
the information regarding their demographic data. For example, gender, education,
working experience, certification currently held, primary responsibility and so forth.
The second part investigated the effectiveness of the Strategic Manageinent System
Plans. It contained four major aspects, namely financial perspectives, learning and
growth perspective, internal process perspective and customer perspective. The third

part explored the major barriers to implementation process of the Strategic
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Management System Plans. This part addressed six aspects, namely strategy
formulation, environmental change, organizational structure, organizational culture,
communication, and resource allocation. The last part of the questionnaire elicited
recommendations for effectively implementing strategic management system plans.
The sample of the questionnaire in English version is illustrated in Appendix G while
the questionnaire in Khmer version is presented in Appendix H.

Responses to the questionnaire items were provided on a 5-point Likert scale

of strongly disagree, disagree, neutral, agree, and strongly agree.

1  means strongly disagree
2  means disagree

3  means neutral

4 means agree

5 means strongly agree

Content Validity and Reliability of the Questionnaire

The content validity‘ of the questionnaire items were checked by seven
experts in the field of strategic management system plans in education. The experts
consist of three Thai university professors, two committee members of HRH’s project
in education in Cambodia, one English native professor, and one Cambodian official
of MoEYS (See Appendix L). The experts were asked to give comments on the
appropriateness of the questionnaire as well as to rate its items as to whether it is
congruent with the objectives using the questionnaire evaluation form constructed by
the researcher. The items to be evaluated in the evaluation form were the Item-

Objective Congruence (I0C) Index which is scored ranging from -1 to 1.

Congruent = 1
Questionable= 0
Incongruent = -1

The items that have an index equal or lower than .5 were revised. On the
other hand, the items having an index higher than .5 were reserved (Tirakanant,
2003). Results indicated that 99.15% of the items in the first set of questionnaire were
rated higher than 0.5 of the IOC index while 100% of the items in the second set of
questionnaire were rated higher than 0.5 of the IOC index. These results signify that

items were acceptably congruent with research objectives and the aspects of the
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Strategic Management System Plans. Only two items in the first set of questionnaire
needed alteration. Comments from the experts cent:ered on the language used, for
example, they expert suggested to modify the term “solo” and adjusted some
languages. In conclusion, overall questionnain?s appear to be weli-designed and
consistent with standards and cover all aspects of the Strategic Management System
Plans.

The evaluation and the comments from the experts were used as a basis for
the questionnaire alteration. After the alteration, the questionnaires were piloted with
34 teachers who are currently working at Hun Sen-ROTA Vocational High School in
Kandal Province. The reliability of the overall questionnaire was then calculated using
the Cronbach’s Alpha formula. The findings showed that the test reliability in the try-
out study was 0.81, which can be interpreted that the test had high reliability and
definitely applicable for the main study.

Interview Guide

In this study, two versions of interview questions or interview guide are
constructed based on the interview guide technique of Patton (2002) in which four
categories are included: (1) Behavior/Experience Questions, (2) Opinion/Value
Questions, (3) Feeling Questions, and (4) Sensory Questions. The first version is
created in order to seek more insight information regarding ongoing states and
problems teachers encounter during the implementation of the projects and
operational action plans. This interview consists of a number of questions concerning
the participants’ background and information, participants’ involvement in the
implementation of the Strategic Management System Plans, barriers to the strategy
implementation process, and the ways to overcome the challenges. The sample of
these questions is described in Appendix D.

Another version of interview questions is constructed to ask participants’
understanding on the Strategic Management System Plans after six months of
implementation. Particularly, the interview questions address the formulation process
of the Strategic Management System Plans. Moreover, the questions investigate the
implementation process and the effectiveness of the Strategic Management System
Plans, constraints and solution to the implementation of the Strategic Management

System Plans, and to elicit future recommendation for effectively establishing and
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implementing the Strategic Management System Plans. The sample of these questions
is illustrated in A'ppendix E.

KP1s Checklist

KP‘Is checklist 1s developed to investigate the effectiveness of the Strategic
Management System Plans. The items to be included in this checklist are designed
into four Balanced Scorecard perspectives based on the existing 12 strategies and 24
key perfo.rma.nce indicators. The checklist employs 5-point Likert scale, and the
meaning of each scale varies depending on the strategies and indicators. The detail of
the KPIs checklist is presented in Appendix 1.

Field Note

Field notes refer to transcribed notes or the written account derived from
data collected during observations and interviews. In this study, two versions of field
notes are used. First, field note for in-depth interview, as seen in Appendix J, records
the data throughout the interview process and during the intervals between interviews.
Particularly, the field note mainly accounts the description of the interview, the
informant’s reaction, and researcher’s reaction as well as assumption. It also serves
as reminders for follow-up questions inspired during the interviews, a guide for
monitoring the interview process, and a data collection method.

Another field note is designed to record the minutes of meeting a.mo:lg
internal researchers. This field note consists of two parts. The first part records the
date, the time, the place, the number of participants, and the agenda of the meeting
while the second part keeps the written account on the progress and achievement of
the operational action plans based on Balanced Scorecard perspectives and PAOR
self-reflection circle. The detail of internal researchers’ meeting field note is presented

in Appendix K.

Data Collection
The data collection for this study was carried out in three phases: before,
during, and after the field study. The whole study of an implementation the Kampong

Chheuteal High School Strategic Management System Plans is described as follows.
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Prior to the Study
The researcher made a formal request for granting permission to conduct a
data collection from the Graduate School of Burapha University. After receiving the
approval from Burapha University, the researcher sent a permission letter to Kampong
Chheuteal High school and related organizations for approaching their educational
staff in order to collect the data.
During the Study
As mentioned earlier in the research procedure, there were three phases for
the implementation period of the Strategic Management System Plans; Pre-
Implementation, During Implementation, and Post-Implementation. In each phase,
several different methods were utilized to collect the data.
Pre-Implementation
Prior to the implementation of the Strategic Management System Plans,
the analysis of current school situation was undertaken. To attain all the data, the
document review and baseline study was conducted.
Document Review
To better understand the implementation process of the school
Strategic Management System Plans, and insights relevant to the research questions,
the researcher reviewed and analyzed a number of related document, such as strategic
planning implementation, the MoEYS’s strategic policy, the school Strategic
Management System Plans documents, school statistic record, and school reports.
Baseline Study s
The researcher conducted a baseline study using the KPIs checklist to
record the data before the implementation of the Strategic Management System Plans.
All the required data was obtained through the existing school documents and the
interview of several key informants. The results of the baseline study is illustrated in
Appendix Q.
During Implementation
The implementation period of the Strategic Management System Plans
lasted for 6 months and divided into two rounds. During the implementation period,
operational action plans together with various activities were put into practice.

Following the completion of the first round of the implementation, the in-depth
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interview and the focus group discussion was conducted. They were conducted in
Khmer language, as the participants’ English proficiency is limited.

The in-depth interview was conducted with three of the four
admuinistrative teams while the focus group discussion was done with project holders,
11 ordinary teachers and seven heads of the departments, in order to track the
progress of the action plans, find out challenges they had encountered in
implementing the action plans, and elicit the way they had used to overcome those
challenges. To record all the data, the field notes were utilized. The responses from
the in-depth interview and focus group discussion were concluded and reported to the
school principal as a foundation guideline to help tackle the problems and adjust the
action plans for the next round.

Post-Implementation

An evaluation to investigate the effectiveness of the Strategic
Management System Plans was undertaken following six months of their
implementation. The evaluation employed KPIs checklist, questionnaire, and in-depth
interview.

Evaluation Success Level of KPIs

The researcher together with school evaluation committee evaluated
the success level of the KPIs following six mon‘t_hs of the strategy implementation.
The KIPs profile was used to judge degree of acliievement of each indicator. All the
judgment data were report in scores of 5-Likert rating scale on the KPIs checklist. The
result of the evaluation is presente;d in Appendix R.

Survey

The researcher conducted a survey using the questionnaire to
investigate the participants’ perception on success, problems, and recommendations
associated with the implementation of Kampong Chheuteal High School Strategic
Management System Plans. The questionnaire was delivered to the administrative
board, heads of the departments, teachers, and staff members of Kampong Chheuteal
High School. Before delivering the questionnaire, the researcher insisted the
respondents to provide true responses and asked them whether they have any concerns
on the questionnaire. The researcher also confirmed the respondents that the data

obtained from the questionnaire would be kept confidential and used only for the
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Following the study, the researcher analyzed the data obtaining from

triangular sources. The researcher then drew a conclusion of the findings, wrote up a

completed report of the dissertation.

Data Analysis

Several analysis techniques including descriptive statistics, interpretive

technique, and thematic techniques were employed to analyze the data in this present

study. The use of different techniques was conducted based on the research

objectives, and types of data. The details of the data analysis are explained in table 8.

Table 8 Summary of Data Analysis

Research Questions

Means of Data

Means of Analysis

Collection
1. How is the implementation - Document
process of Strategic Management Analysis Thematic Analysis
System Plans conducted at - Field note

Kampong Chheuteal High School?

2. What are the obstacles to the
implementation process of Strategic
Management System Plans of
Kampong Chheuteal High School?

Questionnaire

Descriptive statistics

Thematic Analysis

Interview guide

Thematic Analysis

3. To what extent do the Strategic
Management System Plans of

Kampong Chheuteal High School

Questionnaire

Descriptive statistics

Interview guide

Thematic Analysis

i - KPIs Checklist Interpretive
be successfully implemented?
4. What are the recommendations - Questionnaire Thematic Analysis
for educators to effectively - Interview

formulate and implement Strategic

Management System Plans?

Focus group
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Chapter Summary

The methodological perspective of this study was related to research design,
population and participants, research procedure, research instruments, data collection,
and data analysis

The study employed an embedded mixed-method research approach. The
participants of the study included 55 teachers, 10 students, 9 community
representatives, 3 officers from the ministry of Education Youth and Sport, and |
committee member of Her Royal Highness Education Project. All the participants
were mixed in terms of ages, educational background, professional profile, and
socioeconomic standing.

There were five phases in this present study. The first phase involved the
study of conceptual foundation and the establishment of the framework for the
implementation process and evaluation of the Strategic Management System Plans.
The second phase dealt with the construction of instruments for school strategic
Management System Plans implementation and evaluation. The instruments included
questionnaires, interview questions, checklists, and field notes. The third phase was
the implementation of the Strategic Management System Plans of Kampong
Chheuteal High School. The fourth phase was the proposal of strategic
recommendations for educators to effectively implement the Strategic Management
System Plans. The final phase was the conclusion and publication of the study report.

The data collection lasted for six months. The data were collected in both
qualitatively through in-depth interview, focus group discussion, and observation, and
quantitatively through a questionnaire. Thematic analysis technique was used to
report qualitative data while interpretive technique and descriptive statistics were used

to report the results.



CHAPTER 4
RESULTS

This chapter reports the results of this study. [t is organized around the four
research questions and presents the results from analysis of the in-depth interviews,
focus group discussion, survey, obsérvation, as well as documents. The presentation
of the findings is divided into four sections in accordance with the research questions.
The first section deals with an examination of the implementation process of the
strategic management system plans of Kampong Chheuteal High School. The second
section addresses constraints hindering in implementing the Strategic Management
System Plans. The third section reports the effectiveness of the Strategic Management
System Plans. The last section suggests recommendations for educators to effectively

implement the Strategic Management System plans.

Implementation Process of Strategic Management System Plans
Research Question 1: How is the implementation process of the strategic management
plan conducted at Kampong Chheuteal High School?

In this research question, the researcher investigated the implementation
process of the Strategic Management System Plans of Kampong Chheuteal High
School. To answer this question, the primary strategic planning, termed as Strategic
Management System Plans by the researcher, was extensively reviewed. In addition,
field notes were used to record the implementation progres;. Meanwhile, three groups
of participants, namely administrators, internal researchers, and teachers were asked
to provide information about the implementation process of strategic management
system plans via an in-depth interview form and focus group discussion. The
responses from the participants can be summarized into three main stages: pre-
implementation, during implementation, post-implementation.

Pre- Implementation (Plan)

Pre-implementation is the plan stage of PAOR, where the school prepares its
readiness for the implementation of the Strategic Management System Plans.

Responses from the participants on this phase were varied and related to multiple
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aspects. However, they commonly yielded insight information regarding methods to
implementing school projects. The data analysis revealed three main themes: (1)

" training was provided to facilitate the implementation of SMSP, (2) departments were
assigned to submit project proposals, and (3) recommendations to and approvals on
proposals were provided by administrators.

For training, administrators invited all teachers across the school and
community representatives to attend two rounds of orientation on the Strategic
Management System Plans. The first round was conducted in late August 2013 and
was attended by a total of 40 teachers and 6 community representatives. The low
number of participants was because some teachers were on a long vacation while
others were studying in Thailand. The second round was organized on 28 September
2013, a few days before the new academic year started. There were 45 out of 80
teachers participated in the orientation session. They all came from every department
in the school. The orientations aimed to provide the orientation participants with
background knowledge of the Strategic Management System Plans on several aspécts
as follows: the importance of the Strategic Management System Plans, an overview of
the Strategic Management System Plans, strategies, and indicators. The orientation
participants were also presented with é\ sample of detailed initiatives supporting each
strategy and indicator. The participant's_ were invited to brainstorm possible projécts to
support all the four perspectives and strategic goals of the Strategic Management
System Plans,

In terms of thgproposal submission, administrators directly contacted every
department via face-to-face, letter, and phone call, to encourage and assign them to
develop project proposals, which align with one or more school strategic goals. To
ensure all proposed projects address school strategic goals and are feasibly
operational, all heads of the departments, who were also internal researchers, were
assigned to explain and facilitate those projects. As a result of this process, 57 project
proposals were submitted to administrators. Of these project proposals, 36 were
related to students/stakeholder perspective, 14 focused on internal process
perspectives, 10 supported learning and growth perspective, and 7 concerned financial

perspective.
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Following the proposal submission, administrators reviewed the summited
proposals. Proposals, which were not.aligned with school strategies or not completed,
were sent back to the teachers with directive comments for revision. On the other
hand, projects, which were precise, reasonable, well-written and responsive to school
strategic goals, were approved. However, the approval process would take time up to
several months as the principal needed to ensure that all the required resources for
projec.t implementation were available. Consequently, 34 projects was approved and
put into an operation.

During Implementation (Act and Observe)

During implementation, two stages took place, Act and Observe as they
were identified in PAOR. The implementation period of the Strategic Management
System Plans lasted for six months and was divided into two rounds. The first round
started from November 2013 to January 2014, and the second round immediately
began from February to April 2014. Because the school suffered from a shortage and
delay of financial supports, a numerous projeéts were terminated or postponed.
Therefore, the participants’ responses associated with the implementation process
were not insightful, Despite the limitation of information obtained, the data from in-

'dépth interviews, focus group discussions, and observations could generate the results
as follows:

Act

As soon as the requested budget was allocated, some of the approved
projects were gradually implemented. According to the school record, the number of
projects to be implemented during the first round was 32. Most of those projects were
identified as small projects, which implementéd short-term or/and and did not need
much financial support. For example, red-cross project, computer training for poor
students project, seminar on Cambodian education strategies project, and so forth.
Meanwhile, some newly-approved projects as well as the revised projects were
implemented in the second round of the implementation period. Noticeably, there
were also a number of projects terminated half way due to the limitation of financial
and technical supports. The list of successfully implemented projects is illustrated in

Appendix P.
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Each of the projects had a leader who was for implementing the project
together with two or three subordinates. The heads of the departmehts were assigned
to facilitate the project implementation. Their main accountability was to enable all of
project holders to work collaboratively. The project holders were allowed to run their
projects independently. They were required to make instant de‘cision and practical
judgment to deal with real constraints. Meanwhile, the three vice-principals were also
assigned to oversee projects and provide teachers assistance as requested.

