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ABSTRACT

To become an education professional is a big challenge in the Cambodian
context because of poverty, weak institutional management systems and lack of
motivation. This research was conducted for two main purposes. First, it aimed to
explore some facts about how some university instructors could become education
professionals in the Cambodian context. Second, it intended to develop a self-directed
learning model that could be practically applied in the Cambodian context and other
similar contexts.

This qualitative research adopted a phenomenological research design.
Purposive criterion-based sampling methods were used in this study. Eighteen
university instructors from 15 public and private universities in Phnom Penh city were
selected based on the selection criteria supported by the theoretical framework. A
pilot was conducted to test the research instrument and research methods. A semi-
structured interview technique was employed for collecting the primary data. A
combination of a generic qualitative data analytical approach and a constant
comparative method was utilized.

Based on the research findings and discussion, most of the respondents have
been intrinsically motivated to grow academically and professionally because of
trigger states formed by poverty and difficulties they have faced, good role models,
parental and Buddhist influence and a passion for teaching. Their intrinsic motivation
journey to the two top levels did not come through the sequence of the three bottom
levels of Maslow’s hierarchy of needs.

When those university instructors were intrinsically motivated and inspired to
continue to grow further, they had to uphold a principle or an attitude of being the

masters of themselves in order to achieve their short-term and long-term career goals.



In the Cambodian context, as far as teaching professionalism is concerned, the study
found that being a master of oneself is the main personal principle that determined an
individual’s success in professional development and teaching professionalism. To be
the masters of themselves, the Cambodian educators need to have several important
personal qualities including self-responsibility for their own physical actions, verbal
speech and mental thoughts, self-discipline, diligence and high commitment, patience,
persistence and perseverance. Regarding self-directed learning methods, the
Cambodian professionals practice self-reflection, reading professional literature and
informal action research methods more often than other methods. In the end, Kao’s

self-directed learning model was developed as a revision of the theoretical framework.
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CHAPTER |

INTRODUCTION

Background of the Study

There has been a significant growth from eight higher education institutions (HEIS)
(one private university and 7 public ones) in 1998 (MoEYS, 2014; Un & Sok, 2018) to 121
public and private higher education institutions (48 public HEIs and 73 private HEIs) in 2017
(Un & Sok, 2018). The number of enrolments at both local and overseas HEIs has increased
rapidly. According to Un and Sok (2018), from 1993 to 1997, there were around 10,000
students at all tertiary education levels per annum. It rose very quickly to 219,069 students in
the academic year 2015-2016 (Un & Sok, 2018). The number of Cambodian students who
study overseas alone had increased from 4,221 in 2016 to 5,275 in 2017 (UNESCO Institute
of Statistics, 2017). This may mean that more and more qualified graduates will be coming
back and working in Cambodia from year to year.

As far as success is concerned, many people define success of one’s life differently.
Some people define a successful person as someone who has a lot of wealth, such as a lot of
money, a lot of property, or a lot of expensive materials including vehicles. Some people feel
that a successful person is one who has a high managerial position. Some people refer to a
successful person as someone who is happy. Some people view a successful person as
someone who is healthy, while others think that a successful person is a person who is well-
educated. In some societies, people do not value the high knowledge and technical
competence a person has gained and developed. That is, well-educated people are not made
good use of for developing an institution and the nation, even though those well-educated
people have better thinking, have different opinions, have different philosophies and have
better knowledge about the world. Leaders of some developing countries see the well-

educated people as a social and political threat to their power rather than a kind of force for



helping develop their institutions and countries. As a result, those well-educated people are
not valued, well-recognized or made good use of.

In an education sector, many old-timer and experienced teachers at all educational
levels consider themselves to be the qualified and successful ones due to a number of years,
the amount of teaching experience they have been teaching, and the same materials they have
been using again and again over a long period of time. However, a number of years, the
amount of experience they have had and the materials they have been using are not the only
things which make any teacher become qualified and successful in their teaching career. Any
individual who would like to become an education professional should do many other things
and have many other good qualities.

A teacher’s own motivation is a key for greater success in a teaching career, whether a
teacher is enjoying teaching and always finds teaching interesting (intrinsic motivation) or
whether he or she is teaching for the salary and other benefits such as having a long holiday,
a position promotion, an admiration certificate and so forth (extrinsic motivation). Both
types of motivation, intrinsic motivation and extrinsic motivation help initiate strong
commitment, positive attitudes and professional growth of any individual who wishes to
become an education professional. In theory, the ones who are highly self-motivated very
often work or learn better than those who are not, and also know well how to motivate or
inspire others to work and learn things better (Adair, 2006; Hardré, 2012; Killen, 2003;
Kouzes & Posner, 2007; Wong & Wong, 2005). In contrast, the teachers who are not
motivated neither work well nor grow better. They would never be able to motivate other
people or students to work or learn better either. Therefore, motivation plays a very
important role in both work and professional development.

Good personal qualities of an individual lead to his great success in his career and in

life. A successful career holder is the one who very often has these personal qualities:



positive attitude toward a career, a clear vision of a career, a clear career goal, being inspiring
and motivating, self-discipline, professional responsibility and accountability, high
commitment and hard-work, persistence, curiosity and enthusiasm, critical thinking and life-
long learning commitment. In Cambodia, especially in an educational context, when any
educator has these personal qualities he might be able to become an education professional,
as these personal qualities exist within himself rather than from external drives.

Personal attitude is a key for either a person’s success or failure in life (Wong &
Wong, 2009), as it determines the way he or she acts, behaves, or speaks. The two main
Buddhist concepts of the right view and right conduct (The Dalai Lama & Muyzenberg,
2009) help make every individual, including a leader, successful in leading their life and in
their leadership if those two concepts are applied well. According to The Dalai Lama &
Muyzenberg (2009), the right view here refers to the right way of thinking that enables a
person to make the smart and right decision on a certain thing. If people make the right
decision, they will be able to do the right thing which could be beneficial for other people or
for the public and society. However, if the people have negative attitude toward things they
do and think in the wrong way, they will not make the right decision, and as a result, they will
not do the right things which could badly affect other people or the public’s interest and
benefits. In the field of education, these Buddhist principles could also be best applied by
education professionals.

Professional responsibility and accountability have become more and more important
for education professionals in this globalization era. While technology has developed very
quickly, politics, society, economics, environment and business have become more complex
and interrelated to some extent. Every education institution has its own professional
responsibilities and code of conduct for its teachers and staff to practice. However,

professional accountability has been practiced for some fields such as engineering, health



care, and law, while it was not practiced in the field of education in the past. At present, the
attention to education professional accountability has been drawn in some developed
countries around the world. This might be due to the fact that education is initially a root for
all careers. At least before high school graduates entering colleges or universities for certain
profession training, they have received general education from ten to twelve years. They
should not only be well-taught with general education knowledge but also develop their
personalities and attitudes, and shape their behaviors to make them become qualified citizens
(Kao, 2015). As education service providers, all teachers should be more accountable to the
public good and to ensure that all citizens are well-taught so that they become the qualified
ones.

There are a lot of theories about teacher’s professional development which enable
teachers to become professionals. According to Rust and Clark (n. d.), the secret of a
teacher’s successful teaching career is to continue developing and learning. The teachers
who keep learning and growing will become professional educators (Wong & Wong, 2009).
In order to become professional teachers at any school level, they should do various things
before and during the implementation of their teaching career to develop themselves and
learn further. Those include attending teacher training, conferences, and workshops;
conducting teacher monitoring and evaluation, conducting research, reading pedagogical
materials and so forth.

Efficient and effective teacher monitoring and evaluation helps teachers to improve
teaching and learning. Each higher education institution can use various approaches to
monitor and evaluate its teachers. Those include, firstly, effective classroom observations in
which an observer or a principal should observe the teacher teach either formally or
informally by using a proper effective observation tool from which a lot of data about

teaching and learning are collected. Effective classroom observations would be followed by



constructive face-to-face feedback between the teacher and the supervisor (Marshell, 2010;
Villegas-Reimers, 2003). Secondly, students evaluate the teacher teaching performance.
Although it is hard to collect holistic information about teacher’ real teaching performance
and teaching pedagogy from students’ point of view, the student evaluation findings would
help teachers to improve teaching and learning to some extent, as students are good judges of
some parts of teaching (Peterson, 2000). Finally, teacher’s appraisal conducted annually and
mid-yearly would help teachers to improve teaching and learning. The evaluation result and
feedback the teacher has received from the supervisor would be used as a tool to either
motivate or put pressure on them to develop their teaching career so that they are able to
improve teaching and learning.

Pre-service teacher training and ongoing teacher training enhance individual teacher
professional development. Ongoing teacher training consists of two different types of
training. The first type of teacher training consists of the training methods which include in-
service teacher training, teacher training workshops, regular technical meetings, on-the-job
training, and national and international conferences. The second type of teacher training is
what some scholars including Murray (2010) call collaborative techniques. Those
collaborative training techniques include: swapping journals around among colleagues,
conducting peer mentoring and coaching, creating a teacher support club, joining a teacher
support network, joining local and national teachers’ associations (Murray, 2010). New
experiences, pedagogical theories and aspects, new teaching methods, approaches and
techniques are often found to be introduced, shared and discussed in any of those teacher
training methods. They help teachers at all educational levels to improve their teaching skills
and competence, as Sparks (2002) acknowledges that teacher expertise plays the most

important role in student’s learning achievement.



Regarding teaching professionalism, the researcher has used various self-directed
methods, such as reading pedagogical literature which includes reading pedagogical and
methodological books written in English, and some sources from the internet, applying some
theories in the real classroom situation, observing other teachers teach, doing self-reflection
after teaching, conducting some classroom action research, and carrying out his own student
evaluation at either the middle or end of the course or term, to improve his own teaching and
to develop his own professional career. Some other university instructors may have used
similar or other different methods to enhance their teaching competence to become
professionals.

Education professionals have developed themselves best from their former good role
models who have influenced their life for the better in many ways. There is a pool of
references that support this role model, and they are presented in the literature review later on
in this paper. In return, those professionals have to act as role models for the people they will
have contact with. The Buddhist teaching also points out the good role model of any good
leader who wishes to rule an organization or a nation well and effectively. The Khmer term
“GRUE” is translated from the Hinduism term “GURU” which means a spiritual leader or
teacher. In Khmer, the term “GRUE” or teacher means a role model for others. Thus, if
education professionals are real leaders in the field of education, they should be role models
for others, too.

However, in the Cambodian context, in practice, those professional development
activities which were briefly mentioned above have not been implemented due to various
factors which include teacher’s low teaching wages, unaffordability of the international
conferences of the teachers, heavy workload carried by the teachers both inside and outside
school and a lack of practical monitoring and evaluation system and mechanisms. Most

trained teachers do not have chances to continually develop their teaching career (MoEYS,



2015). All of these would give the public enquiry about how Cambodian teachers and
university instructors improve their teaching competence to become education professionals.

In short, to become a professional or qualified teacher does not sound easy at all, and
it is unlikely because of luck. Otherwise, there are so many education professionals who are
able to promote better quality of education for the institutions they work for. It is more likely
that to become an education professional, an instructor should have certain good personal
qualities, be highly motivated, attend teacher development training, practice self-directed
learning activities and involved in teacher supervision activities.

This study aimed to investigate how some university instructors in Cambodia, where
general and higher education systems are still weak, poverty is still critically vulnerable,
educational budget is still limited, and most types of resources including human resources are
still limited, have grown professionally or become education professionals so that some
practical recommendations could be given to university instructors for their professional
growth in the future.

Statement of the Problem

A significant increase of HEIs as well as enrolments for HEIs would require more
qualified instructors to meet the teaching demands. The new development of higher
education sector apparently leaves some questions regarding quality assurance to be
answered. Those questions include whether instructors are qualified enough to provide good
quality of education at HEIs; how those instructors are developing their professional
competencies; who monitors and evaluates those university instructors to make sure that they
deliver higher education with certain required educational standards; whether they are well-
supported both financially and technically to make them highly motivated and commit to a

teaching career.



According to Vann (2012), the quality of HEIs in Cambodia is still very limited. In
his study of Stakeholders’ Perceptions of Quality in Cambodian Higher Education, different
groups of respondents including university students, university lecturers, university
administrators, HEI consultants, and international donors had the same perception of poor
quality of education at HEIs in Cambodia. The study found that one of the main factors that
has a negative impact on the poor quality of education provided by HEIs was unqualified
lecturers. Those respondents share very similar view of unqualified university instructors
who teach at HEIs. It also found out that both the so-called qualified and unqualified
instructors were overloaded with too much teaching at different universities (Vann, 2012).
That would terribly affect the quality of education delivery, as those instructors would not
have adequate time for planning, conducting research, and developing themselves and their
teaching competencies.

Regarding teacher professional development, it appears that nothing much has been
done in terms of in-service teacher training, teaching conferences and workshops to support
the teacher professional development at a school level. One MoEY'S official told the
researcher that there had been several workshops conducted at a national level to give
technical support to curriculum development, research methodology, teaching methodology,
leadership and management, and monitoring and evaluation for the universities (H. Ith,
personal communication, March 18, 2015). Unfortunately, such workshops were offered to
university administrative staff who had no relevant qualifications. The administrative staff
who had gained new knowledge from the national level workshops have not passed it on to
other university instructors later on. It is most likely that many individual instructors have to
depend much on themselves, their independent learning strategies and their own resources.

Even though teacher monitoring and evaluation and ongoing teacher training are

considered as ones of other influential factors on teacher professional development and on



quality assurance of education delivery as a whole, they have not been seriously taken into
account by any HEI in Cambodia. In other words, teacher monitoring and evaluation, and
ongoing teacher training have not been conducted formally by many public or private higher
education institutions (Vann, 2012) so far although some scholars acknowledge that they can
be good methods which are used to improve teaching and learning quality (Marshell, 2010;
Ur, 2012). Most teachers who have gone through a proper teacher training system have not
been followed up by any education authority or by the institution itself to monitor and
evaluate their knowledge, teaching skills, competence and development since the time when
they graduated from their teacher training colleges or universities (Kao, 2015).

Some HEIs have conducted some teacher professional development activities on an
irregular basis. For example, teacher monitoring and evaluation has been conducted
irregularly depending on a certain problem or bad teaching performance of an instructor who
had been reported. This would make novice teachers struggle, as Murray (2010) points out
that the new teachers may get frustrated and careless about teaching if they do not receive
regular supervision and evaluation. The way of which teachers are irregularly monitored and
evaluated maybe similar to what Mashell (2005) called as inefficient, ineffective and a waste
of the supervisor’s time. Similarly, ongoing teacher training activities such as in-service
teacher training, teaching technical workshops and seminars, and education conferences have
not been offered on a regular basis either. Moreover, other collaborative training methods
such as sharing journals, peer mentoring and coaching, forming teacher support groups,
joining a teacher support network, forming or joining local and national teachers’
associations do not apparently exist either. The non-systematic operation of teacher
motoring and evaluation, and ongoing professional development activities may leave some
technical teaching frustration for some teachers who are genuinely willing to improve their

pedagogical knowledge and competence to become education professionals.



As far as teacher motivation is concerned, in a developing context like Cambodia, a
large number of teachers have not been either extrinsically or intrinsically motivated. For
example, in higher education sector, certain reliable extrinsic motivational mechanisms are
not in place due to very limited financial budget either being allocated by the Royal
Government of Cambodia (RGC) or being generated by the private HEIs. Heavy workload
with low pay for university instructors may also lead to low extrinsic and intrinsic motivation
of those instructors. Lack of both extrinsic and intrinsic motivation may have a connection to
poor teaching performance and lack of willingness and commitment to professional
development and self-growth in the long run.

From some literature found and the researcher’s own experience, some people could
become successful in their career or business due to their internal drives rather than external
ones (Adair, 2006; Brown, 1994; Merriam, Caffarella & Baumgartner, 2007). Those internal
drives could include their own intrinsic motivation, certain good personal qualities, such as
positive attitude, being visionary and goal-oriented, being motivating and inspiring, being
self-disciplined, being responsible and accountable, being highly committed and hard-
working, being persistent, being curious and enthusiastic, being critical thinking and being
life-long learning.

Some university instructors lack a career vision and goals, and self-motivation to
grow further to become education professionals. They have no clear career vision and goals
to be accomplished in a long term. When they do not have those in mind, they cannot see
their career future in a better and clearer picture. They just do a teaching job for survival but
not for a career path (Wong & Wong, 2009). Later on they find teaching a boring job and
become demotivated and lose their interest, effort and commitment to their job. As a result,
those instructors will suffer a great deal with their income generated from their teaching

position and will not be able to become educational professionals one day. The lack of career
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vision and goals, and also the lack of intrinsic motivation might have a close link to the
negative attitude of those unprofessional instructors.

Negative thinking or poor attitude of those instructors toward their job and
professional development would enable them to make the wrong decision on their work and
professional growth. When they have wrong or negative thinking and wrong decision, they
may perform their teaching poorly and may not be motivated to grow further. This contrasts
to the two main Buddhist concepts of the right view and the right conduct (The Dalai Lama &
Muyzenberg, 2009). According to The Dalai Lama and Muyzenberg (2009), instructors
cannot perform their job in the right way if they have the negative attitude or thinking.

It appears that a lack of teacher professional development support from both school
and national levels would be a barrier to preventing teacher professional growth. There
might be some other significant negative factors that prevent many university instructors to
become education professionals at HEIs in the current Cambodian context. Those include a
lack of specialists who could give certain standard teacher training, teacher’s low pay, and a
lack of financial support for attending international conferences; most instructors are part-
time contracted ones who are busy teaching at different institutions and might not have time
to attend any organized teacher training workshop, and as a result, they might not be
responsible for their teaching quality. A lack of practical supervision and evaluation
mechanisms, a lack of exemplary models for them to follow or not accepting the models due
to saving face culture, a lack of personal career vision and goals, some negative attitudes of
some instructors toward professionalism, and a lack of self-motivation, commitment,
persistence and perseverance, responsibility and accountability, determination and curiosity
of some university instructors could also affect teaching quality. On the other hand, if such
factors could prevent university instructors from professional growth, how could some

instructors become professionals in the Cambodian context?
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According to the researcher’s experience of working as a normal secondary school
teacher, an English teacher trainer, a supervisor and a university administrator, it has been
very difficult to find some real professional teachers or instructors who met certain quality
standards to be recruited for new teaching positions at either a school or university level.
Some candidates appeared to have enthusiasm, commitment, professional conduct, adequate
knowledge of the subject matter and teaching pedagogy and so forth during the interview or
in the written test paper. Nevertheless, after they were accepted for the teaching positions,
they did not do the job satisfactorily later. Some of them even caused more troubles for the
school to handle. Some of those problems, for example, include attending the class late or
cutting the class without prior request, teaching without proper lesson plans, poor teaching
performance, treating students badly, being impolite with the students, and using inefficient
and ineffective assessment methods. Thus, an assumption which has been made that those
are qualified, professional instructors appeared to be quite wrong. If such unqualified
instructors come to a HEI where they later would be badly affected by those factors raised
earlier, there would be no way that they could professionally grow further.

However, there are still a small number of instructors who have thrived on their
professional development despite poor conditions and negative factors that have had bad
impacts on them. The researcher is curious to learn how those university instructors could
become education professionals in the Cambodian context.

Objectives of the Study

This research was conducted for two main purposes. At the beginning, it aimed to
explore some facts about how some university instructors could become education
professionals in the Cambodian context by trying to seek solutions to two major research
questions. First, he intended to explore what key personal qualities university instructors

have to intrinsically motivate them to continually grow professionally; second, he wanted to
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discover how those university instructors have used self-directed learning methods to develop
teaching professionalism in the Cambodian context. In the end, he aimed to develop a self-
directed learning model that could be practically applied in the Cambodian context and other
similar contexts.

Significance of the Study

It is believed that the findings of this research would be used to develop a self-

directed learning model which would be of great significance for the following bodies:

e University instructors: a self-directed learning model would be significantly
beneficial to individual university instructors who wish to grow professionally and
become education professionals in the poor context like Cambodia, where there
are a lot of factors which have negative impact on university instructors and
teacher professional development.

e HEIs in Cambodia: a self-directed learning model would encourage HEIs in
Cambodia to modify teacher professional development policy which encourages
and motivates university instructors to continually grow scholarly and
professionally through the self-directed learning approach which could be more
sustainable and manageable by any individual university instructor whilst HEIs in
Cambodia still face a lot of challenges and have limited resources.

Scope and Limitations of the Study

Due to the fact that this is a qualitative study, a small number of samples were
selected, and its findings are contextualized rather than generalized (Lunenburg & Irly,
2008). This study focuses on how university instructors became education professionals in
the Cambodian context. Thus, this study focuses only on two main areas including personal
qualities and self-directed learning methods used by individual university instructors and may

be seen as the key to their professional development in the Cambodian context. Only factors
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related to those two main factors will be studied. Other factors and phenomena will not be
covered in this study and will be suggested for other further studies.

Due to a shortage of research literature in the Cambodian context and due to the fact
that most social factors are interrelated to one another, the researcher borrowed some
literature from other fields, such as business and leadership relevant to the research
phenomena to be incorporated the literature review.

The findings of the study relied much on the respondents’ self-reports based
on their own lived experiences, opinions and some printed documents collected for
crosschecking the information they had given at the interviews. The researcher could not
assure that everything they told him would be 100 percent true although interview and ethic
protocols were strictly applied by the researcher. Due to limited time availability,
observation was not conducted.

Research Questions

In order to investigate how some university instructors became education

professionals in the Cambodian context, this study aimed to answer the following two major

research questions:

1) What personal qualities do university instructors have to intrinsically motivate
themselves to grow professionally?
2) How do university instructors use self-directed learning methods to develop

teaching professionalism in the Cambodian context?

Definition of Terms
e An education professional is operationally defined as an educator who has at
least any five of the following personal qualities and uses any five of the following
self-directed learning methods based on the theoretical framework.

Personal Qualities:
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»  positive attitude toward a career and professional development
» having a clear vision

» having both, short & long-term goals

»  being motivating and inspiring

» self-discipline

» responsibility & accountability

> high commitment & hard work

»  persistence

» curiosity & enthusiasm

» having a passion for teaching

» having personal career and life principles

» life-long learning commitment

Self-Directed Learning Methods:

» self-analysis

>  self-reflection

» critical thinking

» good model: learning from a good role model; being a role model for others
» reading professional literature

» applying theories in the real teaching situation

» observing other teachers teach

» sharing pedagogical information with other teachers
»  keeping a teaching diary or journal

» seeking student feedback

» planning effective lessons

» self-development through further study
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» classroom action research

» research

» attending a workshop, a seminar, and a conference with personal interests

»  presenting papers at workshops, seminars and conferences

e Personal qualities: According to Guglielmino (1977), a self-directed learner is
the one who is fully responsible for his own learning, highly committed to his own
learning, is persistent in his own learning, has strong desire to learn and change things
for the better, is able to control his own learning and development, has high degree of
curiosity, is able to see problems as challenges, but not obstacles. Therefore, personal
qualities of a self-directed learner in this study include the following certain (innate)
personality traits, such as positive attitude toward a teaching career and professional
development, being visionary, being goal-oriented, being motivating and inspiring,
being committed, being responsible and accountable, being hard-working, being
persistent, being persevering, being self-disciplined, being curious, and being
enthusiastic.

e Professionalism is defined similarly by two dictionaries as a combination of all
qualities, skills and high standards that are connected with trained and skilled people
(Collins Cobuild English Dictionary, 1995; Cambridge Advanced Learner’s
Dictionary, 3rd ed.). In this study teaching professionalism is operationally defined
as a combination of all qualities including positive personal qualities, deep knowledge
of subject matters and teaching pedagogy and high teaching competencies that a

person has to make him or her teach very productively and effectively.

e Self-directed learning, according to Coombs, is a kind of informal, spontaneous,
unstructured learning which is done intentionally and consciously by an individual at

any place and any time (as cited in Merriam et al., 2007). Guglielmino (1977)
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identifies some main psychological qualities which make an individual ready for self-
directed learning. Here are operational definitions of self-directed learning derived
from those psychological qualities she has identified:
A highly self-directed learner is one who exhibits initiative, independence, and
persistence in learning; one who accepts responsibility for his or her own
learning and views problems as challenges, not obstacles; one who is capable
of self-discipline and has a high degree of curiosity; one who has a strong
desire to learn or change and is self-confident; one who is able to use basic
study skills, organize his or her time and set an appropriate pace for learning,
and to develop a plan for completing work; one who enjoys learning and has a
tendency to be goal-oriented. (p. 73)
e Self-directed learning approach is operationally defined as any kind of personal
methods or techniques that an individual instructor uses within their own interests and
resources to learn and develop their teaching knowledge and competence in order to
consciously grow and teach professionally. Those self-directed learning methods may
include self-analysis, learning from a good role model and being a role model for
others, reading literature which consists of reading pedagogical books and electronic
materials from the internet, applying some theories and practicing new techniques in
the real classroom situation, observing other teachers teach, sharing pedagogical
information with other teachers in the same school, keeping a teaching diary or
journal, carrying out student evaluation, planning very well before teaching, doing
self-reflection, using critical thinking skills, attending workshops, seminars and
conferences, presenting papers at workshops, seminars and conferences, and

conducting classroom action research.
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e Intrinsic motivation: Someone who is intrinsically motivated or highly self-
motivated refers to how well a person feels determined and is willing to do things by
him or herself rather than by any kind of external force or means (extrinsic
motivation) from the outside of oneself or other people. Any individual who is
intrinsically motivated enjoys working for his own interests, benefits, curiosity,
clients, community, country and the world. He is intrinsically motivated when his
interests and willingness of doing things come from his own mind and decision rather
than from the outside self-rewards (Brown, 1994). Being self-motivated can be used

interchangeably with being intrinsically motivated in this study.
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CHAPTER Il

LITERATURE REVIEW

This study will review some relevant literature of different aspects and factors related
to teaching professionalism as well as successful individuals working in different fields. The
literature is reviewed from various existing studies, printing and electronic articles and books
of different related fields. In the end of the literature review, a theoretical framework is
constructed based on the literature that has been studied and a researcher’s personal
experience, beliefs, and thoughts which could potentially contribute to better understanding
of the architecture of the research that he is conducting (Glesne & Peshkin, 1992; Grady &
Wallston, 1988; Maxwell, 1996; Strauss, 1987).

Motivation

Motivation is a key factor in the success of both schooling and working. Either
students or workers are successfully productive and effective when they are motivated and
inspired. Cartey (2000) claims that, “It is desire, not ability that determines success” (p. 2).
Ormrod (2014) raises several effects of motivation on students’ learning and behavior that
include: motivation leads behavior toward certain goals; motivation strengthens effort and
energy; motivation makes students have strong responsibility and strong commitment to
tasks; motivation enhances students’ cognitive development processes; and motivation
improves students’ performance. Similarly, an effective leader or education professional is
commonly found not only highly motivated and inspired to carry out their jobs and duties
successfully, but are also able to lead, motivate and inspire others to succeed in life. When
people know how to motivate themselves, they will know how to motivate others (Cartey,
2000; Hill & Stone, 1987). There are two types of motivation, intrinsic motivation and

extrinsic motivation (Brown, 1994, Ur, 2012).
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Intrinsic motivation. According to Deci, “People seem to engage in the activities
for their own sake and not because they lead to an extrinsic rewards. .... Intrinsically
motivated behaviors are aimed at bringing about certain internally rewarding consequences,
namely, feelings of competence and self-determination” (as cited in Brown, 1994, p. 38).
Brown (1994) views other psychologists’ thoughts of motivation in two separate components:
behavior (rewards reinforce behavior) and cognition (the power of self-reward which comes
from innate drive). He raises three different theories that show cognitive self-reward. Those
include, firstly, drive theory from which motivation starts from innate drives. Ausubel
explains six different drives which cover “exploration, manipulation, activity, stimulation,
knowledge and ego enhancement” (as cited in Brown, 1994, p. 35). Brown (1994) explains
that those six drives do not act as reinforcers for certain behaviors. Instead, they act as innate
willingness that forces an individual to discover the unknown facts, to control and take care
of environment, to be energetic, to accept mental, emotional, or physical enthusiasm, and to
improve the individual’s own values and self-esteem.

Secondly, Maslow’s (1970) hierarchy of needs theory describes a system of needs of
every human being at five different levels increasing from the satisfaction of exactly physical
basic needs (level one) to safety needs (level two) to belonging and love needs (level three) to
esteem needs (level four) and finally to self-actualization needs (level five), the highest level
of motivation where a person can grow far beyond and fulfill his fullest and greatest potential
(Brown, 1994). According to Maslow’s hierarchy of needs theory, a person cannot be
motivated to pursue other things of higher needs unless the lower level needs of the pyramid
have been certainly satisfied. In other words, if a person is still hungry, he may not be able to
care much of his safety; when he has satisfied with his basic needs such as food, water, sleep

and rest, he will be definitely motivated to pursue the next level of needs which include
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finding better safety, security, protection, and belonging and love needs (Adair, 2006; Brown,
1994; Maslow, 1970).

Maslow’s hierarchy of needs theory makes sense for the teachers in the third world
countries where their salaries are very low. Those poorly paid teachers cannot think about or
be more motivated to pursue higher academic studies, or perform their work better for better
recognition or fame while their family’s basic needs have not been satisfied yet. What they
can think about is ways to make adequate incomes to support themselves and their family
members who are in need of food, clothes and safety. It appears that the first three levels
from the bottom of the pyramid of Maslow’s hierarchy of needs theory focus on the extrinsic
motivation. They are extrinsically motivated to do their work for their basic pay and to avoid
being fired, as they need the money for their own basic needs, their own safety, and love
(Adair, 2006; Brown, 1994; Maslow, 1970). On the other hand, the last two levels, esteem
needs and self-actualization are closely related to intrinsic motivation. They are working
effectively and growing further for their reputation, higher status and other higher personal
values and self-fulfillments. As a result, they can become fully actualized according to their
full potential after their biological and psychological, safety, belonging, love and esteem
needs have satisfactorily been achieved (Adair, 2006; Brown, 1994; Maslow, 1970).

According to Maslow’s hierarchy of needs theory, if anyone’s ultimate goal is to be
rich or wealthy, he will be extrinsically motivated and able to reach level three of the
Maslow’s hierarchy of needs pyramid only because getting rich or wealthy is unlimited and
anyone never ends of his or her greed. In other words, there will never be enough for that
type of person. However, if a person’s ultimate goal is to achieve life integrity, personal
fame, respects, personal growth and self-fulfillments, he or she is more likely to be

intrinsically motivated to do his or her job and to grow further and further without an end.
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He or she does not care whether extrinsic rewards are obtained or not, he or she will move on

toward self-esteem and self-actualization.