Observe

In both rounds of implementation period, administrators as well as heads
of the departments observed, monitored, and controlled the projects. They
particularly followed up the progress of the projects over time by documenting the
success of action; carefully observing the implementation process, note taking the
intended and unintended effects of action; and recording circumstances and
constraints that limited the planned actions. Furthermore, administrators, heads of the
departments together with the researcher held a regular monthly meeting to discuss
what they recorded, to ensure that the projects were implemented on the right track,
and to find ways to minimize obstacles to the implementation.

“Post-Implementation (Reflect)

Post-Implementation is the Reflect stage of PAOR, where the participants
got together for feedback to improve the implementation. There were two times of
reflections. At the end of first round of the implementation, administrators, heads of
the departments, teachers and researcher recalled the reflection of the action as 1t has
been recorded in observation. The reflection was done via the forms of focus group
discussion and in-depth interview. Two separate groups of 11 teachers and 6 of the
department heads were invited to a group discussion while 3 administrators were
asked for in-depth interview. Similar to the first round, four groups of 11 teachers, 6
heads of departments, 10 students, and 9 community representatives were invited to
focus group discussion while 4 administrators, three 3 MoEYS officers, and one HRH
Education Project Committee were in-depth interviewed. The first round of reflection
was conducted between 28 January to 03 February 2014 and the second round was
conducted between 01 — 10 May 2014.
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Participants were asked to report the progress of the projects, the potential
issues, and constraints they encountered during the project implementation. They
were also asked (o provide recommendations to overcome barriers and a variety of
perspectives possible in the situation leading to a revised plan. Tape-recorded was
used and data obtained fI'Oﬂ-] the interview, and the focus group discussion was coded,
categorized into themes and translated into English. The detailed of reflection is

presented as in the following sections.

Obstacles to Implementation of Strategic Management System Plan

Research Question 2: What are the obstacles 1o the implementation process of
strategic management plans of Kampong Chheuteal High School?

This research question deals with the biggest challenges the school
experienced and must overcome to successfully implement the Strategic Management
System Plans. To address this question, in-depth interviews, focus group discussion,
and survey were conducted in order to trace challenges hindering in the
implementation of the Strategic Management System Plans.

For the data from the interview, the key words that appeared most frequently
in responses during the interviews and focus group discussion were coded, recorded,
and translated into English. The responses were, then, summarized, and categorized

into six themes as presented in Table 9.

Table 9 Summary of Obstacles to Implementation Process of Strategic Management

System Plans

Themes Summary of Responses

1. Resource Allocation Financial challenges included insufficient amount of
budget; delay of budget allocation, and mismatch

between budgeting policy and school’s needs
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Table 9 Summary of Obstacles to Implementation Process of Strategic Management

System Plans (Continued)

Themes

Summary of Responses

2. Leadership

Leadership problems concerned irresponsibility of
administrative team, including ignorance of duties,

poor facilitation, and lack of evaluation

3. Structure

Organizational structure was ambiguous, ineffective
and non-functional. It allowed more centralized
working style and made it difficult for teachers to

work across the departments.

4. Understanding

Teachers did not insightfully understand the school
the Strategic Management System Plans. They were
less knowledgeable in terms of project formation and
implementation. Also, they were lack of practical

experience in project management.

5. Culture

Old-generation teachers were strongly resistant to
strategic management system plans by demonstrating
lack of participation, poor cooperation, low

commitment, and discouragement.

6. Communication

The school had poor communication in both contexts,
inside and outside the school. Internal meeting
among management team and teachers were seen
very rare while the connection with community,
development partners, and workplaces was not

widely strengthened.

To support the data obtained from the interviews, the perception of teachers

on obstacles to implementation process, was explored through a questionnaire,
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developed from the literature. The data gathered was analyzed by using the
descriptive statistics (maximum, mininum, mean, and standard deviation) as briefly
illustrated in Table 10. The detailed of the teachers’ perception on obstacles to

implementation process is indicated in Appendix O.

Table 10 Summary of Obstacles Obtained from the Questionnaire

Obstacles n Min  Max X SD
Organizational Structure 55 1.00  5.00 3.24 .89
Organizational Culture 55 1.33 5.00 3.68 84
Communication 53 2.00  5.00 3.54 .68
Resource Allocation 54 1.33 5.00 3.52 80

Resource Allocation

The data collected from in-depth interviews, focus group discussions, and
survey revealed that one of the key factors that hindered the process of the strategic
management system plans was financially oriented. According to Table 10, the
participants viewed the resource allocation as a potential problem (X =3.52, SD =
0.80). With this value, it can be interpreted that participants pé;ceived tack of resource
allocation was more than moderately problematic to strategy implementation.
Insightfully, the qualitative data from most of the participants confirmed that resource
allocation problem concerned three aspects, nan)*lely inadequate amount of school
budget, delay of budget allocation, and mismatch between schoo! strategy and
MoEYS’s guideline on budgetary spending.

Respondents including teachers, administrative team, and MoEYSS officers
similarly reported that the school experienced a hardship of insufficient budget during
the first semester of 2013-2014 academic year. They additionally reported that even
the budget for vocational education gradually increased, the budget for supporting
general education as well as extra-curricular activities remained extremely restricted.
According to the administrative team, the school was unable to request for an increase

In the amount of the annual budget. They reported that the amount of budget
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allocation was firmly fixed by the regulation of the Ministry of Education, Youth and

Sport (MoOEYS). For instance, Administrator #4 commented: -

“For general education, ...the money we received from the Ministry of
Education, Youth, and Sport is very little. We almost can’t do anything with
ir.”

With this financial limitation, administrators, heads of the departments, and
teachers we.re concerned about negative impacts on the success of the Strategic
Management System Plans as a whole, They pointed out that without concrete
financial supports, most of the proposed projects could be terminated.

Additionally, the participants mentioned that the school suffered from the
delay of budget allocation. They revealed that the school needed to wait for two or
three months to get the budget. As the school operation la.rgély depended on the
budget provided by the MoEYS and development partners, the particil:;ants believed
that tardy budget allocation caused a major trouble for school operation and
improvement, Particularly,_it decelerated the process of a number of school projects.

Regarding this constraint; Administrator #1 stated:

“ The projects under the SIG budget is supposed fo be run six months ago,
but now we haven't been able to implement any of them due to they don’t

proyide us the budget.”

Moreover, the data revealed that the delay of budget allocation resulted in
inadequate time for school to utilize its budget effectively. With the time constraint,
some teachers claimed that it would be difficult for them to run long-term projects
while some others complained that they could not manage to spend up the budget in
time. This was because the fiscal account of the school needs to be finalized every

three months. In this case, a head of the department # 5 complained that,
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“Some of the instruments to be used in my department are not available in
our province and probably in Cambodia. So [ ask my former teacher to help

H

me buy them in Thailand. So it takes time.’

Furthermore, the participants complained that the budgeting guideline did
not match with the real needs of the school. This barrier restricted the school
administrators’ authority to allocate the budget into the school projects. Both
administrators and MoEY'S officers admitted that the distribution and allocation of the
school budget should align with the budgetary guideline of the MoEYS. Reallocating
the budget, administrators would probably face a punishment or a blame from the
MOoEYS for failing to follow the ministry’s guideline otherwise they needed to seek
for approval from the MoEYS. With this strict rule, the school was unable to use

some amount of its annual budget. With this regard, MoEYS #2 revealed that,

...... the one who wrote the budgeting guideline doesn’t study well about
the school's need. Therefore, the guideline and the actual needs don’t go
together. However, the school can request for the adjustment of the

guideline.”

As mentioned above, the majority of participants believed that financial
problem negatively impact the success of school strategy implementation. Because
the finance is one of the most important remedies to push all the school operational
plans possibly run forwards, this problem needed to be tackled urgently.

Leadership '

Based on data from in-depth interviews, most of the participants reported
that one of the obvious obstacles in implementing schoo! strategies was an ineffective
leadership. Particularly, they pointed out that some members of administrative team
were irresponsible towards their duties, poor facilitation, and lack of systematic
evaluation,

Participants including administrators, heads of department, teachers, officers
of MoEY'S, and stakeholders viewed that some members of administrative team

seemed to ignore most of their assigned responsibilities. In other words, they did not
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perform their assigned duties with full potential and capacity. Even there was a formal
nomination from the MoEYS and the school prinéipal; they attempted to find an
excuse to overjook their obligations. Specifically, they distanced themselves from and

did not pay full attention to their work. For example, Administrator #1 stated that,

“ Some of the administrators didn’t work well. They are assigned to be
accountable for a number of projects. But they didn’t want to work on

additional school initiatives.”

Likewise, heads of the department and teachers similarly mentioned that
there was no explicit and effective mechanism of managing the change. A number of
school operattonal plans came into halt immediately and unexpectedly as none of the
administrators fully oversaw and facilitated current projects. They also reported that
teachers, who were project holders, considerably needed a directive guidance and
cboperation from administrators. On the other hand, without administrators’
recommendations, teachers were likely to abandon their projects half way. As

mentioned by head of department #2,

“Some of my projects are very well-planned, but they could not go forwards
and finally failed to progress, because no one monitors and push them

forwards.”

In addition, the participants admitted that there was no systematic evaluation
on the school initiatives where both internal and external committee could work to
assess the success of the initiatives. Practically, the school was reported to evaluate its
initiatives by the judgment of a group of internal researchers or heads of the
departments. Moreover, the participants suggested that the mechanism of proper
management should be in line with the guideline documented in the Strategic
Management System Plans. To do so, the school was supposed to manage their work
through the four-step working circle of Plan-Action-Observe-Reflect. However, the

data revealed that school appeared to work better on Plan and Action stages while
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Observe and Reflect remained noticeably questionabie. As mentioned by MoEYS

officer # 3,

“Evaluation is the problem. We formulate strategic management plans, we
impleme;nl it, but we didn’t have a systematic evaluation. There should be
evaluation committees both internal and external. The external committee
should consist of officers from district or provincial office or Thai experts.
<o ... We have implemented our plans for almost one year, but we don't

?

Jformally form the committees.’

As previously described, leadership of the administrative team was seen to
be one of the potential barriers to strategy implementation. Three aspects of
leadership, namely the practice of duties, facilitation, and project evaluation, were
suggested to be urgently improved.

Organizational Structure

Both qualitative and quantitative data indicated that another obstacle to the
school strategy implementation was ambiguous, ineffective and non-functional
organizational structure. This structure allowed administrative team and staff work
against the power structure. Also, it made teachers extremely difficult to work across
the departments.

Based on quantitative data presented in Table 10, the participants mostly
agreed that current school structure restricted the process of strategy implementation
(X = 3.68, SD = 0.84). Accordingly, the data gained from the in-depth interview
revealed that the work was not widely distributed to teachers at an operational level.
The school used the more centralization management system. Instead of delegating
work to subordinates, most of the work was handled by only two of the administrators
and a group of administrators’ assistance. Responding to this accusation,
administrators admitted that their team needed to control and execute most of the
work, as they wanted to reduce resistance from subordinates. This working style
clearly indicated that instead of forming coalitions and gain the support of influential

people in the school, too much burden of work was given to a particular group of
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people. As a result, the real work was not executed under the organizational structure.

In supporting this issue, heads of department #2 mentioned that,

“All administrators should clearly assign responsibility in decentralization
way. Administrators should deliver tasks to subordinates and head of

departments. I strongly recommend them not do all the work by themselves.”

Another barrier of erganizational structure was that there were too many
levels of authority where teachers from different departments found it difﬁcult to
share resources. The data from the in-depth interview indicated that the majority of
teachers needed to depend their own department resources to operate their projects. In
case they needed assistance from other departments, the request for the use of their
resource was found very difficult. They reported that they needed to get approval
from many people to access the resource. For example, they needed to go through
head of the department, the deputy principal and the principal, and sometimes they
needed to get approval from the teachers who Iooked after the resources. With this
regard, Teachers #3 stated that,

“We want to borrow their chicken coc; to run our Chicken Raising Project.

We don’t have money to construct il. They are not using it but the didn’t give

1

us.
>

In conclusion, it was found that organizational barrier was related to the
existence of high extent of decentralization, which was considered as a main cause of
unstructured working process, as well as the too many levels of authority which made
it difficult for teachers from different department to utilize the shared resource.

Understanding of Strategic Management System Plans

The data pointed out that a part of the problems to implementing school
strategy derived from teachers’ lack understanding. Quantitative data revealed that
most of teachers were lack of practical knowledge and experience in implementing

strategies as well as in project management (X = 3.85, SD = 0.70).
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Similarly, the data collected from an in-depth interview pointed out that
most of the participants, including administrators, heads of department, teachers, and
stakeholders specifically agreed that teachers were less knowledgeable in terms of
project formulation and implementation. Teachers reported that most of them did not
involve in the formation of the Strategic Management Systern Plans while some
others were absent from the strategy orientation sessions. Moreover, the document of
the Strategic Management Systern Plans was not widely distributed to teachers. Also,
they described that the implementation of strategic management system plans was a
new expertence for them as they were only accustomed to implementing short-term
plans in previous academic years. With these matters, teachers’ understanding on
project formulation and implementation was very limited. Eventually, teachers did not
feel confident in their ability to work on the given projects, and they were also
reluctant to participate in the school project implementation when they were invited.

As the head of department # 6 viewed that,

“ Actually, most of us didn’t get involved in the strategic plan formation.
Also, the school orientation was not widely organized... ..... The teachers in
my department are not knowledgeable eviough for project implementation. If

they understand it, I believe they will be likely to participate more.”

As described above, the barrier of lack of understanding was perceived by
most of the participants. It was found that teachers directly working with the project
implementation were not fully equippeil with adequate knowledge of both project
formation and implementation,

Organizational Culture

Data collected from administrators, heads of the department, and community
representatives emerged that many of the teachers at the operational level remained
strongly resistant to the Strategic Management System Plans. Statistically,
participants perceived that working culture opposing the change was above the
average level (X =3.68, SD=0.84). This problem was clearly demonstrated through the

lack of participation and cooperation as well as low committment.
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Based on the data collected from in-depth interview with administrators and
head of the departments, most of the teachers, particularly old-aged teachers, refused
to accept additional work as.a project holder. As mentioned by the administrators, in
addition to main teaching responsibility, teachers were required to fulfill the school
strategy implementation in which they needed to dedicate more time to conduct extra-
curricular projects. With this extra burden, teachers were unhappy with this
assignment and consequently most of them were likely to provide less cooperation if
they were not given reasonable incentives. In elaborating this matter, head of

department #5 pointed out that,

“We have faced many obstacles. Some of our teachers do not participate in
our projects. For instance, project holder doesn’t cooperate with us as
stationed teachers. Even I tried to invite them to join our project, but they

]

didn’t cooperate.’

Likewise, administrators, heads of the department, and community members
described that the commitment of teachers who joined running the projects was very
low. Most of them .were reported not to monitor their work consistently. Also, it was
found that some pr.oject holders, did not actually operate the p.rojects with their best.
They delayed or terminated the projects with unreasonable excuse. For example, head
of the department # 4 said that,

>
“ My colleagues did not follow up the progress of our project... It seems that

they are not willing to work on this project.”

As earlier described, it indicated that teachers strongly opposed to comply
with decisions made by top management or administrative team. Especially, they
expressed their resistance toward the implementation of school strategy by giving less
cooperation, poor commitment, and negligence of responsibility.