Figure 1: Maslow’s Hierarchy of Needs. Adapted from Maslow’s Hierarchy of Needs
as a Guide to Fashion Creation with Wearable Technology (Matos & Rocha, 2014,

p. 3)

Finally, self-control theory looks at the importance of a person’s own self. A person
is most highly motivated when he or she can make his or her own decisions and choices,
whether they are in short-term or long-term contexts (Brown, 1994). For teacher’s
motivation, the self-control theory can imply that when teachers have opportunities to make
their own decisions on what to do and what not to do regarding their teaching performance
and professional development, they are reaching their need for autonomy. They may not feel
pressured by others, and as a result, they become more motivated to do what they have

decided to do (Brown, 1994).
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Teacher motivation plays a crucial role in successful teaching and learning. Some
scholars claim that the most important rule of motivation is to inspire him or herself first
before a person inspires others (Adair, 2006; Cartey, 2000; Hill & Stone, 1987). Adair
(2006) insists that, “The first and golden rule of motivation is that you will never inspire
others unless you are inspired yourself. Only a motivated leader motivates others” (p. 91). It
is obvious that students who are motivated will learn more than the ones who are not
motivated (Killen, 2003). That may also be true for the teacher. The ones who are highly
motivated and spiritually love to teach and make their students learn things effectively will
know how to make their students want to learn best, too. According to Pou (2012),
“Delivering quality education requires well-trained, highly motivated, disciplined and
professionally competent teachers, school principals and all educational staff” (p. 313).
Adair (2006) also strongly supports his claim with his insertion of one of the Japanese
proverbs, “No man will find the best way to do a thing unless he loves to do that thing” (p.
94). He also borrows the Bedouin proverb which says, “What comes from your heart is
greater than what comes from your hand alone” (Adair, 2006, p. 111). Knowles and
Associates raised six assumptions about adult learners. Two among those six assumptions
are much related to self-motivation. Those two assumptions include, first, “The most potent
motivations are internal rather than external” and second, “Adults need to know why they
need to learn something” (as cited in Merriam et al., 2007, p. 84).

According to Hill and Stone (1987), any individual can be successful in life when he
or she adopts some self-motivators which are related to what they called Positive Mental
Attitudes (PMA) toward things. One of the self-motivators they referred to is quoted here,
“You can do it if you believe you can” (Hill & Stone, 1987, p. 55). Hill and Stone (1987)

also view hope as a magic ingredient of motivating oneself.
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As far as teacher motivation for professional growth is concerned, it can also be
argued that teachers who are motivated will develop their profession and teach more
effectively than those who are not motivated. Vaughan and McLaughlin (2011) claim that
either a pupil or a teacher is motivated to learn and change for a different purpose. 77 per
cent of 552 teachers who participated in the study of Teacher Motivation for Professional
Development conducted by Karabenick and Coneley (2011) reported being more motivated
to improve their teaching career. Merriam et al. (2007) raise three dimensions of Garrison’s
(1997) Model for self-directed learning among which motivational dimension is the one
which plays an important role in influencing people to be involved in a self-directed learning
activity or task.

Any individual teacher is intended to teach, learn and develop their teaching career
due to either intrinsic or extrinsic motivation. Hardré (2012) refers to intrinsic motivation
defined by Hardré et al., and Reeve as some individual teachers engage in an activity due to
their interest and fun of it or valued outcomes connected to that activity (as cited in Hardrg,
2012). Kouzes and Posner (2007), and Deci (1995) have a similar view on intrinsic
motivation. They claim that people who are highly self-motivated would continue their hard-
work toward the expected results due to their own sake, feelings and strong commitment, but
not for any reward. Hardré also puts the view of Deci and Ryan, Pintrich and Schunk, and
Reeve in this quote, “In both learning and work-based studies, intrinsic motivation predicts
greater effort, engagement, enjoyment, and achievement than extrinsic motivation” (as cited
in Hardré, 2012, p. 142). Regarding adult learning (andragogy), one of the six assumptions
that Knowles and Associates (1984) raised was internal motivations, not the external ones,
were the most important and effective ones. Hardré (2012) concludes that professional

development opportunities must have a relationship with either intrinsic or extrinsic
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motivation for their needs and interests. Otherwise, those teachers will not accept the teacher
professional development training and event react badly to it.

Extrinsic motivation. Some behavioristic psychologists emphasize that rewards
and punishments would reinforce behavior of an individual toward success (Brown, 1994).
In other words, some individuals work hard or do things well due to some rewards, bonuses,
pay or pay raise, promotions, benefits or because of avoiding any form of punishments such
as getting fired from the job, or losing any certain position (Brown, 1994). Deci, and
Sansone, and Harackiewicz define extrinsic motivation as individual teachers implement their
teaching because of incentives or external pressures from their supervisors (as cited in
Hardré, 2012). Many people and classroom practitioners acknowledge that teachers are
highly motivated to work very hard if they are well-paid. Santiago acknowledged that
salaries and opportunity costs have great influence on who goes into a teaching career, who
stays in a teaching career and who returns to a teaching career after a career interruption (as
cited in Cameron, 2003). Similarly, Cartey (2000) views that external motivation or
motivation from outside only works for a temporary basis. He compares external motivation
to a fire which goes out when it runs out of fuel.

According to Pol, the Director of Vorsor primary school in Kampong Spur province
in Cambodia, whose father used to be a teacher in that school in the late 1960s, Khmer
teachers in the decade of 1960s were competent, hard-working and highly respected in
Cambodia, as they had been well-paid by the Government. All the teachers at all school
levels were not allowed to do other jobs apart from teaching. By applying such strict teacher
policies, the government forced teachers to concentrate on their teaching duties and
professional development. Teachers in Cambodia during that period were looked up to in

Cambodian society (as cited in Chea, 2016, July 6).
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However, one may argue that high salary cannot always motivate teachers everywhere
to work terribly hard. For example, according to Exley (2013), some teachers in
Luxembourgian schools do not perform their teaching well despite the highest salaries
compared to the rest of teachers around the world. In other words, the way some teachers
perform their teaching in class in Luxembourg does not match up with the educational
sector’s reputation, teachers’ high pays and teacher’s high social status (Exley, 2013). Due to
the best treatment from the Luxembourgian government, the excellent teaching compensation
and the teacher’s high social status, all teachers of all school levels in Luxemburg should
have become professionals and teach most effectively in the world. Nevertheless, the quality
of education delivery still has not been satisfied by many parents and students (Exley, 2013).

Due to the case of Luxembourgian teachers’ situation mentioned above, high salary is
not the only factor that motivates teachers to work effectively although many people
acknowledge the high pay is the most important one that greatly impacts high quality of
education. In the reality, qualified educators are able to earn very well from private schools
or universities in Cambodia, as those private institutions somehow try to compete against one
another for better recognition for their business purpose. If individual teachers work very
hard, develop themselves and become qualified, they are able to earn much more than the
public school teachers who are paid by the government. According to Wong and Wong
(2009), this is quite obvious that only the professionals are able to receive the rewards. The
professionals are never worried about losing their jobs or looking for the new ones and are
never worried about their pays because every educational institution needs those (Wong &
Wong, 2009). Therefore, in developing countries like Cambodia, there is still an opportunity
for the professionals to make adequate income from their teaching career.

As far as intrinsic motivation and extrinsic motivation are concerned, a lot of research

on motivation found intrinsic motivation more powerful than extrinsic motivation (Brown,
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1994; Hardre, 2012; Knowles & Associates, 1984; Maslow, 1970). For long-term retention,
people who are intrinsically motivated either work or learn things more effectively than those
who look for extrinsic rewards (Brown, 1994). When people are intrinsically motivated, they
work with high responsibility and accountability (Adair, 2006). As a result, they tend to
produce satisfactory results. Without any personal motivation and inspiration, individual
teachers cannot dedicate their life to the professional development, and as a result, they
cannot become the education professionals.

Personal Qualities of Education Professionals

According to Guglielmino, “self-directed learning consists of a complex of attitudes,
values, and abilities that create the likelihood that an individual is capable of self-directed
learning” (as cited in Merriam et al., 2007, p. 121). She identifies some main psychological
qualities which make an individual ready for self-directed learning. Those psychological
qualities include independence, responsibility, persistence, self-discipline, curiosity,
willingness, self-confidence, good time management, goal-orientation and enthusiasm
(Guglielmino, 1977).

Attitudes towards a teaching career and professional development.
Collins Cobuild English Dictionary (1995) defines someone’s attitude towards something as
“the way that the person thinks and feels about it, especially when this shows in the way he or
she behaves” (p. 96). Similarly, Cartey (2000) defines attitude as, “the way we think” (p. 4).
No one’s body can make any action unless there is a message sent from the mind (which is
referred to as the thinking) (Cartey, 2000). Cartey sees that the way that individuals behave
or act depends very much on the way they think. That is, the way people think will definitely
determine the way they will act or behave in the reality. This view is much related to the two
Buddhist concepts of “the Right View and the Right Conduct” (The Dalai Lama and

Muyzenberg, 2009, p. 13).
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Many scholars acknowledge that how successful or unsuccessful many people are in
life depends much on their attitudes (Cartey, 2000; Hill & Ritt, 1998; Hill & Stone, 1987;
Wong & Wong, 2009). According to Wong and Wong (2009), research found only one
correlation between success and attitude, whilst no research has found any correlation
between success and family background, race, financial status, or even educational
accomplishments. James said, “The greatest discovery of my generation is that a human
being can alter his life by altering his attitude of mind” (as cited in Wong & Wong, 2009, p.
39). Similarly, one in Harvard Business Review views that the main reason that someone
works very hard and performs productively is completely because of his or her attitude (as
cited in Cartey, 2000). In the same way, The Dalai Lama and Muyzenberg (2009) view that a
true leader is the one who takes the right view and does the right conduct, which are two
main concepts of Buddhism. The right view here refers to the right way of thinking about all
related factors before making the right decision which will make a leader act the right way
and do the right thing. These two main concepts of Buddhism could be applied well in
leadership of any field including education because in the field of education, education
professionals are also leaders who are supposed to think critically and positively in order to
make the right decision on their teaching plans which will enable them to teach the right thing
in the right way.

Positive attitudes of teachers towards their career and professional
development. Positive attitude or thinking plays a crucial role in any individual’s
successful results in life (Cartey, 2000; Hill & Ritt, 1998; Hill & Stone, 1987; Wong &
Wong, 2009). According to Tracy (2003), positive thinking enhances life and makes a
person feel stronger, more motivated, and confident. He said, “Positive thinking is not just a
motivational idea. It has measurable, constructive effects on your personality, your health,

your levels of energy, and your creativity” (Tracy, 2003, p. 18). If people think positively
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about teachers who work terribly hard to make students learn to become qualified citizens,
they will respect teachers in general. On the other hand, if they think negatively about the
teachers and see only the negative things that some teachers have done, those people will
behave in a way that others can see that they look down on the teachers. Stone says:

If there is a single characteristic that separates successful people from those who are

destined to a life of failure and defeat, it is a Positive Mental Attitude (PMA) (Hill &

Ritt, 1998). Where a negative person sees problems, a person with PMA sees

opportunities. (as cited in Hill & Ritt, 1998, p. 129)

Stone continues to explain that someone’s future goes on and on if he or she thinks
positively and builds a winning attitude (as cited in Hill & Ritt, 1998). Any individual can be
successful in life when he or she uses some self-motivators which relate more to positive
mental attitude toward things (Hill & Stone, 1987). For example, when anyone has positive
attitude toward lifelong learning, he will keep growing. It appears more likely that people
who have positive attitudes towards things produce more successful results than those who
develop negative ones towards things in life.

If people positively think that they will learn something new from their new job, and
will get various benefits personally in return from their hard work and success when an
organization or institution successfully achieves its goals set, they will work harder and take
greater care and higher responsibility for the work they do. Then, they might grow further
and become more competent or skillful for their future career. This is well-supported by one
saying, “The deepest craving of human beings is to be needed, to feel important and to be
appreciated- give this and they will give in return” (Cartey, 2000, p. 201).

There is an old Khmer saying which states that being poor at property is alright, but
not being poor at thoughts. That means if a person does not have any kind of property such

as money, a house, a car and so forth, but he or she has positive, wise thinking, he or she will
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not be poor in the future. On the other hand, if a person has a lot of things but has poor,
negative thinking, all of his or her property will be gone one day. Many scholars including
Cartey (2000) convincingly see that, “There is no way that we can get positive results from
staff with a negative attitude” (p. 5). Similarly, negative thoughts discourage a person and
make him or her become less energetic and confident (Tracy, 2003). This sounds quite
obvious due to the fact that the way a person thinks will determine the way he or she acts,
behaves or communicates (Cartey, 2000). Thus, Tracy (2003) concludes that positive
thinking develops mental health and excellent work performance, while negative thoughts
create mental health problem and decrease effectiveness of work performance.

A lot of teachers whom the researcher has met had a negative attitude toward lesson
planning. They thought it was not necessary to write the lesson plans in much detail, as they
have had a lot of teaching experience and have been teaching for a very long time. Although
all of those teachers admitted the fact that lesson plans were so important and could help the
teachers to teach more effectively, not many of them have planned their lessons well before
teaching. The question is how could effective teaching be ensured whilst the teachers did not
plan lessons effectively? Some old-timer teachers said they did not make proper lesson
plans, but they have used their mental plans, as they knew their teaching materials very well
after teaching the same courses for many years. Ur (2012) makes it clear regarding the lesson
preparation. She says that before the lesson, it is necessary to write down what a teacher
planned to do in the lesson so that the teacher will not forget what to do and which part of the
material is or is not covered. It is not good enough just to put things in the mind. She claims
that every teacher including very experienced and professional teachers like her have to
prepare the lesson plan for every lesson they teach (Ur, 2012).

However, when the teachers do not plan lessons well, they will not have practice

activities or exercises for students to complete; the students will not have worksheets to work
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with or to complete. The teachers may not be able to post some critical thinking questions for
students to think critically because they have not thought of what the critical thinking
questions would be before the lessons. Without planning lessons properly and productively
before class, the teachers would definitely follow the textbooks entirely or lecture instead of
applying student-centered, task-based, cooperative learning approaches which would increase
student learning productivity (Richards & Farrell, 2011). Those teachers came up with
different excuses for not planning lessons effectively before class. Those excuses include
low teaching salary, not having enough time while planning is very time consuming, not
being competent enough in planning lessons due to the lack of knowledge of teaching
theories, techniques, methods, approaches and strategies. In short, no teaching is perfect
without a perfect lesson plan.

Having a clear vision of a teaching career. Having a clear picture of what a
life of a professional will be like, what one will achieve and succeed, and how one will enjoy
his or her success would highly motivate a person to work terribly hard to be there and to
achieve what they have already set. Similarly, travelers always know where they are going,
how they are going to get there and why they are going so that they have to plan in advance.
In the same way, a career holder does the same thing. School teachers, for example, who
wish to stay in the field of education throughout their life, may have a clear idea of what kind
of teachers they would like to be, what outcomes they want to produce and what changes they
want to make for their students, community and society.

According to Collins Cobuild English Dictionary (1995), a vision is what someone
imagines or hopes a future situation would be like. Based on this definition, it is more likely
that the ones who are able to see themselves as very successful in the future will put in more
effort in learning and growing (Ur, 2012). She gives an example of a student who wishes to

see him or herself as part of an international community. That student will want to learn any
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foreign language such as English to realize his or her dream. Qualified professionals have a
clear vision of whom they want to be and how they want to succeed in life (Flythe, n.d.).
Wong and Wong (2009) also acknowledge that professionals have a vision that enables them
to visualize other things beyond their job. Having a clear vision in mind is essential for one
to realize their dreams, achieve goals, produce a more satisfactory success and achievement
and enjoy life (Brown & Associates LLC, 2015; Flythe, n.d.). According to Tracy (2003), a
person who succeeds in life usually begins with a big dream or an ideal vision of what may
happen to them. They imagine themselves living in a better future if their dreams come true.

According to Kotter (1996) a good vision provides three essential purposes which
include the following: first, it shows the general path for better change; second, it motivates
people to do the right thing; and finally, it helps make different people work together
cooperatively in an efficient and effective way. As far as a teaching career is concerned, a
vision encourages and inspires teachers to move forward and develop their career further to
achieve their career and life goals. It motivates the teachers to dedicate and commit to their
hard work, use their potential to the greatest level to grow professionally (Flythe, n.d).

However, if teachers have no vision, they cannot see a better picture of themselves in
the future. They might not use their potential to perform their job better and grow further, as
they cannot see the good values of hard work and commitment to professional development
in the future. They, then, just do a job for the present but do not invest anything in their job
for the better future. As a result, it is quite unlikely that those teachers will become
professionals if they do not have a clear vision. A vision is very powerful for either leaders
or professionals in any field, as it helps them to go on the right path, think and grow in the
right way of success.

Setting a clear career goal. According to Kao (2014), a study entitled “The
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Relationship between Students’ Grades and their Occupational Goals” finds that students
who have clear career goals when starting their higher education are more motivated to
perform better and achieve better grades than those who do not have clear occupational goals.
He concludes that although there are other factors that may have some impact on students’
performance and achievement in the end, obtaining clear career goals would give the most
significant impact on the students’ academic achievement. Likewise, teachers who have their
own career goals, but do not just work from hand to mouth, would do their best with both
their teaching performance and professional development to achieve their goals. Hill and Ritt
(1998) have a similar point of view which is quoted as, “Setting goals is one way to keep
your mind on the things you want, and off the things you don’t want” (p. 108). Stone points
out that, “A Positive Mental Attitude combined with definiteness of purpose-the selection of
a specific goal-is the starting point of all success” (as cited in Hill & Ritt, 1998, p. 151).
Stone additionally explains that anyone can choose to change their own world if they want to
through positive thinking about things and goal setting. That person would deserve what he
chose to do (as cited in Hill & Ritt, 1998). Cartey (2000) strongly supports the personal goals
of a great leader. He said, “Know exactly where you want to go. Know exactly what you
want to achieve. Know exactly what you want to do” (Cartey, 2000, p. 189). Wong and
Wong (2009) also have a similar view that whatever teachers choose to do will definitely
determine the quality of their life in the future.

Tracy (2003) claims that if one wants to keep their mind positive, they have to simply
keep their focus on their goals. He said, “When something goes wrong, think about your
goals. When you lose a sale, or even a job, think about your goals.” (p. 218). When a person
has his or her goals written in his or her mind, it does not matter what goes wrong. He or she
should find out the mistakes or problems and try to fix them so that he or she can move

forward to reach the goals. Tracy (2003) also emphasizes that “Your long-term goals are to
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be financially independent, to enjoy excellent health, to have wonderful relationships, and to
do work that makes a difference in the world, among others” (p. 218). He explains that when
a person keeps thinking about his or her goals, and on what he or she is pursuing to achieve
those goals, he or she will be unlikely to feel unhappy or to get angry with anyone or
anything else. He concludes that thinking about their goals would empower them and make
them become a more positive and confident person who will be able to succeed in life.

However, if people do not have a clear career goal in mind, they may not work so
hard, commit to a job they are doing, develop themselves further, or have a good future.
They just do a job from hand to mouth for only survival (Wong & Wong, 2009). Stone
believes, “Nighty eight out of every hundred people who are dissatisfied with their world do
not have a clear picture in their minds of the world they would like for themselves” (as cited
in Hill & Ritt, 1998, pp. 151-152). The career goals could be set for a short-term, medium-
term and long-term. In order to achieve any goal, a practical, clear plan must be highly
considered and carried out promptly.

Being motivating and inspiring. The education professionals are not only
motivated to do their job effectively but also are motivating and inspiring. Due to the fact
that a teacher is a leader, according to Maxwell (2006), an effective teacher is the one who is
able to inspire students. Ward (n.d.) has a similar saying about a great teacher. He said, “The
mediocre teacher tells. The good teacher explains. The superior teacher demonstrates. The
great teacher inspires. ” According to Ryan and Bohlin (1999), two among the three main
findings from a research on excellence in teaching and the characteristics that distinguish
teachers as excellent include first, “an excellent teacher stimulates and motivates,” and
second, “an excellent teacher is committed and dedicated” (p. 156). Effective teachers
always arouse students’ interests in learning and finds better ways to inspire them. They

never give up trying this and that. Wong and Wong (2005) emphasize that, “the effective
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teacher affects lives” (p. 5). That is more likely that an effective teacher does not only teach
the subject matter but also makes students change their life for the better. By “changing their
life”, they might be referring to the way that the students are able to develop healthy attitudes
towards various things so that they are able to become qualified citizens who can form and
develop a better society they live in.

According to Adair (2006), as mentioned earlier, only the motivated and inspired
teachers are able to motivate and inspire others, especially students to learn best. A lot of
scholars (Adair, 1990, 2006; Kouzes & Posner, 2007; Wong & Wong, 2009) similarly
acknowledge that when leaders as well as teachers are highly motivated, they will know how
to motivate others. Those highly motivated and inspired professionals often act as role
models or exemplary models for their subordinates or students. This is well-aligned with the
Buddhist theory of leadership that in order to lead others a person should be able to lead him
or herself well first. In contrast, if the leaders or teachers do not know how to motivate
themselves, how do they know how to motivate others to work hard and effectively? That is
a good puzzle that the leader or teacher should strongly consider.

Self-discipline. Self-discipline plays a crucial role in both personal life and career
(Cartey, 2000). In leadership, many scholars including the Buddha claim that in order to lead
others, first of all a person must lead him or herself (Maxwell, 2013; The Dalai Lama &
Muyzemberg, 2009; Wong & Wong, 2009). Leading him or herself here refers partly to
being self-disciplined. Maxwell (2013) points out that the real key to anyone’s success is
their self-discipline. Similarly, another scholar views discipline as, “the bridge between hope
and reality, between thought and achievement, between wishing for success and becoming
truly successful” (Cartey, 2000, p. 191). He noticed that many people are very good at
talking and have goals, but due to their poor self-discipline, they rarely get things done or

achieved what they intended to achieve (Cartey, 2000). Tracy (2003) views that a feeling of
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a sense of control refers to a feeling that a person is in control of or in charge of his or her
own life which can be part of self-discipline. Goldsmith (2015) compares success to a sport
which a player needs to practice and invest small efforts in his or her commitment,
motivation, self-discipline, self-control and patience every day. In order to succeed in a
certain profession, a person has to do the same as the sport player does.

Professional responsibility and accountability. According to the
BusinessDictionary.com (2018), professional responsibility is defined as, “legal and moral
duty of a professional to apply his or her knowledge in ways that benefit his or her client, and
the wider society, without causing any injury to either” (p. 1). Meanwhile, the same source
refers professional accountability to “The obligation of an individual or organization to
account for its activities, accept responsibility for them, and to disclose the results in a
transparent manner” (p. 1). In the fields of legal law, health care, architecture and
engineering, and food industry, the terms responsibility and accountability are commonly
used at both levels, a policy making level and a grass root practice level. These two terms
could also be adopted in the field of education so that all the educators and educational
practitioners will be accountable and responsible for providing efficient and good quality
education to meet the learners’ real job demands, and for the public good.

To ensure that every learner learns best and becomes a qualified citizen who will be
able to lead his or her life successfully, an education professional must comply with certain
responsibilities and duties approved by some nations’ laws, education authorities such as
Ministry of Education, Youth and Sport, education departments, or schools. The education
professional, who is considered as a leader in the field of education, has to know very well
about their duties and responsibilities for their teaching career (The Dalai Lama and
Muyzenberg, 2009). Tracy (2003) points out that when a person accept responsibility for him

or herself and what happens to him or her, he or she will become more positive, optimistic
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toward him or herself, effective and happier. Regarding teaching responsibilities, every
teacher at all educational levels must ensure that three domains which include new
knowledge, skills and attitudes are sufficiently, efficiently and effectively taught. Wong and
Wong (2005) highlight that, “School is where people go to acquire knowledge, learn skills,
and develop values that make them productive citizens and help them grow to their fullest
potential as human beings” (p. 5). Those responsibilities and duties must be implemented
effectively in an ethical manner.

As far as responsibility is one of the keys to success in life and the career, Winfrey
shares the philosophy which states, “My philosophy is that only you are responsible for your
life, but doing the best at this moment puts you in the best place for the next moment” (as
cited in Hill and Ritt, 1998, p. 95). Maha Ghosananda (1992) also suggests, “The present is
the mother of the future” (p. 32). He explains that if the present is being looked after very
well, the future will be done well. According to Hill and Ritt (1998) and Maha Ghosananda
(1992), if the teachers are responsible for their own job, works very hard, and keep
developing their own career at the present, they will become qualified and professional
teachers who will be able to satisfy themselves, their students that they will teach, and their
institution they will work for in the future.

In general, it appears that those education professional responsibilities cover all areas
from teaching sufficient new knowledge, applicable new skills, to changing and shaping
learners’ attitudes and behaviors. In most places, teachers are strictly supervised to see
whether they have undertaken their approved responsibilities and duties so that learners
receive best quality education. According to the brochure by Connecticut State Department
of Education (CSDE) (2003), regulations of Connecticut State Agencies Section 10-145d-
400a of the Connecticut Code of Professional Responsibility for Teachers listed three main

areas of professional responsibility which include: responsibility to the students,
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responsibility to the profession, and responsibility to the community. Under each area, a
number of responsibilities are listed for a professional teacher to implement.

In teacher training programs and teacher training materials, teacher responsibilities,
teacher’s code of conduct or teacher ethics are either taught or written for new and
experienced teachers to enable them to deliver education effectively and professionally. The
fact is that most of individuals have spent nearly half or half of their lives at school to be
educated before they leave for their own careers for the rest of their lives. Therefore, teachers
must be fully responsible for their teaching career, as they play the most crucial role in
developing students’ education and shaping them to become qualified citizens.

According to Cartey (2000), at all levels, all staff implement their tasks because of
one of two main reasons, “thought of personal gain or fear of loss” (p. xvi). For the ‘thought
of personal gain’ he explains that the staff performs well for financial benefit, recognition,
admiration, and career development. For ‘fear of loss’ he believes that the staff performs
well because he does not want any punishment, any bad action, any embarrassment, or
dismissal from work. Likewise, in education, it is more likely that education professionals
have to perform their teaching duties for those two main reasons, too. In a school where
there is good leadership, teachers who have practiced their responsibilities effectively are
rewarded under the school rewarding policy. This would motivate the teachers to perform
their teaching career even better. People’s success is their strong responsibility for what they
are doing (Cartey, 2000).

Bovens defines accountability as “A social relation in which an actor feels an
obligation to explain and to justify his or her conduct to some significant other” (as cited in
Levitt, Janta & Wegrich, 2008, p. 2). Levitt et al. (2008) define accountability as an ethical
or moral concept which involves certain behavior it deals with the responsibilities of

employers and individuals for their actions towards other people and stakeholders that receive
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services provided by those individuals and organizations. Based on the literature, Levitt et al.
(2008) point out five types of accountability which include first, organizational accountability
to which staff work through a big boss and staff relationships that all actors have clear roles
and responsibilities; second, political accountability which depends much on the way that
educational institutions are run and managed democratically to make all actors hold their
accountability for; third, legal accountability which requires all workers to work through
relevant legal institutions to protect rights and ensure fairness for all parties involved; next,
professional accountability which refers to the practice of codes of conduct and institutional
rules; and finally, moral or ethical accountability which refers to all the actors’ accountability
towards core values set by the institutions. According to Cambridge Advanced Learner’s
Dictionary (3rd Edition) and NHS Education for Scotland (2012) that posts the Advanced
Nursing Practice Toolkit on its website, the researcher operationally defines professional
accountability as complete professional responsibility of individual professionals for their
own actions and behavior towards their professions, organizations, the society and the other
individuals as well as the public that receive services.

Regarding the accountability towards a profession, teachers have to follow a teacher’s
code of conduct which ensures a teacher’s status, trust, integrity and teaching
professionalism. The teacher has to ensure that they should provide best quality of education
so that learners become qualified citizens. They should be competent at both the subject
matter and teaching methodologies to make students learn best. The best teacher should be
an exemplary model for his or her students (Kao, 2015). According to the Code of
Professional Standards of Practice and Behavior for Nurses and Midwives by Nursing and
Midwifery Council (2015), to promote professionalism and trust, the code says that:

Act with honesty and integrity at all times, treating people fairly and without

discrimination, bullying or harassment; be aware at all times of how your behavior
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can affect and influence the behavior of other people; and act as a role model of

professional behavior for students. (p. 15)

For the accountability to a school where teachers work, they have to be responsible
for providing best teaching service so that the institution keeps growing and attracting the
public’s attention. One thing the teachers have to acknowledge is that when they work hard
and effectively, not only will the institution they work for grow but they also will grow. The
other thing is that the institution has paid and taken care of those teachers who have worked
under its authority. In return, the teachers have to do their best job and are most responsible
for their institution if they wish to stay longer within the same institution.

Due to the accountability to society, most governments in the world require their
higher education institutions to hold accountability for education quality in responding to
financial support (Vann, 2012). In responding to their government’s requirement, HEIs have
to guarantee the quality of education and its service to the government’s social and economic
goals. To do so, HEIs are accountable to their potential stakeholders including financial
agencies, government, employers, parents, community and learners (Vann, 2012). Regarding
each HEI’s accountability, the teachers play the most important role in educating individuals
to become qualified citizens who are able to live peacefully and work productively and
effectively for the better society and better world. It might be part of the teachers’ faults if
any individual has not been successful in life. The public would blame an education sector
where all teachers work for. Moreover, when there are a lot of social conflicts and disorders,
the public would blame the education sector which has not produced qualified people. Whilst
the accountability to an individual or the public, the teacher’s job is to give good quality
education that helps every individual to serve their real needs and interests as well as to meet
real employers’ demands. A general purpose of education is to change one’s life for the

better. However, if university graduates are not qualified enough and cannot make their own
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proper living, they would say bad things about individual teachers, then the institution and
finally the whole sector. Therefore, it is a must that every individual professional has to be
accountable to and responsible for their teaching profession, institution, society, and the
public.

Accountability has become one of contemporary approaches to the governance reform
of public sector services including education (Levitt et al., 2008). Due to the globalization
era, competition among businesses and service providers has increased both locally and
globally in terms of low cost but with high quality. All types of clients want employers and
workers in all sectors to be accountable for their own product and service quality and
professional conduct toward them. For example, in a health sector, accountability for
professional duties and behavior has been highly respectful and lawfully written for both
employers and employees, as their main duties are to cue patients and care for sick people’s
life.

Diligence and high commitment. High commitment is one among other
important personal qualities of a professional of any field. How committed one is to their
work depends much on the way in which he performs his or her work (Ryan & Bohlin, 1999).
According to a study conducted by Professor Tate and his colleague of over a thousand
teachers who have been nominated as ‘teachers of the year’, he found three important things
about an excellent teacher. One of those three findings is “An excellent teacher is committed
and dedicated” (as cited in Ryan & Bohlin, 1999, p. 156). He explains that, “Committed
teachers show interest in their students, their school, their teaching, and their field” (Ryan &
Bonhlin, 1999, p. 156). In education, at a very basic level, committed teachers must
demonstrate their regular professional responsibilities which include being well-prepared

before class, starting classes on time, correcting assignments regularly and promptly, giving
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support to coworkers, being approachable and available to students who need some either
academic or personal help and advice (Ryan & Bohlin, 1999).