Communication

Most respondents believed that problem to the success of the Strategic

Management System Plans implementation was related to communication.
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Communication in this section represents both communications within organization
and with development partners. Statistically, teachers and stakeholders considered
communication as a major barrier for school initiatives being implemented slowly
(X = 3.54, SD=0.68). ]

Based on the responses from administrative team and teachers, the school
did not perform well enough in terms of information dissemination. They reported
that in the current working situation, Kampong Chheuteal High School appeared 10 be
having poor internal communication. They particularly revealed that there was very
rare meeting among management team and teachers at operational level.
Administrators blamed each other for failing to organize regular meetings. At the
same time, it was found that many teachers in the school were not willing to
participate in the meeting, while many others complained that they were staying in the
environment where they felt isolated in their cubicles. Therefore, it can be said that
both administrators and teachers did not do their best to share information to one
another (X = 3.84, SD=0.96). In relation to this communication problem, the

Administrator # 2 said that,

“ Administrators should have organized a meeting one or twice a week in
order to discuss and follow up our operational plans as well as sharing

information.”

Likewise, the data obtained from administrators and MoEYS officers indicated
that the school communication with community, development partners, and business
industry was not widely sffengthened. Community and MoEYS officer relatedly
believed that the school did not build up a good level of communication with external
organizations. It was reported that there were frequent miscommunication between
the school and development partners as well as the school and community. For
example, for many times, teachers misunderstood the original concepts and purposes
of initiatives granted by HRH Princess Maha Chakri Sirindhorm Education Project.
Also, the school did not consistently communicate with communities. To give more

concrete example of this poor linkage, Community Representative # 2 disclosed that,
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“The decrease in students’ academic result and discipline due to the school
and community do not talk with each other quite often. We should meet more

often to talk about and deal with the school issues.”

In consistent to what is mentioned by community representative, MoEYS

officer # 2 stated,

“Idon’t sce that school has a solid industrial linkage. It is the school’s
responsibility to expand its cooperation with workplaces so that both

teachers and students can learn from them via study visit and practicum.”

As previously mentioned, it could be concluded that the school was found to
have poor communication with both those inside the school and outside the school.
This constraint caused a number of negative consequences; for example, they missed
the opportunity to maximize the benefits in terms of students’ academic performance

and professional practice.

Effectiveness of Strategic Management System Plans
Research Question 3: To what extent do the strategic management system plans of
Kampong Chheuteal High School be successfully implemented?

This research question investigates the effectiveness of the implementation
of strategic management system plans. The data to answer to this research question
were a self-assessment report, in-depth interview, and a survey. These methods were
used for the purpose of triangulation. However, the interview did not generate much
information on the effectiveness of the Strategic Management System Plans as the
majority of the respondents similarly mentioned that it was too early to judge whether
the school strategy implementation positively affects the school performance and
achievement while many of the school projects were still underway.

The results from a self-assessment showed how well the school implemented
the Strategic Management System Plans. The self- assessments were based on rating
scale of 0 to 5 where 0 meant the activity has not implemented or evaluated yet while

5 meant the particular activity was fully and successfully implemented. The rating of
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the implementation of specific strategies was based on school indicator criteria stated
in the document of the Strategic Management System Plans. The result of the self-
assessment is indicated in Table 11. Likewise, the data collected from the
questionnaire is computed into descriptive statistic. The statistical calculation of this

result is presented in Table 12 and in Appendix O respectively.
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Table 11 Effectiveness of the Implementation of Strategic Management System Plans

by Self-Assessment

Scores
Strategies Indicators Post-
Baseline
Implementation
Student Perspective
C!: Provide educational 1 Number of vocational programs & 4
service in various forms in offered. -
order to fulfiil the demands 2. Percentage of students and people 0 0
of communities. who are satisfied with school
educational services.
C2: Use community to |. Percentage of students who 3 0
educate students to be a successfully pass the national exam.
complete person. 2. Percentage of students who 3 0
successfully pass the national exam
with good grade.
3. Percentage of students who are 0 0
able to accomplish their studies
based on school criteria
(knowledge, skills, integrity, and
learning enthusiasm).
4. Nuinber of students who have 0 0
outstanding achievements in
developing the country. ’
C3: Provide students with a 1. Percentage of vocational students 0 0
profit-earning skill and at the  who are employed with one year
same time educate them to after their graduation.
care for a local culture and 2. Number of subject areas, which 5 5

environment.

are taught with the integration of

local culture and environment.
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Table 11 Effectiveness of the Implementation of Strategic Management System Plans

by Self-Assessment (Continued)

Scores
Strategies Indicators Post-
Baseline
Implementation
Internal Process Perspective
11: Develop an Internai L. The degree of achievement in
Quality Assurance. developing internal quality 2 2
assurance.
12: Strengthen school 1. Number of school systems, which
strategy-based management  employ strategy-based approach. 3 3
13 Develop school L. Percentage of students and people
environment to be a goad who are satisfied with school 0 0
learning resource. environment at high level.
2. Number of subject areas which are
taught using appropriate and 5 5
effective instructional materials.
Learning and Growth Perspective
L1: Organize professional 1. Percentage of administrators, 5 5
development for teachers, and supporting staff, who
administrators and teachers receive additional professional
in accordance with their development.
duties and school strategies.
L2: Develop the school to 1. Pércentage of teachers and staff 0 0
world- standard educational  who are satisfied with school
center, leaming environment at high level.
2. Number of knowledge- 1 3

management projects.
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Table 11 Effectiveness of the Implementation of Strategic Management System Plans

by Self-Assessment (Continued)

Scores
Strategies Indicators Post-
Baseline
Implementation
Financial Perspective
F1: Increase school revenue 1. Number of projects seeking for 4 5
through the integration of additional school income.
existing resources into
academic instruction and the  2- Proportion between school income 0 0
provision of community and budget provided by the MoEYS.
services.
F2: Use good governance 1. Degree of achievement resulted
principle to strengthen from systematic budget distribution 2 3
financial management and to  mechanism.
turn the school to be self- 2. Number of errors occurred in 0 0
reliance. financial audit.

3. Proportion berween school income 0 0

and outcome.

Table 12 Effectiveness of the Implementation of Strategic Management System Plans

by Questionnaire

i Persepctive n Min Max X SD
Students/Stakeholders 55 138 463 387 57
Internal Process 55 '1.75 4.75 3.72 54
Learning and Growth 55 1.50 475 3.75 64

Financial 54 1.00 5.00 3.39 .80
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Data from the triangular sources relatedly revealed that the Strategic
Management System Plans has increased the school effectiveness in many aspects.
Considering the effectiveness of each perspective, results indicated that the school has
done better in terms of students/stakeholders perspective followed by learning and
growth perspective, internal process perspective, and financial perspective.

Effectiveness on Students/Stakeholders Perspective

According to the self-assessment report illustrated in Table 11, the Strategic
Management System Plans influenced the student/stakeholder effectiveness. As a
result, the school has been successfully offered at least four vocational programs
(score=4). Also, it was found that many subject areas were taught with the integration
of local culture and environment (score=5). Even though the statistical number of
students, who successfully pass the national exam, accomplish their studies based on
school criteria, and get employment, has not been found out, there was remarkably
increase in student and stakeholder-related projects. Especially, the increase was
found during the second semester. The total number of projects related to students and
stakeholders was 23. The detailed projects are listed in Appendix P. Meanwhile, this

result 1s consistent with the quantitative data in which the effectiveness on

students/stakehdidErs perspective earned the highest score (Y =3.87, SD=0.57).
Besides, the self-assessment report illustrated that the implementation of strategic
management system plans has resulted in the improvement of the productivity of the
school to some extent, in terms of students’ learning behavior, ethics and integrity
(E =3.93, §D=0.85), students’ love of local culture and environment (i =3.91,
SD=0.77), as well as their readiness for the world of working employment (X =3.87,
SD=0.74). _

Effectiveness on Internal Process

The Strategic Management System Plans was also seen as a factor to
improve the school internal process and to help strengthen school management
systems. As shown in Table 11, the self-assessment report showed that school
invested their time and efforts in developing and using an internal quality assurance
System (score=2). Likewise, it was found that the attempt to improve school internal

process using strengthening school-strategy based management was at moderate level
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(score=3). Noticeably, it was found that the school was successful in increasing
appropriate instructional and learning -resource for most of the subject areas (score=3).
With these efforts, the school has employed strategy-based approach in a number of
its management systems, such as school management system, personnel evaluation
system, budget management system, and storage and inventory management system.
Along with this result, response from in-depth interview revealed there was an
increase in transparency and smoothness of school operation. In this case, MoEYS

officer # 3 commented that,

" The internal management is okay. Transparency is accepiable. I don’t see

any noticeable management problem.”

This result 1s also supported by quantitative data in Table 12 in which

teachers perceived that strategic management system plans has resulted in the

improvement of internal management at some extent (f =3.72, §D=0.54).

Insightfully, teachers agreed that strategic management system plans have resulted in
promoting quality of academic curriculum ()_( =4.05, §D=0.67), better school

environment ( X =3.73, §D=0.84), and effective human resource management (}
=3.62, SD=0.82) respectively. Nevertheless, teachers seemed to be unconfident that

school strategic management system plans could effectively restructure administrative

work in the school as they scored this item the least at X =3.55 and SD=0.76. The
details of effectiveness of strategic management system plans on school internal
process are presented in Appendix O.

Effectiveness on Learning and Growth Perspective

Owing to school learning and growth, data from the interview, focus group
discussion, and questionnaire similarly confirmed that the strategic management
system plans produced a good result in terms of teacher professional development.

Based on the self-assessment report, the teachers’ capacity building has been
improved significantly (score=5). In this case, the school statistic indicated that 90 %
of administrators and teachers have received ongoing professional development in the

field they were working in. It was reported that the majority of teachers were sent to
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pursue higher degrees in Thailand and Cambodta, while some others were sent to take
short training courses, seminars, and academic study tours in Cambodia and in other

foreign countries. To illustrate this finding, Administrator #1 pointed out that,

“The teacher development is good. Almost all teachers are provided with

additional ongoing development.”

On the other hand, the self-assessment report indicated that the number of
knowledge-management projects was considered to be limited (score=3). Only
monthly technical meeting, orientation on school strategic management system plans,
and seminar on Cambodia educational policy have been organized.

Effectiveness on Financial Perspective

In terms of financial perspective, the self-assessment report indicated that
there was a gradual increase in school revenue. This can be evident through the
increase in financial-related projects in which an integration of existing resources into
academic instruction and the provision of community services are emphasized

(score=5). In spite of many projects, Table 12 presents an overall level of the

effectiveness on financial perspective was lower than that of others (X =3.39,

SD=0.90). The school ability to increase school revenue was not much as expected
(_X— =3.24, SD=1.08) while the application of good governance principle in financial

management was rated a bit higher at X =3.54 and SD = 0.96,

Generally, it can be concluded that the Strategic Management System Plans
had positive effects on school performance in all perspectives. Even it was too early
to assess the effectiveness of strategic management system plans, the students’
performance and school’s learning and growth were seen significantly improved
while the effectiveness level on the school internal process and finance management

was seen lower than moderate level.
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Recommendations to Effective Strategy Implementation
Research Question 4: What are the recommendations for educators 10 effectively
Jormulate and implement strategic management system plans? |

This research question discusses solutions to overcome the current barriers
to the implementation of strategic management system plans. To address this
question, responses and recommendations from participants who were administrators,
heads of departments, teachers, students, MoEYS officers, community
representatives, as well as committee of HRH education project, are synthesized.
Despite recommendations varied, the common proposéd method to overcome barriers
to the implementation of strategic management system plans centered on developing

and wisely utilizing a guideline of strategy implementation.

Guidelines for Strategy Implementation

The first critical realization among participants is that effective
implementation efforts required specific and flexible guidelines, which can be adapted
to overcome constraints of the school. The execution of strategy should be a well-
structured process. The efforts of staff members and the managerial skills are
sometimes not sufficient to make all strategies work. Therefore, to ladélress the
formidable implementation ob-stacle previously identified is to develo‘p a guideline to
lead and support the implementation process. .

The proposed guideline for strategy ’implementation was evaluated by 27
panel experts in the field of educational administration from Cambodia and Thailand.
The list of the experts is listed in Appendix N. The experts were invited to provide
with both verbal and written comments. The comments were then used to verify the
guideline so that it becomes effectively applicable. To clarify what to be reviewed in

the guideline, the comments from experts were summarized as follows:
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Table 13 Summary of Experts’ Comments on Guidelines for Strategy Implementation

Aspects

Comments

Training

There has to be a capacity building program provided to
both administrators and ordinary teachers so that school

has enough talented and skiliful personnel.

Decentralization

There should be an empowerment program that allows

school to make decision on resource allocation.

Participation

It is important that all stakeholders involve in the
formation and process of strategy implementation. The

active participation leads to sustainability of the work.

Effective management

system

To have a smooth run on strategy implementation, the
school should establish an effective management system
in which monitoring and appraisal work has to be

carried out regularly.

Organizational Culture

The school should take the organizational culture in to
consideration. Successful strategy implementation
required a spirit of cooperation, discipline, and -

transparent working culture.

Computer Assisted

Program

It is helpful to utilize technology to facilitate the

strategy implementation

Resource and 4 M N

The school should secure necessary resources and
utilize them wisely based on the purpose of the strategic
management system plans. Similarly, the school should
ensure that they have 4 M (Man, Materials,
Management, and Money) ready in place for the

strategy implementation.

Objective Alignment

The school should strictly set up the objectives of the
initiatives in line with the whole Strategic Management
System Plans. Make sure that every initiative goes in the

same direction,
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The comments from the experts were used as a basis to modify a guideline
for the strategy implementation process. The overall guidelines emphasize two
general aépects. First, the guideline illustrates the flow of logical execution actions.
The arrows indicate the flow and the relationship. For instance, the operational
process cannot be successfully conducted without support from internal and external
factors. Second the aspect focuses on the loop of evaluation, which comprises
feedback and change. The implementation of strategic management system plans is a
dynamic, adaptive process, leading to organizational learning. For learning and
change to occur, feedback about school performance against strategic objectives and
process 1s necessary. Continuous monitoring of performance and conducting self-
assessment of implementation and managing change are critical aspects of the
implementation process.

The guidelines, as shown in Figure 8, begin with school’s Strategic
Management System Plans, which is concerned with students, internal process,
learning and growth, and financial perspective. The school role is education-onented
and strategic, and weighing how to invest physical, human, financial resources to
reach uitimate objectives, and how to grow the entire organization in sustainable way.
- ’fhe operational process is influenced by both external and internal context.

' External Context

Kampong Chheuteal High School is an educational organization, which is
operated under the supervision of the Ministry of Education, Youth and Sport
(MoEYS) of Cambodia. In addition, the school constantly gets supports and
cooperation from external stakeholders such as organizations and development
partners. Either directly or indirectly associated with the school strategic plans,
stakeholders play significant role effectively in order to help the school reach their top
potential. Stakeholders are supposed to participate throughout the process of strategic
planning and to give trust, technical support, financial support as well as to provide
places for study tour and professional practicam. Although there are many
stakeholders, this section focuses on the only key stakeholders’ responsibility they are

supposed to adhere to as follows.



Strategic
Management
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Figure 8 Guidelines for Implementing Strategic Management System Plans
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Ministry of Education, Youth and Sport

For the ministry levél, the common suggestions from participants and
experts concerned two main aspects: decentralization of authority and speedy
facilitation. Participants reported that decentralizing in budgetary and other
management authority to‘school level was intensely debated among teachers at all
school levels. Over time, both administrators and teachers considered the current
budgetary and management authority was too much centralized. By strictly aligning
with MoEYS’ s guideline, the allocation of budget was not totally responsive to the
purpose of the school Strategic Management System Plans. Conversely, they believed
that decentralizing in more financial management and authority could offer school
with greater flexibility over the use of categorical program fund that are provided by
the MoEYS. With full authorization of management, school would be able to develop
school policies through more participatory style of decision-making. Likewise,
autonomy in budgeting allocation or re-allocation could allow the school to invest the
money to fulfill their strategic plans as well as their real needs without any pressure.

A part from decentralization in budgetary management, speedy facilitation
from the MoEYS is urgently needed. It was reported that the MoEYS’s facilitation
and assistance to school was seen somehow limited. This can be seen via the
continual delay of budget allocation and poor technical supports to school. Unlike
other schools in the country, Kampong Chheuteal High School is dual system school,
where the Strategic Management System Plans required the school to conduct most of
its instruction via field practice. The delay of financial funding and technical supports
may result in all the initiatives postponed or terminated. Therefore, it is vital that
MOoEYS provides school with more facilitation in cooperative manners.

To sum up, it is recommended that the school should be given full authority
to work independently without any pressure. To do this, thorough decentralization in
budgetary and administrative management should be provided to school level so that
they could have full ability to execute their duties. Furthermore, the additional
facilitation and cooperation should be respectively given in order to speed up and to

successfully accomplish the planned assignment.
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HRH Princess Maha Chakri Sirindhorn Education Project

It is undeniable that HRH Princess Maha Chakri Sirindhorn Education
Project has been a main development partner of Kampong Chheuteal High School.
Through Mol, the HRH project has been supporting the school with a whole
education system and has played an important role to help the school to successfully
accomplish most the predetermined strategic objectives. In order to maximize benefits
from this project, two recommendations are proposed to sblve current barriers.

First, there has to be an effective communication between the committee
members of the HRH project and the school. Both sides needed to continuously work
through existing mechanism collaboratively. They should mutually and regularly
communicate to prevent misunderstanding. For the sake of school improvement,
comnmunication should be sincere, direct, and top-down. With this regards, the
administrator teams suggested the committee members of the HRH project to
communicate with them before they start working with staff at operational level. The
absence of administrators’ facilitation has been a major blockade to implement school
projects with development partners.

Second, the HRH project could provide the school with extra financial
supports to execute unplanned projects. As reported earlier, the use of the school
budget needs to be strictly adhered to the MoEYS’s guideline. In other words, the
projects, which are not associated with this guideline, would likely confront financial
challenges. As a result, this limitation has caused a number of projects collapse.
Therefore, the financial supports from the project could play a vital role to help the
school accomplish its extra-scheme projects as well as to boost the achievement z)f the
Strategic Management System Plans as a whole.

Business Industry

Business industries play an important part in the success of the School
Strategic Management System plans. On the other hand, Kampong Chheuteal High
School has experienced poor industrial linkage in recently years. In order to achieve
school strategic objectives, participants suggested that cooperation between business
industry and school should be strengthened. One of the most recommended ways the

business industry could do is to provide school with long-term partnerships.
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With strong business-school partnership, a number of programs could be
generated. First, the business industry could provide students with opportunities to
experience the real world of work. This can be done through facilitating the study tour
or workplace visits, organizing workshop and conference, and offering internship and
on-job training. Second, bﬁsiness industry could collaborate with school in curriculum
development, assisting the school with guest speakers, providing in-service training to
teachers, and allowing the use of their facilities. Third, the business industry could
support both students arid teachers with grants and scholarships for their further
academic development. |

Internal Context

The operational process of the strategic management system plans requires
supports from internal context, which consist of organizational structure,
communication, and participation and incentive.

Organizational Structure and Integration

The school strategic management system drives the choice of school
structure, Alternatively, the choice of structure is vital to the implementation of school
strategic management system plans. In this guideline, the relationship of the structural
1ssue between centralization and decentralization of authérit.y in the school is
discussed. - .

Over time, Kampong Chheuteal High School has been a centralized-oriented
organization. However, centralization and decentralization degree should be balanced
in this High School. The mix of centralization and decentralization is conceived to be
crucial mechanism for operational workflow. This is because some activities or
functions that cut across different departments require centralization so that it could
reduce the duplication of resource. For instance, the school should have centralized
staff functions such as personnel or human resource division that service all
departments to avoid duplication and generate cost saving.

Like other public organizations, Kampong Chheuteal High School is made
up by different departments and divisions. To reduce the efficiency of the work, it
should be decentralized around the departments and divisions in which a certain
amount of autonomy, local control, responsibility, consistent consultation, and lateral

coordination of functional expertise are given to all departments and divisions.
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Clear communication

[t is recommended that successful implementation of school strategic
management system plan requires :that all of stakeholders be acutely aware of strategic
priorities and direction. Many of Kampong Chheuteal High School teachers complaint
that they did not have enough information and knowledge to strategy implementation.

To cope with these challenges, the school should imply the use of all
possible means of communication, such as top-down, bottom-up, lateral, formal,
informal, internal, external, and continuous communication in order to ensure that all
staff memiaers understand the strategic plans, internalize the need for change, and
support the execution of the plans. It is important to provide a consistent, clear, and
positive message about why the new strategy is the best course of action, and to
encourage staff to own its implementation. It is also important to repeat that message.

Administrators’ communications should cover what will be different about
the organization, why this change is critical to achieve the impact the school seeks,
and how the staff members can play an important role in strategic mahagement
system plans implementation. On contrary, vague and unclear communication would
likely lead to frustration and resentment among staff that will create further impede
the process of strategié management system plans and consequentlﬂk it will end with
ineffective results. |

Participation

It was found that there was strong resistance from teachers in the
implementation of school strategy. To deal with this obstacle, Kampong Chheuteal
High School should make it as much as possible that teachers take part both in
planning and throughout the operational process, The Strategic Mmégement System
Plans are more likely to succeed when teachers at all levels get intimdately involved
with the process. This is due to participation is one of the most crucial steps to carry
out new policies and procedures effectively. To make all teachers actively participate
in the implerﬁentation of school strategy, administrators should keep on encouraging
them to work in team collaboratively through all possible measures.

First, administrators could begin with providing training to all teachers so
that they understand their role in the execution of the strategy; what is expected; and

when and how to do it. Second, teachers should be encouraged to get involved in
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strategy implementation in so that they could have the opportunity to demonstrate
how their daily activities.contribute to the school strategy. Third, the teachers’
: comments and feedback should be taken into account for changes. With this regard,
teachers would feel that they are honorable and their feedback is respected. F inally,
incentives should be provided to those who could accomplish their job with desirable
achievement. With incentives or rewards, teachers feel motivated to perform their
tasks with care and responsibility.

Operational Process

The operational process of strategic management system plan is proposed
based on the framework of Kemmis and McTaggart (2007) in which a cycle of four
steps are identified.

Plan to Activate Strategy

In order to achieve the ultimate goal of the strategy, planning of operation
is required to activate strategies. With this regards, several considerations are
suggested.

First, the characteristic of the planning should be flexible and achievable.
To do so, it is recommended that school strategy must be translated into short-term
operating projects. To achieve strategic objectives, the school must develop short-
term, measurable, objectives that relate logically to, and are consistent with school
strategy. By this mean, the school should start with small projects on issues that can
produce early successes in order to build confidence of participants and those who
observe from the sidelines. Over time, the focus of the projects may gradually extend
into system-wide policies and practice.

Second, while the details of initiatives are clarified, the procedure and
timeline should be precisely set. At the same time, the 4 M resources (Man,
Management, Material, and Money) should be made appropriately available. The
availability of the 4 M helped prevent the termination of the initiatives as the matter
of resource shortage.

Third, the school should weigh on the importance of each perspective and
the resources it is going to allocated. Since Kampong Chheuteal High School is non-
profit orgamization, the students/stakeholders perspective should be prioritized and at

least 40 % of the school resource should be allocated on student improvement
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projects. At the same time, the rest of the resources should be used for the promotion
of internal process, learning and growth, financial perépective respectively.

Act to Manage the Change

The act phase is guided by the planning but is not controlled by it. Action
needs to be fluid and dynamic, with teachers required to make spontancous decisions
and exercising practical judgment. To make all the actions become smoothly
operational, it required at least three elements, the leadership of administrators, the
collaborative team working, and the teachers’ accountability.

The administrators are suggested to have a strong leadership, mainly to be
fully committed to the initiatives by providing long-term support, encouragement,
guidance, and involvement throughout the implementation process, and continue
afterwards to ensure its continuous use.

At the same time, the action needs collaborative working among teachers.
At Kampong Chheuteal High School, many teachers distanced themselves from the
school projects. Therefore, it is necessary that administrators try every possible mean
to get back their active involvement. To do so, it is suggested that school
administrators should secure all resources needed for project implementation as well
as provide teachers with training on project implementation, incentives, and
encouragement. Administrators could assign a task force or group of people to
manage and take the overall responsibility of the implementation process of strategic
management system plans.

In addition, teachers who are projects holders must be accountable for
their defined tasks. According to .the findings, a number of teachers were not fully
~ committed to their duties. Thus, there should be a full mechanism for accountability
so that teachers may be evaluated, they may be penalized or rewarded as per needed.

Observing

Observing on the outcome and reality of the plans is very crucial for the
implementation of strategic management system plans. This is because observation
has the function of documenting the effects of critically informed action. It provides a
basis for reflection at the time, as well as in the future as the cycle runs its course.

To effectively conduction an observation, it is recommended that

Kampong Chheuteal High School set up a collaborative research team to document
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their practice. The research team could observe the action process; the effects of the
action (both intended and unintended), the circumstances and constraints of action,
the way circumstances and constraints limit or channel the planned action and its
effects, as wel! as any other issues aroused. The research team should be scheduled to
have a regular meeting as it is a way of reporting action progress, monitoring its
tmpact, generating new 1deas and drawing more people into the process.

It is important that observation is comprehensive, well-planned,
responsive, and open-minded to record even the unexpected. While document on
insights towards the topic of concern is important, observation can be conducted
through a number of triangular techniques, namely journals, tape and video records,
and questionnaire and interview.

Joumnals are excellent tools for recording on-going systematic critical
reflections on the effects of the project and how it is progressing. It is a record of what
the participants did and thought. Some of the items that may be included in the journal
are: initial reflections on the topic of concern, the plans that were made, actions that
were taken, impressions and personal opinions about the action taken and reactions to
them, results obtained from observational techniques, references, and notes from
relevant literature that were discovered.

Tape or video recording provides an unaltered memory of the events that
have occurred. It is a quick way of obtaining a complete, accurate, and detailed record
of discussion, meetings, conversations or interviews. There are some ethical issues
that need to be addressed over the use of tape/video recording. The people taped
should be aware of both the purpose and possible uses, and of course anonymity must
be maintained in subsequent reports.

Questionnaire and interview are excellent techniques for obtaining
specific feedback on a variety of topics. They should be employed and conducted with
key people, for example school administrators and heads of department, project
holders, and other stakeholders.

Reflection

The reflection stage is an active evaluative process whereby the school
could make processes, problems, issues, constraints, and feedback reflectively visible

in their strategic management system plan. It is the mechanism that allows the school
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to evaluate and understand whether effects of the strategy on the key performance
tndicators and against the predetermined principle objectives and the right things are
indeed being accomplished in the strategy implementation. Based on this
understanding it is possible to determine the organization’s priorities.

In this reflection stage, the school should form both an internal evaluation
committee and external evaluation committee. These committees are supposed to
critically weigh their experience, to judge whether effects were desirable, and to
provide future directions. Particularly, the reflection should focus on the issues, such
as the effectiveness of the changes they have made, the things they have learned, the
barriers to be solved, and the ways to improve changes in the future. It is strongly
recommended that this process is done collaboratively to get comprehensive refection
and feedback. Through dialogue, group reflection will usually lead towards a future
cycle of research with a revised plan. It is through this process that the concern or

problem becomes clearer and more focused.

Additional Findings

Strategy Formation _

This study found out that there were some limitations on the feasibility of
strategies, indicators as well as their evaluating criteria. To be applicable, this study'_
suggested two recommendations: the medication of the indicators and the '
establishment of additional strategies. Of all the 24 indicators, four indicators should
be modified as follows: N

1. Indicator C1.1 “The number of vocational program offered”. It found that
the change in number of the academic programs is not determined by the school. The
school could only make a proposal, however, the final decision is made by the
MoEYS. Therefore, this indicator should be modified.

2. Indicator C2.1 “Percentage of students who successfully passed the
national exam” and indicator C2.2 “Percentage of students who successfully pass the
national exam with good grade”. Tt was found that the nature, environment and
criteria of the national exam recently changed dramatically. The number of students

who passed the national exam nationwide was significantly lower than that was
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expected. Therefore, the criteria used to measure this indicator in this study were too
high to achieve and it is necessary to adjust them.

3. Indicator F1.2 “Proportion between school income and budget provided
by the MoEYS.” It was found that the criteria used to measure this indicator were too
high to achieve. This is due to two factors. First, Kampong Chheuteal High School
provides educational service at secondary education level. Based on the MoEYS’s
regulation, the school are supposed to provide free education all students regardless
their races and ages. These could mean that any income collected from a tuition fee is
prohibited. Second, the school is nbn—proﬁt organization. Financial revenue earned
from its operation is not prioritized. While the financial resource is mainly supported
by the MoEY'S, the major emphasis of the school is to give quality of education to
students and stakeholders. Therefore, it is suggested that the criteria used to measure
this indicator should be modified.

In addition to the modification of indicators and their criteria, a number of
strategies should be additionally established. The suggestions are as follows:

1. Students/stakeholders Perspective: The current admission is to accept all
the applicants to the vocational education program. This selection system is seen as
disadvantages. It is suggested there should be mechanism to recruit talent students to
the progra_ms. Therefore, there should be another -s_trategy added such as “attract high
number of quality students to the program.” .

2. Financial Perspective: The current strategy on financial perspective focus
on two major areas, namely the incrgase school revenue through the integration of
existing resources into academic instruction and the provision of community services
and the good governance principle to strengthen financial management. As the
revenue is not in the prioritized agenda and as the rule limits the school to collect
tuition fees, there should another strategy on “raising fund to support school

operational activities.”



Chapter Summary

As mentioned from above sections, it can'be concluded that strategic
management system plans had positive effects on the school performance. Even
thought, the end-year evaluation has not conducted yet, the Strategic Management
System Plans was seen as a crucial mechanism to best promote the student
achievement as well as schoo! learning and growth. Likewise, it somehow helped
improve the school internal process and financial management.

However, it was reported that some obstacles were found hindering the
implementation process of strategic management system plans. Lack of resource
allocation and resistance to changes were found to be the most potential problem
while poor leadership, lack of understanding of the Strategic Management System
plans, and lack of communication were considered moderately serious.

To tackle these formidable barriers and to successfully implement strategic
management system plans, it is recommended that a flexible and dynamic guideline
for strategy implementation is needed. The proposed guideline consists of three
fundamental elements. First, the operational process should be conducted in
accordance with the principle of Plan-Act-Observe- Reflect. This principle is an
adaptive process leading to organizational learning and changes through feedback
about school performance against strategic objectives andvprocess. It also allowed
continuous monitoring of performance and conducting self-assessment of
implementation and managing change.

> Second, the operational process required consistent supports from external
stakeholders, namely the MoEYS, the HRH Princess Maha Chakri Sirindhom
education project, and business industry. Through external supports, schools could
maximize the benefits in terms of having autonomous rﬁaﬁagement and technical
supports; bringing resources to enrich the curriculum; ensuring the academic
programs which are required by industry; improving the education setting through
upgrading facilities or equipment; connecting schools with local businesses, assisting
with school curriculum development; and providing new leaming opportunities and
skill development.