Persistence. Being persistent is another personal quality which partly determines
an individual’s success in academics, career and life. Everyone makes mistakes especially
when starting doing something new. Many scholars share the same common advice: that one
should keep moving, getting up, and persisting until one reaches success in the goals which
have already been, set no matter how many mistakes, setbacks or obstacles one has
experienced (Maxwell, 2013; Tracy, 2003; Siebold, 2010; Hill & Stone, 1987 ). Tracy
(2003) points out that a person’s willingness and ability to persist are the quality that will
eventually ensure his success. According to Hill (2004), lack of persistence is one of major
causes of failure. Tracy (2003) recalled Hill’s success story of a young man who took his
boss’s working model into account. After seeing the young man working so hard, coming to
work earlier than his boss and leaving his office later than him for several weeks, the boss
one evening asked the young man why he always stayed later than his colleagues did. The
young man simply replied that because he was highly motivated and determined to be
successful in the company, and he knew that to meet his goal was to work much harder than
others in the company (as cited in Tracy, 2003).

The boss just smiled but said nothing. After a while, the boss asked him to do an
extra task which was not written in his job description. The young man did that task very
well within a short period of time. His boss admired his work very much and assigned
another new task which was completed very effectively. Within the first year of
employment, he was assigned several other extra responsibilities which were completed very
efficiently and effectively. In the second year the young man was promoted. He then tried to

study and learn more, develop his skills, and continue to work terribly hard. He later on
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gained more respect and love from other staff, managers and his boss. He was eventually
promoted to be a vice president of the company.

Tracy (2003) encourages people to persist with a thing they have determined to
achieve rather than to give it up. It is quite obvious that when implementing any project,
people experience many setbacks and difficulties. Only their willingness, determination and
ability to persist will eventually guarantee their achievement of their goals (Tracy, 2003).
Hill (2004) raises an example of Thomas Edison’s dream of an electrical lamp that was put
into action. Before Edison could succeed in his lamp project, he had failed thousand times
but had not given up. Hill (2004) concludes, “Practical dreamers do not quit!” (p. 37).
According to Tracy (2003) it is more likely that a person is successful when he is highly
motivated, highly committed to his work and works persistently and enjoyably. Tracy (2003)
raises Aristotle’s remark on some key values such as integrity, honesty, courage, generosity,
persistence, and sincerity that could lead to one’s happiness and personal fulfillment.

Curiosity and enthusiasm. Curiosity and enthusiasm are feelings of energetic
interest in knowing and learning about a certain subject or activity and an eagerness to be
involved in it (Cambridge Advanced Learner’s Dictionary, 3 ed.). According to Campbell
(2015), curiosity has a connection with psychological, emotional, social, and health benefits.
She raises six benefits of curiosity. Two of those six benefits are more relevant to this study.
Those two benefits include, first, curiosity makes a person happier; she explains that
according to research findings, curiosity has increased positive emotions, reduced levels of
anxiety, and promoted more life satisfaction and greater psychological behavior. Second,
curiosity improves achievement. According to Campbell (2015), findings of some studies
show that curiosity leads to more enjoyment, better participation and performance, and higher

achievement in school and at work. She explains that it is more likely common sense;
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however, when a person is more curious about and interested in what he is doing, he is more
motivated to get involved, invest greater effort in, and do well.

Enthusiasm plays a crucial role in someone’s success in life. To become an
enthusiastic person, Hopkins (2014) suggests five ingredients which include curiosity,
interest, knowledge, belief and purpose. He explains that if a person dreams about owning
his or her own home or car, he or she is curious about it and will work hard for it. Curiosity
can develop enthusiasm. Regarding interest, he explains that a person must keep a high
interest level about a thing he does. If he or she loses interests in what he or she is doing, he
or she will lose his or her enthusiasm for it. He explains that enthusiasm and competence
may never last so long without knowledge. In terms of belief, he explains that a person must
have a strong belief that what he or she is doing is right and beneficial. A strong belief in
things motivates a person to work harder to achieve results. Finally, having a clear purpose
of what a person does helps make a person stay motivated and concentrate on such things.
All these five ingredients can make a person enthusiastic about what he or she is doing. He
concludes that having enthusiasm helps a person to stay motivated and concentrate on his or
her climb to the top to achieve the goals he or she has set for his or her life.

Life-long learning commitment. Many successful people in many different
fields view the same common life-long learning as one of the key for their success (Kao,
2015; Siebold, 2010; Tracy, 2003; Wong & Wong, 2009). Tracy (2003) highlights, “You can
learn anything you need to learn, to accomplish any goal you can set for yourself” (p. 77).
He explains that no one is smarter and more capable than us. Someone doing better than us
now does not mean he or she is much better than us. He says that it just means that he or she
has just learned how to achieve his or her goals in his or her certain field before we have.
According to Tracy (2003), anyone can learn anything new from any field that he has never

had any experience before. He, then, can also continue learning to improve his new job while
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doing it. Brown (1994) cites Allen’s nine characteristics of good ESL teachers. One of those
nine characteristics is the ESL teacher should have “the persistent urge to upgrade oneself”
(as cited in Brown, 1994, p. 429).

Many world class wealthy people have not finished their formal education at college,
but they have committed to their life-long learning afterward (Siebold, 2010). Those people
consider finishing college as just a beginning, and they continue reading books and watching
business TV programs that make them grow better and get richer (Siebold, 2010). Sielbold
notices that the billionaires such as Bill Gates, Warrant Buffett and so forth have their huge
personal libraries filled with books written by leading business people, entrepreneurs and
famous authors. They usually educate themselves (Siebold, 2010).

Triggers. According to Goldsmith and Reiter (2015), “A trigger is any stimulus that
reshapes our thoughts and actions,” (p. 15). They raise six distinctions which contribute to
better understanding of how triggers impact people’s behaviors. Those six distinctions
include:

1) Triggers can be direct or indirect. Direct triggers are stimuli that immediately and
obviously impact behavior. For example, while you were walking, a snake
slithered across your foot. You jumped and felt frightened. Indirect triggers go
around for a little while to influence our behavior. For instance, you eat a certain
favorite food which your mother used to cook for you when you were a child.
That food triggers your memories and feeling of missing her. Then, you decide to
visit her.

2) Triggers can be external or internal. External triggers come from the environment
while internal triggers come from thoughts or emotions that are not connected

with any outside thing.
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3)

4)

5)

6)

Triggers can be conscious or unconscious. One is often aware of conscious
triggers. For example, driving too fast will cause accidents and death, so the
driver knows he or she has to slow down. Unconscious triggers are beyond our
awareness.

Triggers can be encouraging or discouraging. Encouraging triggers motivate
people to keep up their hard work or work even harder. On the other hand,
discouraging triggers demotivate them, causing them to work less or give up.
Triggers can be anticipated or unexpected. Anticipated triggers can be known far
away ahead. For instance, we know well that most products will be on sale at
Christmas or New Year’s Eve. Thus, we keep the money to buy things we want at
that time. Unanticipated triggers often take us by surprise and stimulate
unfamiliar behavior.

Triggers can be productive or counterproductive. Productive triggers encourage
or make us become the person we want to be while counterproductive triggers
discourage us from achieving that goal. This appears to be the most essential

difference (Goldsmith & Reiter, 2015).

According to Goldsmith and Reiter (2015), triggers can be internal or environmental

(external). Encouraging and productive triggers very often influence people’s positive
thoughts or attitude and good behaviors or actions. They can help make people reach their
ultimate goals and become the people they want to be. However, discouraging and
counterproductive triggers will discourage and demotivate people, causing them to reduce

their productivity or to give up.

According to Taylor (2009), intense experiential activities and emotions often act as

triggers or disorienting dilemmas (Mezirow, 2009) which stimulate and provoke critical

reflection and facilitate transformative learning. Pierce’s research found that participants
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with latest experiences of critical incidences, which refer to trigger events in their lives, seem
more likely to change. He said, “The disturbing events in the participants’ lives.....create a
fertile ground for perspective transformation” (as cited in Taylor, 2009, p. 12).

Goldsmith’s triggers can cause people’s positive and negative attitude and actions
depending on their responses. When they cause positive attitude and behaviors, positive
perspectives are changed and transformative learning occurs. In Mezirow’s transformative
learning theory, trigger events or disorienting dilemmas encourage people to critically reflect
on their assumptions and past experiences in order to transform new learning. Mezirow’s
original study found 10 steps of transformative learning process. Those include:

1) A disorienting dilemma

2) Self-examination

3) A critical assessment of assumptions

4) Recognition of connection between one’s discontent and the process of

transformation

5) Exploration of options for new roles, relationships, and action

6) Planning a course of action

7) Acquiring knowledge and skills for implementing one’s plan

8) Provisional trying of new roles

9) Building competence and self-confidence in new roles and relationships

10) A reintegration into one’s life on the basis of conditions dictated by one’s new

perspective (as cited in Mezirow, 2009, p. 19).

Most of those 10 steps appear to be part of the self-reflection process that the
classroom professional practitioners have gone through to transform their learning and

professional development.
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Self-Directed Learning Methods

Adults learn things in three types of settings (Merriam et al., 2007). First, adults learn
things in formal settings such as schools, colleges and universities where proper education
systems, governing and management systems, and curricula are constructed, run and formally
recognized with grades, certificates and diplomas; second, adults learn things in non-formal
settings where learning opportunities and education curricula are organized outside the
formal education system; and third, adults learn things in informal settings defined by
Coombs as spontaneous, where unstructured learning takes place daily at any place and any
time. For example, self-directed learning is a kind of spontaneous, unstructured learning
which is done intentionally and consciously by an individual at any place and any time (as
cited in Merriam et al., 2007). Learners at these informal settings can use different sources
and materials for their learning (Schugurensky, 2000). Schugurensky, Marsick and Watkins
suggest three forms of informal learning. Self-directed learning is a kind of learning which is
intentional and conscious; incidental learning is a kind of accidental and unintentional
learning that is realized after experience; and socialization or tacit learning is a kind of
learning which is neither intentional nor conscious (as cited in Merriam et al., 2007).

An adult can become a self-directed and autonomous lifelong learner because of
formal school self-directed learning programs and personal characteristics of learners
(Merriam et al., 2007). According to Schrader-Naef, lifelong learning can be implemented
when, “schools of all levels have to set the foundations for self-directed lifelong learning and
adult education has to build on those foundations” (as cited in Merriam et al., 2007, p. 125).
Self-directed learning plays a crucial role in sustainable lifelong learning, which emerges in
the 21% century. Lifelong learning has been considerably playing a significant part in

promoting quality education, and it is written as Sustainable Development Goal 4, “Ensure
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inclusive equitable quality education and promote lifelong learning opportunities for all” of
Incheon Declaration and SDG4-Education 2030 Framework for Action (UNESCO, 2015).

Merriam et al., (2007), classified literature as (1) self-directed learning as a process of
study and (2) self-directedness as a personal attribute of the learner. Self-directed learning as
a process of learning is carried out both inside and outside school, although an individual’s
directed learning very often takes place naturally in adulthood. Three types of models which
include linear model, interactive model and instructional model were discussed in the
category of self-directed learning as a process.

According to Merriam et al. (2007), the linear models look at old methods of thinking
about teaching despite the fact that they can be used in different learning settings, such as
formal, informal and non-formal ones. Tough and Knowles suggest the linear model of self-
directed learning in which learners have to go through many steps to meet their learning
goals. Tough defines self-directed learning as self-planned learning in which learners used
thirteen steps from key decision-making points about choosing what resources for learning,
where self-directed learning takes place, and when to learn, and so forth. Similarly,
Knowles’ self-directed learning has six major steps which include climate setting, diagnosing
learning needs, formulating learning goals, identifying human and material resources for
learning, choosing and implementing appropriate learning strategies, and evaluating learning
outcomes (as cited in Merriam et al., 2007).

The interactive models look at how learners are responsible for their own learning. In
these models, self-directed learning process is not well-planned, but it focuses on some
factors which include opportunities learners find in their environments, the learners’ personal
characteristics, cognitive processes, and the learning context. On the other hand, the

instructional models are designed for formal and non-formal instructional programs. The
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formal instructional programs integrate the self-directed learning models to enable university
learners to become more independent in their own learning (Merriam et al., 2007).

Self-directedness as a personal attribute or characteristic of the learner has attracted
more attention from different researchers in self-directed learning (Merriam et al., 2007). It
is assumed that an adult can become more self-directed and independent in their own
learning. For example, one of Knowles’s four principles of andragogy is that “adults have a
deep psychological need to be generally self-directing” (as cited in Merriam et al., 2007, p.
120). Some studies which look at adult’s self-directed learning focus more on adult’s
personal characteristics and what is related to adult’s learning in order to have better
understanding of the common self-directed learner’s personal attributes. However, their
findings are still controversial among scholars, and they cannot be concluded (Merriam et al.,
2007).

In Cambodia, some teachers who are highly motivated and think optimistically about
their teaching careers have developed their teaching profession using their own self-directed
learning methods. This refers to ways, techniques or activities an individual teacher uses to
continually, professionally build up their own pedagogical knowledge and skills, expertise
and other education-related aspects. Grootenboer (n.d.) claims that self-directed professional
development was perceived by the study’s recipients as being successful because they like
controlling their own development, and their needs for professional development were
fulfilled. Wong and Wong (2009) recognize that “The teacher who constantly learns and
grows become a professional educator” (p. 297). They also claim that “The professional
educator is always learning and growing” (p. 301). Wong and Wong (2009) also point out
that to be a professional educator, an individual teacher should join a support group, listen to

others who have years of teaching experience, listen to tapes, CDs and watch videos about
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teaching and learning, read the literature, participate in conferences, use the research, and
observe other good teachers.

The professional educators believe learning has no end. They keep developing their
knowledge and teaching skills all the time. Williams points out that formal training at school
is just a start, and knowledge could be expanded and increased more effectively later on. In
some countries like the United States, the Philippines and other countries, teachers are
encouraged to continue developing their professions and maintain their valid teaching license
which is mandatory (Merriam et al., 2007). Whilst in Cambodia, this mandatory teaching
license system has not been in place yet.

Regarding the professional development in the Cambodian context, the next section of
this paper will present some main self-directed methods which are suggested and practiced by
some professional educators and scholars to continually grow further.

Self-analysis. Self-analysis is operationally defined as a way of assessing
one self’s various aspects, such as personal characters, attitude and behavior, and what one is
good or poor at. It looks quite similar to another term called ‘self-reflection’, but it is
unlikely the same. Self-reflection in this study tends to focus only on one’s strengths and
weaknesses of his job performance. The details of self-reflection are written in its section in
this paper. It sounds quite funny that many people do not know themselves very well.
Understanding oneself very well is a starting point for personal and professional growth.
Many people are very good at criticizing others’ weaknesses and their failures, but they rarely
look at themselves very closely and critically to see their own strengths and weaknesses.
Effective leaders very often know themselves very well. They know their own strengths and
weaknesses, knowledge of various areas, aptitudes, characters, virtues and skills, and are able
to change and develop themselves (The Dalai Lama & Muyzenberg, 2009).

Self-reflection. Self-reflection is another effective self-directed learning method
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which some individual education professionals use as part of their life-long learning to learn
and grow further. Surprisingly, self-reflection existed in the Buddhist teaching thousands of
years ago. According to Bhikkhu (2010), after his enlightenment the Buddha taught his son
named Rahula to reflect on his own physical action, verbal speech, and mental thought
before, during and after performing it to see what he mentally thought, what he verbally said,
and what he physically did or acted would make himself suffer, would make others suffer, or
would make both himself and other people suffer. Self-reflection is adopted to be used as a
self-directed learning method in the field of education for an individual professional
development purpose.

The implication of the teacher as the researcher and as the reflective practitioner has
appeared to be what Villegas-Reimers (2003) calls a “‘must’ in any teacher professional
development program. In the reflective practitioner model, Glazer et al. describes that the
teachers have to reflect on their daily experiences in the classroom, the experiments practiced
in the classroom, and their impact (as cited in Villegas-Reimers, 2003). Ur (2012) points out
that a teacher’s own reflection on their daily teaching is the first and most significant basis for
professional development. A number of researchers and scholars acknowledge reflective
teaching or practice as a very significant part of ongoing professional development, as
teachers can learn a great deal from their own teaching by reflecting and examining their
teaching experiences against their teaching philosophies and other teaching theories so that
they can plan and teach more effectively in the future (Bailey, Curtis & Nunan, 2001;
Murray, 2010; Richards and Farrell, 2005; Zeichner & Liston, 2014). According to Mezirow
(1991, 2009), there are three forms of critical reflection in transformative learning. Firstly,
content reflection is when people think or reflect on what the actual experience is; secondly,
process reflection is when people think and reflect on how people deal with that experience;

thirdly, premise reflection is when people think and compare the new experience with the
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previous experience, assumptions, long held values and beliefs to see what they can change
or transform in the future. He said that through such reflection people can understand
themselves more and then understand their own learning much better (Mezirow, 1991; 2009).
Merriam and Cafarella (1999) view Mezirow’s transformational learning as a kind of
reflection that one reflects on himself and his own situation in order to understand himself
and his situation better. The teachers can conduct their own self-reflection in writing after
their lessons are over. Only the teachers themselves know best, firstly, which part of each
lesson worked well or did not work well; secondly, which approach, method and technique
worked well or did not work well; thirdly, which material the students enjoyed and learned
the most; finally, which students learned things and which ones still need further support and
practice (Kao, 2010). From their own self-reflection, they also need to critically think about
those weaknesses found and how to improve their teaching in the future. Rushton and Suter
(2012) suggest:

While reflecting on yourself, also learn about yourself — think about how you think,

how you learn and of the things that interest you; think about your development and

potential in such a way that it becomes natural, easy, long term and incremental as

you grow in your role as a teaching professional; and think about the impact you are

making on your learners. (p. 70)

Merriam et al. (2007) describe two basic processes of reflective practice initiated by
Schoén (1991) as reflection-on-action and reflection-in-action. Reflection-on-action is defined
as a kind of reflection that “involves thinking through a situation after it has happened”
(Merriam et al., 2007, p. 174). They explain that in reflection-on-action, people consciously
look back on the experiences they have gone through, reassess those experiences, decide,
plan, and do things in a different way in the future. Similarly, Finlay (2008) explains

reflection-on-action, saying “Professionals are understood consciously to review, describe,
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analyze and evaluate their past practice with a view to gaining insight to improve future
practice” (p. 3).

On the other hand, according to Schdn, reflection-in-action tends to look at “what we
are doing while we are doing it” (as cited in Merriam et al., 2007, p. 176). Schon (1983)
acknowledges that someone who reflects-in-action is a researcher during the time when
practice takes place. He describes reflection-in-action, saying “When someone reflects-in-
action, he becomes a researcher in the practice context. He is not dependent on the categories
or established theory and technique, but constructs a new theory of the unique case” (p. 68).
Merriam et al. (2007) assume that Schon (1991) might be the most famous western scholar
who has encouraged professionals to incorporate reflection-in-action into professional
development. However, as far as professional development is concerned, what some
professionals have been thinking and doing so far may no longer work best (Merriam et al.,
2007) because Schon views that:

We think critically about the thinking that got us into this fix or this opportunity; and

we may, in the process, restructure strategies of action, understanding of phenomena,

or ways of framing problems.... . Reflection gives rise to on-the-spot experiment. (as

cited in Merriam et al., 2007, p. 176)

According to the concept of reflection-in-action by Schon (1991), here is an example.
Professor Sok has planned several practice activities for his year three Bachelor’s degree
class. After three practice activities were done, he realized that most of his students could not
do them well due to their limited background knowledge of the topic raised. He, then,
thought that he should raise some awareness of the next topic so that the students could have
some basic knowledge of it; the next two practice activities needed to be adjusted

immediately to enable them to participate more productively and effectively. After Professor
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Sok made some adjustments to his teaching plan during his lesson, his students did better
tasks and enjoyed the last two practice activities better.

Wallace (1998) refers to reflection on practice as action research, which is considered
one of the most effective ways of solving problems within any profession, and continually
growing even further. For example, in the field of education, teachers, teacher trainers and
ELT (English Language Teaching) managers can reflect on their daily professional practice
in order to work more effectively and to grow professionally (Wallace, 1998). Wallace
acknowledges reflection on professional practice as action research, which is defined as “the
collection and analysis of data related to some aspect of our professional practice” (Wallace,
1998, p. 16). Wallace proposes a model for teacher professional development which focuses
on a process of reflection on teaching or what he called “professional practice” (Wallace,
1998, p. 12). Here is a summary of Wallace’s model for reflection on professional practice

for professional development.

Professional

Professional Practice Reflection :> Development

REFLECTIVE CYCLE

Figure 2: Wallace’s (1998) Reflective Cycle and Professional Development
from Action Research for Language Teachers (p. 13).

A related concept to reflection-on-action and reflection-in-action is reflection-for-

action (Grushka et al., 2005; Killion & Todnem, 1991), which was developed from Schén’s



work (Olteanu, 2017). Reflection-for-action is defined as “Thinking about future actions
with the intention of improving or changing a practice” (Olteanu, 2017, p. 2). According to
Farrell (2013), reflection-for-action requires classroom practitioners to reflect on the past
teaching experiences and anticipate what might happen during a lesson before a lesson is
taught.

In short, reflection-for-action refers to a thinking process before an implementation
occurs by reflecting on the past action, reflection-in-action refers to a thinking process during
the implementation to improve current action or event, while reflection-on-action refers to a
thinking process after the implementation took place for further future improvement. These
three concepts of reflection are similar to the Buddhist self-reflection concepts of mental
thought, physical action and verbal speech before, during and after performance or
implementation of one’s action.

All the self-reflection and reflective practice theories developed by many different
scholars (Kao, 2010; Ly, 2013; Merriam et al., 2007; Rushton & Suter, 2012; Schon, 1991;
Ur, 2012; Villegas-Reimers, 2003) serve the same purpose of on-going professional
development for further improvement or better change. In other words, they are seen as one
of the effective ways of life-long learning for future betterment.

Critical thinking. It is obvious that a wise person is one who always thinks
critically, creatively and productively about things they do. If he does not think very well, he
can never solve any problem effectively. As a result, he cannot be considered as wise.
Critical thinking is the mother of success in a career and in life. Steve Siebold who used to
be very broke when he was in college wanted to be rich and become a self-made millionaire
later on. Before he got rich, he decided to conduct his study by interviewing over one
thousand world rich people during a period of twenty six years. He discovered that in order

to get rich, he had to think the same way as rich people do (Siebold, 2010). He found out that
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the secret of becoming rich was not the amount of money that those world wealthy people
had as their capitals, but their good thinking that made them rich because their thinking
generated their money (Siebold, 2010). After his study, Sielbold was confident and said,
“Once | changed my thinking, the money started to flow. The changes began with my
thinking, which led me to take effective action that eventually made me a millionaire.”
(Siebold, 2010, pp. 11-12).

Becoming a professional is dependent on an individual’s internal desire, willingness,
real self-motivation, commitment and attitude rather than external forces. This is strongly
supported by Siebold’s (2010) study findings and other scholars like Wong and Wong (2009).
Wong and Wong (2009) emphasize that only attitude, nothing else, makes a person either
financially or professionally successful. Similarly, based on the findings from his study,
Siebold (2010) concludes, “Getting rich is an inside job. It’s more about your mindset and
mental toughness than it is about anything else, and you already have everything you need to
make it happen!” (p. 514).

Effective planning. Planning very well in advance is necessarily essential and
helps the teachers to teach effectively, as they have thought carefully and made a right
decision on all the lesson procedures and details before class (Richards & Farrell, 2011; Ur,
2012). Planning here refers to both planning on a regular day-to-day basis (lesson plans), and
planning on a weekly, monthly, term or yearly basis (course syllabus) (Richards &; Farrell,
2011). A syllabus tells the teachers a long-term overview of what to teach, learn and assess
(Scrivener, 2011). Different groups of teachers see and plan lessons differently according to
their teaching experiences and period of teaching. Most experienced teachers tend to make a
brief plan or outline some important procedures, techniques, activities and materials they will

use to teach (Richards & Farrell, 2011; Scrivener, 2011).
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On the other hand, novice teachers prefer detailed plans including detailed
instructions for each activity written in the lesson plan (Richards & Farrell, 2011). One
student teacher who conducted her teaching practice in Canada thought that a detailed lesson
plan was very helpful in many important ways. Here are a few examples she raised. First, it
helped her to stay focused on the overall curriculum objective; second, she felt more
confident when entering the class with a lesson plan; finally, it helped her to manage her time
better, as she could move on from one activity to another nicely (as cited in Richards &
Farrell, 2011). Ur (2012) points out that with planning, it is not enough just to think about it
and mark the relevant page of the textbook to be covered. She emphasizes that it is more
important to write things down after the teacher has thought critically so that no point is
forgotten during the lesson. Other scholars also acknowledge that being well-prepared before
teaching can ensure effective teaching for every teacher (Wiseman & Hunt, 2014). Thus,
being ready and effectively planning before class appears to be the only way that enables any
teacher to teach effectively and productively. As a result, the students will learn best from
the well-prepared teacher.

There is still a controversial issue regarding lesson planning. Some classroom
practitioners and scholars feel that the old timer teachers may not need detailed written lesson
plans. In other words, they tend to use their outline lesson plans or mental plans rather than
the detailed written ones (Richards & Farrell, 2011). Many teachers at different levels in
Cambodia do not plan lessons well before class (Tandon & Fukao, 2015). However,
Richards and Farrell (2011) conclude that planning a lesson not only offers support to
teaching but also tends to make the teachers think more clearly about how to apply the
theories of effective teaching in a real class in a better way. Nevertheless, they warn that the
lesson plan should not control the teacher’s teaching. The teacher should teach the students

to learn rather than to teach the plan. That is, the teacher should be flexible and creative due
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to the learners’ response to the lesson. Ur (2012) also claims that to teach every lesson
effectively, even experienced teachers need to plan a lesson well despite different formats of
the lesson plans they use.

Planning effective lessons does not only help the teachers to teach their lessons
effectively but also gives them an opportunity to professionally grow further. During the
lesson planning period, the teacher has to think (Scrivener, 2011), read, and search for
techniques, methods, strategies and relevant materials to make their lesson plans interesting,
effective and relevant (Scrivener, 2011; Ur, 2012). Imagine that when a teacher is given a
new course or a new course book to teach, he or she needs to familiarize himself or herself
with the content of the new course book and other related materials to make sure that he or
she has enough knowledge of the new course and course book before starting to plan and
teach the new course assigned. The teacher has to spend some time reading the new
materials to have broader understanding of the new course and course book. Moreover, he or
she needs to think of other things such as relevant methods, techniques, assessment
procedures, and motivation, and teaching aids before making any decision on what lesson
may look like in the end of the planning process.

Good role models. A good leader or education professional very often acts as a
role model for his or her followers or students (Kouzes & Posner, 2007) and also learns many
good things from any other good role model. Many people can learn from a good role model,
as being an exemplary model can give more practical lessons to them most of the time at
either a work place or school.

Being a role model for others. According to the Buddhist teaching, if one wants
to lead others, he or she should lead him or herself well first. The Dalai Lama and

Muyzenberg (2009) view that, “The best way for a ruler to reign over his country is first of
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all to rule himself” (p. 12). Wong and Wong (2009) also see the same thing which is quoted
below:

If you want to become a professional educator with a successful future, if you want to be
happy and recognized as a person who makes a difference in the lives of others, begin by
making an impact on your own life. Begin by making a “difference’ in your own life. (p.
299)

Teaching good lessons to others is not always effective, as they are more abstract and
difficult to learn from. Ddrnyei and Kubanyiova (2014) explain that a positive role model,
who they refer as an individual that has been most successful, can build up the observers’
expectations and encourage them to work towards similar achievement. That is why some
leaders including education professionals choose a role model approach to teaching their staff
or students. Regarding setting a role model for others, Bolden (n. d.) said that to be a role
model for others, an individual should always do his or her best in anything he or she does.
Wong and Wong (2009) list ten qualities of effective leaders. One among those ten qualities
is setting a good example for others. Many good parents, good leaders and teachers use this
approach in their leadership. Their role models may be more powerful and inspiring than a
direct teaching approach because some people may not like being forced to do things or to
change their attitudes directly. The way the leaders or professionals speak, act, behave, and
do things will be listened to, watched, read and imitated by others (Fullan, 2000; Maxwell,
2003). When the subordinates realize and see that their leaders do the right things, treat their
staff fairly, talk openly and directly, communicate directly, and, in general, demonstrate high
standards (Whitbourne, 2013), they will pick up such good role models and do the same way
for others they supervise or lead. Wong and Wong (2005) explain that the efficient and
effective teachers (whom the researcher refers to professionals) are competent at changing the

lives of students than those who are not professionals.
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Learning from other good role models. Due to the fact that no one is perfect, a
real leader in any field does not only act as a role model for others but is also willing to learn
from other good role models. Every individual always has his or her own strengths and
weaknesses in different areas. People always learn from one another to improve their lives,
knowledge, skills, jobs, work place, community and society they live in. Hill told a story of a
young man who adopted his boss’s working routine model to become successful in his career.
He had noticed that his boss always came to work earlier than the other staff, and left later
than the rest of the staff. The young man then had an idea of coming to work 15 minutes
earlier than his boss and left 15 minutes later than him every day. This young man eventually
moved up into the senior ranks of executives (as cited in Tracy, 2003). Wong and Wong
(2009) said that when someone has no other good role model to learn from, he or she finds it
difficult to make some change for the better. Regarding a teaching profession, in order to
grow professionally, Wong and Wong (2009) suggest:

Find yourself a coach, a colleague who will serve as your role model. Seek someone

who will help you learn and give you inspiration. Find someone you can hold up as a

symbol of success you truly want to be. (p. 20)

According to Whitbourne (2013), when one is a young person, ethical adults may
influence his or her life for the better. However, when a person is out in the real world, his or
her current models are the ones who change that person’s attitudes. Lots of young people
have developed their personality and character from modeling of other elders, especially
national and world heroes and heroines who are introduced in school curricula (Tracy, 2003).
There are always some new things that every individual can learn and wants to learn from
other good leaders or mentors. Likewise, those good leaders or mentors can also learn from
other leaders or co-leaders above them. Learning has no end for everyone. Unfortunately,

due to the fact that Cambodia had gone through the cruel genocidal regime which was known
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as Pol Pot Regime (from 1975 to 1979), the regime left fewer elder role models for the young
Cambodians to learn from in Cambodia (Zucker, 2008).

Reading professional literature. Reading is one of the most common effective
methods that many professionals use for their professional development. Maxwell (2003)
recalled the case of Theodore Roosevelt, the 26th President of the United States of America.
It had taken him some time to become a great leader and then a great president of the United
States of America. He kept learning and growing. He improved himself along the way to
become an excellent leader of the United States. Maxwell continued by saying that former
president Roosevelt died in his sleep on January 6, 1919. Surprisingly, when his body was
removed from his bed, a book was found under his pillow. Everyone believed that Roosevelt
was still motivated to learn and develop his knowledge till the very last moment of his life.
Teachers can read any material independently on their own with their own pace and interests.
The report of the survey conducted by the European Union (2010) finds that 78 percent of
teachers who participated in the survey across many countries in Europe reported to have
participated in ‘reading professional literature’ to improve teaching. The teachers can have
access to a large number of pedagogical books, professional journals, and electronic materials
including new research findings from both public libraries and individual institutions’
libraries (Ur, 2012). In addition, they can have an access to electronic materials from the
internet. Johnson (2009) also claims an individual reading of books, internet sources and
journals, is another easy way to develop teaching profession.

Applying theories in the real teaching situation. The new concept of ‘a
teacher is a researcher’ can be applied best here. Any professional teacher always puts
theories and knowledge they have gained from various sources into classroom practice.
When they practice some new teaching approaches, methods and techniques, they can reflect

on them and find better ways to make them work for their students in the future. Johnson
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(2009) describes reflective and exploratory practice, and trying different methods/approaches
out in class can be implemented to develop teaching profession although they are not
programmed or formally monitored. Trying out new, different methods, techniques and
approaches and using them very often helps motivate students learn more effectively, as the
teachers make the lessons interesting, enjoyable and challenging for the learners (Killen,
2003). To get all of this done effectively, the teachers need to read or do other things to learn
about those new theories, methods, approaches and techniques. Then, they should be well-
planned with any new method, approach or technique they are going to practice in class.

Observing other teachers teach. Lesson observation is conducted by a school
supervisor or director for a few important reasons. It could be done for teacher appraisal and
for teacher development (Ur, 2012). For teacher development, the teacher is observed by a
mentor, a trainer or colleague and then constructive feedback is given to improve his teaching
quality. Getting a senior teacher to observe lessons and giving helpful criticism is a very
good technique for teacher professional development (Ur, 2012).

Moreover, many new teachers can learn a great deal and improve their teaching by
observing other exceptional, experienced teachers. Providing an opportunity for novice
teachers to observe other excellent, experienced colleagues is another professional
development method in which the teachers are able to learn some new knowledge, skills and
attitudes that those excellent teachers practice in the classroom (Villegas-Reimers, 2003).
About two thirds of teachers who participated in the survey conducted by the European
Union (2010) reported to have taken part in mentoring and peer observations in Korea,
Poland and the Slovak Republic, but less than one-fifth in Austria, Denmark, Ireland, Malta
and Portugal. The teachers can arrange their observation schedules informally among their
peers at their own convenient time in the same school without bothering school

administrative involvement.
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Sharing pedagogical information with other teachers. Informal talk, chit
chat, or discussion about teaching and learning with the teachers of both the same and
different fields, within both the same and different schools is an easiest way for teachers to
learn and develop. The report of the survey conducted by the European Union (2010) also
finds that an informal dialogue to improve teaching is the most common type (93 per cent of
teachers reported to have used this method) of professional development across different
countries in Europe. Johnson (2009) also describes informal talk to other teachers or
discussion with them about their lessons and teaching materials in the staffroom is one of the
easiest and most effective ways for professional growth, as they can borrow the ideas and
pilot them in their classroom. Moreover, Vaughan and McLaughlin (2011) point out that all
teachers interviewed spoke a lot about the role their peers played in their professional
development due to the fact that their peers knew a great deal about a situation and needs of
their own school, classroom and students. Teachers very often tend to share both pedagogical
problems and successful teaching stories with their colleagues who they know well. From
this informal way, they appear to learn a great deal from exchanging some successful
teaching experience and technical advice with one another (Ur, 2012).

In the Cambodian context, however, one study finds that not many teachers have
opportunities to learn and share best-practice lessons with their colleagues (Tandon & Fukao,
2015). Most university lecturers are part-time ones, and they normally teach at different
universities on each day (Vann, 2012). They do not often have spare time to talk or discuss
about their teaching and learning or about their students. Moreover, teachers may feel
uncomfortable about sharing pedagogical problems that happened in their classes perhaps
because they may not want their colleagues to know their weaknesses and want to save face
(Ur, 2012).

Keeping a teaching diary or journal. Keeping a teaching diary or writing
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journals about teaching is another self-directed method which any individual teacher can use
personally and privately to become a professional. Johnson (2009) describes keeping a diary
and reflecting on teacher’s teaching is a good way to start to develop. In addition,
professional teachers can even write further for publications. They can write from short
articles to books (Johnson, 2009). However, it has been noticed that not many teachers and
university lecturers have used this technique to improve their professional development in
Cambodia. This is quite challenging for the ones who want to become a professional in the
teaching world, as it is always done personally and privately that the teachers cannot be
worried about losing face in front of others.

Seeking students’ feedback. As mentioned earlier, most higher education
institutions in Phnom Penh have used students to conduct teaching performance assessment
of their teachers for either promotion or punishment purpose rather than for teaching
improvement and professional development purposes. Although teaching performance
assessment conducted by the students cannot provide thorough assessment of teaching
pedagogy, it is easily conducted in a very cheap way. Obviously, teachers can ask their
students to evaluate their teaching at the mid or end of the course to find out if they satisfy
with the teaching. Ur (2012) also views that the feedback given by the students is the best
way of improving teaching performance, as the students very often have a very clear thought
of how well they have learned and why they learned things or have not learned things.
Although some classroom practitioners may feel that student assessment and feedback could
harm the teachers and their relationships with the students, Ur (2012) explains that from her
teaching experience, the process of student feedback appears to enhance rather than badly
affect the teacher-student relationships. She acknowledges that some students may give
unclear and unhelpful information. However, some other student feedback is constructive

and encouraging for improving her teaching in the future.
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Self-development through further studies. Many people who recognize the
real values of education and have positive attitude toward education tend to invest more in
education. Another good way to develop professionally is to keep attending further job-
related courses which are non-degree programs or further higher degree programs using their
own money or through scholarship grants. Continuing further studies of any individual here
is not only for the individual’s learning satisfaction and his or her professional competencies
and expertise, but also for international qualification recognition for further promotion (Ur,
2012). Attending additional courses or further higher degree programs will provide an
excellent opportunity to reflect on what the instructor has been doing against other scholars’
theories and research findings in order to adjust what he or she has not done effectively or to
test some new theories found so that he or she can learn and professionally grow further (Ur,
2012).

Attending local and international conferences, seminars, workshops and other types of
in-service training programs is also an excellent way that an individual university instructor
should invest his or her own money. The organizers of those often offer a very good
selection of famous speakers, presenters who very often talk about or present updated
knowledge on the latest research and controversial ideas and issues, new teaching and
learning techniques, approaches and methods that are beneficial for a teaching profession. It
is also a good opportunity for the university instructors to meet both local and international
experts, researchers and professionals to build a professional network within the specialized
field (Ur, 2012).

Classroom action research. Some scholars and classroom practitioners have
acknowledged that teachers are researchers (Scales et al., 2011; Villegas-Reimers, 2003).
Most active teachers conduct small scale classroom action research to improve teaching and

learning within the classroom settings (Ur, 2012). Classroom action research is another self-
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directed learning method used for teacher professional development. Grootenboer (n.d.)
claims that classroom action research is a good way to conduct a self-directed professional
development project. Teachers use classroom action research in their own classrooms at their
own comfort zone as they investigate teaching and learning problems of their own interest,
collecting relevant data, critically analyzing their findings, and taking further action on what
they have learned (Grant et al., 2001). Villegas-Reimers (2003) refers to O’Hanlon’s three
reasons that action research can be an effective model for teacher’s professional
development. Those three reasons include, first of all, it is inquiry-based, and it allows
teachers to investigate their own worlds; secondly, it intends to improve teaching and
learning in school; and finally, it leads to further proper action plan for improving conditions
for teaching and learning (as cited in Villegas-Reimers, 2003). Cochran-Smith and Lytle
describe teacher research as the following:

The emphasis here is on professional education that is about posing, not just

answering, questions, interrogating one’s own and others’ practices and assumptions,

and making classrooms sites for inquiry—that is, learning how to teach and improve

one’s teaching by collecting and analyzing the “data” of daily life in schools. (as cited

in Grant et al., 2001, p. 24)

Holm, Hunter, and Welling suggest four reasons to support classroom action research
as a method to make teachers grow professionally:

1) Action research is able to enhance student learning as teachers try to

investigate and try new instructional, curricular, and assessment innovations.
2) The improvement of teaching effectiveness takes place as teachers
systematically experiment and reflect on instructional, curricular, and

assessment innovations.
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3) Action research makes teachers become professionals as they share what they

have learned with colleagues and pre-service students.

4) Action research is able to help teachers to get rid of the isolation that is

commonly experienced by classroom teachers. (as cited in Grant et al., 2001,
p. 24)

Some researchers describe action research as an effective part of the daily teaching
process (Grant, et al., 2001). Wong and Wong (2005) view research, which they refer to
classroom action research, as the process of critical thinking and problem solving activity that
a person conducts to find solutions to any particular classroom problem.

According to professor Vinayagum Chinapah, a presenter from Stockholm University,
at the International Policy Dialogue Forum at Siem Reap, Cambodia, in December, 2016,
there has been too much research done so far by many researchers especially in the field of
education. However, he said that not much had been done to improve education for all and to
improve teachers’ working and living conditions, due to the fact that the research has not
been often conducted by classroom teachers and practitioners. He suggested that classroom
teachers were the ones who knew a great deal about teaching and learning, and therefore,
they should be the ones who need to do research, especially classroom action research, to find
their own teaching problems and to find ways to solve those problems (personal
communication, December 06, 2016).

In Cambodia, in practice, the classroom action research appears to be informally
conducted on a very small scale by some professionals who are willing to learn and grow
further about the classroom practice. Those teachers have normally done individually, and it
has not often been documented. However, according to Vann (2012), most respondents of
this study saw that due to the lack of qualified instructors to fulfill the HEI teaching

vacancies, many instructors have taught at different HEI institutions. As a result, they never
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have time to prepare lessons well before class and conduct any action research. The
collaborative classroom action research is even worse, as most of the teachers have never
worked as teams due to the time and compensation constraints. The classroom action
research is also quite challenging for individual teachers who wish to become professionals in
their teaching career.

Summary

The above literature has reviewed different single areas of different fields that those
scholars and researchers have discovered about most successful people including teachers.
Different scholars, researchers and writers view different factors and qualities that an
individual has obtained to become a qualified professional or a successful person in the field
of education and other fields such as business. This could give a researcher a holistic picture
of how to become an education professional from a theoretical view.

As far as motivation is concerned, the literature discussed how important motivation
is in academy and at work. Motivation is seen as an important factor that any successful
career holder highly acknowledges. It is a key factor that determines success of both
schooling and working. From leadership and professional perspectives, some leading
scholars claim that an effective leader and a professional educator are not only highly
motivated and inspired to do their jobs effectively and efficiently but also to lead and inspire
others to work toward the common goals successfully (Adair, 2006; Cartey, 2000; Hill &
Stone, 1987; Kouzes & Posner, 2007; Maxwell; 2006; Wong & Wong, 2005).

The literature review discusses both types of motivation, intrinsic and extrinsic
motivation. Intrinsic motivation involves in cognitive rewards and aims at bringing internal
rewarding results, such as feelings of self-competence and self-determination, self-
actualization and fulfillment. On the other hand, extrinsic motivation takes place because of

either external rewards or avoiding punishment. Some behavioristic psychologists claim that
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some individuals work very hard and succeed when they receive satisfactory rewards such as
high pay, some fringe benefits, or when they do not want any type of punishment such as
getting fired from a job, not being promoted and so forth. Maslow’s (1970) Hierarchy of
Needs theory, which consists of five different levels of human being’s needs and motivation,
was discussed. According the Maslow’s Hierarchy of Needs theory, an individual person is
not motivated to do other things unless each level of their needs is satisfactorily met. It
appears that any worker like a teacher cannot become a professional if the three low levels of
needs cannot be fulfilled. Based on the discussion of Maslow’s Hierarchy of Needs theory in
the literature review, workers whose ultimate goal is wealth will never feel enough, and as a
result, they are extrinsically motivated to do their work to achieve those three bottom levels
of needs of the pyramid of Maslow’s. Then, those workers become intrinsically motivated to
reach the top two levels of needs of the pyramid after they have satisfied the three bottom
ones and have set a new goal to reach the fifth level of the Maslow’s Hierarchy of Needs.

A lot of research on motivation found intrinsic motivation more powerful than
extrinsic motivation (Brown, 1994; Hardré, 2012; Knowles & Associates, 1984; Maslow,
1970). For long-term retention, people who are intrinsically motivated either work or learn
things more effectively than those who work for extrinsic rewards (Brown, 1994). The
intrinsically motivated workers work with their full-responsibility, high commitment, self-
discipline and persistence (Adair, 2006). As a result, they achieve their goals.

Regarding personal qualities, some leading scholars highly value critical thinking and
positive attitudes as most powerful for a person to be successful in work, business and life
(Cartey, 2000; Hill & Ritt, 1998; Hill & Stone, 1987; Wong & Wong, 2009), whilst the ones
who have negative attitudes and poor critical thinking skills are not successful in their jobs
and life (Cartey, 2000). Some other scholars look at a clear vision and career goal that people

should start thinking of, as the vision and career goal they have had would lead their way to
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succeed (Flythe, n.d.; Hill & Ritt, 1998; Marshal Brown & Associates LLC, 2015; Wong and
Wong, 2009). Without a clear career vision and goals, individual workers or leaders of any
field cannot become professionals and succeed in their careers and life.

As far as triggers are concerned, triggers are stimuli that reshape our attitudes and
behaviors (Goldsmith & Reiter, 2015). Goldsmith and Reiter raise six distinctions which
contribute to better understanding of triggers influence people’s thinking and behaviors.
Triggers can be direct or indirect, internal or external, conscious or unconscious, encouraging
or discouraging, anticipated or unexpected, productive or counterproductive. Encouraging
and productive triggers often give positive impact on people’s positive thoughts and actions.
The people with positive thinking and behaviors will change and transform their positive
perspectives and new learning will happen. On the other hand, discouraging and
counterproductive triggers often discourage and distract people from their productivity or to
give up their effort. As a result, transformative learning will not occur (Goldsmith & Reiter,
2015). In Mezirow’s transformative learning theory, trigger events or disorienting dilemmas
make people think and reflect critically on their assumptions and past experiences in order to
transform new learning (Mezirow, 2009). Most of the 10 steps of Mezirow’s transformative
learning process appear to be similar to the process of self-reflection.

Many other personal qualities, such as self-discipline, a sense of responsibility and
accountability, high commitment, hard-work, persistence, curiosity, enthusiasm, critical
thinking, life-long learning commitment and triggers that professional people contain and
develop were discussed in the literature review. Those personal qualities were seen as the
significant personal qualities that support and intrinsically motivate individual professionals
to work terribly hard and keep growing professionally.

Regarding self-directed learning methods, many scholars acknowledge that teachers

who constantly keep learning and growing become professionals, whilst those who do not
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continue developing themselves do not become professionals and have no good future. Self-
directed learners are more independent ones who are entirely responsible for their own
professional growth rather than relying on external technical training support provided by an
individual institution or other agencies. Those independent learners are able to control their
own learning at their own pace and resources available for them. Self-directed learning
methods are practiced by some university instructors who are truly willing to professionally
grow further. According to the literature review, those methods include self-analysis,
learning from a role model and being a role model for others, reading literature, applying
teaching and learning theories in the real classroom, observing other teachers teach, sharing
pedagogical information with other teachers, keeping a teaching diary or journal, conducting
regular teaching performance assessment, being well-prepared before teaching, continuing
their professional development through further studies with their self-financial support, doing
self-reflection, and conducting classroom action research.

Effective planning, which is part of self-reflection, is not only helpful for effective
teaching but also for teacher professional development. The effective teacher uses the lesson
plans as his or her blueprint to guide his or her teaching. The teachers are confident when
they have already planned well, as they know what to do to make the students learn
effectively although some flexibility and creativity is made in class. The productive lesson
plans require a lot of thinking, reading, learning new things, adapting teaching procedures
and materials to meet the learners’ real situation and needs. Planning is absolutely time-
consuming, especially for newly-trained teachers because a lot of things are new for them to
learn from. To become education professional, the teachers have to invest their time, make
great effort and have a strong, ongoing commitment to planning before teaching. To do so,
they are able to develop and improve their teaching competence a great deal. Based on the

above conclusion drawn from the literature review, the theoretical framework is developed.
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Theoretical Framework

The following theoretical framework has been constructed based on the literature
review (Lunenburg & Irby, 2008) and the researcher’s perspective (Maxwell. 1996). Due to
the literature review, a university instructor could grow professionally and become an
education professional from going through either two distinctive paths which include
Intrinsic Path and Extrinsic Path or from either one of those two paths.

According to the literature review, the researcher found out three gaps. Firstly, not
much research on these two phenomena, university instructor’s personal qualities including
intrinsic motivation and self-directed learning methods, has been conducted in the
Cambodian context despite some studies on negative factors that make a large number of
teachers and university instructors in Cambodia unqualified and ineffective, and negative
factors that make education in Cambodia have poor quality (Tandon & Fukao, 2015; Vann,
2012). Those personal qualities of the professionals or successful people that those
researchers and scholars have discovered appear to be applicable in the developed world
contexts where teachers and educators are better-paid, each educational institution has
adequate financial aid, school managerial systems are in place, and quality assurance systems
are well-structured and recognized, and so forth. Compared to the developing context like
Cambodia where teaching wages are very low, the educational budget is very limited, and the
managerial system is still weak, it is unlikely that Cambodian university instructors possess
those personal qualities. Secondly, some scholars focused on individual internal drives in
other contexts beside the Cambodian one (Campbell, 2015; Hill, 2004; Marriam, et al., 2007,
Maxwell, 2013; Ryan & Bohlin, 1999; The Dalai Lama & Muyzemberg, 2009). Thirdly, a
lot of scholars looked at separate individual aspects of these two phenomena that contribute
to an individual’s professionalism or a successful person in other contexts beside Cambodia.

In other words, no researcher has focused on all aspects holistically that make a person
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become professional or successful, particularly, in the field of education. For example, some
scholars found positive attitudes play the most important role in making a person successful
in their career and life (Hill & Rith, 1998; Hill & Stone, 1987; Cartey, 2000; Wong & Wong,
2009) , whilst other scholars saw other things such as a clear vision and career goal (Brown &
Associate LLC, 2015; Cartey, 2000; Flythe, n.d.; Hill & Rith,1998; Kao, 2014; Kotter, 1996;
Tracy, 2003; Ur, 2012; Wong & Wong, 2009), or motivation (Adair, 2006; Kouzes & Posner,
2007; Maxwell, 2006) play the most important part in career development.

Based on those three gaps found, and to make this study more specific and focused,
only the intrinsic path is chosen to be studied. In the intrinsic path, only two main factors
which include personal qualities and self-directed learning methods which strongly
contribute to individual instructors’ professional development to make them become
education professionals are studied. Those two main factors are mainly studied for two
significant reasons. For the first reason, it is difficult for individual university instructors to
become education professionals due to the fact that Cambodian HElISs, in general, still have
limited resources, poor school management, poor teacher supervision and evaluation systems,
limited teaching compensation, limited ongoing teacher professional development. In
addition, many Cambodian university instructors have not been able to fulfill their basic
needs listed at the three bottom levels of Maslow’s hierarchy of needs. For the second
reason, those two main areas in the intrinsic path are more personal, self-controlled, self-
responsible, independent, and they could be implemented personally and informally rather
than nationally, institutionally, and formally in a systematic way. That is, they could be
internally managed by any individual rather than by an institution or organization with their
own available resources, personal financial support, and at their own pace. It could be more
sustainable for university instructors who wish to grow scholarly and professionally. On the

other hand, the other factors in the extrinsic path, the institutional training and professional
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development methods and the institutional policies and incentives, are more institutional and
controlled and managed by an institution rather than by individual university instructors. In
other words, they are often offered and required by an institution or external means rather
than the individuals’ internal forces or drives. Therefore, the intrinsic path would be worth
studying.

From the above literature review as well as the researcher’s perspective (Maxwell.
1996), it is believed that educational instructors could become education professionals when
they have those listed personal psychological qualities which intrinsically drive them to use
various self-directed learning methods to make them qualified. They take those self-directed
learning methods seriously because they have those personal psychological qualities which
include positive attitude, a clear vision and goals to be achieved, being motivating and
inspiring, good self-discipline, full responsibility, high commitment and hard work, great
persistence, curiosity and enthusiasm, critical thinking, and lifelong learning commitment.
Those personal psychological qualities could strongly support the university instructors to use

those self-directed learning methods to continue growing professionally.
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CHAPTER Il

RESEARCH METHODOLOGY

In this chapter, | describe five main elements of social research: epistemology, theoretical and
philosophical perspectives, methodology and methods (Crotty, 1998) which | adopted for my
study.

Epistemology, Theoretical and Philosophical Perspectives

My study adopted social constructionism as the epistemology, constructivism as the
theoretical perspective, and Buddhism as the philosophical perspective. Constructionism is
an epistemology which focuses on collective meanings constructed by a group of individuals,
whereas constructivism focuses exclusively on different meanings constructed by individual
mind (Crotty, 1998; Koro-Ljungberg, Yendol-Hoppey, Smith, & Hayes, 2009).

Social constructionist epistemology and constructivist perspective are mostly relevant
to my study due to the fact that common knowledge about the reality of the phenomena and
common meanings of them are constructed and shared within and among research
participants (Patton, 2002), especially when they live in a homogeneous culture such as
Cambodia’s. The meanings of the research phenomena do not exist on their own without the
activity of participant’s mind, thinking and emotion. In other words, the meaning of the
research phenomena is constructed inside the participants’ mind (Crotty, 1998; Koro-
Ljungber et al., 2009; Patton, 2002).

This research is constructed in part from the Buddhist philosophical perspective,
which is parallel to constructivism in a way that both put a great emphasis on each
individual’s mind. From the Buddhist perspective, understanding one’s mind and
strengthening an individual’s inner-self quality, values, morale and peace in order to build a
better community and the better nation is one goal all human beings need to achieve

(Wisadavet, 2003). According to The Dalai Lama, and Muyzenberg, (2009), the Buddha
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acknowledged the great power of self-oriented drives of all human beings. The Buddhist
teaching encourages individual persons to start everything from themselves rather than from
others outside the selves (Maha Ghosananda, 1992; Wisadavet, 2003). This Buddhist
philosophical perspective fits this research very well because those two phenomena being
studied, personal qualities and self-directed learning, focus on individuals’ internal drives
rather than other factors from outside.

According to the constructivist perspective, this research aims at understanding the
research phenomena and the meanings of those phenomena constructed by the individual
research participants within their lived experiences. Therefore, this research adopted a
qualitative approach in which a phenomenological inquiry was the most relevant paradigm to
be used. According to Patton (2002), a phenomenological approach is “a focus on exploring
how human beings make sense of experience and transform experience into consciousness,
both individually and as shared meaning” (p. 104). Likewise, Manen claimed that
“Phenomenology aims at gaining a deeper understanding of the nature or meaning of our
everyday experiences” (as cited in Patton, 2002, p. 104). Thus, the constructionist
epistemology, constructivism theoretical perspective, Buddhist philosophical perspective and
the phenomenological approach are closely relevant to my research.

Research Design

My research adopted phenomenological research design for the following reasons.
Firstly, I need to deeply understand the meanings of the emerging themes of the two
phenomena, personal qualities and self-directed learning methods, of the study from the data
collected on the respondents’ real lived experiences, behaviors or actions, motivations and
feelings (Lunenburg & Irby, 2008; Waters, 2017). Secondly, to have deep and rich meanings
of descriptions of the phenomena, inductive qualitative methods such as interviews were used

to collect the data from the respondents who have lived experiences of those two phenomena
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of the study (Lunenburg & Irby, 2008; Patton, 2002). Finally, one aspect of the qualitative
methods, especially in the phenomenological research design, is to give high value to the
researcher’s own experience, perspectives and reflection on the field he has been working in.
Because the researcher is most familiar with the field, he knows very well what problems
need to be studied (Lunenburg & Irby, 2008; Maxwell, 1996). Personal experiential
knowledge of the researcher is called different names by different scholars. Some called it
“Researcher’s Perspective” or “My Personal Perspective” (Lunenburg & Irby, 2008, p. 90).
Glesne and Peshkin called it “Subjectivity”, Strauss called it “Experiential Data” (as cited in
Maxwell, 1996, p. 28), and Maxwell (1996) called it “Researcher Experience Memo” (p. 29).
The researcher’s perspective plays a crucial role in a research design (Lunenburg & Irby,
2008; Maxwell, 1996).

According to Lunenburg and Irby (2008) and Patton (2002), to ensure that the data
were reliable, consistent and trustworthy, | used triangulation methods. One method is
triangulation of data collection. It was used to collect the data from two different data
sources, interviewing the participants and reviewing supporting printed materials. Another
type is triangulation method of participants. The participants were both males and females
who had different career and academic backgrounds. Some of them had started their teaching
from a primary school and secondary school teaching position, whilst two participants had
started from being a nurse, then, became a medical doctor and university instructor. Those
respondents have taught different subjects of undergraduate and graduate programs. Some
had studied overseas, whilst some others had studied only inside Cambodia. One respondent
was a monk instructor who had a different living setting with a different life discipline. The
researcher was considered as one respondent whose perspective or reflexivity was used as

one voice (Patton, 2002) for the data analysis. The last method is triangulation of data
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analysis in which a combination of constant comparative and generic data analysis methods
were applied.
Researcher’s Perspective

To be open, transparent and trustworthy for the researcher and readers, | wrote
statements called ‘Researcher’s Perspective’ (Lunenburg & Irby, 2008), or reflexivity
(Patton, 2002) which is attached in appendix A.
Research Sampling Methods

Purposive criterion-based sampling method was adopted in this study because it was
useful and relevant to phenomenology, as it helped collect deep and rich data to answer the
research questions (Lunenburg & Irby, 2008; Maxwell, 1996). The participants were
purposively selected as exemplary models for other educators to learn from. Eighteen
Cambodian university instructors were selected according to the selection criteria (see the
detailed selection criteria in appendix B) from 15 local universities which are located in
Phnom Penh city. Among those 15 universities, there are 12 private universities and three
public ones, which have gone through a pilot phase of accreditation conducted by the
Accreditation Committee of Cambodia (ACC). They were expected to provide rich data to
answer the research questions (Lunenburg & Irby, 2008; Maxwell, 1996). Some of those 18
respondents were selected by the researcher, supervisors of university’s faculties or
departments, and by other university instructors or administrators who knew that those
respondents met the selection criteria best.
Validity, Reliability and Trustworthiness in Qualitative Research

In qualitative research, to ensure that the study is valid, reliable, credible and
trustworthy, two main strategies were used. First, a pilot phase was conducted to ensure that
the sampling selection criteria and the interview guide were reliable enough or whether they

needed to be adjusted to collect deep, rich and meaningful data. Second, triangulation
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methods and the researcher’s reflexivity were employed in this study (Lunenburg & Irby,
2008) to crosscheck whether the data given by the respondents, the data collected from some
respondents’ printed materials, and the data from the researcher’s own reflexivity were
accurate, consistent, true, reliable and applicable (Noble & Smith, 2015). According to
Lunenburg and Irby (2008), data triangulation method is used to ensure validity of the data in
qualitative study.

Data Collection Procedure

Piloting phase. Three university Khmer instructors were selected to join the pilot
phase. One respondent was selected by me, the researcher, another respondent was
recommended by the first respondent who knew that she had met the selection criteria, and
the other respondent was nominated by a supervisor of one university’s faculty. There were
three main purposes of conducting the pilot: firstly, to find out whether each selection
procedure of the above three sample selection techniques was acceptable for collecting the
right data; secondly, to find out whether the sample selection criteria were valid and reliable
enough to select the right respondents who could give deep and relevant data; and finally, to
find out whether the interview guide could be adjusted to collect the most relevant and richest
data.

After the pilot, the findings showed that those three sampling selection techniques
above (that is the research sample selected by the researcher, the first respondent’s
recommendation, and the supervisor of the university’s faculty) were reliable, and the
sampling selection criteria were sufficiently valid, as those piloting respondents could give
meaningful data. Regarding the research interview guide, some small changes were made to
a few main and probing questions, and two additional self-directed learning methods were

added to the previous list of self-directed learning methods.
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Main phases. The interviews were conducted in two rounds. | interviewed 12
respondents in the first round and three more respondents in the second round. | employed a
semi-structured interview technique for collecting the primary data in both rounds. The
university instructor interviews were conducted in a one-to-one interview mode with each
selected instructor at a relevant and comfortable place such as a café, or the respondent’s own
working office. Open-ended questions were asked, and written or unwritten follow-up
(probing) questions were asked for further clarification or explanation. However, leading
questions were avoided so that the respondents would give honest, comprehensive
information and feelings.

Two interviews were conducted in English, while the rest were conducted in Khmer
depending on the respondent’s own language preference. When the respondents’ English
proficiency was very good, and they were pleased with the English interview, the interview
was conducted in English. On the other hand, when the respondents could not speak English
very well, the interview was conducted in Khmer to avoid some misunderstanding between
the interviewer and interviewees. Using the mother tongue language enabled the
interviewees to give clear, precise and detailed information. However, some English
technical terms were acceptable in the Khmer interviews. The interviews were recorded with
the respondents’ approval, and all the audio records were kept safely.

Then, the supporting materials were collected, such as their course syllabi, lesson
plans, lesson outlines, teaching notes, self-study journals and students’ assessment records to
see what they actually had done for teaching and professional development, and to
crosscheck with what they had said during the interviews.

Research Instruments
Due to the fact that this study used the semi-structured interview technique, main

questions and sub-questions under different main areas were written in the interview guide.
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Moreover, probing questions were inserted at any place where further clarification was
necessarily needed. Thus, 11 main questions followed by 20 subsequent questions under
research question one and 17 subsequent questions under research question two were
developed to investigate answers to those two research questions. Every respondent was
asked to give extra comments when necessary. All the questions were written in English
(appendix C) and Khmer (appendix D). The ones written in Khmer were used with the
respondents who did not want to speak English or could not speak English accurately and
fluently, whilst the ones written in English were used with the respondents whose English
proficiency was excellent.
Data Analysis

The main purpose of data analysis of the phenomenological study design is to deeply
understand the meaning of the descriptions, stories or experiences of the respondents (Patton,
2002; Waters, 2017). A combination of two qualitative data analytical approaches was
adopted in this study. Those include generic qualitative data analytical approach and constant
comparative method. The generic data analytical approach deals with data transcribing,
coding and thematizing. The data transcribing and coding process was conducted
immediately after each interview was completed. The interviews were transcribed either in
Khmer language or English language depending on the original audio records (see a sample
transcript in appendix F). That is, 16 Khmer audio records were transcribed in Khmer, and
two English audio records were transcribed in English. After several interviews were
conducted, those interviews were transcribed and the data were coded, then they were
categorized into themes and sub-themes (see a sample coding in appendix G).

Descriptive and In Vivo Coding methods (Saldafia, 2009) were used. According to
Saldafa, descriptive coding summarizes the basic topic of a passage of qualitative data in a

word or short phrase (appendix G). In Vivo Coding refers to “a word or short phrase from

83



the actual language found in the qualitative data record” (Saldafia, 2009, p. 74). For example,

“mamygsimndigann”  Was in vivo coding as “being a master of oneself.”