Third, organizational leadership, organizational structure, culture,

participation, communication, and incentive have a greatest influence on the success
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of strategy implementation. Therefore, it is necessary for administrators to exerpise a
distributed leadership, communicate thoroughly, and set up an effective
organizational structure so that work can flow smoothly. At the same time, teachers
should reduce a culture of ignorance and resistance to changes. Most importantly,
teachers who have good working achievement should be provided with rewards.
Moreover, the study found some limitations on the feasibility Qf strategies,
indicators as well as their evaluating criteria. As a result, three indicators were
suggested to be modified. At the same time, two more strategies were suggested to be

added up.




CHAPTER 5
CONCLUSION AND DISCUSSION

This chapter concludes the current study, consisting of six parts. The first
part begins with a brief summary of the study in which the research objectives, the
research questions, the research design, and the research methodology are reviewed.
The second part briefly summarizes research findings. The third part elaborates on the
discussion of the research findings. The fourth part discusses the limitations of the
study. The fifth part suggests the implications drawn from the findings. The final part

provides recommendations for further studies.

Summary of the Study

This study aimed to investigate the implementation process, the barriers, and
effectiveness of the Strategic Management System Plans of Kampong Chheuteal High
School in Cambodia. At the same time, the study also proposed recommendations for
successfully implementing the Strategic Management System Plans. Therefore, the
study attempts to answer the following questions:

1. How is the implementation process of the Strategic Management System
Plans conducted at Kampong Chheuteal High School?

2. What are the obstacles to the implementation process of the Strategic
Management System Plans of Kampong Chheuteal High School?

3. To what extent do the Strategic Management System Plans of Kampong
Chheuteal High School be successfuily implemented?

4. What are the recommendations for educators to implement the Strategic
Management System Plans?

The design of this study was the embedded mixed method design where
involved both quantitative and qualitative data; and the collection of qualitative data
was embedded in the phase of the Strategic Management System Plans
implementation.

The study was conducted into five phases. The first phase involved the study
of conceptual foundation of the implementation process and evaluation of the

Strategic Management System Plans. The second phase dealt with the construction of
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instruments to evaluate the school Strategic Management System Plans
tmplementation. The third phase is the implementation process of the Strategic
Management Systemn Plans of Kampong Chheuteal High School. The fourth phase 1s
the proposal of strategic recommendations for educators to effectively implement
strategic management system plans. The strategic recommendations were proposed
based on the data collected during the implementation of the Strategic Management
System Plans. The final phase is the conclusion and publication of the study report.

Research Results

The research results of the current study can be summed up into four parts.
The first part deals with the examination of implementation process of the Strategic
Management System Plans of Kampong Chheuteal High School. The second part
addresses the constraints hindering in implementing the Strategic Management
System Plans while the third part reports the effectiveness of the Strategic
Management System Plans. The fourth part suggests recommendations for educators
to effectively implement the Strategic Management System Plans.

Iraplementation Process of the Strategic Management System Plans

The implementation process of the Strategic Management System Plans of
Kampong Chheuteal High School can be summarized into three main stages: prior to
implementation, during implementation, post-implementation, as follows.

Prior to Implementation (Plan)

Prior to the implementation, three steps of action took place: (1) training
is provided to facilitate implementation of SMSP, (2) departments were assigned to
submit their project proposals, and (3) recommendations to and approval on proposal
were provided by administrators.

In the first step, administrators invited all teachers across the school and
community representatives to attend two rounds of the Strategic Management System
Plans orientation. The orientation focused on several aspects, the importance of the
Strategic Management System Plans, the overview of the Strategic Management
System Plans as well as strategies and indicators. At the same time, all orientation
participants were asked to brainstorm possible projects to support all the four

perspectives and strategic goals of the Strategic Management System Plans.
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In the second step, administrators directly contacted each department,
encouraged, and assigned them to develop specific project proposals, which align
with one or more school strategic goals. To ensure all proposed projects match schodl
strategles and become feasibly operational, all heads of the departments, who were
also internal researchers, were assigned to explain and facilitate the implementation of
those projects.

The third step was the approval on proposal by administrators. Proposals,
which were not in line with school strategies or not completed were sent back to the
teachers with directive comments for revision. On the other hand, projects, which
were well-written and responsive to school strategic goals, were approved.

During Implementation (Act and Observe)

The implementation period of the Strategic Management System Plans
lasted for six months and were divided into two rounds. The first round started from
November 2013 to January 2014 and the second round immediately began from
February to April 2014. Due to the shortage and delay of financial supports from
MoEYS, a numerous projects were either terminated or postponed. Therefore,
responses from respondents were not insightful as expected. Despite limitation of the
amount of information, the data triangulation from document, field note and
observation could generate implemgntation into two steps as follows: .

Step of Act

According to the school record, 32 projects, identified as small
projects, were launched during the first round. However, a mgmber of projects were
terminated or postponed half way due to the limitation of financial and technical
supports. Some newly-approved and postponed projects were later implemented in the
second round of the implementation period. Each of the projects was accountable by
one project leader and two or three subordinates. All the three vice-principals and
heads of the departments were assigned to facilitate the project implementation
process and provide assistance as requested. Their main accountabilities were to
enable all of project holders to work collaboratively to complete the projects. The
project holders were allowed to run their project independently. They were required to

make instant decision and practical judgment to deal with real constraints.




Step of Observe

In both rounds of implementation periods, administrators as well as
heads of department simultaneously did several j_bbs including observing, monitoring.
and controlling. They particularly followed up the progress of the projects over time
by documenting the effects of action; carefully observing the implementation process
as well as the intended and unintended effects of action; recording circumstances and
constraints that limited the planned action. Furthermore, they held a regular monthly
meeting to discuss things they recorded and to ensure that the projects were
implementing on the rigﬁt track and to minimize obstacles to the implementation.

Post-Implementation (Reflect)

By the end of each round of the implementation periods, administrators,
heads of the departments, teachers and researcher recalled the reflection of the action
as it had been recorded in observation step. The reflection was done via the forms of
focus group discussion and in-depth interview. Participants were asked to report the
progress of the projects, the potential issues and constraints they encountered dming
the project implementation. They were also asked to provide recommendations to
overcome barriers and a variety of pers;?ectives possible in the situation leading to a
revised plan. Tape-recorded was used and data obtained from the interview and the.

_focus group discussion was coded, cateéorized into themes and translated into
English. '
Obstacles to Strategy Implementation
The data revealed that top six obstacles to strategy implementation were.
commonly found during the implementation of the Strategic Management System .
Plans. .
The first barrier was financial resource allocation. This barrier included
insufficient amount of budget; delay of budget allocation, and mismatch between
budgeting policy and school’s needs. It was perceived that without financial support
and incentives, a numerous projects were postponed or halted immediately. The
second barrier was ineffective leadership. The administrators’ leadership was
specifieally eoncerned irresponsibility. This constraint included ignorance of duties,
poor facilitation, and lack of systematic evaluation. The third barrier related

organizational structure. It was found the current school structure was ineffective and
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non-functional. This structure led unstructured of the workflow. Particularly, it
allowed administrative team and administrative staff to work against the power
structure. Alsd, it made teachers extremely difﬁcul_t to work across the departments.
The fourth barrier was found regarding the lack of teachers” understanding on
strategic management system plans. It was found that most teachers were lack of
practical experience in tmplementing strategies as well as in knowledge on project
management. The fifth barrier concerned organizational culture. It was found that
teachers were strongly resistance to the change. Particularly, they refused to accept
additional work on strategy implementation. This resistance was shown through lack
of participation and low commitment, and discouragement. The last barrier was poor
communication. Data revealed that the school had poor communication in both
contexts, inside and outside the school. Internal meeting among management team
and teachers were seen very rare while the connection with community, development
partners, and workplaces was not widely strengthened. This constraint would cause a
number of negative consequences such as poor or inadequate information sharing,
minimum support from community and development partners, and unclear
responsibility and accountability. Failure to recognize and handle all above obstacles
would definitely lead to failure of implementation.

" Effectiveness of Strategic Management System Plans

The data on effectiveness of strategic management system plans revealed
that the strategic management system plans has gradually increased the school
effectiveness in many aspects. Considering the effectiveness of each perspective,
results indicated that the school has done better in terms of students/stakeholder
perspective followed by learning and growth perspective, internal process perspective,
and financial perspective.

For effectiveness on student/stakeholder perspective, the school has been
successfully offered at least four vocational programs in which many subject areas
were taught with the integration of local culture and environment. Also, the
implementation of the Strategic Management Plans has resulted in the improvement
of the productivity of the school in terms of students’ learning behaviors, ethics and
integrity, students’ love of local culture and environment, as well as the readiness for

the world of working employment.
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Owing to school learning and growth perspective, the strategic management
system-plans produced a good result in terms of teacher professional development.
Approximately 90 % of administrators and teachers have received ongoing
professional development in the field they were working in. At Lhe"same time, the
number of knowledge-management projects was gradually increased.

The Strategic Management System Plans was also seen as a factor to
improve the school internal process and to help strengthen school management
systems. This can be seen through developing and using an internal quality assurance
system, strengthening school-strategy based management, as well as increasing
appropriate instructional and learning resources for most of the subject areas. With
these efforts, the school has employed strategy-based approach in a number of its
management systems, such as school management system, personnel evaluation
system, budget management system, and storage and inventory management system.
Nevertheless, it was found school strategic management system plans could not
restructure effective administrative work in the school.

In terms of financial perspective, it was indicated that strategic management
system plans moderately influenced on the financial perspective. This can be evident
through the increase in financial-related projects in which an integration of existing
resources into academic instruction and the provision of community services are
emphasized and the application of good governance principle in financial
management.

Recommendations for Strategy Implementation

To successfully implement the Strategic Management System Plans, a
flexible and d)}namic guideline for sirategy implementation is needed. The proposed
guideline consists of three fundamental elements.

First, the operational process should be conducted in accordance with the
principle of Plan-Act-Observe-Reflect which is an adaptive process leading to
organizational learning and changes through feedback about school performance
against strategic objectives and process. It also allowed continuous monitoring of
performance and conducting self-assessment of implementation and managing

change.
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Second, the operational process required consistent supports from external
key stakeholders, namely the MoEYS, the HRH Princess education project, and
business industry. Through external supports, schools could maximize the benefits in
terms of having more autonomous management and technical supports; bringing
resources to enrich the curricﬁlum; ensuring the academic programs which are
required by industry; improving the education setting through upgrading facilities or
equipment; connecting schools with local businesses, assisting with school curriculum
development; and providing new learning opportunities and skill development.

Third, internal factors of leadership, organizational structure, culture,
participation, communication, and incentive should be noticeably emphasized.
Therefore, it is necessary for administrators to exercise a distributed leadership,
communicate thoroughly, and set up an effective organizational structure so that work
can flow smoothly. At the same time, teachers should reduce a culture of ignorance
and resistance to changes. Most importantly, teachers who have good working

achievement should be provided with rewards.

Discussion

In this section, the discussion focuses on two respective aspects:
effectiveness of implementation of the Strategic Management System Plans and
barriers to the Strategic Management System Plans. The details of the discussion are
addressed as follows:

Effectiveness/Result of Implementation of SMSP

The result of this study indicated that the Strategic Management System
Plans, which employed the concept of Balanced Scorecard as a core element, had
positive effect on the performance of the school. It was found that the Strategic
Management System Plans played as an integral part to improve overall performance
or effectiveness of the school. Based on the researcher’ s observation and data from
focus group discussion, the betterment in school performance may due to two factors,
namely the application of Balanced Scorecard and the availability of resources.

The application of Balanced Scorecard

In this study, the framework of Balanced Scorecard was integrated into the

Strategic Management System Plans of Kampong Chheuteal High School. From the




112

researcher’s observation, evaluation document, together with data gathered from in-
depth interviews, Balanced Scorecard-focused strategy was appropriate to improve
strategic performance of Kampong Chheuteal High School.

Prior to the application of Balanced Scorecard in its managemcnt system
plans, the school management strictly followed its traditional routine short-term plans.
Six months after the implementation of Balanced Scorecard-focused strategy, the
evaluation result evidently pointed out that the strategy gradually had positive effect
on the four perspectives of the school, namely students/stakeholders perspective,
internal process perspective, learning and growth perspective, and financial
perspective. For instance, one of the MoEYS officer mentioned that, “ / don 't see any
drawback in implementing of the school strategy. [ think every aspect of the school
work gradually improved”

According to previous studies, implementing Balanced Scorecard has a
transformational effect on an organization and creates a strong positive impact on the
quality and performance of its core business. The Balanced Scorecard is not only
better in monitoring and evaluating performance of an educational institution but also
in increasing staff member participation, modifying educational strategy, and
ultimately improving the performance to its best level. (Al- Zwyalif, 2012; Seppala,
2010; Yek, et al., 2007; Yuksel & Coskun, 2013). Similarly,_Brown (2012) suggested
the balanced scorecard framework is an excellent strategy-based management system
that can be used in education institutions to assist them in clarifying their mission and
vision and translating their vision into strategies. These strategies, in turn, can serve ag
the basis for developing operational objectives or actions with measurable indicators
for the purpose of evaluating performance improvement and achieving success. More
importantly, the balanced scorecard can be used as a tool to respond to current needs
of educational organizations (Kaplan, 2001). With this regards, the Balanced
Scorecard helps educational organizations to become increasingly more accountable,
efficient, and productive. By enabling educational organizations to align initiatives,
departments, and individuals to work in ways that reinforce each other, the balanced
scorecard brings about dramatic performance improvements (Brown, 2012) and also

allows education organizations to find new ways to do business, new methods for
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organizing themseives and managing their performance, in order to be successful
(Kaplan, 2001).

This result was consistent with the study conducted by Farid et al. (2008),
which suggested that the development of the Balanced Scorecard is a fundamental
process that enables continuous improvement and enhancement. The longer the
Balanced Scorecard was used the more valuable it became, particularly because over
time the administrative team was able to identify trends in the data and act on those
trends for the betterment of the organization. The application of Balanced Scorecard
is a test, learn and adapt. It explicitly statcs the hypothesis of the strategy, allowing it
to evolve in real time as new ideas and directions emerge from the organization
(Kaplan & Norton, 2001). Thus, without waiting for a perfect solution before the
implementation of the strategy, Balanced Scorecard enables organizational change,
which does not happen at one point in time, but is a continuous management process.

Availability of Resources

The existing resources of Kampong Chheuteal High School were supported
from two main sources: Her Royal Highness Princess Education Project and MoEYS.
Her Royal Highness Education Project has chiefly supported ongoing professional
development, and physical resources including facilities and lea{m%ng resources, while
the MoEYS has mainly su;ported operational budget. In this section, the resource
factor, termed by the researcher, is divided into three groups: human resource,
physical resource, and financial resource. All participants believed that the success of
implementation of the Strategic Management System Plans was in connection these -
resources,

Human Resource

Human resource plays very important role in contributing to the success
of the implementation of the Strategic Management System Plans. In this study,
human capital and their commitment for changes are addressed.

1t was reported that retaining quality of human capital was in the focal
emphasis of Kampong Chheuteal High School. With consistent supports from Her
Royal Education Project as well as the MoEYS, all teachers were provided with
opportunities to update themselves with current development of knowledge. As a

result, more than 90 % of teachers currently working at Kampong Chheuteal High
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School received further professional development. The professional development was
conducted in various forms such as pursuing additional university degree, providing
on-site coaching to individual teachers, brganizing study tours, and attending seminars
and conferences. Those who received further professional development, in return,
were reported to contribute a lot to the implementation of the Strategic Management
System Plans. On this matter, one of the administrative teams admitted that, “The
teachers graduated from Thailand have new ideas. They could help us a lot. I just
instructed them a little, they could do it by themselves.” This statement indicated that
teachers who received ongoing professional development were able to carry on their
work without major constraints. This i1s because professional development has
deepened and broadened teachers’ knowledge, abilities, and experiences.
Additionally, professional development has boosted their confidence on the subject
matter they taught as well as has enabled them to overcome challenges and fulfill
demands of their jobs.