The constant comparative method was adopted when the data analysis process began
from an early stage of the data collection and continued until the end of the data collection
(Lunenburg & Irby, 2008; Maxwell, 1996). In other words, after several interviews were
completed, | started to constantly analyze those data by comparing and contrasting those
previous data with the new data (Lunenburg & Irby, 2008). By using the constant
comparative method, I could ask more specific questions and focus on more important factors
or areas of the study in the next interviews so that | could get richer and more meaningful
information.

Because of the constant comparative method of qualitative data analysis, at the end of
the data collection stage, some follow-up data collection activities were also being done to fill
up the missing data in order to better understand the meanings of the respondents’ lived
experiences of teaching professionalism (Glaser & Strauss, 1967; Maxwell, 1996; Patton,
2002). 1 went backward and forward between those follow-up activities and data analysis
until the whole data were saturated. It means that no new themes emerged from the data.
Some essential statements were quoted and were used in the data analysis and discussion
sections of the study. An emergent strategy was used in order to identify what themes
emerged from the study of the phenomena (Lunenburg & Irby, 2008; Waters, 2017). Then,
the data were compared and contrasted within and between those themes and sub-themes
across those participants’ stories or experiences against the literature and the researcher’s
perspective (Maxwell, 1996). Finally, I synthesized the meanings and essences of all the
collective data, the literature and my reflexivity to build new theories through induction and

interpretation of those data (Patton, 2002).
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Ethical Issues

Due to the fact that this study focuses on an individual instructor’s personal lived
experience, a permission letter or request letter was not necessarily required. To ensure that
the participants’ privacy was protected, confidentiality was highly considered. All of the
recording and transcribing process was conducted in an ethical manner, and all the
information in all different record forms was kept confidentially. All the respondents’
identifying information such as their real names, positions, other personal and institutional
information were not revealed in any part of the research paper for the public to ensure that
they feel safe so that they could give real and true information. The respondents’ real names
were replaced by English letters instead. | kept the recordings and transcripts in my
password protected computer. Only the transcribers and | knew where the audio recordings
and transcripts were located. Before receiving digital audio recordings, I told the transcribers
to ensure that the data were kept confidential, and the recordings and transcripts were
destroyed upon my request. The findings were reported in a way that protects the
participants' identities to the safest level and highest extent, whilst the quality of the study
was maintained. Details are provided in the informed consent letter (appendix E).
Summary

In short, five main elements of social research which are epistemology, theoretical
perspective philosophical perspective, methodology and methods described in this chapter
were adopted in this study. It employed social constructionism as an epistemology and
constructivism as a theoretical perspective. This study employed qualitative methods in
which a phenomenological research design was adopted. Eighteen university instructors who
have been working at both public and private HEIs in Phnom Penh city were selected to join
the study. Those 18 different university instructors’ real experiences were studied based on

the two phenomena, personal qualities and self-directed learning methods. The researcher’s
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personal experiences, knowledge and perspective also partly played an important role in this
study design (Glesne & Peshkin, 1992). Purposive criterion-based sampling methods were
used to identify the most relevant respondents who could give adequate data in this study.
Those selected respondents met the required selection criteria listed in the appendix B.

The data were collected in two different phrases after the pilot. A semi-structured
interview technique was used to collect the primary data. Different types of questions were
developed for the interview. The interviewing questions were also translated into Khmer
because the interviews were conducted in both English and Khmer depending on the
interviewees’ English proficiency and comfort. All the interviews were conducted face-to-
face, and they were recorded with an approval from the interviewees. Moreover, some
relevant printing materials, such as lessons plans, teaching materials, research papers and
published papers were also collected to crosscheck the data given by the interviewees. After
each interview was completed, the recording audio material was played back and transcribed
in English and Khmer depending on the original audio record.

Because a combination of a generic qualitative data analytical approach and constant
comparative method was adopted in this study, next, the data were coded, and categorized
into themes and sub-themes before they were analyzed, compared and contrasted between
those different categories and sub-categories across those different respondents’ experiences,
and against the literature review and the researcher’s perspective. Finally, a synthesis of the
meanings and essences of all the collective data found, the literature and the researcher’s
perspective was provided to develop new theory. Ethical issues were highly considered.

Places of employment and other personal information were not publically revealed.
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

Research Findings
Demographic Information

Participants. There were 18 participants among whom there were 2 female
respondents and one Buddhist monk. Their ages varied from over 30 years old to over 50
years old. Seventeen participants had families and children.

Educational background. All of them had at least master’s degrees from local
and overseas universities. The older participants had not finished their university education
yet when they started teaching. They had attended their high school education and higher
education later on when higher education institutions started to open for private students and
accept applicants who paid their own private school fees. That is, they had continued their
higher education while they were working either full-time or part-time.

Working background. All participants have been teaching at least for 10 years.
Most participants started their teaching career from either a primary school or secondary
school level and moved up to a university instructor afterward. Several participants have
been teaching over 20 years including the period of teaching at primary and secondary
schools. Two respondents were medical doctors who have been teaching at medical
universities. One Buddhist monk has been teaching at a university. A few of them have also
been working as education consultants.

Personal Qualities of Education Professionals: What personal qualities do
university instructors have to intrinsically motivate themselves to grow
professionally?

This section presents findings of personal qualities of education professionals from 18
participants. Those personal qualities include: positive attitude toward a career and
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professional development, career vision and goals setting, motivating and inspiring, personal
situations, being able to motivate others, personal principles in a career and in life, ethical
conduct, self-discipline, self-responsibility, diligence and high commitment, patience,
persistence and perseverance, curiosity and enthusiasm, and life-long learning commitment.
Positive attitude toward a career and professional development. Most
respondents | interviewed thought positively about their teaching professional development
and teaching professionalism. They were so optimistic about their career development, as
they believed that if they were qualified in their teaching profession, they could earn better
living and live happily. They believed in themselves that they could do things better, they
could learn more about their job. Respondent A strongly admitted that it depended on
themselves, their own thinking and behavior at both, work and professional development.
She said that if an individual had his or her own positive thought, knew what to do, had good
self-discipline, but did not depend on others, he or she could develop him or herself and could
work effectively. Instructor E said that to work as a teacher, he had to keep updating himself
and upgrading his knowledge because the world has been changing very fast. He also said
that to be a qualified teacher, he had to continue learning and developing his own knowledge
broadly, as learning had no end. He strongly believed that a very good university instructor
needed to know a great deal of many things so that he could deliver his lessons very well.
Another instructor (instructor F) had a positive attitude of strong determination and high
commitment to his own career development. He said, “First of all, I have confidence in
myself and my ability, and | don’t want to be looked down on by others. 1’ve never been
tired of learning, reading and discovering new things regarding my job.” He talked
confidently that he wanted to prove that he was a local PhD graduate who could do his job as
an education consultant effectively and productively too. Respondent H said that he never

thought of giving up his medical study at all despite the fact that it was too difficult, and he
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sometimes struggled. He said he often looked for various ways of learning to make him learn
his major more effectively.

Those university instructors have stayed in their teaching career for their entire lives
even though a few of them had attempted to change their career sometime in the past.
Instructor E quit his teaching to start up his business with his friend, but it failed. Then, he
decided to come back to his teaching job and has continued until now.

Being motivating and inspiring. Every instructor I interviewed has been highly
self-motivated in different ways according to their own individual situation and context.
They expressed their feelings of loving a teaching career from inside rather than from other
outside factors. Some of them strongly believed in their own ability, commitment and self-
responsibility for their own professional growth. Some others said that they were highly
inspired and committed to their career and its growth because they would like to realize and
achieve their dream, vision and goals. Respondent K mentioned three things that made him
highly self-motivated:

Firstly, a difficult, poor living condition | had gone through in the past; the poverty
and various difficulties I had faced inspired me to grow further. Secondly, my
intrinsic motivation existed due to some change and development of the society. |
saw some people develop themselves well, and there was a greater demand of more
qualified educated people. Thirdly, I would like to become a significant technical
person who can contribute more to the development of the nation.

Although some outside or extrinsic motivating factors have some influence on their
decision making on their academic and career development, their own intrinsic motivation
has played the most important role in making them achieve their academic and career goals in
the end. Respondent H emphasized that “Unless there is intrinsic desire and motivation, |

can’t be a medical doctor.”
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Most of the respondents expressed their strengths of inspiring and motivating students
and children to work harder in different ways. Most instructors | interviewed said that they
inspired their students by raising some good examples of the most successful figures around
the world. Those figures include business people, politicians, religious people, and leaders.
Some instructors said that they inspired their students by being nice, friendly, kind and
simple. They tried to be close with the students and other people they worked with. For
example, instructor B said that he sometimes had to sit next to the groups of students who
were discussing things. He also said he always talked to his students in an informal way so
that his students did not feel fearful to say things or to give their opinions. He sometimes
joked with the students. Instructor F inspired and motivated his students by announcing that
everyone would not fail the course he was teaching at a course orientation at the beginning of
the term. He said that everyone would be asked to work very hard with a lot of assignments
and take-home exams. Everyone would have an opportunity to revise their paper work again
and again till they reached a certain standard he had set for each piece of work. He warned
the students that they and he would do a lot of on-line work. He promised his class to work
very hard to make his students learn and pass the course. That instructor’s philosophy was
“the students coming to school to succeed and to pass their course.” He showed great support
to his students.

Instructor H said that he usually linked the way he motivated his medical students to
Buddhist teaching and core value of sharing to inspire them to treat patients well to save their
field of Bon (literally means to have storage of good deed and merit) for the future.
Instructors J and K said that they inspired their students by providing some ideas and
experiences of how to learn things and do their job successfully, what responsibilities and
commitment to take forward to achieve their learning goals. Instructor M said that he tried to

inspire his students by explaining cause and effect of something. Instructor N said that he
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influenced his students to improve their attitude and behaviors in different ways. First of all,
he said that he tried to understand the students by looking deep inside their hearts so that he
could understand their feelings in order to guide them, give them real-life lessons that could
change their attitude in the long term. Next, he said he sometimes told them stories related to
Buddhist teaching which impact their life a great deal. He noticed that although graduates left
the school for years, they still remembered him and recalled some moral and attitude teaching
in front of him when he met them. That is an evidence of his good influence on his students’
life. He acknowledged one scholar’s sentence which states, “The best teacher influences the
student’s life for the better.”

Being a role model for others. All of the respondents agreed with the saying,
“A teacher is a role model for students”. To be aligned with that saying, most of the
respondents showed great pride in being a role model for their students when talking to me.
Respondent A said that she had been a role model for her students all the time in her teaching
and training. From the planning stage to the post-teaching stage of most lessons, she had
acted professionally so that her students could learn from her as a model. She said that some
students thanked her and her teaching role model which changed the way they taught their
students. Respondent B said that he believed in the above saying. He said that he did not
know whether many students would adopt his exemplary model. However, he said that
acting as their role model was the teacher’s main responsibility. He did not agree with the
Khmer proverb which states, “Copy the teacher’s rules but not his bad actions.” He believed
that whenever he acted correctly, the students would copy his actions. That was the reason
that made him work so hard and do only good things so that all of these would be a good role
model for the students to copy from. He gave an example of his practice of the Servant
Leadership theory. He said being a teacher was like being a leader who would serve other

followers the best, but not acting like a master of the followers.
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Respondent C said that she had influenced her students through her respect,
politeness, gentleness, seriousness and hard work. She said that some of her students could
still remember her name and her teaching after graduating from school. Respondent I also
said that he had acted as a role model for his students during his teaching. He gave some
examples which include being hard-working, being responsible for his work as a teacher, and
behaving well in front of the classes. Respondent K, moreover, said that he had promised to
himself that he had to act as a role model for the students in his teaching career. Therefore,
he had to be a good person, a good teacher, a good leader, and a good role model for his
students. He said that he must keep this phrase in mind all the time, “I’m a good role model.”
This phrase could remind him all the time so that he could always do a good job.

Respondent L said that he had acted as a role model for many students he taught and
supervised. However, he could not tell whoever received his model for themselves. Here are
some examples of his role model he gave. He said that he was very good at building
relationships with various people at his work place, and most of his coworkers liked him. He
treated his patients and students ethically and professionally by not taking any bribe from any
client at his workplace. He was so strict, responsible and accurate. Respondents M and N
also acknowledged that being a good example for others played a crucial role in shaping the
society. They wanted to mean that teachers were good examples for students and the public
in general. Respondent N said that the society needed a lot of good role models to learn from
in order to build a good nation and a knowledge society.

Avoiding blame and being looked down on. Several respondents said that
they had to be more responsible, highly committed and hard-working to avoid any form of
punishment. They did not want to lose face in front of others at a work place. Respondent F
said, “I don’t want someone to look down on me although I pursued my PhD studies inside

Cambodia. | had to prove that I could also do what others who studied overseas could do.”
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They shared the same feelings of embarrassment and shame if they were blamed for their
ineffective teaching performance and their lack of job responsibilities. They said they would
feel mentally painful and very upset if they were blamed publically or non-publically for any
bad teaching performance or irresponsibility for their job.

Having a passion for teaching. Most of the instructors I interviewed said that
they loved teaching very much. A few of them had tried to do other jobs or business but
could not continue those new jobs because they did not like them. Here is what respondent A
said:

In fact, my main purpose is | love teaching so much. I tried to do another job once

with one local NGO at Battambang province. But during my work with that NGO, |

did not like my job at all. 1did not like to travel much to the community and I had to

write reports on my field visits when | got back to the office. Furthermore, I did not

like the nature of the work, as | was sometimes asked to manipulate data in my reports
in order to get more funds. | prefer teaching to other jobs not for money, and
especially | wanted to improve my teaching competency.

Instructor B expressed his similar interests in teaching. He said:

I’ve come to work in this university even | was sick. I’ve worked from the morning

till 8:30 PM from Monday to Sunday. 1’ve never thought of over-time pay for my

over-time work at all. Maybe that could be the reason that the president promoted me
and let me manage one Institute.

Other instructors | interviewed expressed similar feelings of great joy and good fun in

their teaching and never wanted to give up teaching.

Respondent D said that he had teaching passion from a young age. When he was
young, he liked teaching other neighboring children and friends. He was so proud when he

stood up in front of other children and explained things to them. Respondent | expressed a
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similar feeling about his favor in teaching rather than other jobs. He said that he loved
teaching so much and never felt that he would want to give it up. He said he had tried other
jobs, but he did not like them at all, and he decided to quit them and stayed with teaching
until now. Respondent J, moreover, expressed the same great willingness in teaching. He
said he still loved teaching and passing new knowledge, experience and skills to his students.
He said that if he did not like it, he would not stay in this career for nearly thirty years. Apart
from teaching, he said that he also liked upgrading himself further. He thought that teaching
and learning went hand-in-hand. He was excited when talking about teaching, and he also
expressed his feeling of excitement and happiness when entering his classrooms.

Respondent N showed his thrill of teaching and sharing some advice with students
and other people to change their attitude and behaviors and to reduce their sufferings, as he
saw many Khmer people mentally suffer a lot in different ways and situations. He said that
he was so excited to teach them, make some jokes, tell some funny stories to make them
release their stress, pain and sufferings so that they could feel happier and enjoyed their lives
better.

Students’ achievement and productivity. A few other instructors have been
highly self-motivated when their students learned from their lessons which they had prepared
and delivered very well. 1 also have had the same feelings of pride when | have done a very
good job and seen that my students have learned a great deal. The instructors said that they
were so excited and happy when they saw the students actively engage in their practice
activities, enjoy their learning and learn things. However, the instructors were not happy and
did not enjoy their meals when getting back home after their students had not participated in
the lessons and had not learned much from the lessons. That was the main reason which has

encouraged them to be qualified, competent, well-prepared, creative, hard-working, highly
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committed, and self-disciplined in order to ensure that they do a very good job to satisfy their
students and to motivate themselves as well.

Clear future vision and goals. Clear future vision and goals also make several
instructors | interviewed highly self-motivated to grow endlessly and work more
professionally. Those instructors had a dream of becoming university lecturers or medical
doctors from a very young age. To make their dreams come true, they said that they had to
continue their studies at a university while working as teachers and nurses at the same time.

It was very hard for them when they worked to support their families and children’s
education, and had to continue their higher education at the same time. Those instructors are
more likely goal-driven. Most of the respondents said similar things that they had been in
love with the teaching career. They also said that they were happy to share their knowledge,
experience and skills with the students and other people.

Being competitive. Respondent E was inspired to upgrade his higher education by
comparing himself to others. He said:

Some of them have master’s degrees, and some others have PhD’s degrees. | tend to

feel that I should build up my degree, my capacity, earn a higher degree. | want to

teach at a master’s degree level, so at least | have a master’s degree and also probably

a PhD degree.

He also felt that he should have a PhD’s degree if he wanted to give a role model to
students because he said:

People would look up to you as a model, for example, because you have a PhD’s

degree overseas or even in Cambodia or we give a role model to our students so that

they also want to get higher degrees like us.

Respondent J set up his goal by comparing himself with others. He had a vision of

not letting other colleagues or younger ones reach a level where he was. That is, he wanted
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to take a lead in terms of education and profession. He said, “When | looked around my
colleagues, they had the same bachelor’s degree. | told myself that | have to move upward by
taking the next degree (master’s degree). And | had the same feeling for my PhD study.”

Having personal principles in a career and in life. Every instructor had their
own core values or principles in life and in the career. Instructor A’s personal principle in a
career and in life was “being responsible for herself’. She said that she had to be fully
responsible for what she was assigned to do. She liked working independently and never
wanted to be supervised all the time. Instructor B’s core value is impermanence. Like the
Buddha, he believed that nothing was permanent. It just depended much on time when things
can change. He raised the concept of impermanence in leadership. Any leader could not lead
forever, as he might one day get retired or die because of old age or illness. Therefore, in his
leadership, he trained younger people to learn to lead in the future, as old leaders would leave
or pass away. He said he had encouraged his students to change an old mindset that “No one
can lead this country, place or organization without me.” He suggested that people including
leaders should learn to accept any change that would happen, learn to abandon things, and
learn to transfer things including power, as everything is impermanent.

Instructor F’s own personal principle is self-confidence. He said that he always
believed in himself, his own ability, hard-work and commitment and self-discipline which
were keys for his career success. He raised his own example of pursuing his PhD studies
inside Cambodia, but he was qualified enough to work as a public policy consultant for
various projects at different Ministries and Departments in Cambodia. He said his knowledge
and competency was well-recognized because of a lot of products he had produced and
developed.

Respondent H’s own core value in life and career is being self-responsible for what he

was assigned or delegated to do. He said that he took responsibility for a duty very seriously
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because of his generosity and sympathy to the poor. He said that he always told his medical
students to be fully responsible for taking care of patients, as their life depended much on
them. He told them that when their illnesses got treated well, the patients would respect and
remember those doctors, nurses and the hospital they had stayed in for the rest of their life.
However, if patients died in the hospital whose staff did not take care of them and cure them
well, their relatives would curse and hate the hospital as well as all the staff working there.
He strongly encouraged his medical students not to think of money as most important when
working as a medical doctor. Curing and taking care of their lives would be the most
important ethic for them to remember and practice.

Respondent K’s personal key principle is that he never gives up on things. He said
that he was always persistent and tried things out again and again. If one way did not work,
he said he would try the other way. He never dropped it or gave it up, and always
encouraged himself to move ahead even though he failed once or a few times. He said that
he always encouraged himself to give himself a chance to succeed what he attempted to
achieve. Respondent N believed that growing value in life is a key to improve life
individually and socially. He described growing value included growing the quality of
education, developing positive attitude, and developing mentality within oneself. He pointed
out that in order for a person to grow his or her inner value of all those aspects, a family,
teacher and society needed to work together hand-in-hand. Respondent K’s key principle in
life is self-discipline. He said that although he was much socialized, he never forgot his own
duty and responsibility for his job and family. He continued learning and improving his
teaching performance because he had been trying to achieve his own goals in the future.
Respondent M’s core value in life is persistence. He believed that as far as a person had his

or her own goals to reach and had prepared to reach them, he or she would get there one day.
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He said in his practice, he never gave up. However, he could pause and think of other ways
to get things done or to go slowly rather than to dismiss what they had thought to be done.

Respondent O’s key principle in his career and in life is great responsibility and
independence. Regarding responsibility, he pointed out that when he agreed to receive any
duty or assignment from an employer, he had to do it with his own full responsibility for the
task he accepted. In whatever condition, the outcome of that task must be achieved within a
certain time frame. As far as his independence is concerned, he mentioned that he liked
listening to other people’s opinions for his further modification or adjustment to the plan he
had made or thought of. Otherwise, he very often followed what he had thought before
because he thought he had trusted himself better than others’ ideas. He said he rarely
changed his plan, as he had critically thought about it very well. He acknowledged other
people’s opinions, but he argued that other people sometimes were not in his situation, and so
never knew what he thought and what he planned to do in much detail.

Ethical conduct. Most respondents expressed similar practice of their ethical
conduct of their teaching career. Due to the fact that a teaching position is not a high-paying
job in Cambodia, those instructors | interviewed felt similar that they had actually applied
their teaching code of conduct well so far. Otherwise, they could not gain respect from their
students. For example, instructor A said, “I never want anyone to blame me because of my
misbehavior with the students or school where I’ve worked for. | have to be fully responsible
for my job.” Respondent H also said a similar thing, that he had never been careless about
his job as a medical doctor and instructor. He said he always considered clients to be the
priority. He told his students, “If you don’t care about your patients but care too much about
money, they will die because of your carelessness and your poor professional conduct.” He
motivated his medical students by saying, “When you don’t get any money from the patients,

it doesn’t mean that you get nothing. In fact, you have received some good deed and merit
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for your future or next life according to the Buddhist teaching.” Respondent O raised an
example of his ethical conduct of work with respect to the time and schedules as very
important for any professional worker. He said he highly valued someone’s punctuality for
work and any other arrangement. He then added that the next most important thing was to be
more accountable and responsible for what he was assigned to do, no matter whether it was
well-paid or poorly-paid.

Self-discipline. All the respondents acknowledged that self-discipline was a
personal quality that partly contributed to teaching professionalism of any individual who
was willing to become a professional. Respondent C raised an example of her self-discipline
with punctuality and suitable dressing at work. She said she always arrived classes earlier
and dressed properly so that she could give her good examples to her teacher trainees.
Respondent B emphasized that self-discipline was so important because it could make any
person succeed in his or her life. He said he could achieve his short-term goals because he
could control and monitor his own work and results. He had more autonomy for his own
plans to reach his goals. He felt that he worked without much pressure from any higher
authority. By being self-disciplined, he was highly motivated to complete his tasks more
effectively compared to the way he was closely supervised and monitored by other
supervisors within an organization. Respondent E also felt that he had done what he had
promised to do. He often followed his schedule of his own tasks strictly to get things done
properly.

Respondent H also mentioned that self-discipline could ensure effectiveness of both
self-directed learning and working performance. Without good self-discipline, a person is not
serious about what he or she is doing. An instructor who is self-disciplined is more
responsible for his or her job and students’ learning. Respondent I said that he was a serious

person who wanted to get things done perfectly. Thus, he must be very self-disciplined in
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order to get things done effectively and perfectly. Regarding his professional development
and work performance, respondent K said that he was self-disciplined because it was the
number one among other important personal quality traits that could sustain long-term
success. He said that he never left any task incomplete behind. Respondent N, who was a
monk, said that not eating dinner was one way of being self-disciplined. Being punctual is
another example of his self-discipline. He said he was never late for an appointment or class,
as he always practiced his principle that he could wait for others, but he did not want others
to wait for him.

Self-responsibility. All the respondents highly valued responsibility as one
important quality that determined success and achievement in life. Respondent A said that
she was fully responsible for her job and professional development. Otherwise, she could not
become a professional instructor at this moment. She said, “I have been strongly self-
responsible for my job.” She added that she had never wanted anyone to give orders or tell

her to do this or that. She used a Khmer phrase, “samadigean” which is translated into English

as, “being a master or boss of oneself”. She showed me some of her students’ homework
papers she had checked and given some written feedback in those papers to prove her own
job’s responsibility. She also shared a few examples of teachers who were self-responsible
and who were not self-responsible. The ones who were fully self-responsible had improved
remarkably, whereas the ones who were not responsible had not developed much and their
teaching competency tended to stay the same. To be more responsible, respondent B said
that he had planned his different tasks and projects well to avoid some time conflict. He said
that he never missed any class although he had to do other things outside the school he was
working for. Respondent D said that his employers always trusted him because he was
responsible and accountable for his teaching assignments and students’ learning achievement.

His lesson plans, written feedback and comments on the students’ assignments could give an
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evidence of his responsibility for his job. Respondent E said that he always planned very
well before class because it was a teacher’s responsibility for ensuring that students must
learn something from each lesson. His lesson plans had clear procedures and practice
activities to ensure that the learners would achieve the course learning outcomes. If he did not
teach a certain lesson well, he said that he had felt so guilty and very bad for the rest of the
day. Therefore, to avoid such bad feeling, he said he must be strongly responsible for his job,
especially his lesson preparation before class.

Respondent F said that he was completely self-responsible (in Khmer language: vséga
sropanigeni) for his teaching job. He said that he liked being independent and being his own

boss. He gave an example of supervising six students of a master program. He said each
student’s whole research paper was paid one hundred US dollars only. He said that he had to
meet those six students about 30 meetings which took approximately 15 working days in
total. Due to the low pay, he said that he should not have done that piece of work. However,
he said because of the teacher’s professional ethics and conduct, he had to highly commit to
that assignment and be accountable for the school and to the students. He showed me a pile of
his Master’s Degree students’ paper work which could prove his full responsibility and high
comment to the students’ learning achievement. Respondent H also put great emphasis on
responsibility for the job he had done. He said he always took care of his patients and treated
them well. He said that he never thought of the money before treating any patient. He cured
the patients first, and he said that he never cared much whether the patient had money or did
not have any money. He said that he hated any medical doctor who did not have his or her
professional ethics at work. For example, he said some doctors did not give written
prescriptions to the patients because they wanted the patients to come back for the next

treatments and so forth. He said that it was not ethically acceptable to work in that way as a
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professional doctor. He said that he also taught his students to be strongly self-responsible
for their own tasks and duties because no one could follow them all the time at work.

Respondent J mentioned that he wanted some praise but not any blame from anyone.
Thus, he said he had to be fully responsible for his own job. He said that he always
submitted results of his classes’” assessments on time and never cut any class during his
teaching assignments. Respondent L felt the same thing that he never wanted anyone to
blame or criticize him because of his poor performance or misbehavior at a workplace. To
avoid bad criticism, he said he had to be completely responsible for his job and duties
assigned. He added that he never left any task incomplete behind. Respondent N also
expressed his full responsibility for his teaching by planning lessons well before classes and
delivering them effectively. He said that he never waited till the last minute to plan lessons.
He had to prepare them in advance so that he had enough time to learn the content of the
lessons and prepare some relevant materials, slides, handouts and some assessment activities.
Respondent P said that to be recognized as an education professional, a person had to be very
self-responsible and self-disciplined, highly committed and persistent.

Diligence and high commitment. Every respondent recognized and valued hard
work and commitment as personal qualities that determined success in life and a career. All
of the respondents have stayed in their teaching position for at least ten years. That could
prove their high commitment to their teaching career. Respondent A said that she had been
highly committed to her teaching although her salary was not much as expected. The results
from her hard work and commitment would encourage her to constantly work hard. She said
that she had not been demotivated despite her low pay, as she had been enjoying her teaching.
Respondent F also said that his consultation work needed very high commitment to complete
each project, each policy, or each report before a deadline. Similarly, he worked even harder

and was more highly committed to his part-time teaching, especially at the Master’s Degree
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and PhD levels. He acknowledged that teaching these graduate program courses required a
lot of preparation before teaching and a lot of marking of students’ assignments after classes.
It was very challenging for him due to the fact that he was a PhD graduate from a local
university, while some of his students were non-Khmer native nationals. In order to prove
that he was qualified enough, he had to work very hard to avoid any mistake in his teaching.

Respondent N felt similarly about commitment. He said he always had strong
commitment to his own learning and job. He said when he received any assignment, he
promised to do it well. He would not give it up. Instead he said he would try to find different
ways to get things done, as he strongly believed that whatever he did, he inspired himself that
he did it for himself. Therefore, for teaching, he was always well-prepared beforehand.
Respondent O thought the same. He said that he strongly valued high commitment and
persistence which were the two personal qualities that drove his success in his teaching
career. He said nothing was too difficult for him to do as far as he was highly committed to
doing it. He would invest his great effort, thought, energy, time and other resources in his
assignments so that he could get them done satisfactorily.

Patience, persistence and perseverance. Most respondents recognized
persistence and perseverance as two important personal qualities among other qualities that
enabled a worker to grow professionally in their career. They said that if they were not
persistent and did not persevere from the time they started their teaching, they could not
become qualified on these days. Respondent A said that anything new was always
challenging, and it needed greater effort and perseverance. She said that to succeed in a
difficult job was quite rewarding, as she could learn a great deal from completing such
challenging job. One more thing she said was that she would be very cheerful after her
difficult project or task was successfully completed. She also felt that building good habits of

mind in getting challenging tasks done would be motivating. Respondent E gave his example
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of his persistence of trying to get a PhD scholarship. He said that he had applied for that
scholarship a few times. He did not give up after the first, second and third failures. Finally,
he got it in the end.

Respondent H described his interesting and rewarding academic and work history.

He said he had continued his informal general education from grade six in the evenings till he
received a Junior High School Certificate. Then his informal study was interrupted by the
government’s big mission called KOR 5 which literally means A5. Adults from all the whole
country were sent to clear forests along the Khmer-Thai border in the West of the country to
prevent the Khmer Rouge from staying in those jungle areas. However, he had not given up
his education. He asked his teachers to send some lessons and exercises to him so that he
could continue his learning during his mission. He continued his informal education when he
returned from his mission until he could pass the Senior High School National Exam and got
the certificate which could open his door to take a medical doctor entrance exam later on. It
sounds that he made a very great effort and persevered. Through his hard work and
perseverance, he worked his way up from being a simple nurse to a professional medical
doctor who could enjoy the rest of his life.

Respondent K said that he always encouraged himself to move forward even though
he had been struggling at the early stage of his career. He had to do more self-study on his
own, read more, and explore new techniques, approaches, methods and strategies in order to
build up his teaching competency. He said that he had been working terribly hard both
academically and professionally to improve his family living condition. Respondent O also

said that he had to persevere so that he could support his family and children’s education.
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Curiosity and enthusiasm. Several respondents expressed the same sense of
curiosity about their great interests in learning new things, especially, things related to their
field of work. Respondent A said that she was always interested in knowing what she had not
known before, and was willing to learn it. She showed me her self-study notes to prove her
curiosity and enthusiasm about her professional development. Respondent E said that he was
very curious about what scholars, researchers and education professionals he met found out
and wrote about so that he could learn something new from them. Respondent E showed me
his self-study notes in which he created idea mapping charts, some summaries of the texts he
had read. Respondent G also said that he sometimes heard other people say things that he
had not known before. He was curious to find out what those people said, and so he tried to
search and read more till he could find some information he wanted. Respondent H said that
he was always enthusiastic about learning new things. He said he never felt that he knew
everything although he had been working in the same field for about thirty years. He
continued by saying that a lot of things had been changed and found, especially, during these
days when technology has been developed a lot. He said that he had been very open-minded
because of his previous medical instructor who often asked for a copy of books that his
students had found something new from them. He said that the instructor was very open-
minded about his students’ new ideas and knowledge which were different from his.