A numerous research studies have confirmed that human capital played
an important role in the strategic planning on how to create competitive advantages. It
paved the way for greater innovativeness, and this in turn offered positive
implications on the orga.niz'atiénal performance. They further found that the human
capital indicators had a positix;g association on organizational performances. These
indicators such as training attended and team-work practices, tended to result in
superstar performers where more productivity could be transiated to organizational
performances (Qooley, 2000; Okumus, 2003; Seleim, Ashour, & Bontis, 2007,
Selvarajan et al., 2007; Marimuthu, Arokiasamy, & Isamail, 2009).

The result of this study was consistent with the key strategic talent
management proposed by Odden (2011) in which heavily investing in ongoing
professiona! development could result in dramatic improvement of school
performance. Likewise, the result of this study was confirmed by Cohen and Hill
(2001) who suggested that teachers’ human capital has received ample attention as a
key ingredient for successful school reform and achievement. This is because
knowledgeable teachers may have better handle teaching, be able to incorporate new
instruction, and develop new insights and instructional practices that benefit students

and school outcomes.
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Sustained commitment of the administrators and staff members is another
factor, which accelerates the implementation process of the Strategic Management
System Plans. Most of the participants reported that the principal together with a
group of young-generation teachers were strongly committed to overcome the
obstacles to school strategy implementation. As said by one of the MoEYS officers, “
The principal has been working very hard to reach the goals even though there are
some resistances from the colleagues.” At the same time, one of the head of the
department additional mentioned that, “ We want to show that we can succeed our
project we are responsible for....Other teacher will join us if they see our work ends
in productive result. " These comments reflect that both the principal and some of his
subordinates were grounded with the working commitment. While they were devoting
their efforts and time on undertaking their projects with full determination, the
challenges they encountered, as mentioned in the previous section, may become
minimal. Their commitment, even from a small number of people, led to an active
involvement in the school strategy impiementation, which was believed to be a
strategic key to overcome and to reduce the challenges and ultimately led to the
success of the strategy implementation.

According to Kaplan and Norton (2001) and Naganga and Ombui (2013),
to become truly strategy-focus, however, it requires more than process and tools.
Active involvement of the executive team is the single most important condition
contributing to the success of the initiatives. Similarly, Brenes, Mena and Molina
(2008) found that the manager’s leadership and suitable, motivated management are
central in attaining success. They pointed out that implementation becomes very
complex in the absence of manager’s éommitrnent, communication, and leadership in
effective implementation otherwise the strategy would have a rocky path on its way to
implementation and success.

It was noted that in schools where there is strong commitment,
subordinates are urged to a level of involvement that they themselves never thought
possible. Actual involvement is critical in the strategy implementation process and
also determines the level of support and backing that teachers give to the new

strategy. Therefore, Kaplan and Norton (2001) suggested that senior management
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must also be emotionally committed to the strategy, investing time and resources to
see the strategy through. |

The result of this study concurred with what was claimed by Kiruthi
(2001) who found that with efforts and involvement of management team, serious
challenges in the strategy implementation will gradualliy be reduced. Therefore, it 1s
important to ensure that all the key people such as managers, supervisors are involved
with the strategy.

Physical Resources

It was found that Kampong Chheuteal High School was almost fully
equipped with physical resources such as buildings, library, agricultural farm, and
instructional materials. All respondents believed that these resources would have a
direct link to the success of implementation of strategic management system plans.
From the triangular data sources, the rich in physical resources assisted the school to
be able to implement many of their projects smoothly. Particularly, the school was
able to run a Jot of student-related projects, for example, mushroom seeding, fish
rising, vegetable planting, hammer production, and so forth. The result of this study
was confirmed by Ofori and Atiogbe (2011), who found that school outcome was
influenced by learning environment and nature, in which facilities, accommodation,
and physical environment are included.

In terms of financial resource, the arrival of budget allocation has played
as a powerful force to speed up the implementation of delayed projects. Participants
including teachers, administrative team, and MoEY S officers commonly perceived
that budget is a crucial factor to support and to achieve the success of the
implemented projects. It was noted that various school initiatives were put into
implementation on the second semester period when the budget was allocated to
school. To confirm this matter, the principal mentioned that, “ We could only
implement small scale projects during the first semester. But now we received the
money from the ministry and projects which need to use more budget can be
implemented straight away. ” With this statement, it was deemed that budget provided
a potential boost to outcome of the project implementation.

Ndegwah (2014) and Ngannga and Ombui (2013) found that the

implementation of the strategic plans is influenced by financial allocation, as it was a
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fundamental part of any action planning especially where the school had capital-
nitensive strategy.’ Similarly, Schobel and Scholey (2012), siressed that educational
organizations with well-defined financial strategies that are linked to educational
outcomes will be well positioned for success even as their funding models change.
This result is also paralleled with the principle of Balanced Scorecard of Kaplan and
Norton (2001) which stated that to make strategy a continual process in the strategy-
focused organization, the stretch targets and strategic initiatives on the Balanced
Scorecard should link rhetoric of the strategy with the rigor of the budgets. Both
operatlonal budget and strategic budgeting will help the organization to achieve
desired performance.

In summary, two major factors: the application of Balanced Scorecard
and the availability of resources, were found to relatively contribute the most to the
success of strategy implementation of Kampong Chheuteal High School. The use of
Balanced Scorecard as a framework for school strategy formation give a clear picture
of what the school want to achieve and it also enables the school to gradually improve
its performance. Likewise, the existing resources of people with consistent
professional development and working commitment, physical environment, and
financial resource all help to minimize the obstacle and speed up the process of
strategy implementation.

Obstacles to Strategy Implementation

As mentioned in previous section, six potential problems were found
obstructing the implementation process and the success of strategic management
system plans. These problems were related financial limitation, leadership constraint,
ineffective organizational structure, poor understanding of strategic management
system plans, inflexible organizational culture, and poor communication. Many times,
these barriers were overlooked and failure to recognize and handle all above obstacles
would definitely lead to failure of implementation (Okumus, 2003). Therefore, it is
important that school discusses these matters thoroughly to ensure that the process of
implementation happens successfully. The following sections discuss each of the
barriers identified in more details.

Lack of Financial Resource

It was reported that Kampong Chheuteal High School experienced a
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difficulty in financial resource. This financial hardship is due the fact of two factors:
the delay of budget allocation from the MoEYS and the mismatch in concepts
between the school strategy and MoEYS’s guideline.

1t 1s hardly surprising when most of the participants included the lack of
resource allocation as a potential problem to implementation process of strategic
management system plans, Kampong Chheuteal High School has been through some
of the toughest times in the last few years from the insufficient and late budget
allocation. Although, the MoEYS has recently provided a significant increase in
school budget, the budget has been delayed for at least two months. Based on the
interview, one of the MoEY'S officer admitted that, *“ /f takes time to get the school
budget approved as we need to working process need to go through the ministry of
Economic and Finance.” 1t seemed to be obvious that when the school encountered
the limitation of financial resource, there were frequently a competition of resources
within the organization. There were several changes to be made to its budget
allocation system. Only prioritized projects was approved and provided with financial
supports. With this regard, it meant that implementation of other less prioritized
initiatives at that time would have been stalled or delayed.

Another reason behind this problem was the mismatch between the school '
strategy and budgetary guideline. Kampong Chheuteal High School, as any others
throughout the country, was required to strictly follow the MoEYS’s guideline in
terms of budget spending. However, most of school strategy-focused plans were not
aligned with the MoEYS’ guideline. For instance, one of the administrators gointed
that, “Some of the subaccounts were not compatible with our actual plans. So in order
to use them, we need to ask for approval for adaptation from ministry.” With this
comment, it could be inferred that the school was not able to utilize some of its annual
budget and it would take longer time until their request for reallocated budget was
approved.

This finding is similar to the study of Ndegwah (2014), Ngannga and
Ombui (2013), and Wilcoxson (2012) in which financial resource were main
challenges in implementing strategies in many schools of under developing countries.
Budgeting was found to be a fundamental part of any action planning especially

where the school had a capital-intensive strategy. Similar findings found by Kaplan
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and Norton (2008), Jones (2008), and Dutka (2013) that 60% of organizations do not
allocate appropriate financial resources to the strategy implementation.

To ensure the success of strategy implementation, the_; study also
suggested that financial resources should be adequately availed to capacity building,
implementation activities and tasks based on the organizational structure.

Leadership

[t was reported that there was an existence of leadership problem
regarding irresponsibility. Insightfully observed, this challenging constraint was due
to the fact of disappointment and limited understand as well as inexperience.

As earlier mentioned, both administrators and teachers were disappointed
with repeated failure of previous initiatives. Participants, especially administrative
team, admitted that some administrators were demotivated and not fully committed to
their duties. This problem was reported resulting from insufficient supports from both
MOoEYS and development partners. For example, one of the administrators stated that,
“ Some of the administrators are not willing to be responsible for the school
initiatives. They don't want to waste their efforts.”

This result supports what suggested by Pujas (2010) in which the
management team, affected by discouragement, lost their initial enthusiasm. This little
commitment toward the initiatives by the top of the orgél_nization resulted in the staff
losing motivation. Pujas puts great importance for the success of the initiatives on top
management commitment toward the program. And many initiatives failed because
top management was never really commit}ted to the program.

Also the result is consistent with motivational concepts proposed by Hoy
and Miskel (2008), which described that motivational individuals in schools are
committed towards program by their goals. In order to keep their group working
towards something, the goals must be achievable. Conversely unrealistic goals will
hurt individual’s morale. 1f their goals are frequently not achieved, they will gradually
discourage and consequently leave their work behind. Furthermore, this finding is in
line with the concept of Maslow’s hierarchy of needs and Herzberg’s Motivation-
Hygiene theory in which discontent and restlessness are related to working
achievement and they will develop unless individual best fulfills their goals.

Irresponsibility may also be concerned with administrators® understanding




and practical experience of the school strategy. Being a novice in strategy
implementation, administrators were reported to have very limited understanding how
to execute them effectively. In§tead of giving stafl members a directive guidance,
most of the administrators distanced themsclves from the school initiatives, as they
were unable to provide much instructional assistance. The absence of administrators’
sponsorship have resulted in ignorance of the duty and hammed school initiatives.
Eventually, many ambitious initiatives could fail.

This result is consistent with the proposal of Hrebiniak (2006) on obstacle
to effeétive strategy implementation. He mentioned that one basic problem to strategy
implementation is that managers know more about strategy founation than
implementation. They have been trained to plan, not to execute. The lack of functional
expertise could cause successful implementation of strategy become less likely and
more problematic. Additionally, this finding is supported by Pujas (2010) in which
lack of knowledge caused the gradual loss of confidence in the concept and,
accordingly, the support of the organizational leaders. Niven (2006) argue that if
administrative team does not support the initiative, and, more importantly, does not
appreciate its role in solving real-life problems, the initiatives will show mediocre
results and will prdbably fail. Administrators are considered as'key decision makers
(Chemwei, Leboo, &.Koech, 2014). The administrators’ personal involvement,
understanding, and commitment are necessary to overcome this passive resistance.
The result of such a lack of leadership involvement is a waste of resources and a loss
of trust jn the administrators by the staff members. Niven (2006) confirms that if
management gives little support to the initiatives, staff members will soon perceive it
as a project, which is not worth their time. '

Therefore, Leadership and especially strategic leadership, is widely
described as one of the key drivers of effective strategic plan implementation.
However, lack of leadership and specifically strategic leadership by the top
management of an organization, has been identified as one of the major barriers to

effective strategy implementation.




Organizational Structure

[t was found that there was an obstacle to strategy implementation
regarding the ineffective organizational structure. Participants, particularly teachers at
operational level, the current organizational structure did not match the nature of the
functional work of the school. They reported having difficulty in working with other
departments as well as administrators. Also, they complaint unstructured working
process of administrative team which was considered to be against their given
privilege. The occurrence of organizational structure barrier may be resulted from
ineffective organizational structure.

Based on the chart of organizational structure, it was noted that
organization structure was considered to be much problematic to strategy
implementation. Instead of nominating four deputy school principals, the number was
reduced to only three in which two of vice school principals were responsible for
academic affair while another school principal was responsible for administrative
affairs. With this assignment, it is obvious that there was no specific nomination for
those to be accountable for the work of students’ affair, community relation, and
industry linkage. As the school strategic management system plans cover all school
aspects, it was found that school structure and school strategy were not parallel. This
uncertainty of responsibility created problems in terms of authority distribution. As a
result, teachers who were subordinates, found it difficult to know who they would
work with to accomplish their initiatives. For instance, one of the teachers pointed out
that, “When I need consultation, I don’t know who I should talk to. Nobody can give
me an assistance. This is not the effective way fo we should work... ... Idon’t know
who is my boss.”

This result is also consistent to that of Heide, Gronhaug, and Johannessen
(2002) which found that initiatives are not being implemented successfully because
there are too many managers, and consequently none of them show any will or ability
to follow up on implementation. In addition, the result of this study is related to the
principle of functional and dysfunctional model claimed by Hoy and Miskel (2008).
They argued that unclear hierarchy of authority caused the dysfunctional structure. It
produced a potential blockage in communication because subordinates were reluctant

to communicate anything.
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Another noticeable point concerning organizational structure is that
administrative team and administrative staff was seen working against their own
power. As previously mentioned, it is factual that some of administrators and teachers
were not working with the best. This resulted in some work being left uncompleted.
In order to survive their work life day-to-day and to normalize workflow, some of the
administrators need to force themselves to get all the work done under their
responsibility,

This result was similar to what suggested by Naangaa and Ombui (2013)
in which schools with inconsistent organizational structure were not able to achieve
their goals as efficiently as those with well-aligned, practical and acceptable structure.
The researcher noted very clearly that organizational structure can help or hinder,
support or block strategic change and that a good fit-for-purpose structure will enable
changes, continuous or discontinuous, small or large, to be made effectively and
efficiently.

Lack of Understanding

The study found that there was a limited understanding of the Strategic
Management System Plans. This barrier may cause from limited involvement of
teachers to the Strategic Management System Plans. To insightfully look into this
issue, two main considerations are addressed.

First, there was not much participation of teachers in the formation
process of the Strategic Management System Plans. It was reported that
administrative team mainly formulated the school Strategic Management System
Plans while teachers at the operational level did not get much involvement in this
process. Therefore, most teachers who worked directly with school initiatives have
limited understanding on them. As one of the e‘idministrator stated that “Actually, the
development of the Strategic Management System Plans was participated by only
administrators and there is a limitation of participation from staff and teachers.”

This barrier is consistent with what was claimed by Kaplan and Norton
(2008) in which, in general, approximately 10 % of staff members did not understand
the strategy. They both did not practically understand the strategy and also had no
instruction and direction to work on strategy implementation. Surprisingly, Rollins

(2011) found that up 67.1 % of the educational staff did not know how to implement
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balanced scorecard in the strategic management. Poor understanding of all involved
parties led to lac;k of human resource to implementation school strategic management
system plans. As found by Chemwei et al. (2014}, inadequacy of human resources
was the key“constraint impeding on the implementation of strategy in the schools.
Without knowledgeable staff members to work towards an organization’s vision and
mission, it is not possible by all means to succeed in strategy implementation even if
the budgetary allocation is sufficient.

Second, the information sharing is not effective. Although, there were
orientations of the Strategic Management Plans to all teachers the number of teachers
who did not partictpate in the orientation sessions is high. In addition, those who
understand the strategies often do not communicate enough to those who had to
implement them. It was reported that some teachers were asked to implement
strategies without really understanding the reason or implication of the
implementation. For instance one of the head department mentioned that “4 number
of teachers do nof precisely understand the concept of strategic management system
plans and how to implement it... ... They never experienced writing a project
proposal before. I believe that some teachers have ideas of projects in their mind but
they don't know whether which particular strategies or indicators would match their
ideas.” -

Even some training on strategy were provided, according to Hrebiniak
(2005), both manager and staff members were mostly educated and trained to only
plan the strategy formation. Staff at every level seemed to understand the process of
planning and strategy formulation very well, however, they did not know how to
implement the strategy properly as it is learned in on-the-job experience. Thuy (2012)
and Drivas (2006), thoroughly stressed the issue of teachers’ inadequate training
and education in their research studies as they believed that inadequate training and
education would cause other problems like low awareness and misunderstanding,
which were in turn the sources for ineffective implementation.

Organizational Culture

Organizational culture was one of the barriers identified by the findings.
One of the most frequent themes implied from organizational barriers was resistance

to change. It was found that teachers at the operational level remained strongly
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resistant to participate in the implementation of the Strategic Management System
Plans. The matter of opposition to the change may emerge from two factors.

First, people did not want to change the way of working culture.
Kampong Chheuteal High School had its own culture which represented a traditional
norm and behaviour of the organization. When the Strategic Management System
Plans was introduced into their operational work, teachers felt that the change would
give them additional burden. Then they tried to find excuses to avoid being involved
in the implementation of initiatives. According to Tan (2004), resistance to change is
always prevalent in the implementation initiatives, and it can be a challenge to
persuade teachers to accept the change. People tend to dislike a change because they
are reluctant to move out of their comfort zone. They are worried they might lose
control of their responsibilities, or they have to adjust with new working invironment.

Second, teachers’ disappointment with previous initiatives was another
reason teachers refused to the change . Most of the participants at school level
similarly confirmed that old-generation teachers were the group who demonstrated the
strongest opposition to the Strategic Management System Plans. More and more
teachers were reported to experience failure in implementing their projects of
previous academic years. Although their projects were well-planned, the matter .of
repeated lack of moral, technical, and ﬁr?ancial supports forced a number of thei.r_
proposed projects to be finally terminated. Consequently, teachers’ disappointment
has caused low working commitment and discouragement.

The finding of this study is consistent with the studies of Kaplan and
Norton (2001), Tan (2004), Okumus (2003), Alashloo et al. (2005), and Sudirman
{(2012) which suggested that the organization would encounter strong resistance and
lack of commitment if staff members were unhappy with a particular of decision
made by top management team. Particularly when their work responsibility was
incompatible with the organizational culture. However, this finding seems to be
opposite from that found by Wilcoxson (2012) which resistance was resulted from the
lack of understanding about strategic management system plans or how it is used and
in other cases it appears as though the resistance comes from a lack of skepticism. To
implement strategy successfully, Dukta (2013) suggested that human resource and

their participation are important factor as people are the ones who implement desired
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strategy and change, and they are actually behind everything the organization does.
Changes are important part of everyday life, therefore it is important to involve people
from the very beginning stage with providing valuable information, making the
process clear, describing responsibilities and actions in details.

Lack of Communication

It was found that there was a poor internal communication among
administrators as well as school staff members. The majority of participants perceived
that communication was a common barrier to implementation initiatives that they had
been involved in. Their responées implied that communication forms the basis of any
organizational activities, particularly so for something as important as
implementation. This problem may be generated from two main factors.

First, Kampong Chheuteal High School failed to regularly organize
meetings among management team. For example, a administrator mentioned that,
We planned fo have a board meeting twice a weeks but we didn't follow the plan.”
Second, an inadequate information sharing, follow-up and coordination of project
implementation of administrators ultimately caused vertical lines of communication
were insufficiently developed. At Kampong Chheuteal High School, it was noticeable
that many teachers were reported to be stay-ing in the environment where they felt
isolate_d in their cubicles and both administraté_rs and teachers did not do their best to
share information to one another. For example, one of the head of department stated
that, “ the administrative teams did not give us enough guidance and they rarely !
monitored our project.”’ 5

This finding of this study 1s consistent with that of Kaplan and Norton
(2001, 2008), Jones (2008), and Dutka (2013) in which the majority of the strategy-
focused manager teams found communication of strategy to subordinates most
important challenge; Specifically, they similarly found that managers rarely hold a
discussion on strategy. Only 15% of them dedicated more than one hour per month
discussing the strategy. The current environment changes appeared very fast and
management was kept busy dealing with them. Therefore, it resulted in spending less
time on future planning, but solely on fixing the present or even the past problem
instead. Not discussing the future planning leads to least importance of the strategic

subject among staff members. Instead of talking with others to gather information, it
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seemed that most teachers tended to prefer basing their decision on their own
assumptions. This matter lead to misinformed decision being made, which can be a
barrier to the implemenwtion process (Tan, 2004).

Also, the result of this study was similar to that of Heide et al., (2002),
Hrebiniak (2006), and Joseph and Ombui (2013), which found that the major strategy
implementation barriers were communication-related factors. Strategy
implementation involves with more people; therefore, communication down the
organization or across different factions becomes a challenge. Another possible
explanation of the high level of communication problem may be the paucity of
interaction and team functioning among staff members. This would cause every staff
member unfamihar with the school strategy. Niven (2006) found out that the majority
of staff members would never have heard of school strategy as well as balanced
scorecard. Even those who are somehow familiar with this concept will show much
uncertainty to it if information is not regularly delivered to them. Based on the first
principle of balanced scorecard, the best strategy in the world cannot be executed
effectively if it is not well communicated to the people involved (Kaplan & Norton,
2001).

. Therefore, the Balanced Scorecard-focused strategy would fail because
they are nc;t adequately communicated to staff members. In other words, without
communication, nothing can be implemented successfully. This is because
communication serves as a link between administrators and teachers across the
school. It is the mechanism that helps disseminate information to others and Yo ensure

that responsibilities and duties are clearly explained.

Implications

The results of this study suggested that Strategic Managment System Plans
played a very important role to foster the school performance. Several suggestions for
best practice of balanced scorecard-focused strategy implementation can be implied

on the basis of the results of this study.



127

Implications for Policy Level .

The implicatton from policy level, generated from this study, are as follows:

1. The Balanced Scorecard is an effective framework to boost the school
performance when it is well integrated with the school Stategic Management
System Plans. Therefore, the MoEYS should widely promote the use of Balanced
Scorecard-focused strategy at the all levels of educational institutions. The MoEYS
should start with the training educational planners to see the importance of the
application of Balanced Scorecard. Gradually, the MoEYS could educate them how to
effectively formulate, implement, and evaluate the Balanced Scorecard-focused
strategy.

2. The best practice for the implementation of the Strategic Managment
System Plans mostly depends on the decision of school or operational level.
Therefore, it is neccessary that MoEYS decentralize more managment authority to the
school level. In particular, the school should be independent to allocate all the
resources to fullfill the requirement of the school initiatives.

3. The results of this study suggested that the positive impact of the
Strategic Managment System Plans was due to active participation from stakeholders
throughout the in:iplimentation process. All stakeholders should be invited to analyse
the current problems and needs, to generate the action plans, to participate in the
implementation process, to evaluate the progress and to give feedback.

Implications for Operational Level

To enhance an effective implementation of the Strategic Management plans,
the school should consider following aspects:

1. The school should closely tie resource allocation to the Strategic
Managment Systern Plans. It is important that the school needs to secure and wisely
use all the required resouces, financial, human, and physical resources. Conversely,
without these resources the school could hardly achieve the expected resuits of their
initiatives. Also, it is important to keep in mind that the use of theses resources needs
to be responsive to the objective of the Stratggic Managment System Plans otherwise
the resources would become a waste of investment.

2. It is crucial to provide an adequate training to teachers on the importance

and the implementation process of the Strategic Managment System Plans. The
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training could be carried out via multiple forms such as an orientation, a seminar or
workshop, and one-on-one coaching. It is believed that for the Strategic Managment
System Plans to have a positive impact, people in the school must understand the
process and its validity in planning for the future of the school.

3. The desired goals set in each school initiative should be measureable and
reachable. Too many goals will inevitably make for a cumbersome and ineffective
strategic management system plans. At the same time, the school initiative goals
should be well aligned with that of the strategic managment system plans.

4. The school should develop work plans or a specific guideline to support
the implementation of the Strategic Management System Plans. A good guideline
should be dynamic and flexible. It shouid adopt the principle of Plan-Act-Observe-
Reflect (PAOR) where systematic working would be applied. By using efficient and
effective guideline, the process of the strategy implementation could go on the right
track, be observable, and stay focused on its mission.

5. The school should adopt a well-structured bottom up implementation of
strategic plans approach for major strategic issues. This could play a vital role in a
implementation of the Strategic Management System Plans. The approach would
imply a proactive team input in the implementation process. To enhance this, all
teachers should be invited to participate in every step of the implementation process.
They should be provided with responsibilities of completing certain strategic
objectives. Without responsibilities, the focus can easily shift from meeting the school
goal to other irrelevant targets. Therefore, it is important to ensure that all the
constituents of the school work together to move forwards in the same desired
direction.

6. It is important to monitor projects and conduct self-assessment regularly
and systematically. To do this work successfully, a team or committee should be
formed to overlook and facilitate the implementation process.

7. The school should update the Strategic Management System Plans. To do
so, administrators should regularly request feedback about development process of
strategy implementation on a monthly basis. The feedback would help to review the
status of the key strategic initiatives to create a sense of urgency to make decisions, to

take actions to the problems. Also, the school should revisit and consider any
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necessary revision and adaptation to the Strategic Management System Plans
annually. Regular revisiting the Strategic Management System Plans helps keep the
goals and objectives of the school fresh and responsive to the current demand of the
community as well as labor market. However, thorough revision for significant
changes to the Strategic Management System Plans should be conducted every three

to five years.

Recommendations for Future Research Studies

The results from this study generated some recommendations for further
studies. It is recommended that future research studies should extend to implement the
Strategic Management System Plans for a longer period of time in order to evaluate
whether the existing plans and the current changes have been effective. In addition,
future research studies could investigate the relationship among the variables or
factors that negatively impact the smoothness of strategy implementation process.

This study employed embedded research design where several techniques,
in-depth interviews, focus-group discussions, observation, and survey were used.
Nevertheless, it would be interesting for future research studies to employ other
qualitative research techniqueé such as shadowing to collect the data in PAR.

Since the results of this study are relevant to its own context, it is remarkable
to conduct further research studies in other contexts, such a case study at other public
and private high schools or higher institutions that also focus on the implementation
of the Strategic Management System Plans to add to the body of literature on the

implementation and potential best practice.
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APPENDIX B
PARTICIPANT’S CONSENT FORM
Dear Participant,

[ 'am a Ph.D degree student at the Faculty of Education, Burapha University in
Thailand. My research study entitied “4n /mplementation of Strategic Management
System Plan of School under Her Royal Highness Princess Maha Chakri
Sinrindhorn’s Sponsorship: A Case Study of Kampong Chheuteal, Kingdom of
Cambodia.” The objectives of rmy research study are: (1) to examine the
implementation process of the strategic management plans of Kampong Chheuteal
High School; (2) to identify the constraints hindering in implementing the strategic
management plans of Kampong Chheuteal High School, (3) to assess the
effectiveness of strategic management system plans of Kampong Chheuteal High
School in Cambodia; and (4) to propose recommendations for effectively
implementing strategic management system plans. |

If you agree to participate in this research study, you will be given a
questionnaire and/or be interviewed and observed about some information and
knowledge regarding the implementation of strategic management system pians of
Kampong Chheuteal High School. In this study, 'yo.u are invited to participate based
on voluntar_y basis and you have the right to refuse to answer any specific questions,
remain silent or end your participation in this study ét any time without any penalty.
Any information received from this research study, including your identity will be
kept confidential. You will receive a gomplete explanation of the nature of the study
upon its completion if you wish.

The research will be conducted by Mr, Kimcheang Hong. If you have any
concerns, please contact me via hongkimcheang@hotmail.com. Your information and
cooperation will be greatly appreciated.

Please sign your name below to indicate you consent to participate in this

research study. You will be offered a copy of this consent form to keep.

Signature of Subject Date

Signature of Witness Signature of Researché_r



APPENDIX C
AGREEMENT STATEMENT OF PARTICIPANT
| Research Title:
“An Implementation of Strategic Management System Plan of School under Her
Royal Highness Princess Maha Chakri Sinrindhorn’s Sponsorship: A Case Study of
Kampong Chheuteal, Kingdom of Cambodia.”

Date of data collection ................... Month................... Year..........

Before I give a signature below, I"already got a clear explanation from Mr.
Kimcheang Hong about the purposes, methods, procedures, and benefits of the

research study, and I understand all the explanation. [ agree to be a participant of this

study.
SIZNAtUTE ..o Participant
O S O PP )
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APPENDIX D
INTERVIEW QUESTIONS

Progress, Barriers and Solution to Implementation of Strategic Management

System Plans

L. Participant’s Background and Information
1. What are your main responsibilities of your job?
2. How long have you been working 1n this school?
IL. Participant’s Involvement in Implementation of Strategic Management
System Plans
3. Have you been in (directly or indirectly) with the creation and implementation
of the strategic management system plan?
4. Ifso, can you describe your involvement in the plans?
5. Do you think that your plan/ project implementation is going on the right
track? Why?
ITI. Barriers to the Implementation Process of Strategic Management System
Plans
6. What have been the common barriers that you and your team challenge during
the implementation process of the plans/projects?
7. Do these barriers persist in other area in your school?
8. Do you think teachers and staff from different departments, who are involved
with the projects, identify similar barriers?
9. How would these barriers affect future implementation of the school projects?
IV. Overcoming Barrier;s
10. Could these bartiers have been taking into consideration before the
implementation stage to prevent it from becoming a potential barrier?

11. How do you think the schoo! and staff could do to overcome these barriers?




144

APPENDIX E
INTERVIEW QUESTIONS

Effectiveness, Process, Barriers, Solution and Recommendation of Strategic

L. Participant’s background and Information
1. What is your position in the school (student, community representative,
officers of MoEYS, committee of HRH’s education project... etc.)?
2. What are your main responsibilities of your job?
II. Understanding and Involvement in Implementation of Strategic Management
System Plans
3. Does the school use strategic management system plans for their operation? If
yes, please briefly describe your understanding of the school strategic
management system plans?
4. As a part of strategic management system plans, did you participate in any
projects? (If yes, continuous asking the following items. If no, skip to item 15)
5. How is the result of the projects you have implemented?
6. How do you feel about being responsible for the project?
II1. Process of Strategic Management System Plans
7. What actions did the school do to prepare the teachers and staff ready for
strategic management system plan implementation?
8. What steps can you identify that were taken to implement the strategic
management system plans?
9. What methods have been most effective in implementing the strategic
management system plans?
10. How is the action plans/project implemented at different levels throughout the
school?
11. How does the school monitor the implementation of strategic management

system plans?
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1V. Constraints and Solutions
. 12. What have been the biggest challenges to developing and implementing
strategic management system plans at your school?
13. How did you deal with those challenges?
lt‘t. Is there a best practice you would recommend from the strategic management
system plan implementation process used at your school? If so, please briefly
describe the practice.
V. Effectiveness of Strategic Management System Plans
15. In general, what school achievement/effectiveness, which resulted from
strategic management system plan implementation, are you satisfied?
16. What impacts do you think the strategic management system plans efforts will
have on the future of your school?
V1. Additional Questions
17. What is your perception of the culture within the school regarding the
formulation and implementation of strategic management system plans?
18. What additional thoughts do you have about the strategic management system

plans and their implementation process that we have not yet addressed?
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APPENDIX F
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APPENDIX G
QUESTIONNAIRE

Effectiveness, Barriers, Solution and Recommendation to the Implementation of

Strategic Management System Plans

My name is Kimcheang Hong, a Ph.D student majoring in Educational
Administration at the Innovative Administration and Educational Leadership Center,
Faculty of Education, Burapha University. Presently, | am conducting a research
study entitled “An Implementation of Strategic Management System Plan of School
under Her Royal Highness Princess Maha Chakri Sinrindhorn’s Sponsorship: A Cage
Study of Kampong Chheuteal, Kingdom of Cambodia.”