Respondent K expressed his feeling of strong motivation and enthusiasm for doing
something from the bottom of his heart. He very often did it with great pleasure and joy
whether he received good or bad pay. In addition, respondent L said that like other people,
he always had some ambition to become a successful person in his career. However, he said
that it depended on certain circumstances and his own capacity and energy to achieve what he
wished to achieve or not. Respondent N showed his updated syllabi with some adjustments

of the classroom practice activities, assessment activities and extra materials from other
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sources used to boost the students’ better engagement, participation, production and
assessment of the learning outcomes. That could demonstrate his responsibility, hard-work
and commitment, curiosity and enthusiasm about his teaching.

Respondent P said that he was always curious about discovering new things. He said that he
had developed his teaching career a great deal so far with his curiosity.

Life-long learning commitment. All the respondents viewed life-long learning as
necessarily important for university instructors and other career professionals such as medical
doctors and many others because many things including technology have changed
dramatically. Respondent A said that she had never given up learning, as there were a lot of
new things found in the field of education. She gave an example of spending some time
searching and reading about a new subject she was assigned to teach. Otherwise, she could
not explain her students clearly. Some students read even more on-line. If the teachers did
not know much about courses they were teaching, they would be embarrassed by the
students’ questions. She found herself keep learning all the time even though she was retired
from her public school.

Respondent B was so impressed with what he had being developing a lot so far
through his daily tasks of his job. He said that he learned a lot of new things every single
day. He learned from his reading, searching the internet, talking to his students and
colleagues. He said there were many things that he had not learned yet, and he continued
learning every day from a lot of different materials including the ones written in digital and
electronic devices and on social media. Respondents D and E also showed their enthusiasm
and high commitment to their professional development. They said they could not see why
they had to stop learning new things. Respondent F said that he did not always accept too
many classes per academic term because he wanted to spend some time on his own reading

and developing his own knowledge further. He said that money was not the only important
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thing to be considered, but also his competency and knowledge about the subject matters
were also more important ones to be considered. He also said that because he had a PhD
degree from a local university, he had to work much harder on his own professional
development to prove that he was also qualified enough to do his job as an instructor of the
PhD program.

Respondent G said that reading every day became his habit. He read about two to
three books per week. He said he had enjoyed reading very much, and he had learned a lot
about teaching methodologies, techniques and strategies from his independent reading.
Respondent | said that after his Master’s Degree study, he was a bit tired and felt that he
would not continue his further studies in the future. However, three years after of his return
from studies overseas, he started to be more motivated to continue his PhD program. He was
preparing himself for it in the near future.

Respondent J said that he officially stopped his studies after his PhD studies.
However, life-long learning did not stop there. In other words, he still continued reading and
searching for something new to learn, as there were so many things emerging those days. He
said that career development had no end, and every professional had to keep updating their
knowledge and skills to catch up the world’s development.

Respondent K said that he sometimes felt demotivated to continue his further
education and to continue developing his career because he could not find adequate
compensation to what he had and contributed so far. Other factors such as poor health
conditions and stress from work and family also contributed to his decrease of interest in on-
going learning. On the other hand, in the reality, he could not give up learning, as he had no
other choice and he had been in the field of education for his whole life. Therefore, he had to
move on developing himself further. Otherwise, he had to quit his job and do something else

outside the field of education.
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Respondent M showed his high commitment to his professional development. He
said:

If I were asked to choose one among the two options which were between continuing

learning or divorcing my wife, and stopping learning and living with my wife, | would

choose the first option which was continuing learning and divorce my wife.
Respondent O also expressed the same interest in his on-going professional development. He
said that he could learn from different sources and in different ways. For example, he could
learn from social media sources, from attending some conferences, workshops and seminars.
He could also learn from his colleagues, from further reading and self-reflection.

It appears that all the respondents shared these common personal qualities:
responsibility, diligence, high commitment, self-discipline, persistence and perseverance, a
passion for teaching, life-long learning and positive attitude toward education and career
development.

Personal situations. To better understand how the research participants had
developed their personal qualities, it is important to understand the life situations that had
motivated the respondents to work hard both academically and professionally. Those
situations could be positive or negative and were memorable from the time when they had
occurred. The life situations include following role models and Buddhism and converting
negative experiences into internal energy to self-improve.

Taking role models. Many participants took some people as their role models and
advisors or mentors. People who could be their role models include parents, family
members, instructors, senior colleagues and some famous figures. Those instructors said that
they wished and intended to be excellent like those role models. They said that they still
remembered some of their previous teachers’ good advice, effective teaching performance,

sound knowledge about the subject matters as well as other general knowledge and have tried
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to follow what they could do so far to improve their knowledge and teaching quality.
Respondent A said that her American colleague was very good and always encouraged her to
work hard, to do some action research, and to present papers at conferences. She said she
was greatly influenced by that colleague. Respondent H admired his few good role models
from whom he learned a great deal. He said he had learned how to treat any patient ethically
with respect and how to work effectively as a role model for other younger colleagues.
Respondent P said that he had been shaped by a few role models who were his father and
teachers.

Most respondents have had their own good role models to learn from. In this case, the
saying “Like father like son; and like teacher like student” might be true in the Cambodian
context. Some of them recognized their parents, grandparents as their role models, whilst
some others saw their teachers, colleagues, or even other famous people as their role models.
Those important people had shaped and transformed them to become education professionals.

Parents as their advisors or first educators. Several of them have been highly
motivated to grow further and improve their teaching professionalism because of their
parents’ direct influence and teaching. For example, respondent H told me about his
mother’s words with very exciting feeling. His eyes became red and his tears nearly dropped
when he recalled his mother’s inspiring teaching from which is quoted here, “My dear son,
any time you read a book or study, it means that you’re making some money and saving it in
your bank account.” Instructor C also recalled her parents’ advice on high education. Before
her father passed away, she said that he told her to continue her further study at university
because he strongly believed that only good education she would have could make her get rid
of poverty and help build the country. Instructor D also said that his mother’s words were so

powerful. He reported his mother’s words as this, “My son, you can’t be hopeless in a very
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young age. You know, | am quite old, but I still have hope in my life.” Similarly, |
remember my father’s word which was stated as:
There is no property that is more valuable than knowledge. Any property can be
damaged or lost by any means such as theft, robbery, fire or natural disaster. Good
education or knowledge cannot be stolen, robbed or destroyed by any of those
mentioned above. It is gone with you when you die.” | understood what my father
said very well at a time when | could make my living through the good education |
obtained.
Some respondents acknowledged that parents’ good role models and teaching played
a very important role in shaping their children from an early stage of their childhood. Some
of them said that the proverb “Life father like son” worked perfectly in the Cambodian
context. They said that if parents brought their children up very well, encouraged them to
pay attention to their schooling, taught them respects, the children would learn to do so.
Parents or grandparents as their role models. Several respondents including
respondents C, D, H and M learned a great deal from their mothers, fathers, or grandparents
when they were young. Those elders shaped them very well through either their advice or
daily actions. Respondent C said that her grandfather and mother made her learn a lot. They
always told her to work very hard at school and explained to her that only high education
would make her life better. They also told her that not only to work for money but also for
fame and reputation because they used to work as civil servants who received a lot of pride.
Respondent D was inspired by his mother’s advice given to him when he one day felt
hopeless. Respondent H said that his mother’s good advice and his father’s modeling
behaviors made him remember for his whole life. Moreover, respondent M said that his

father who used to work as a primary school director gave him a lot of good examples which
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made him successful now. He also said that he could even follow some of his father’s
teaching techniques in his teaching.

Teachers as their role models. Respondent A was confident that her latest mentor
who worked with her several years ago influenced her life and teaching profession a great
deal. She said that she always told herself to be as good and professional as him. She said
that the way he taught, managed his class and communicated with the students really
motivated her to imitate him so that she could do the same way as he had done. Respondent
B also said that he learned a lot from the president and other senior colleagues of the
university he worked for. He said that he could learn some good leadership skills, teaching
techniques, methods and approaches which he could adapt and apply them in his own
teaching. He said that he could do all of those from his direct interaction, direct teaching
when he was a student, direct observations and from getting some information about those
senior teaching staff from his students or coworkers.

Respondent C said that a few Polish professors of her Master’s Degree program had
influenced her life and teaching profession. She said that those professors were very nice,
gentle, friendly and very helpful. They always encouraged and motivated the students
including her to work so hard. Respondent E was not sure whether he considered any
particular former teacher as his role model. However, he felt that he could learn a lot from
various instructors of a BA program he took. In addition, respondent H could raise a few
influential medical instructors who had influenced his life and medical teaching profession in
several important ways. He said those instructors had worked terribly hard and had never
been corrupt in their careers. They always practiced their professional conduct very well.
They never thought of money first before treating patients and so forth. He said that he now
acted the same way as those respectful medical professors, and taught his students the same

lessons as his professors had done to him in the past. Respondents J and K also said that they
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never forgot their several previous inspiring professors who could make them learn and
change a lot. They could recall all those professors and teachers’ names very well to me.
They said that their role models were highly appreciated and respectful.

Colleagues as their role models. Respondent D said that he had noticed a few
senior colleagues within the Faculty of Education of PUC so that he could learn from their
role models. He said that he nearly quit his Master’s Degree program due to his heavy
workload, school fees and time constraint. However, when thinking of his own academic and
career goals, and how to become like those senior fellows, he felt more motivated to continue
it till he finally completed it successfully. Respondent E also said that he tried to observe a
few senior colleagues, whom he did not consider as his role models, to find out what he could
learn from them. But he recalled a few previous instructors of his BA program. He said that
he could learn and adapt some teaching styles from them and apply those in his own teaching.
Respondent L mentioned that he could learn quite a lot from his senior colleagues, especially
their attitudes, behaviors and professional ethics they had practiced. Respondents M and O
also said that they took a few senior colleagues as their role models from whom they could
learn a lot. They said that they could learn the ways those senior fellows had taught and the
ways they led their staff and teachers. For instance, respondent O said that he learned the
way his senior fellows had committed to their work, been self-disciplined and self-
responsible for their tasks, and been persistent.

Famous people as their role models. Respondent F said that he looked at some
important national figures as his role models. He said he had tried to find out how those
famous people became famous and adopted their methods in his work and in life.

Respondent N, on the other hand, looked at some international well-recognized figures such

as politicians Nelson Mandela, Martin Luther King, Abraham Lincoln as his role models.
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He said he did not only use those as his role models but also used those names and their
excellent leadership and reputation to motivate students in class.

Buddhist influence. A few respondents believed in Buddhist’s teaching of doing
good things receiving good things, good deeds, merit, and dignity. Respondent C said,

The more | share knowledge, skills, experience and philosophies with the students and

other people, the more good deeds, merit, dignity and goodness (it is called ‘Bon’ in

Khmer language) | could receive. What | have done is considered as the good deeds |

will save for myself in the future and next life.

Instructor H said that he always taught his medical students the core value of sharing. He
said:

All of you have not been to the Wats (Buddhist temples) very often to donate any of

your property to the Buddhist monks. But you can earn a lot of good deeds by

treating the patients very well and make them survive from their illnesses and
diseases. This is your field of good deeds. The more patients you can treat well, the
more good deeds and merit you can earn.

As a result, the belief in doing good things and receiving good things may motivate
them to share their knowledge, skills and experiences with other people in order to gain and
save some good deeds or Bon for their future and next birth. A few respondents thought that
Buddhist teaching was a good roadmap for people to follow if they wanted to lead a happy
life.

Negative experiences. The research participants had turned poverty, suffering
and other negative experiences into intrinsic motivation and determination to succeed. Most
of the instructors I interviewed had a very similar poor family background. They had gone
through a lot of difficult, poor living conditions which could distract them from their

education and professional development from the beginning of their school and career.
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Those instructors started to change their attitude and behavior toward their professional
development and teaching professionalism from the time when they met suffering or bad
experiences or exciting and emotional feelings which they never forgot. For example,
instructor B recalled his terrible working and living conditions when he was a child. He said
that his family was too poor, and he had to work on a fishing boat during the nights, work as
a motorbike driver in the mornings and go to school in the afternoons. Another unforgettable
trigger event that contributed to his change was the way that his high school director looked
down on him. The school director told other students at a student’s assembly not to copy
instructor B’s bad model which was considered as diamond excrement [which is literally

translated from Khmer language “ssémpz’ (ach pich)]. He said that his school director had

told all the students at that student’s meeting that the diamond excrement was even worse
than the chicken one because the diamond excrement could make a person blind if it went
into his eyes. Instructor B felt very bad with his school director’s bad words. However, he
felt that he had changed a lot since then.

Respondent D said “In my family, my parents were construction workers, and | came
to study in Phnom Penh because | want to get rid of the poor living of working as a
construction worker.” However, they said they could not give up their effort and high
commitment to their education and professional development, as they thought and expected
that their life could be improved later on. A few of the respondents felt that because of the
hardship they had met, they had to change and work harder to get rid of such poor and
terrible conditions. Instructor I said, “I’ve been motivated to work terribly hard and keep
growing because of my poor family background and a lot of difficulties | had met in the
past.” Respondent L also shared his vulnerable condition in the past. He said, “I was an

orphan after the Pol Pot Regime, and my life was terrible without any parents to look after
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me. | promised that | had to overcome all those vulnerable things and make my life better in
the future.”

Respondent H was also upset with his senior mentor’s bitter advice when that senior
mentor overheard him complaining in the bathroom about his low wage as a nurse compared
to a doctor’s high wage. His mentor overheard the instructor’s complaint and responded, “If
you want the same wage as the doctor, you must get a doctor’s degree like them.” He said
that the advice sounded awkward but was powerful to him. That instructor reconsidered that
mentor’s words again and again and determined to work very hard toward achieving the
doctor’s degree later on.

I personally had a very similar poor family background and felt more or less the same
as those respondents. | had to keep growing and building my competence so that | could
make my life, living and working conditions better one day. | was hopeful and optimistic that
what I had invested in the past would make me change later. Now it is true, as those
instructors have better living and working conditions as a result of the proper vision, goals,
high commitment, persistence and self-discipline they have had. These memories have
permanently existed in their heads. When they got tired and lost some interests in their
education and career development, those memories came up and they continued their
commitment to achieving their end goal. These memories of trigger events become state of
the trigger permanently exist in those respondents’ minds.

Self-Directed Learning Methods: How do university instructors use self-
directed learning methods to develop teaching professionalism in the
Cambodian context?

Those university instructors moved from working as school teachers at a primary or

secondary school level to instructors at universities or consultants at companies, NGOs and

governmental ministry like the ministry of Education, Youth and Sport (MoEYS). Similarly,
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the other two medical instructors also developed themselves from being primary nurses to
medical doctors. All of them have been struggling with their education and professional
development while they had to work and did other things to support their families at the same
time. They showed their high commitment to and fully self-responsible for their education
and professional development, and their work.

As far as their education and professional development are concerned, besides the
personal qualities the respondents have, they have used different methods, techniques,
approaches and strategies to develop their own education and profession. Among those
methods, techniques, approaches and strategies, self-directed learning methods have been
commonly adopted by those respondents to continue growing professionally in the
Cambodian context. Here are the findings related to the self-directed learning methods.

Participants’ definitions of self-directed learning. Respondent A defined
self-directed learning as a method or way used to learn new things by a person’s own self.
Self-directed learning methods may include reading printed materials, searching the internet,
and attending workshops, conferences and seminars with a person’s own interests.
Respondent B defined it as something a person has cultivated by himself or herself through
observations of what other people do or teach, through application of what has been seen, and
then through reflection on what had been done or applied. After the reflection, one must
prepare and then apply it again, and reflect on it again. In short, he came with a summary of
the self-directed learning as a learning circle which he had to act, adapt and add, reflect and
learn; then a second circle comes again in the same way. That is, acting, adapting and
adding, reflecting and then acting again. Respondent C defined self-directed learning as a
kind of self-study which a learner has to be self-responsible for his own learning by reading a

lot, memorizing a lot, thinking and reflecting a lot, and practicing it on his own a lot.
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Respondent D mentioned that from his experience, to learn things by himself
productively, he suggested that a person should have three things which include self-esteem
or self-confidence, self-arrangement and self-discipline. Respondent E defined self-directed
learning as a way of learning things by a person’s own initiative and interests through certain
strategies to achieve his set goal. He said that self-directed learning involved meta-cognitive
strategies: planning, thinking, and analyzing. Respondent K also shared his experience of
self-directed learning and defined it as a kind of learning that a person must have to have a
clear goal and action plan, and to implement the plan. By “action plan” here he also included
the way of getting the right materials for his own self-study.

In short, self-directed learning is a way of independent learning in which a person
must have a clear goal to be achieved, uses certain methods and strategies, understands the
new knowledge, applies it in a real situation, and reflects and evaluates the methods and
results he has used and achieved for future improvement.

Having a clear vision and long-term goals. Several instructors said that they
had a vision and a long-term career goal of becoming a university lecturer. For instance,
instructor D said:

My dream was to be a university lecturer one day. When my father brought me to

Phnom Penh city, | asked him to have a look at some universities, such as Royal

University of Phnom Penh (RUPP) and National Institute of Education (NIE).

Because of that strong desire, | tried to change my job from a primary school teacher

to a university lecturer by attending BA at Build Bright University, and then attending

a Master’s Degree in TESOL program at Panfiasastra University of Cambodia.
Instructor F said that his last goal was to write some books in the end, as he wanted his
professional achievement to remain helpful for other young people longer. Respondent H

was serious about setting a very clear goal. He said that to be successful in either academics
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or a career, first of all, a person must have a very clear goal to be reached; and secondly, he
must constantly work hard to achieve his goal. On the other hand, a few other instructors did
not set up their long-term career goals from their early stage of life. In other words, they set
up both their academic and career goals step-by-step. When one short-term goal was
reached, they set up another one, and they continued practicing the same way till the last
career goals were met. They said that they did that because their families were poor, time
was not allowed, opportunities were not given, and their past real situations required them to
do so.

Academic goals. All the respondents wanted to achieve their PhD degree. A few
of them had been pursuing it, one of them received it, while several respondents have not
started it and a few others had given up due to their age, family responsibilities and their
health conditions. Those respondents who have not reached their PhD level thought that they
had to have some balance between time spending on their further education, and time for
taking care of their small children when more and more other children started taking drugs
and got addicted to it.

Career goals. Several respondents had certain long-term career goals to be
achieved since the time they started a teaching job as a primary school teacher, a secondary
school teacher or a nurse many years ago. However, several other instructors had set certain
short-term career goals step-by-step to be achieved. That is, when they met the first goal,
they set a second short-term goal and worked toward it, and then they set up the next career
goal to be achieved. For example, respondent H said that he was trained as a nurse when he
had not had a junior high school certificate yet. Then he continued his informal education all
the way through till he finished his medical doctor many years later.

Ultimate goals of success in life and career—Life-long professional

development and sharing knowledge and skills to others. Most of the respondents
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shared similar ultimate goals in life and career. Those were to continue growing to become
more professional and to share their knowledge, experience and skills with others such as
their students, colleagues and the public. For example, respondent N said, “I want to
continue improving myself and to continue sharing what will benefit the students and the
public. Ithink to continue building a better me is my ultimate goal.”

Money. Although every instructor expected that they had worked so hard to grow
professionally so that they could earn more money to support their families, most of them
were not satisfied with the compensation they received from their workplace compared to the
huge workload they had carried out. All of them acknowledged that to be effective teachers,
they needed to devote their time and invest it in their professional development.

Good health and personal life. A few of the instructors said that they had worked
so hard and were so committed to their professional growth because of their ultimate goal
which was to keep themselves fit and develop a happy family. When they got older, they
tended to try to balance their time, workload and their health care which was considered as
more important for them.

Respect, fame and honor. Several instructors’ ultimate goal of life was respect,
fame and honor recognized by their students, community and their workplace. Instructor A
said, “When we become qualified and professional, our students can learn a great deal from
us and admire our hard work and good education we provide.” Instructor C said that her
main goal was to be well-known, and respected, and share her knowledge, skills and
experience with other younger people. Money was not too important for her. As a result, the
students pass a word of mouth from one to another about their good work.

Position. The majority of the respondents did not dream of a high political or
managerial position in their institutions or society. Instructor E and instructor G’s ultimate

goal was to become researchers or scholars at MOEY'S or deans of any university after they
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could finish their PhD program because they wanted to promote a research culture in
Cambodia and to influence the young generation for the better.

Professional integrity and happy life. Instructor B said that his ultimate goal was
to make young people he taught grow and succeed in their work, business and in life. He was
not interested in high positions, financial gain, fame and reputation. He said that he enjoyed
his full freedom of work at his current workplace. He had no pressure from top management
members because he did his duties well and highly committed to his job. A few respondents
wished to have a happy family as a result of their dedication to their professional
development and work commitment. Respondent F said, “I’ve been working terribly hard
both academically and professionally because | want to build a good and happy family in a
difficult social and economic context.”

Respondent E said,

I have studied most of my life inside and outside the country, but I have nothing. |

don’t think my relatives, friends and neighbors respect me because | am quite well-

educated. | don’t think I have a happy life yet.
Another respondent said, “I have never let other people know that | have a PhD degree
because | don’t think that other people show their respect to me by seeing my high degree.”
Respondent P said that his ultimate goal was to become a qualified university instructor who
was able to share knowledge to other younger people.

No clear goals. Two respondents said they did not have certain both academic and
career goals before. However, they believed in themselves that they could grow and make
people they served satisfied with their teaching.

Setting step-by-step goals. Due to the Cambodian context where teacher’s pay
is still limited, every teacher is responsible for carrying out their official duties, personal

duties of taking care of their children, making extra income to support their families and

120



academically developing their own education and career, most instructors | interviewed
tended to set both of their goals, academic and career goals, step-by-step. They said that they
could not think of any long-term goals because of various logical reasons mentioned above.
When one short-term goal was met, another short-term goal was created and actions were
taken to reach that second goal. Because of the close attachment to their family security and
financial support, most of those instructors chose to continue their higher degrees locally so
that they could keep an eye on their families and children. As a result, it has taken them a lot
of time to achieve their highest academic goals. By taking their high degrees inside the
country while working either part-time or full-time simultaneously, they needed to be highly
committed, highly self-motivated, very hard-working, persistent, very self-disciplined,
strongly responsible and so forth.

Self-analysis. Most of the respondents said that they often analyzed themselves
and tried to understand themselves so that they could get rid of some negative points and try
to improve themselves. They said that when they could know themselves well, it was a
starting point to find ways to improve their weaknesses. Some of them said that they had
improved some negative personalities such as from being narrow-minded to being more
open-minded, from being stingy to being more generous, from being bad-tempered to being
better-tempered, from being irresponsible to being more responsible, and from being not self-
disciplined to being more self-disciplined. Respondent I said that he knew himself very well
that he had to do things step-by-step. He could not do things which were beyond his own
capacity and his own resources. Respondent O said that he often looked at himself critically
and analytically to see where he was, what he lacked, and what weaknesses and what
strengths he had regarding his career, leadership and life. From his self-analysis, he could
know where he started to develop himself and his own career further.

Self-reflection on teaching activities. All the respondents thought that self-
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reflection was a very important and effective method of self-development in any career,
especially in the context where technical support was not sufficient. Most respondents said
that they could know very well about what they did well, what worked well, what the
students enjoyed doing and what they did not from their self-reflection. After realizing what
needed to be improved, they could search, read and think of other different ways to make
their lessons more effective and productive. A few respondents said that they had reflected
on their lesson plans, teaching, speech and behaviors in class, and on their own attitude
toward their students. They said that they had improved a lot. Respondent A said that one
day she shouted at a few students who had not completed their homework. After that she
realized that it was inappropriate, as it insulted those students and others. Later on she
stopped shouting at them. She learned to calm herself down and speak better words and with
a nicer tone.

Some respondents did their self-reflection while conducting the lessons. In other
words, they started thinking about each activity immediately after it was over and took some
notes so that they would not forget them. On the other hand, some respondents said they did
their self-reflection immediately after each lesson was completed. They sat down and
reflected on which activities went well and which ones did not go well and why they did not
go on well. Moreover, a few other respondents preferred discussing the weaknesses of their
lessons with their teacher assistants or with their teammates after their lessons were finished
and tried to find some other possible ways to improve their teaching and students’ learning
productivity. Respondent N said:

Some students show that they do not like studying, so | always discuss with my

teammate or teacher assistant. How can we make it better? What can we do to

improve it? We note down what we discuss. What activities should we do to make
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this lesson effective? What activity should we put into the lesson? What should come

next and so on?

Respondents A, C and F said that they had reflected on their lesson plans, teaching,
speech and behaviors in class, and their own attitude toward their students. They said that
they had improved a lot. Respondent O said that teaching techniques were like muscle art
techniques which required more creativity and flexibility. During his self-reflection
activities, he often thought of how he could be more flexible and creative to make his
teaching more effective and productive.

Likewise, self-reflection is my favorite and most effective self-directed learning
method | have used so far to develop my teaching competency. In Cambodia, due to poor
teaching salary, limited resources and weak monitoring and teacher professional development
systems, self-reflection is the only way | have grown professionally so far. | could do it
easily on my own with my own resources, time and commitment. Most importantly, I could
control it by myself. | could not rely on any other means from outside to make me grow. |
told myself that I had to do it on my own and keep learning new things through my own
reading, self-reflection and classroom action research.

Critical thinking skills to solve teaching and learning problems. Most of
the respondents acknowledged critical thinking as a method of professional development,
especially self-development because when someone thought critically about
something or a certain problem, he could find ways to do that thing or solve that problem
more effectively than a person who did not think critically. Respondent A said that she could
not ignore or leave any problem unsolved. She raised an example of her teaching situation
that when her students did not understand her lesson, she tried to search for more information
and methods from various materials and/or think more critically to find any other more

relevant information or better ways to make her students learn better. When she started
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thinking very critically and deeply about something, she said she could also develop her own
new knowledge and teaching competency. Respondent I raised an example of critical
thinking about whether some certain theories could be applied in the Cambodian classroom
situation and how they could be adapted and applied. He said that the teachers had to think
about these very critically and deeply in order to adapt and apply those teaching theories
appropriately and effectively.

Respondent K said that he usually raised some questions about certain problems to be
solved. The questions could guide him to think more deeply and critically about the
problems. Raising questions and trying to find the right answers to those questions was an
effective way of using the critical thinking technique. Respondents K and M also felt the
same thing, saying that using critical thinking to solve problems was a good way to develop
their knowledge and competency. Respondent O said that in order for him to find good
solutions to a certain problem, he had to have all relevant information from different sources
because all the relevant information could contribute to sufficient and effective analysis of
the problems. The effective analysis could be a basis of synthesis and good decision making.
He said that effective and productive critical thinking went through a few important
procedures which included collecting relevant, sufficient data or information, data analysis
and synthesis, and making a right decision.

Developing effective lesson plans. All the respondents acknowledged that
lesson planning significantly played a crucial role in ensuring effectiveness in teaching and
learning. In addition, it also helped teachers to continue growing professionally. Respondent
A said that lesson preparation was so important for ensuring the quality of teaching and
learning, as proper lesson plans could guide teachers very well to deliver their teaching more
effectively. The teachers have thought thoroughly about what and how to teach before class,

as they could not have time to think of what and how to teach certain things in class. In the
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classroom, the teacher just delivers and manages what he has already put in the lesson plans
although little flexibility cannot be avoided. She said that all the teaching materials and
practice activities had to be thought of and prepared very well while planning before class.
She showed her lesson plans which had clear learning outcomes, procedures and a lot of
practice activities to make students engage and achieve the learning outcomes.

In addition, she said that planning lessons could effectively make teachers improve
their knowledge and teaching competency because they had to recall some theories they had
gone through, they had to read further to learn some new things related to what they were
supposed to teach. She said that she could improve a lot from her lesson planning task.
However, she acknowledged that planning took much time for novice teachers at the
beginning of their teaching career because everything was still very new for them. But after
great effort had been invested in lesson planning, the teachers would gradually become more
confident and skillful with their lesson planning, and it would be less time consuming later
on.

Other respondents also felt the same as respondent A regarding lesson planning.
They said that they would be more confident if they had good lessons in their hands during
teaching. They said that teaching with very good lesson plans often made the teachers
achieve their learning objectives or outcomes they had planned. On the other hand, they said
that teaching without good lesson plans very often did not make both the teacher and students
enjoy the lessons and achieve the lessons’ learning outcomes. After the lessons plans were
made, they said they could reuse those plans in the future when they were assigned to teach
the same courses. They said that that would make their life much easier in the future
although some adjustments could be considered. Respondent E expressed the same feeling as
others, “Planning the lessons is important because you will know what you will do in the

class.” However, he did not see that lesson planning helped him learn anything new.
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Respondent F also acknowledged that very good lesson plans would produce
productive and effective teaching. He showed me his different folders of his lesson plans for
different subjects he had been teaching. He wrote down a lot of details including some
handouts and some website links for the students to explore further.

Respondent H said that, regarding teaching, planning lessons was the most important
because if the teacher had a very good lesson plan, he just followed what he had already
thought of and written in the lesson plan. He said that some teachers who did not plan
lessons just read out what was written in the textbooks to the students, or talked about
something else outside the lessons to fill up the time. Moreover, respondent I realized that
lesson planning had not only made him feel confident in the class and know what to do in
class but also made him learn other things during the planning period. For example, he said
that he could learn the content of the new course, and he could read some methodology books
to discover what teaching methods, techniques and strategies he could use to make the
students learn the content of the lessons more easily. Respondent J showed me his lesson
outlines which covered some titles of new input and output activities and some assessment
techniques. He said that although most of the time he had not had detailed lesson plans, those
lesson outlines could guide him very clearly about what to be done, practiced and assessed.
Respondent K raised three types of benefits from lesson planning. First, being well-prepared
in advance could make him look professional; second, lesson plans made him more
confident in class, as he had thought of everything before the lessons were taught; and finally,
lesson planning made his teaching profession grow further, as when planning the lessons he
had to think about what he knew and what he did not know and needed to read or investigate
further. He could also anticipate some problems that might be raised by the students so that

he could prepare some possible answers beforehand.
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Respondent N said that being a teacher, he always thought of what he could do better
to make students learn the lessons well. He said that the teacher should not only sit down and
talk, not only teach and give assignments, he should also create many practice activities and
games to make the students have fun in class, share ideas, experiment and expose themselves
to the real situation. He said that to ensure that all of these things happen in the class, the
teacher had to plan lessons well before class. He raised an example of his embarrassing
experience of not being well-prepared one day when he gave a presentation related to
Buddhist teaching to a large audience at his school. He said that he could not answer one of
the audience member’s political questions related to his presentation. He realized that he
could not answer such difficult question because he had not anticipated any possible political
questions related to his presentation topic. He did not prepare for that. He felt that he was a
loser at that moment in front of the big crowd of audience. He said that it was a big lesson
for him to learn to be well-prepared before such event took place.