I would like to ask for your assistance by spending your valuable time to
answer all the questions in my questionnaire. With respect to the collected
information, I will use it in my study to find out the effectiveness and challenges in
implementing the strategic management system blans of Kampong Chheuteal High
School. I will report only general findings and your individual answers will remain
private, as I will not be referring to anyone by name in it.

I am very thankful for your time and participation.

Part One: Demographic Data
1. Position O Administrator [ Head of department
O Teaching staff [ Supporting staff
2. Gender (d Male O Female
3. Education [ Master [IBachelor Degree
[0 Associate Degreel] Other (specify)...............
4, Year of experience in education [ 1-5 years [16-10 years

J11-15 years (d More than 15 years
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Part Two: Effectiveness of Strategic Management System Plans

Please respond to each of the following statement using the scale below.

1 ~ means strongly disagree
2 means disagree

3 means no opinion

4 means agree

S means strongly agree

Berﬂ Statement Jl 2131415

Customer Perspective ( Students/Stakeholders)

1 Strategic management system plans have enabled the school

to make changes and improve in terms of curriculum that 1s

offered.

2 With strategic management system plans, students and all

stakeholders have been satisfied with the school curriculum.

3 Strategic management system plans led to an increase in

individual academic achievement.

4 Strategic management system plans led to an increase in
distribution of school alumni to community and national

development.

S Through strategic management system plans, the school is
better able to prepare students to be ready to enter the world

of work.

6 With strategic management system plans, the school is able
to orgahize activities to educate students to love local

culture and environment.

7 Strategic management system plans improved the
productivity of the school in terms of students’ ethics and

integrity.

g Strategic management system plans have helped to improve
students’ learning behavior (happy learning or learning

enthusiasm)
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[ Item Statement 112345
LEn-ternal Process Perspective i
9 Strategic management system plans have resulted in
restructuring administrative work in the school. B
10 Strategic management system plans have resulted in |
responding to meet the requirement of internal quality
assurance.
11 Strategic management system plans have strengthened all
school working systems.
12 Strategic management system plans have resulted in an
increase of stakeholders’ involvement in school projects.
L13 Strategic management system plans have helped promote 177
the quality of academic curriculum.
14 Strategic management system plans led to increase
stakeholders’ involvement in the school curriculum.
15 Strategic management system plans have helped create
better school environment, which are beneficial to
instructional activities.
16 With strategic management system plans, school has been
able to allocate teachers and staff in each department
- | effectively based on an actual requirement. J J
Lﬂtﬁng and Growth Perspective
17 Strategic management system plans have resulted in a
ongoing professional development of both administrators
and teachers.
18 Strategic management system plans have helped the school ]
- to become a standard educational center. _J
19 Strategic management system plans have resulted in an
increase of knowledge management projects.
20 Strategic management system plans have helped bring about
- changes in instructional methodology
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Statement

Financial Perspective

Strategic management system plans have resulted in an

increase of school incomes.

Strategic management system plans have strengthened

financial management based on good governance principle.

i

23. Is there any other effectiveness of strategic management system plans in addition

to what is mentioned above?

Part Three: Constraints of Implementing Strategic Management Plans

Please respond to each of the following statement using the scale below.

1 means strongly disagree
2 means disagree
3 means no opinion
4 means agree
5 means strongly agree _
Itemn | Which of the following statements do you think could be 213145
barriers to Strategic Management System Plan
Implementation? |
Strategy Formulation
L The strategic management system plans were complicated.
2 The strategies and indicators were unreachable.
'3 There was time consuming of strategic management system N
B J plans. i\
Environmental Uncertainty
4 The time to implement strategic management plans and
projects was not appropriate. |
B_ IThe working environmental was changed. B J




[ Item | Which of the following statements do you think could be 1123
barriers to Strategic Management System Plan

Implementation? -

Organizational Structure

6 There was sito mentality in the school

7 There were too many Jevels of authority

Organizational Culture

8 There was lack of effective team-based working

? Teachers were resistant to the rapid change of the way work

10 Teachers were disappointed with previous initiatives

Communication

11 Teachers did not clearly understand implerentation process

12 There was a poor relationship among administrators and other

colleagues

13 There was too much information on each project.

Resource Allocation

14 The school had too restricted budget allocated for each project

15 | There was lack of transparency in financial management =

16 There was not sufficient human capital to operate projects. -

17. If you think of any other factors that could be challenges or barriers to the
implementation of strategic management system plans, please write them here.

>

18. What did you do to deal with barriers you encounter?

Part Four: Recommendations
1. What are your recommendations for effectively implementing strategic

management system plans?
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APPENDIX K
FIELD NOTE FOR INTERNAL RESEARCHERS’ MEETING

Part One: General Information

ODIC .
Round of meeting: ..................... Date of meeting :....................
Time .., Place of meeting : ....................ooll
Participants...............

- School principalA ........... person

- Teachers ... person(s)
Readiness and Environment of meeting................coo i

Planning:

...................................................................................................

...................................................................................................

...................................................................................................
...................................................................................................




Part Three: Problems and Solutions

Problems

_Solutions

Part Four: Additional Notes/Suggestions

165

...................................................................................................
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APPENDIX L
LIST OF EXPERTS VALIDATING CONTENT OF INSTRUMENTS

1. Gen. Vapirom Manasrangsri )
Chief of Thai Committee of Her Royal Highness Education Project
2. Dr. Chatchanok Saisuwan
Committee of Her Royal Highness Education Project
3. Assist. Prof. Dr. Sumet Ngamkanok
Innovation Administration and Educational Leadership Center, Burapha
University, Thailand
4. Assist. Prof. Dr. Sittiporn Niyomsrisomsak
Innovation Administration and Educational Leadership Center, Burapha
University, Thailand
5. Assist. Prof. Dr. Chareonwit Sompongtam
Irmovatioh Administration and Educational Leadership Center, Burapha
University, Thailand
6. Prof. Dr. Jamie Wallin
Graduate School, Rangsit University, Thailand
7. Mr. Sara Rath
Vocational Orientation, Ministry of Education, Youth and Sport, Cambodia
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APPENDIX M
LIST OF EXPERTS VALIDATING .TRANSLATION OF INSTRUMENTS
1. Mr.Sovann Khlaing
English Lecturer, Mean Chey University, Cambodia
2. Mr. Sokwin Phon
English Lecturer, Mean Chey University, Cambodia

3. Mr. Pum Chea

English Trainer, Kampong Thom Pedagogical Teacher Training College,
Cambodia
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APPENDIX N

LIST OF EXPERTS VALIDATING GUIDELINE

Cambodian Experts
1. HE. ImKoch

2. Dr. Kry Seang Long
3. Mr. You Virak

4. Mr. Keo Sakal

5. Mr. Sun Bunna

[=)]

. Mr. Rath Sara
. Mr. Lim Hin

~J

8. Mr.Nguon Leakhana

9. Mr.Te Yoksou

10. Mr. Leng Stvandolla
11. Mrs. Khan Naroeun
12. Mr. Ouk Sothearin

13. Mr. Moeng Phum
14, Mr. Khem Seng

15. Mr. Meak Chantheng
16. Mr. Khun Sokha
17. Mr. Ke Bunthan

18. Mr. Nhem Chanly

19. Ms. Mam Suos vanbanyo

20. Ms. Tuon Panhavotey

Secretary of State of MOEYS

Deputy Director in charge of VOD

Deputy Director of Department of Higher Education
Deputy Director of Department of Cultural Relations

and Scholarship

Deputy Director of Department of Curriculum

Development

Chief of Administrative Office of VOD

Chief of office of Department of General Secondary

Edcation.

Chief of office of Department of Finance

Deputy Director of Kampong Thom POE
Vice-chief of Vocational Training Office of VOD
Official of Vocational Training Office of VOD
Vice-Chief of office of Department ch Cultural
Relations and Scholarship

Vice-Chief of office of Department of Personnel
Vice-chief of Secondary office of Kampong Thom
POE

Principal of Kampong Cheuteal High School
Vice-principal of Kampong Cheuteal High School
Vice-principal of Kampong Cheuteal High School

Chief office of Department of State Asset and Property

Vice-Chief office of Department of State Asset and

Property
Official of Vocational Training Office of VOD
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APPENDIX N
LIST OF EXPERTS VALIDATING GUIDELINE

Thai Experts

. General Vapirom Manasrangsn
Chief of Thal Committee of Her Royal Highness Education Project

2. Dr. Chatchanok Saisuwan
Thai Committee member of Her Royal Highness Education Project

3. Assist. Prof. Dr. Wimonrat Chaturanon |
Associate Dean, Faculty of Education, Burapha University

4. Dr. Chanphorn Prommas
Associate Dean, Faculty of Education, Burapha University

5. Assist. Prof. Dr. Sumet Ngamkanok
Head of Department, Innovation Administration and Educational Leadership
Center, Burapha University, Thailand

6. Assist. Prof. Dr. Sittiporn Niyomsrisomsak
Innovation Administration and Educational Leadership Center, Burapha
University, Thailand L

7. Assist. Prof. Dr. Cha.reor:wit Sompongtam
Innovation Administration and Educational Leadership Center, Burapha

University, Thailand
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PERSPECTIVE ON EFFECTIVENESS AND BARRIERS OF STRATEGIC
MANAGMENT SYSTEM PLANS BY ITEM

Item

Effectiveness of Strategic Management System
Plans

Min

Max

bl

SD

Students Perspective

1

Strategic management system plans have enabled
the school to make changes and improve in terms

of curriculum that is offered. -

55

3.85

731

With strategic management system plans, students
and all stakeholders have been satisfied with the

school curriculum.

55

391

701

Strategic management system plans led to an

increase in individual academic achievement.

55

375

821

Strategic management system plans led to an
increase in distribution of school alumni to

community and national development.

55

3.91

.867

Through strategic management system plans, the
school is better able to prepare students to be

ready to enter the world of work.

55

3.87

147

With strategic management system plans, the
school is able to organize activities to educate

students to love local culture and environment.

55

3.91

776

Strategic management system plans improved the
productivity of the school in terms of students’

ethics and integrity.

55

3.93

858

Strategic management system plans have helped
to improve students’ learning behavior (happy

learning or learning enthusiasm)

55

3.87

.883
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Item

Effectiveness of Strategic Management System
Plans

Max

w4l

SD

Internal Process Perspective

9

Strategic management system plans have resulted

in restructuring administrative work in the school.

55

3.55

765

10

Strategic management system plans have resulted
in responding to meet the requirement of internal

quality assurance.

55

3.62

707

11

Strategic management system plans have

strengthened all school working systems.

55

3.73

827

12

Strategic management system plans have resulted
in an increase of stakeholders’ involvement in

school projects.

55

3.64

.802

13

Strategic management system plans have helped

promote the quality of academic curriculum.

55

4.05

678

14

Strategic management system plans have resulted
in an increase of stakeholder involvement in the

schoo! curriculum.

55

3.84

688

15

Strategic management system plans have helped
create better school environment, which are

beneficial to instructional activities.

55

3.73

.849

16

With strategic management system plans, school
has been able to allocate teachers and staff in each
department effectively based on an actual

requirement.

55

3.62

828
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Item Effectiveness of Strategic Manageméht System n MinMax| X | sD
Plans
Learning and Growth Perspective
17 Strategic management system plans have resulted | 55 | 2 ' 5 | 3.78} .686
in ongoing professional development of both
administrators and teachers.
18 Strategic management system plans have helped | 55 | 1 | 5 | 3.78 | 917
the school to become a standard educational
center.
19 Strategic management system plans have resulted | 55 | 1 | 5§ | 3.69| .814
in an increase of knowledge management projects.
20 Strategic management system plans have helped 5512 5 [3.76].793
bring about changes in instructional methodology
Financial Perspective
21 Strategic management systemn plans have resulted | 55 | 1 | 5 |3.241.018
4 in an increase of school incomes.
22 Strategic management system plans have 54 11| 5 |3.54|.966
strengthened financial management based on good
governance principle.
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Item

Barriers

n MinMax| X | SD
Strategy Formulation :
1 The strategic management system plans were 55| 1 5 | 331 |.940
compiicated.
2 The strategies and iI;dicators were unreachable. 551 1 5 | 329 | 916
3 There was time consuming of strategic 550 2 5 | 351 .791
management system plans.
Environmental Uncertainty
4 The time to implement strategic management 551 2 | 5 | 336 | .847
plans and projects was not appropriate.
5 The working environmental was changed, 550 2 1 5 1371 ).762
Organizational Structure
6 There was silo mentality in the school 55 1 5 1 3.16 {1.135
7 There were too many levels of authority 55 1 5 | 3.33 |1.072
Organizational Culture
8 There was lack of effective team-based working | 55 | 1 5 | 3.67 |1.019
9 Teachers were resistant to the rapid change of the | 55 | 1 5 | 3.65 | .907
way work
10 | Teachers were disappointed with previous 55| 1 5 ] 3.73 |1.044
initiatives
Communication
11 Teachers did not clearly understand 55 2 5 | 3.85  .705
implementation process
12 | There was a poor relationship among 55 1 5 | 3.64 | .969
administrators and other colleagues
13 There was too much information on each project. | 53 | 1 5 | 3.06 |1.082




Resource Allocation

Fem Barriers

174

14 T The school had too restricted budget allocated for

each project

Fs 1] 5J3.44

1.050

[ 15 | There was lack of transparency in financial

management

16 | There was not sufficient human capital to operate

‘ rojects.
L p1O)

|

5510 1 5 13.60
|

54 1
S

1.011
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Name

Date of birth

Place of birth

Present address

Position held

2000-2002

2002-2011

2011-Present

Education

2011-2014

2007-2010

2004-2007

Awards or Grants

2011

2004

2004
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BIOGRAPHY

Mr. Kimcheang Hong

~ January 05, 1979

Kampong Thom Province, Cambodia

Phnom Penh, Cambodia

English teacher, Kampong Thom High School,
Kampong Thom Province, Cambodia

English teacher, Kamp.ong Chheuteal High School,
Kampong Thom Province, Cambodia

Faculty member, Faculty of Humanities, Social
Sciences, and Languages, Mean Chey University,

Cambodia

Doctor of Philosophy in Educational Administration,
Burapha University, Thailand
Master of Education in Teaching English as a Foreign
Language (TEFL), Chulalongkorn Uﬂiversity,
Thailand. )
Bachelor of Arts in English Literature, University of
Cambodia, Cambodia

>
Scholarship for the Doctoral Degree study from Her
Royal Highness Princess Maha Chakri Sirindhom
Education Project.
Scholarship for the Master Degree study from Her
Royal Highness Princess Maha Chakri Sirindhorn
Education Project.
Best teacher award, gold medal, Ministry of
Education, Youth and Sport (MoEYS), Cambodia