Similarly, respondent O said that planning before class or other events was a MUST.
He said that planning could be considered as a kind of positive attitude that any professional
had to take into account. He added that detailed planning even made the life of the teachers
much easier, as they had just to follow those details written in the lesson plans while
teaching. He acknowledged that planning was one of his main strengths of his teaching
career.

In short, planning well before class makes teachers benefit both their professional
development and effective teaching and learning. The teachers know very well what to do,
and they can be flexible with what they have already planned. Without proper planning, the
quality of education could not be assured, and they could not grow professionally.

Reading professional literature. Further reading after formal training or degree

programs is pretty common for most technical persons including teachers. Some other people
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read even more either for fun, business or professional development. It is a kind of self-
directed learning technique that any individual can do and control it in their own pace and
within their convenient time frame. All the respondents said they had used this reading
technique all the time to improve their further knowledge and teaching profession. They said
that now because of the internet available everywhere, they found reading even much easier
and much cheaper, as they did not need to carry books with them when traveling away from
home.

Respondent A said that reading is one way of her life-long learning and self-directed
learning. She said she had learned a great deal about teaching and learning from her reading.
She raised some examples of what she had learned from reading. Those include what is
writing for learning and what is writing for skills, integrated skills and critical thinking skills
in teaching languages. She said that she often read to learn something she did not know,
especially something she heard from what other people had said or what her students had
asked. After she found some answers, she noted down and reflected on her teaching
experience. She showed me her self-study notes which she summarized, highlighted some
important phrases she had quoted from the literature she had read.

Respondent B said he read a lot of books related to education, philosophy, teaching
pedagogies and leaderships. He also read articles and presentation slides on the Internet and
You Tube. He said that his wife, who was a teacher too, asked him some questions that he
could not answer. Those questions encouraged him to read more to find some answers for
her. By doing that he could also learn a lot, too. He also showed me his favorite websites
and YouTube links he had read most often. Respondent C showed me her study notes she
took from her reading.

Respondent D said that he often read books related to the courses he had been

assigned to teach to expand his own knowledge related to those courses. Respondent F

128



explained his reading strategies that worked best for him. He said he always started reading
at either mid-nights or in the early mornings so that he could concentrate much better on his
reading. After reading, he tried to summarize what he had read by drawing a concept map,
and then he tried to describe or explain what was written in his concept map. He showed me
his self-study notes which contained some idea mapping charts, some summaries of the
literature he had read. He also kept his daily journal in which he had written what had done
and what problems he had faced every day. Respondent G also said that he read a lot too,
especially some books related to teaching methodologies, philosophy, psychology and
leadership. He sometimes integrated some new theories he read into his lessons to make
them more interesting. Respondent | said that he had preferred reading things aloud so that
he could hear and remember them better. Respondent K said that he had divided his time and
his reading into two types. One type of reading, he spent some time reading some books that
were related to his job. Those books were related to leadership, psychology, and education.
The other type of reading that he focused on was related to the development of his English
proficiency, as he had planned to get a PhD scholarship. He said that he had set a clear
schedule and practiced it seriously for each type of reading he mentioned above.

Respondent L also said that reading was so important for developing his knowledge.
To read more effectively, he said that he had used both skimming and scanning skills well.
He said that he had to know which part of the book or text was important and which part was
not. One more thing that he had to consider was what time or which part of the day was good
for him. Reading style was also important for him to think about. For him, he said that he
had to read things aloud to himself. Otherwise, he could not remember what he had read
when he read silently. Like other respondents, respondent M said that further reading was a

must for teachers. He said that he very often read books or electronic articles related to the
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subjects he taught, as he strongly believed that knowing a great deal about the subject matters
made him feel more confident in his teaching.

Respondent N said that regarding reading, he usually read something he wanted to
know and after reading he may transfer it into writing. One example he gave was after
reading, he put it into a book, he summarized it, paraphrased it, and then he revised it again
and again, especially when he wrote some books. He concluded that three things that he had
done to improve himself most of the time were asking other people who knew answers,
reading some books, and searching for some information in the internet. Respondent O also
said a similar thing about reading. He said that he had read different materials including
books, newspapers, electronic articles from various Internet websites, and from other social
media sources. He said that he enjoyed reading things written and posted in those sources.
Respondent P said he enjoyed reading the most. Reading has become his habit, and he said
he had read many books related to teaching pedagogy and other books related to education.
He showed me a big pile of different books related to education he had read. He also could
remember a lot of important contents and ideas written in some books by quoting some
important phrases to me during the interview.

Applying theories in the real teaching situation. Most respondents
mentioned that they had either applied or adapted some new theories they had read in their
real class situations. Some of them said that after applying them in their real classes, they
had to reflect on them to see what could work well and what needed to be adjusted to make
them more suitable for the students’ own real context. Respondent A gave an example of
applying some theories related to critical thinking in teacher training workshops she delivered
when she was working for her institution. She said that the teacher trainees were very happy
when they could understand her sessions very well. Respondent B said that he had tried to

modify what he had read to make those new theories applicable for his classes. He said that
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he sometimes completed the activities by himself first to see whether they were difficult or
easy, relevant or not relevant for the Cambodian students. If they did not work well, or he
found them too difficult, he had to revise them and tried them out again before bringing those
new theories and techniques into his classes. Other respondents did similar things as what the
respondents above did. Respondent J said that he could apply some new theories partly in
his own teaching depending on the school and students’ real contexts because different
schools had different school policies, different school cultures and different types of students.

Observing other teachers teach. All the respondents acknowledged that
observing other teachers teach was a good method that could help them learn something new
from those teachers. However, in the Cambodian context and where culture of saving face
exists, classroom observation was not commonly practiced by most of the respondents as well
as by others. Because classroom observation is not commonly practiced, the teachers who
would be observed may feel undermined, while the observers may feel more superior. This
kind of situation could make both parties, the observer and teacher, feel uncomfortable.

Respondent A said that it had been quite difficult to observe other instructors teach,
especially Khmer instructors, as they were not happy to be observed. Moreover, classroom
observation was often done for a teaching performance evaluation purpose rather than for a
professional development one. Classroom observation for teacher evaluation purpose has
become a culture. However, she said that she could observe some foreign teachers from
whom she could learn a great deal. Observing foreign teachers was much welcomed and they
were very happy to be observed for the professional development purpose.

Respondent B said he used to observe some instructors teaching without their
approval. In other words, he said he had observed them while he was attending his regular
graduate classes as a graduate student. That was why he did not need to ask permission from

them. In addition, he said that he had also attended some technical teacher training
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workshops run by some faculty members to learn some teaching pedagogies. Respondents C
and D also said that they had observed their colleagues teach in the past, especially to learn
how to manage a class more effectively. After their classroom observations, they said they
had discussed the lessons they had observed with the teachers. They sometimes reflected on
the lessons they had observed on their own teaching. The other respondents said that they
had never observed other teachers teach for their professional development purpose at all.

Respondents B and | also said that they had not observed some teachers teach but
they had heard from their students that some other teachers had done these or those practices
which they did not like. Those respondents said that they had used their students’ feedback
on other teachers’ teaching performance to reflect on their own teaching so that they could
learn and improve their own teaching performance.

Sharing pedagogical information with other teachers. Most respondents
acknowledged that sharing some pedagogical and technical information with other colleagues
was also a good way to develop their teaching profession. Respondents A and E said that
they sometimes discussed and shared some techniques, strategies and approaches to teaching
different courses. Respondent E gave an example of asking for help to learn how to use a
certain course book from other instructors. They then told him his experience of how to use
that textbook. Nevertheless, in the reality, most of them had not practiced that method due to
the fact that most instructors were part-time and they taught and worked at different
universities and departments or sectors. They usually did not have time to discuss and share
some technical and pedagogical information or experiences they had with one another.

Some respondents said that most of the time they met at a teacher’s lounge, they talked about
some political issues, their business or some other things which were not much related to

their teaching.
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Keeping a teaching diary or journal. This method was not commonly
practiced by many respondents I interviewed. Only respondent F said that he had always
kept his personal daily diary for his daily activities related to his job. From his diary he could
learn what he had done and what he needed to do in the future. A few other respondents said
that they had not written in their diaries regularly; as a result, they could not see that they had
learned a lot from this method.

Seeking students’ feedback. All the respondents said that students’ feedback
on their teaching was so helpful for them to improve their teaching performance if they were
willing to upgrade their teaching competence. Some respondents said that they had
personally sought some feedback from their students quite regularly, while others said that
they had not done it regularly, but they relied much on the student’s evaluation survey
conducted by the schools.

Respondent A said that she usually asked for the students’ feedback once or twice
per academic term, either in the middle of the term or at the end of the term. She said that at
the feedback session, she often asked the whole class to make some comments on her
teaching. The questions she asked include “How has my teaching been going on so far? Was
there anything important missing? What are strengths and weaknesses of my teaching?
What difficulties related to my teaching have you had so far? What should I do to make you
learn better in the future?” She said because of a good rapport between her and her students,
they were not shy or afraid of students giving some honest comments on her teaching to her
at all. Respondent B said that he had asked for some feedback from his classes nearly every
academic term at the beginning, in the mid-term or at the end of the term. Most of the time,
he conducted a feedback session orally as a whole class. He said that he often asked the
students who trusted him to start giving the comments first to encourage other students to

give some feedback later on. He said that the students’ feedback and comments were
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important and interesting for him to adjust and improve his teaching. Respondent C said that
she usually asked her students to write their comments on her teaching performance
anonymously on a piece of paper, and she collected it from them. Then, she went through all
the comments they had made. She said that she had thought of the most serious comments on
her teaching weaknesses and tried to find ways to improve her teaching later on. She showed
me some the comments and feedback she had collected from her students and in her personal
notebook. However, respondent D said that he had not personally asked for the students’
feedback due to the fact that the school had regularly conducted the student’s evaluation
survey. He said that he could use the results of the student’s evaluation survey to reflect on
his teaching. He could learn from some weaknesses of his teaching performance after the
results had come out.

Respondent F said that he had asked his students to write their comments and
feedback on his teaching through memos in their e-mails. He said that he had dropped three
questions after each lesson was finished. Those three questions include “First, what have you
learned from the lesson? How many points? Second, which area didn’t you understand?
Third, what suggestions do you have?” He showed me some of those feedback sheets he had
collected from his students. Respondent G also found feedback from the students very
helpful for teacher’s professional development because many students could see the teacher’s
teaching differently and had different opinions about it, as the students usually had different
learning styles. He said that these days, the students could have access to various electronic
sources and media to get some information. As a result, some students may know even more
than the instructors. Respondent H said that he had always encouraged his students to ask
questions or make some comments on his lessons, either the content or teaching
methodologies from the beginning of each course or class. He said that he was always open

and pleased to listen to his students’ opinions or findings they had found from other sources.

134



He said that being honest with the students was so important because that way he would build
trust and good relationship between the teacher and the students.

Respondent | appeared to be enthusiastic about seeking feedback from the students.
He said that he had regularly asked for feedback and comments from his students of every
class he had taught. He said that he always conducted his feedback session after three or four
weeks of his teaching. He said that seeking feedback from the students was a golden
opportunity for him to learn to improve his teaching performance. He said that for some
teachers, student’s feedback was scaring or useless. They were not confident enough to face
the truth or reality of their teaching weaknesses. Respondent J also said that he had often
asked for the students’ feedback on his teaching performance. He said that his school also
conducted student evaluations regularly, and he had received a few admiration certificates
from his school.

Respondent M also said he had sought feedback from his students personally in
addition to the student evaluations conducted by the school. When there were some
weaknesses found from the student evaluations, the school’s vice president invited him to
discuss those weaknesses. Respondent N also said that he had asked his students to give
feedback on his teaching from the beginning of his teaching in the university he worked for.
He sometimes conducted the feedback session in the middle of the term so that he could
adjust his teaching on time to improve students’ learning.

Respondent O said that he was often open and invited his students to give some
comments on his teaching. He often conducted the feedback sessions orally as a whole class.
He said that he had encouraged his students that if they had travelled on the same vehicle, and
if anyone saw that the vehicle had a flat tire and told him about that, it would mean that the
wheel could be replaced and they could continue their journey together. However, if anyone

saw any fault of the vehicle but did not tell the driver about that vehicle’s fault, an accident
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could happen and all the people in the vehicle would get into trouble. That was the same
situation as his class. Respondent Q also said that he had learned a great deal from his
students’ feedback on his teaching. He often asked for the students’ feedback in the middle
of the courses or at the time when the courses were nearly finished. He also showed me some
students evaluation sheets as evidence.

All those respondents expressed the same thing that they had learned a great deal
from their students’ feedback and comments on their teaching weaknesses. The students’
feedback and comments were crucial for improving their teaching competence as well as
their professional development. They said that they had to explore and learn more from
various sources so that they could find better teaching strategies, techniques and methods to
improve their teaching quality.

Self-development through further studies. The majority of the respondents
said that they had continued their graduate studies through scholarships, while only several of
them said that they had spent their own money to pursue their graduate studies either
overseas or locally. The ones who received the scholarships said that they had tried their best
to apply for the scholarships. Some of them had failed several times, but they had not given
up. Meeting the English language proficiency requirement was also very hard for them.
They said they had tried to improve their English language proficiency and taken the IELTS
tests from a few times to several times each. Those great efforts could prove their full
commitment and willingness to develop their career further although they had not spent their
own money for their further studies. Similarly, for those respondents who did not get the
scholarships for their graduate studies also used their own money to pay for their graduate
studies. By paying their own school fees, they could show clearly that they had also highly

committed to their own professional development.
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Classroom action research. Only a few respondents said that they had done
some classroom action research informally in their own classes. They said that they had tried
out some new teaching and learning strategies and techniques, but they had not kept any
records of the data collected and had not written any reports on what they had done at all.
Several others did not know whether classroom action research could be done easily by
themselves and they could learn a lot from that kind of research for their own professional
development. Respondent A was the one who had done some classroom action research in
her classes said that it had to be done to solve certain classroom problems that happened in
the classroom. One example she raised was the research on group work with mixed level
classes. She wanted to know well whether the group work with mixed level students was
more effective than group work with separate levels of students (high level students were
grouped with high level students, and low level students were grouped together with low
level students). When she mixed the strong or high level students with the weak ones, she
had noticed that the strong students very often dominated the weak and shy ones, whilst the
weak and shy students just listened to the strong or high level students within the groups.

On the other hand, when she put all the weak and shy students together, and the strong
or high level students with the strong ones, she had noticed that the students in both types of
the groups worked better. In the weak and shy groups, they could speak and share ideas more
when comparing to the mixed level groups before. The strong groups of students also
worked more actively with their own pace. They felt more excited and happier because they
could understand each other within their own level of language proficiency. The results
showed that the mixed level groups did not work as well as the same-level groups of students,
as both the strong and weak students found it difficult and uncomfortable to work with one
another within the groups. She said that she often learned a lot from her classroom action

research. She said that she had conducted classroom action research to check or find out
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whether the existing theories worked well or not with her own classroom context. A few
other respondents said they had occasionally done it informally, but they had not kept any
certain record of it.

Respondent F’s daily journal he had written could be used as his self-reflection and
action research records from which he could work out some action plans to be carried out in
the future to improve his teaching. He said those notes he put in his daily journal could help
him a lot when he planned lessons because he used them as the basis for further actions to
take to improve his career. It was amazing that he has kept writing his daily journals about
his work.

Research. Most respondents acknowledged that research was one way of
developing and improving their teaching career. A few respondents had only been involved
in some research as part of their job. For example, respondents E and F showed me a few
project reports on their research. However, in Cambodia, many university instructors
including the respondents I interviewed have not been involved in research, as many
universities are still based on teaching instruction rather than research. Most respondents said
the same thing that their teaching wages were more stable than the wages paid by research
projects. That could be one main reason that many university instructors have not been
involved in research.

Attending workshops, seminars, and conferences with personal
interests. All the respondents said that they had attended some national and international
conferences, workshops and seminars to improve their teaching and research competencies.
However, regarding attending conferences, seminars and workshops, no one said that he or
she had spent their own money on those, which were conducted either locally or abroad.
They said that they had not attended them unless they had been invited to attend them freely

because they said that they could not afford them. Most of them expressed their happiness
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when they were invited to attend those events without paying their own money. They said
that they had learned quite a lot from those interesting events. Some of them took notes, kept
handouts, and recorded the voice of the trainers of those events for their future use and
records. Respondent O said that he had recorded a lot of training from the workshops,
seminars and conferences he had attended. He said that he had enjoyed doing it.
Presenting papers at workshops, seminars and conferences. Presenting
papers at conferences, workshops and seminars is seen as an important way of disseminating
information, knowledge, skills and experiences as well as learning other new things. The
paper presenters could learn new things because they had to prepare a lot, read a lot, and even
do some research to find some findings to be presented. Some presenters also had their
articles published in some journals. To get a certain article published, it was even much
harder to write than to get a paper presented. Both, the presenter and article writer have to
sacrifice their time, energy and resources to prepare their papers and articles for their
presentations and publications. Most of the respondents said that they had presented some
papers at some conferences, workshops and seminars both inside and outside Cambodia. For
instance, respondents A, E, F and O showed me some papers they had presented at
CamTESOL conferences, international conferences and at other workshops inside Cambodia.
They said that it had been time consuming, but it was worth doing it, as they could gain some
credits in their careers both locally and internationally. They acknowledged that they could
learn a lot from presenting papers and publishing some articles at international journals.
Asking other people about what certain teachers have done. A few
respondents said that they had learned about different teaching styles or methods of other
instructors by asking their students who had studied with them. They did not observe lessons
directly because it was inconvenient for the teachers whose lessons would be observed. In

fact, lesson observation for the teacher professional development purpose is not a common
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cultural practice in the Cambodian education system. Many teachers never feel confident
enough to be observed, as classroom observation has been traditionally practiced for the
purpose of teacher evaluation. Those could be possible reasons that they did not like either to
observe others teach or to let others observe them. After getting some information about
what and how other instructors had taught, they started reflecting on their own teaching to see
what could be adopted, adjusted or improved in the future.
Summary
Self-reflection and self-analysis, using critical thinking, seeking feedback from

students and others, step-by-step goal setting, reading professional literature, seeking training
to upgrade their knowledge and skills, lesson planning, and classroom action research appear
to be quite common self-directed learning methods that most respondents have used to grow
academically and professionally. Classroom action research has been conducted informally
among several respondents. They tried some new teaching strategies and techniques out in
their own classrooms, but they did not keep any records of the data and did not write any
reports based on their findings. The ones who have used this method realized that it was
quite effective, as it required several other skills such as critical thinking and analytical skills,
planning skills, data collection skills, and reading skills.
Discussion

In this part of the chapter, | discuss emerging themes and sub-themes from the findings
against the literature. Many theories are supported by the literature, whereas some theories
are new. First, the life situations that transformed the participants are compared and
contrasted to the triggers in Mezirow’s (2009) transformative learning theory and to other
literature. Second, the participants’ intrinsic motivation is discussed against Maslow’s
hierarchy of needs. Then, many of the studied educators’ personal qualities are induced into

one core personal principle called being a master of oneself. Next, the self-directed learning
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methods of self-reflection, using critical thinking, seeking feedback from students, step-by-
step goal setting, reading professional literature, seeking training, lesson planning, and
classroom action research are discussed against Mezirow’s ten stages of transformative
learning process. Finally, a new self-directed learning model is illustrated and described.
Trigger States

The stimuli described and discussed below have stayed in the respondents’ memories
which could remind and motivate them to keep developing themselves and their teaching
professionalism. These stimuli were similar to what Goldsmith and Reiter (2015) called
triggers which could be good or bad, encouraging or discouraging, productive or
counterproductive for reshaping one’s thoughts and actions. In other words, Goldsmith and
Reiter’s triggers can cause positive and negative attitudes and actions. When they cause
positive, encouraging and productive attitudes and actions, positive perspectives are changed
and transformed and new learning happens (Goldsmith & Reiter, 2015). In Mezirow’s
(2009) transformative learning theory, a trigger is a disorienting dilemma (Mezirow’s first
step of transformative learning process) which causes a person to critically reflect on their
assumptions and past experiences. A stimulus or trigger (Goldsmith & Reiter, 2015) or
disorienting dilemma (Mezirow, 2009) is a one-time event that eventually leads a person to
transform. However, my research found that the triggers that affected my participants were
long-term states that stayed in their memories and kept reminding them to continue to grow
academically and professionally. A trigger can be considered a self-reminder after sub-
conscious state (P. Kol, personal communication, August 10, 2018). Thus, | define a trigger
state as a permanently internalized spirit that exists in a person’s mind all the time and
intrinsically motivates them to continuously transform their attitude and behaviors. The

trigger states found in the study include having role models, parents’ influence, Buddhist
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influence, bitter experiences, avoiding blame and being looked down on, and passion for
teaching.

Taking role models. According to the research findings, most respondents shared
the same view of learning a great deal from their role models who could be their parents,
leaders, family members, school teachers, university instructors, mentors, senior colleagues
and famous figures. Some respondents acknowledged parents’ good role models and
teaching which played a very important role in shaping them from a very early stage of their
childhood. Most of the respondents could also recall their favorite role models, stories and
experience they had with them. For example, respondent H had learned a great deal of how
to treat patients ethically with good respect, and also to learn how to work effectively and
productively from his senior colleagues and instructors so that he could be a good role model
for his students and novice doctors at his work place.

In leadership, some scholars also acknowledge a good role model that a leader or
professional person should act for their followers (Kouzes & Posner, 2007; Maxwell, 2003,
2013; The Dalai Lama & Muyzemberg, 2009; Wong & Wong, 2009). Hill told a story of a
young man who had tried to follow a role model of his boss to make him successful a few
years later (as cited in Tracy, 2003). Young people often develop their personality and
character from other ethical elders’ exemplary models (Tracy, 2003; Whitbourne, 2013).

I also have a few role models who have shaped me to become a professional. Those
were my secondary school teacher and one teacher trainer when | was at teacher training
college. They worked so hard and treated all students with respect even though they earned
little teaching wage. Wong and Wong (2009) also suggest that a worker should find himself
a coach, a colleague who could be his role model. They said, “Find yourself a coach, a

colleague who will serve as your role model. Seek someone who will help you learn and give
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you inspiration. Find someone you can hold up as a symbol of success you truly want to be.”
(p. 20). Thus, the elders’ role models greatly influence younger people’s lives for the better.

In Cambodian culture, young people usually respect the elders who have given a good
example to the younger ones. Similarly, children have to respect their parents, educated
elders, teachers and monks. The elders who could play good role models for the young even
make them respect those better. According to Whitbourne (2013), ethical adults could
influence a young person’s life for the better. Teachers are considered as students and
children’s second parents who may receive a similar level of respect. On the other hand, at
present, there is a lack of good role models for young people to learn from because a number
of elder role models seem to decline (Zucker, 2008) and a level of respect from the young
toward the old also drops for a few important reasons.

For the first reason, many well-educated people were killed in Pol Pot Regime (from
1975 to 1979) while most of those who were alive also retired. This situation makes it
difficult for teachers and other people to find a good role model to follow or learn from
(Zucker, 2008). It is well-supported by Wong and Wong (2009) who said that it is difficult
for someone who wants to make some improvement when he or she has no other good role
models to learn from. For the second reason, the public in Cambodia now give more value to
materials rather than real high or good education a person has. Many people perceive that
someone is successful when he has a lot of money and possessions including property, or
when he has a high or important position in the public sector from which he could make more
personal income and benefits. As a result, a lot of young people nowadays may prefer the
wealthy people and high ranking officials to well-educated people as their role models. That
may be why in Cambodia there are not many teachers and university instructors who could
become education professionals although they have graduated from good local and

international universities.
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In short, good role models still play a crucial role in shaping young people to be better
and more qualified ones even though the good role models are rarely found in the current
Cambodian education context. The young people who have some good role models in mind
have established a trigger state that keeps them intrinsically motivated to grow further and
become better citizens and more professional workers.

Parents’ influence. In Cambodian history, culture and Buddhism, parents have
been considered as the living Buddhist at home. They have been well-respected by their
children from one generation to another generation. It is believed that if the children respect
their parents well, the spirits of the parents will take care of the children and help them to
succeed in everything including business, career and in life. Cambodian society has a very
long history of respecting the “mother’ and treating the mother as the most important figure in
both the family and society. Evidently in Cambodian leadership and governance, the term

“w” (it i1s pronounced as may) which literally means “mother” has been existed for thousands

of years. In other words, all the heads of administrative offices, sectors, and organizations
have been called “may.....” For example, a team leader is called “may krom”, a village chief
is called “may phum”, a commune chief is called “may khum”, and even government
employees, soldiers, policemen, etc., call their directors, managers, heads, or chiefs as “may”.
Thus, parents, especially, the mothers have great influence on their children in Cambodian
society.

Based on the research findings, several respondents have been highly motivated to
do well at school when they were young, to develop their teaching professionalism because
of their parents’ good role models, direct influence and teaching. For instance, respondent H
quoted his mother’s inspiring words, “My dear son, any time you read a book or study, it
means that you’re making some money and saving it in your bank account.” Respondent D
also recalled his mother’s powerful and inspiring words when he felt hopeless with his future.
He reported his mother’s words as this, “My son, you can’t be hopeless in a very young age.

You know, | am quite old, but I still have hope in my life.” Respondent C’s father also
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encouraged her to continue her higher education because he strongly believed that only good
education could make her get rid of poverty. Similarly, | remember my father’s lesson when
I was young. It is absolutely true to me. He said:

There is no property that is more valuable than knowledge. Any property can be

damaged or lost by any means such as theft, robbery, fire or natural disaster. Good

education or knowledge cannot be stolen, robbed or destroyed by any of those
mentioned above. It is gone with you when you die.

In Cambodian and other Asian culture, most people believe that they receive blessings
from their parents when they respect and treat them very well. Even though their parents
were dead, the parents’ spirits and souls were still well-respected. For example, every year
Khmer people offer special foods, drinks, and other materials to Buddhist monks at Khmer
New Year and Pchum Ben (one of the Khmer religious ceremonies) to dedicate those to their
ancestors’ spirits. They pray and want some blessings, peace, and good luck from those
ancestors in return. Now all the half-blood Khmer-Chinese people also celebrate a “Tomb
Anniversary’ or what Chinese calls ‘Chheng Meng’. At that ceremony, special foods, drinks,
fruit and other materials are offered to those ancestors’ spirits in order to ask for peace and
good luck to their families who are alive. All these actions show good respects, love and
thanks from the children to those who had passed away. Those lessons, advice and actions
toward their alive parents and dead ancestors show great influence of those on their children,
and they have become the trigger states that permanently stay with them and intrinsically
motivate them to move forward without giving up.

Although no parents want to see their children fail in their lives, some fathers in the
current Cambodian context and other similar contexts have been too busy at work or business
and have been involved too much with their personal social activities. For example, they go

to work in the day time and enjoy drinking, singing karaoke and going to the bars in the
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evenings and weekends. They have not had enough time with their families and to educate
their children. The things those fathers did have even given a bad role model to their children
to follow for the rest of their lives.

Buddhist influence. Buddhism has dominated and become the state religion in the
Kingdom of Cambodia, and it has become the main religion which has been respectfully
practiced for several hundreds of years (Cormack, as cited in Tan, 2008). Around 96.9% of
16,352,336 Cambodians are Buddhist (Cambodia Population, 2018).

According to the research findings, the Buddhist teaching has greatly influenced the
respondents and the way they have been working so far. They believe in the Buddhist
teaching of doing good things receiving good things, good deeds, merit, and dignity.
Respondent C said:

The more | share knowledge, skills, experience and philosophies with the students and

other people, the more good deeds, merit, and dignity | could receive. What | have

done is considered as the good deeds | will save for myself in the future and next life.

In Buddhism, sharing is one kind of Buddhist core values. Buddhist believers always
believe that if they give or donate anything such as money, materials, food, and so forth to
others, especially, the poor and people in needs, they will gain and receive what Khmer
people called Bon or good deeds, merit, dignity and goodness later on and in their next birth.
Dr. Kol Pheng, the President of Pafifiasastra University of Cambodia, once shared one
important thing of the Buddhist teaching of sharing: “The noblest sharing is sharing wisdom”
(P. Kol, personal communication, August 10, 2018). He explained that the most valuable and
excellent gift for other people was to share wisdom and knowledge with other people. Thus,
he concluded that working as a teacher was a good opportunity to share good knowledge and
wisdom with others so that they could become good and qualified citizens. Instructor H said

that he always taught his medical students the core value of sharing. He said:
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All of you have not been to the Wats (Buddhist temples) very often to donate any of
your property to the Buddhist monks. But you can earn a lot of good deeds by
treating the patients very well and make them survive from their illnesses and
diseases. This is your field of Bon (good deed). The more patients you can treat well,
the more good deeds and merit you can earn.
Those findings are strongly supported by Khoeun and Keo, who refer to two forms of dana,
which is defined as the giving of materials or immateriality to needy people: “amisa-dana,
giving materials, and dhamma-dana, sharing ideas, wisdom, consciousness, or knowledge”
(as cited in Ly, 2013, p. 32). According to Khoeun and Keo, the benefits of dana at present
are respect, fondness, and friendship. For the next birth’s good deeds, merit and dignity, the
material givers will have plenty of materials, while the immaterial and wisdom givers will be
wise (as cited in Ly, 2013).

As a result, the belief in Buddhist teaching of sharing and helping people in needs
through doing good things receive good things may motivate and encourage those
respondents and other Khmer people to share their knowledge, expertise, experiences and
wisdom with other people in order to gain and save some Bon or good deeds for their present
life and the next birth. These values have become those respondents’ trigger states which
have intrinsically motivated them to continue helping others to promote peace, happiness and
harmony.

Bitter experiences. After the Pol Pot Regime collapsed in 1979, Cambodia
declined to the year zero because everything was terribly destroyed. The economy was zero,
most educated people were killed or died of hunger and diseases, health care and education
systems were not in place, important documents, books and some school buildings were

destroyed. As a result, everyone started to make their own living with their bare hands. Many
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people faced a lot of problems including poverty, mental sufferings and illnesses due to the
fact that some of their relatives, parents, and children were missing in Pol Pot Regime.

According to the research findings, most respondents shared similar difficult and poor
family backgrounds because their parents had lost all of their belongings and even some
relatives, wives or husbands, and children in Pol Pot regime. Their families had started to
make a living from scratch. For example, instructors B, D and L had terrible working and
living conditions when they were children. Respondent D said, “In my family, my parents
were construction workers, and | came to study in Phnom Penh because | want to get rid of
the poor living by working as a construction worker.” Respondent L said, “I was an orphan
after Pol Pot Regime, and my life was terrible without any parents to look after. | promised
that | had to overcome all those vulnerable things and make my life better in the future.”
Instructor 1 said, “I’ve been motivated to work terribly hard and keep growing because of my
poor family background and a lot of difficulties I had met in the past.”

Those respondents felt that those hardships, sufferings and terrible experiences they
had met have absolutely inspired them to change the way they had acted at school and work
places. They decided to work harder, more highly committed to both, their job and career
development so that they could escape from such poor and terrible living conditions. When
they lost some motivation, their memories of those suffering, poor living conditions made
them move forward. They did not give up. In other words, those suffering and poor living
experiences have become trigger states that remind them all the time and intrinsically
motivate them to grow and work professionally. Otherwise, not only them but also their
children would repeat those terrible living conditions and situations.

However, some other people have gone through quite similar difficult, suffering
experiences, but they did not use those to encourage and inspire them to change their lives for

the better. They just ignored those and have not done much or used their great potential to
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grow and make their lives change. As a result, they have not made much progress with their
education, career or economy.

Avoiding blame and being looked down on. Several respondents expressed
the same feelings that they did not want to be blamed or looked down on by their bosses,
supervisors or colleagues regarding their work performance and duties. They seemed very
responsible for their own learning and their jobs. Those respondents liked to be more
autonomous and did not like to be monitored and supervised closely. Therefore, they said
that they had to be more responsible, highly committed and hard-working to avoid any form
of punishment and blame. They did not want to lose face in front of others at the work place.
Respondent B shared his school director’s curse in public at his school due to his poor class
performance. The school director told other students at a student’s assembly not to copy his
bad example. His school director had compared him with the diamond excrement which was
even worse than the chicken waste because the diamond excrement could make a person
blind if it went into his eyes. He was so upset and remembered that curse all the time.
Nevertheless, that curse triggered him to change, and he realized that he had changed a lot
since then.

Respondent F said, “I don’t want someone to look down on me although | pursued my
PhD studies inside Cambodia. | had to prove that I could also do what others who study
overseas could do.” Another example was respondent H who was also upset with his senior
mentor’s insulting advice when that senior mentor overheard him complaining in the
bathroom one day about his low wage as a nurse compared to a doctor’s high wage. His
mentor responded, “If you want the same wage as the doctor, you must get a doctor’s degree
like them.” He said that he was not happy with the advice, but it was powerful to him to
change. He reconsidered that mentor’s words again and again and determined to work very

hard toward achieving the medical doctor’s degree later on.
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Those respondents shared the same feelings of embarrassment and shame if they were
blamed for their ineffective teaching performance and their lack of job responsibilities. They
said they mentally hurt and very upset if they were blamed publically or non-publically for
any bad teaching performance or irresponsibility for their job. These memories have
permanently internalized into their brains. When they got tired and lost some motivation,
those memories came up as their trigger states that motivate them to continue their
commitment to achieving their short-term and long-term goals.

On the other hand, everyone is different everywhere. In all working situations, there
are some people who never care about their work, their companies or organizations. A lot of
workers try to take some advantages from poor management and leadership of their
organizations or bosses. As a matter of fact, in the Cambodian context where many
organizations have poor management and leadership, poor monitoring and evaluation
systems, many workers including teachers in the field of education have not worked hard
enough, have not practiced their professional conduct well, and do not keep developing
themselves and their own career further. In other words, they try not to work hard, are not
enthusiastic, and try to play safe. They do not care much of whether the organizations they
work for grow better or get worse. They do not have a kind of ownership at their work place.
They are not dedicated to their jobs at all. These people usually have very poor attitude
toward themselves and their work. Consequently, they would not develop much and grow
further with their education, career or economy.

Having a passion for teaching. Most of the instructors I interviewed said that
they loved teaching very much. A few of them said that they had tried to do other jobs or
businesses, but they could not succeed, and they did not like them. For instance, respondent

A said:
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In fact, my main purpose is | love teaching so much. I tried to do other job once with

one local NGO at Battambang province. But during my work with that NGO, I did

not like my job at all. 1did not like to travel much to the community and | had to

write reports on my field visits when | got back to the office. Furthermore, I did not
like the nature of the work, as | was sometimes asked to manipulate data in my reports
in order to get more funds. | prefer teaching to other jobs not for money, and
especially | want to improve my teaching competency.

Instructor B expressed his similar interests in teaching. He said:

I’ve come to work in this university even | was sick. I’ve worked from the morning

till 8:30 P.M. from Monday to Sunday. I’ve never thought of over-time pay for my

over-time work at all. Maybe that could be the reason that the president promoted me
and let me manage one institute.

Other respondents | interviewed expressed similar interests and feelings of great joy
and good fun in their teaching career and never wanted to give it up. Respondent D said that
he had a passion for teaching from his young age. When he was young, he liked teaching
other neighboring children and friends. He was so proud when he stood up in front of other
children and explained things to them. Respondents I, J and N expressed similar feelings
about their favor in teaching rather than other jobs. They said that they loved teaching so
much and never felt that they would want to give it up. Those respondents said that they had
tried other jobs, but they did not like them at all, and they decided to quit them and stayed
with teaching till now instead. They loved teaching and passing new knowledge, experience
and skills to their students. Apart from teaching, they also liked upgrading themselves
further. Respondent N also said that he was so excited to teach the students and other people,
make some jokes with them, tell some funny stories to make them release their stress, pain

and sufferings so that they could feel happier and enjoyed their lives better.
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Based on what those respondents said about their interests and passion for teaching, it
appears that they love teaching, sharing knowledge, skills and attitude with people from the
bottom of their hearts. The longer period those respondents have stayed in the teaching
career could also prove their strong interests and loving kindness for helping other people
rather than to teach to make a living. It is obvious that when anyone loves doing something
from their inner drive, they will devote their time, energy, effort and resource to it (Adair,
2006, Killen, 2003; Knowles & Associates, 1984). According to Killen (2003), students who
were motivated would learn more than the ones who were not motivated. This could also be
applied for teachers. The ones who are highly motivated and spiritually love to teach will
make their students learn best, too. Adair (2006) also has similar views regarding motivation.
Borrowing one of the Japanese proverbs, he says, “No man will find the best way to do a
thing unless he loves to do that thing” (p. 94). He also shares the Bedouin proverb which
says, “What comes from your heart is greater than what comes from your hand alone” (Adair,
2006, p. 111). Their passion for teaching has become a trigger state which intrinsically
motivates them to grow and teach professionally.

In contrast, in the Cambodian context where not many job vacancies are available,
many people could not choose the jobs they love the most to do. For instance, not many
people want to work as teachers like in the period of 1960s when teachers’ salaries were so
high compared to other jobs offered by the Cambodian Government (as cited in Chea, 2016,
July 6). A lot of public school teachers now have chosen a teaching career because they had
no other better choice. Teacher exams for the last three decades have come last. In other
words, the candidates who came to join the teacher training because they had failed several
other jobs they applied for earlier. This is because a teaching career is not such an attractive
one anymore in Cambodia. Whilst in the 1960s, a teaching career was one among other most

attractive careers, and the teacher exams came the earliest among other jobs. In the current
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situation, if someone loves teaching and has a passion for teaching, he works the hardest to
improve his education and his career. But for those who choose a teaching job as a stepping
stone may not work as hard as the ones who love it. As a result, these teachers become the
victims of the teaching position from which they cannot make enough living, while they
cannot work in other fields they love either. They find teaching just as a routine job but not
as a career from which they can grow and develop a great deal.

In general, the respondents appeared to be highly self-motivated because of some
life situations including good role models they have in mind, parents’ influence, Buddhist
influence, various difficult experiences and poverty they had faced from their childhood,
being looked down on by their colleagues or bosses, and a passion for teaching which has
stayed permanently with them as what | call the trigger states, as opposed to trigger events
founded by Mezirow (2009) and Goldsmith and Reiter (2015). According to Mezirow (2009)
and Goldsmith and Reiter (2015), a trigger is an event or stimulus that influences or
transforms a person’s attitude and behavior. However, the person might stop their learning
when that trigger disappears from their memory. The trigger event may encourage a person
to do a certain thing or to change for a short period of time. It may disappear later on, and
when it disappears, the person may not be highly motivated to do the thing they wanted to do
earlier.

On the other hand, my study defined a trigger state as a permanently internalized
spirit that exists in a person’s mind all the time and intrinsically motivates them to
continuously transform their attitude and behaviors. According to Goldsmith and Reiter
(2015), negative, discouraging, and counterproductive triggers will reshape negative,
discouraging and counterproductive attitudes and actions. Unlike my research findings, some
people who had negative life situations could develop and transform to positive trigger states

which positively motivate them to have positive thoughts and actions. For example,
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respondent B described his childhood hardship and poverty which has been rooted in his
mind all the time, and those negative real life situations could be developed to positive trigger
states which could transform their positive attitudes and actions.

Regarding trigger states, respondent H also mentioned his mother’s good and
encouraging advice and his elder’s blame with a bad word. They had unforgettable important
experiences, events, or messages in their life. These become trigger states which keep
encouraging and inspiring them to try hard to get rid of such poverty, hardship or bad
experiences and to achieve their ultimate professional goals they have set up from the initial
time when the events took place. These trigger states are strong spirits that permanently stay
with those respondents all the time. When their motivation tended to decrease, they still
continued to be encouraged and motivated further when they recalled their past experience,
difficult life, events, messages or advice, and so forth.

Based on the above discussion, role models, parents’ teaching and advice, Buddhist
teaching and influence, poverty, suffering and bad experiences the respondents have faced,
intention to avoid blame from superiors and to avoid being looked down on by colleagues
and neighbors, and a passion for teaching have become trigger states which intrinsically
motivate those respondents to grow and teach professionally. Each respondent could be
highly intrinsically motivated by one trigger state or multiple trigger states. Those trigger
states could appear one after another, and could be old and new ones. The study has not
looked at whether one trigger state is more powerful than the multiple trigger states or vice
versa. Another new study on this may be suggested. Here is a summary of how trigger states

and intrinsic motivation are developed:

-Role models \
-Parents’ influence
-Buddhist influence




-Bitter experiences Trigger states ——> intrinsic motivation
-Avoiding blame and being looked down on
-A passion for teaching

Figure 4: Development of Trigger States and Intrinsic Motivation
Intrinsic Motivation

According to the findings, all the respondents were eager and inspired to teach and be
involved in education because of their intrinsic motivation, which was developed by trigger
states, rather than outside factors or extrinsic motivators such as salary, positions and other
fringe benefits. That was aligned with Knowles and his associates (1984) who raised two
assumptions among six assumptions which are much connected with adult learners’ self-
motivation. Those two assumptions include, first, the internal or intrinsic motivation is more
powerful than the external or extrinsic motivation; and second, adults need to be well-aware
of why they need to learn something (as cited in Merriam et al., 2007). The way that intrinsic
motivation is more powerful and inspirational than extrinsic motivation is well-supported by
various scholars including Deci and Ryan, Pintrich and Schunk, and Reeve who said in this
quote, “In both learning and work-based studies, intrinsic motivation predicts greater effort,
engagement, enjoyment, and achievement than extrinsic motivation” (as cited in Hardré,
2012, p. 142).

Other scholars also support an individual’s intrinsic motivation which plays the most
important role in leadership. They emphasized that the most important rule of an individual’s
motivation is to inspire him or herself first before they can inspire others (Adair, 2006;
Cartey, 2000; Hill & Stone, 1987). Adair (2006) also inserts one of the Japanese proverbs
which says, “No man will find the best way to do a thing unless he loves to do that thing” (p.
94). He also acknowledges the Bedouin proverb which states, “What comes from your heart

is greater than what comes from your hand alone” (Adair, 2006, p. 111). However, Hardré’s
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(2012) conclusion seemed to hesitate to put more emphasis on any kind of motivation among
both, intrinsic and extrinsic. Hardré claims that either intrinsic or extrinsic motivation has an
enormous impact on teacher professional development.

In the Cambodian context and other similar contexts, intrinsic motivation is more
relevant and applicable to workers including university instructors who wish to grow
professionally, whereas external or extrinsic motivation is not reliable and sufficient enough
to make them grow well. For example, the teachers’ salaries are still low against the
continuous inflation of goods. Regular follow-up training and teacher professional
development activities are not in place both institutionally and nationally. Teaching staff
retention and motivation policy has not existed at an institutional level. The university
instructors may not be able to grow professionally if they rely too much on those external
motivators. In contrast, only intrinsic motivation will enable them to grow professionally
because it exists internally and it totally depends on themselves, their goals, self-
responsibility, self-discipline, high commitment, patience, persistence and perseverance.

Findings against Maslow’s Hierarchy of Needs

If comparing a level of intrinsic motivation with Maslow’s hierarchy of needs theory
(1970), a trigger state is a kind of permanent fuel that makes a machine work all the time
from the beginning stage where it has occurred. The trigger state of a person is much
contrasted to Maslow’s hierarchy of needs theory in which a person is motivated to move on
to the next level of needs when the first basic needs are met or achieved. It might mean that
the person cannot be motivated to other things at higher levels (level four and five) when he
is not satisfied with his basic needs at level one, two and three (Adair, 2006; Brown, 1994;
Maslow, 1970).

The findings show that most of the respondents have been intrinsically motivated to

reach level four and level five (which focus more on intrinsic motivation) of Maslow’s
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hierarchy of needs before they could meet all the first three bottom basic levels (which focus
more on extrinsic motivation) of Maslow’s hierarchy of needs while they were living in a
critically poor condition. They did not try to make more income to fulfill their basic needs
and to get rid of their poverty first before they continued their higher education. They did not
try to make themselves have better living, more comfortable life and safer security at that
time. Instead, they had to concentrate on their career development and had higher education,
whereas they left their families financially suffer for a while because those respondents
believed that when they could become qualified and professional, they could make more
money from their career, and they could have better house, better food, safer security for
them and their families. For example, after they became qualified, they could make more
money and purchase a car which made them safer and more comfortable when traveling.
They could have better houses for their families. They could also have more friends, better
relationship with colleagues, neighbors and relatives when their economy status improved.
Thus, in the Cambodian context and other similar contexts in practice, those respondents’
intrinsic motivation has worked differently or in the other way round from Maslow’s
hierarchy of needs theory. In other words, based on the research findings, it could be argued
that some people are intrinsically motivated to fulfill the two top levels of needs (esteem
needs and self-actualization) first before meeting the basic levels of needs later (biological

and psychological needs, safety needs and belonging ness and love needs).
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Figure 5: Maslow’s Hierarchy of Needs and Kao’s Research Findings against

Maslow’s Hierarchy of Needs

It is true in the Cambodian context and some other Asian contexts where most people
value someone’s economic and social statuses rather than educational and professional ones.
A wealthy person might be more respected than a well-educated person. For example,
respondent E said that he had spent a lot of time studying inside and outside the country, but
he had nothing. He never thought that his relatives, friends and neighbors respected him
because he was well-educated. Another respondent said, “I have never let other people know
that I have a Ph.D. degree because | don’t think that other people show their respect to me by

seeing my high degree.” Because Cambodian society might value people based on their
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economic and social statuses more than academic and professional ones, most higher
education degree holders might not be respected and well-recognized. As a result, most
Khmer people at present pay more attention to more economic, financial and social gains
rather than education and professional gains. That is many people could care more about
how to get richer, and to have better or higher positions at their work place, especially with
the governmental working sector. Therefore, being better-educated or having higher
education degrees might not generally be encouraged by many families and parents,
especially among the parents who are not well-educated. However, some people may think
that if a person has both, high education degrees and economic and social statuses, they will
be even more respected and loved by others around.

In the field of education, teachers or educators may think differently from people who
work in the business or other sectors. Many teachers may not be as greedy as other people
who work in other fields. It is very difficult to measure what is enough for a person, as the
person’s ambition is unlimited. For some people, they never feel that they have enough of
everything, whilst some others may feel they are fine with what they have. For the ones who
have a trigger state of something in mind, they keep motivating to work and grow even from
the initial level of needs to be fulfilled. Their intrinsic motivation process and professional
development might not follow Maslow’s hierarchy of needs theory.

In short, due to Maslow’s hierarchy of needs theory, a person will be extrinsically
motivated and able to reach level three of the Maslow’s hierarchy of needs pyramid only if
his ultimate goal is to be rich or wealthy because getting wealthy might be unlimited and
anyone could never end of their greed. In other words, there will never be enough for that
type of person. However, for a person whose ultimate goal is to achieve life integrity,
respects, personal growth and self-fulfillments, he or she might be more likely to be

intrinsically motivated with his or her trigger states to do his or her job and to grow further
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and further without an end. The level of their intrinsic motivation permanently could stay
from the early stage of their career with no regard to whether the first three levels of Maslow’
hierarchy of needs might be satisfied, as their intrinsic motivation is fueled by the trigger
states formed by poverty, difficult experiences they had, good role models, parents’
influence, Buddhist influence, and having a passion for teaching.

Being a Master of Oneself

This section discusses several key personal qualities that education professionals have
when they adopted a personal principle of being a master of oneself in order to grow
academically and professionally. Those key personal qualities include the following:

Being self-responsible. Based on the research findings, being self-responsible for
what a person is doing is a key personal quality for the person’s success. In the field of
education, professional educators must be responsible for their education and career
development. All the respondents acknowledged that they had been self-responsible for their
own education development and teaching quality for their learners because they did not see
that education system and each higher education institution give adequate financial and
technical support to follow up the university graduates later on. This is well-aligned with
Winfrey’s philosophy which states, “My philosophy is that only you are responsible for your
life, but doing the best at this moment puts you in the best place for the next moment” (as
cited in Hill and Ritt, 1998, p. 95). Likewise, one Buddhist religious figure also sees
responsibility similarly, “The present is the mother of the future” (Maha Ghosananda, 1992,
p. 32). He explains that if the present is being looked after very well, the future will be done
well. It could be interpreted that if the teachers are responsible for their own job, highly
committed to their work, and continues growing their own career at the present, they will
become qualified and professionals in the future (Hill & Ritt, 1998; Maha Ghosananda,

1992).

160



Furthermore, being self-responsible here also fits with a view of other scholars
including the Buddha who claims that in order to lead others, first of all a person must lead
him or herself (Maxwell, 2013; The Dalai Lama & Muyzemberg, 2009; Wong & Wong,
2009). There is no doubt that the Buddhist teaching refers much to being self-responsible for
our own thinking, decision making, actions and results. The Buddhist teaching may even go
beyond that. It may also refer to how to discipline ourselves, how to control our own
feelings, anger and sadness.

This is quite obvious that in the developed world whose education systems are good,
financial support, human resources, equipment and materials are sufficient, and teacher’s
salary is satisfactory, and technology is advanced, teachers at all levels are more likely to
become professionals. Those external means or factors help make them grow further. In
contrast, in the Cambodian context where all of those mentioned above are not in place, it is
very difficult to make teachers at all school levels in Cambodia become professionals unless
they are highly self-responsible for their own education and career development as well as

working effectiveness. A few respondents used the Khmer term, “anrimandigenn” which is

translated into English as “being a master or boss of oneself”. My personal experience of
teaching, teacher training and career development for over thirty years also supports the self-
responsibility of an individual or what those respondents’ key term of “being a master of
oneself” in the Cambodian context.

Being a master of oneself is a personal principle that enables us to be our own boss of
all things we do; it enables us to control our own thinking, decision making, physical actions,
verbal speeches (Bhikkhu, 2010), success and even failure, as everything starts or comes
from ourselves rather than from others or other outsiders that are beyond our own boundary
of control, thoughts and responsibility. Success will not be determined by others, or other

outside factors apart from ourselves. We are the ones who own everything we thought of,
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acted and achieved what we intended to achieve. In the Cambodian context, it is mostly
relevant for individual instructors to be the masters of themselves because it is not practical to
wait for other people, a school, or other bodies apart from themselves to make a decision on
their behalf and to make them grow professionally while all of those external factors are not
controlled by those individuals themselves. As far as the instructors understand the concept
and values of being a master of oneself, they are more likely to find their way to succeed in
the career as well as in life. This is similar to what Tracy (2003) points out that when a
person accepts responsibility for him or herself and what happens to him or her, he or she will
become more positive, optimistic toward him or herself, effective and happier.

In contrast, in the Cambodian context in practice, not many people including teachers
adopt a positive attitude of being a master of oneself at their workplace. They tend to rely
more on others apart from themselves. They see and copy other people’s poor working

habits, poor working performance, and their carelessness, as a Khmer proverb “sasgamsus” (in

English it means that when moving along the river, we must move along its bends) and a
European proverb “Do like people in Rome do” still greatly influences them. They do not
want to be different from others. They try to play safe. And they tend to put more
responsibility on others rather than on themselves. This is considered as a kind of poor
attitude which does not make them work more effectively and become professionals in the
future.

Self-discipline. Due to the research findings, all the respondents acknowledged that
self-discipline was a personal quality that partly determined teaching professionalism of any
individual who wished to become a professional. They realized that self-discipline helped
them achieve their goals and what they had planned to do. Self-discipline helped them save
time. Self-discipline could ensure effectiveness of both self-directed learning and working

performance. Without good self-discipline, people are not serious about what they are doing.
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The instructors who are self-disciplined are more responsible for their jobs and students’
learning. One respondent considered self-discipline as number one among other important
personal quality traits that could sustain long-term professional development and success.

Self-discipline is also strongly supported by some literature. Cartey (2000) claims
that self-discipline plays an important role in both personal daily life and a career. Being a
teacher is an autonomous job which requires a person to be more self-disciplined because he
or she may not be directly and closely supervised by the supervisor. The teacher is also a
leader who should always act as a role model for students and others in the community
(Fullan, 2000; Kouzes & Posner, 2007; Maxwell, 2003; The Dalai Lama & Muyzenberg,
2009). Many scholars including the Buddha point out that in order to lead others, first of all a
person must lead him or herself (Maxwell, 2013; The Dalai Lama & Muyzemberg, 2009;
Wong & Wong, 2009). Leading themselves here could partly mean that the person should be
self-disciplined, as no one is watching him all the time at the workplace.

According to the research findings, all of those respondents have been self-disciplined
with their own professional development and teaching. In the Cambodian context, where a
monitoring and evaluation system has not been practically in place, some teachers could take
that advantage not to be self-disciplined because they have not been supervised effectively.
As a result, they could not grow further and could not become professionals. However, the
individual instructors who wish to improve their teaching professionalism have to be on their
own more, and be more self-disciplined so that they could use some self-directed learning
methods to improve and develop their teaching profession. In other words, using self-
directed learning methods definitely require the individual instructors to be more self-
disciplined, as one scholar points out that the real key to anyone’s success is their self-
discipline (Maxwell, 2013). Similarly, Cartey (2000) also views discipline as, “the bridge

between hope and reality, between thought and achievement, between wishing for success
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and becoming truly successful” (p. 191). He noticed that many people were very good at
talking and had goals, but due to their poor self-discipline, they rarely had things done or
achieved what they intended to achieve (Cartey, 2000).

In the Cambodian context and other similar contexts, instructors who wish to grow
professionally should be more self-disciplined with their own work performance and
professional development, as they rely much on their self-directed learning. For the ones
who can be on their own and be the masters of themselves, they have to be very self-
disciplined in order to succeed in what they have been doing in order to achieve their goals.

Diligence and high commitment. A diligent person is someone who works hard
in a careful and conscientious way (Collins Cobuild English Dictionary, 1995). Commitment
is defined as a promise or firm decision to do something (Cambridge Advanced Learner’s
Dictionary, 3" edition). It is considered as one of important personal qualities of a
professional in any career. All the respondents seriously valued hard work and commitment
as personal qualities that determine success in a career and in life. Two physical indicators
that show whether those respondents have been committed to their career were: first of all,
they have only a teaching career; and secondly, they have already stayed in their teaching
position for at least 10 years.

All the respondents expressed their great satisfaction from their hard-work and
commitment to their job and professional development. Some respondents said that they had
been working so hard and highly committed to their job despite low salaries because they had
been enjoying their teaching. Respondent F said that he had been working very hard and
more highly committed to his part-time teaching of graduate program courses. He found his
teaching those graduate program courses challenging because he was a PhD graduate from a
local university, whereas some of his students were non-Khmer native nationals. In order to

avoid any criticism about his local qualification and to prove that he was qualified enough, he
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had to prepare very well before class, read a lot, regularly check and give feedback on their
assignments. Regarding life-long learning, respondent M was seriously committed to his
professional development. He felt that he was never tired of learning and upgrading his
knowledge. Respondent N felt similar about commitment. He said he would try his best to
find different ways to get things done rather than to give them up, as he strongly believed in
his inspiration, hard-work and high commitment, self-responsibility and self-discipline.
Respondent O also said that nothing was too difficult for him to do as far as he was
determined and highly committed to it.

In the Cambodian context and other similar contexts where workers or teachers’
salaries are low, workers’ motivation is more likely low, monitoring and evaluation system is
weak, promotion mechanism does not exist, the workers or teachers would not work hard and
commit to their jobs. In the organization or institution where its workers are not hard-
working and committed to their jobs, it would not grow at all because those people would
definitely become demotivated and less productive. Those workers or teachers would also
harm themselves if they kept working in that organization or institution, as they lost an
opportunity to learn and grow further while working in the same place.

On the other hand, only for the instructors who have certain visions, clear future
career goals, good understanding of more benefits and gains from their own hard-work and
commitment, and have a positive attitude of being self-responsible and being the masters of
themselves, would be hard-working and highly committed to their jobs. One of Professor
Tate’s research findings of an excellent teacher strongly supports this stance. That finding
was “An excellent teacher is committed and dedicated” (as cited in Ryan & Bohlin, 1999, p.
156). He explains that, “Committed teachers show interest in their students, their school,
their teaching, and their field” (as cited in Ryan & Bohlin, 1999, p. 156). Committed

teachers must demonstrate their regular professional responsibilities which include being
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well-prepared before class, starting classes on time, correcting assignments regularly and
promptly, giving support to coworkers, being approachable and available to students who
need some either academic or personal help and advice (Ryan & Bohlin, 1999). In short, the
university instructors who have a positive attitude or personal principle of being the masters
of themselves would definitely work hard and commit to their own jobs and professional
development.

Due to the fact that professional development is more likely an investment, great
effort, strong commitment and much time should be wisely invested. Wong and Wong
(2009) also support this view by saying that to become a professional it requires hard work
and great effort. Any individual cannot become a professional within a day or two, as
education needs to be earned and invested just like earning and investing money in other
business to be rich. If people do not take a step-by-step approach to learn new things about
education, they are unlikely to reach their ultimate career goals.

Kol's 3 P’s (Patience, Persistence and Perseverance). Being patient,
persistent and persevering are three other important personal qualities of a professional in any
career. They also partly help determine any individual’s success in their career and in life.
Dr. Kol Pheng, the President of Panfiasastra University of Cambodia, also acknowledged that
the three personal qualities which include patience, persistence and perseverance play a
crucial role in any person’s success in life and the career (P. Kol, personal communication,
August 10, 2018). They are aligned with Tracy (2003) who points out that anyone’s
willingness and ability to persist are the quality that will eventually ensure his success. Hill
(2004) also agrees with persistence which is a key for anyone’s success, as he thinks that
when a man lacks persistence, he may not succeed. According to the research findings, most
respondents recognized persistence and perseverance as two qualities among other qualities

that enabled them to grow professionally in their teaching career. They felt that if they did

166



not persevere from the beginning of their teaching career, they could not become qualified
later on.

Several scholars share common advice that a person should keep moving, getting up,
and persisting until reaching the goals which have already been set no matter how many
mistakes, setbacks or obstacles he or she has experienced (Hill & Stone, 1987; Maxwell,
2013; Siebold, 2010; Tracy, 2003;). Respondent A always found new things and new tasks
challenging, and they needed greater effort and perseverance to succeed. She felt that to get a
difficult job done was quite motivating and rewarding, as she could learn to build a good
habit of mind in getting such challenging job done and could learn something new.

Hill (2004) also raises an example of Thomas Edison’s dream of an electrical lamp
that was put into action. Before Edison could succeed in his lamp project, he had failed
thousand times but had not given up. Hill (2004) concludes, “Practical dreamers do not
quit!” (p. 37). According to the research findings, respondent E gave his example of his
persistence of trying to get a PhD scholarship. He said that he had not given up his
application for his PhD scholarship although he had failed a few times. He kept trying again
and again, and he finally received his PhD scholarship to study overseas.

Moreover, according to Tracy (2003), it is more likely that a person is successful
when he or she is highly motivated, highly committed to his or her work and works
persistently and enjoyably. He encourages people to persist with a thing they have
determined to achieve rather than to give it up. Respondent H described his informal
schooling history which sounds quite impossible for many people to succeed. He said that he
had worked terribly hard, had been persistent with his school work. He started working as a
nurse at the time when he even had not finished his high school education. He was
persevering to complete his high school education through informal education and continued

to study a medical doctor program after he had passed the medical selection exam. He said
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that although it had been very difficult for him to go through, he had enjoyed his hard work
and never felt that he should have given it up because he had his own career goal to be
achieved.

As a matter of fact, it is quite obvious that when any project is being run, people
experience many problems and challenges. Only their willingness, determination and ability
to persist and persevere will eventually guarantee their achievement of their goals (Tracy,
2003). He raises Aristotle’s remark on some key values such as integrity, honesty, courage,
generosity, persistence, and sincerity that could lead to one’s happiness and personal
fulfillment (Tracy, 2003). Dr. Kol Pheng, the President of Pafinasastra University of
Cambodia, suggested 3 P’s which stand for patience, persistence and perseverance as the
three personal qualities which determined a person’s success in the career and in life. He
emphasized that no one was successful in his or her job or business without practicing those
three personal qualities (P. Kol, personal communication, August 10, 2018). That is well-
supported by respondent K who said that he had always encouraged himself to move forward
even though continuing his higher education and working simultaneously had been struggling
and challenging for him. He said that he had been working terribly hard both academically
and professionally to improve his family living condition.

In short, according to the Khmer saying “Persistence leads success”, no success is
easily achieved. Great effort, energy, hard work, commitment, self-responsibility, patience,
persistence and perseverance must be taken into account when university instructors want to
succeed in their teaching career and in life. In the Cambodian context and other similar
contexts where teacher professional development supporting system and monitoring and
evaluation system are still weak, all teaching and learning resources are limited, and teachers’
salaries are inadequate, many instructors have failed and have not been able to grow

professionally. They have relied much on those poor systems and poor working conditions
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which never help them to be stronger or more professional. Some instructors feel that they
should do their work based on the salaries they receive. They cannot work so hard unless
they receive sufficient salaries.

Teacher’s low pay is the main negative factor that inhibits best students to choose a
teaching position as their career in Cambodia (Tandon & Fukao, 2015). Some of them may
think that they will work much harder if their salaries are raised. In order to supplement their
low pays from their organizations or government, they have to do other different jobs to make
extra incomes. When they do other jobs while working as a teacher, they do not have enough
time to prepare lessons, to correct students’ papers, to read books and to do research.
Moreover, they are unable to teach effectively. As a result, they will not be able to develop
themselves to become professionals.

Nevertheless, if the instructors wish to become education professionals, they have to
be the masters of themselves. When they have such positive attitude of being the masters of
themselves, they have to adopt these personal qualities which include being self-responsible
for what they are doing and learning, being self-disciplined, being hard-working and highly
committed to what they are doing and learning, and being patient, persistent and persevering
in their attempt to achieve what they tend to achieve. It is unlikely that waiting for things to
be offered, encouraged and pushed by external factors will make them grow further, as all of
those external ones cannot be relied on, cannot be trusted, and they are beyond their own
control and responsibility.

Self-Directed Learning Methods

This section discusses the most common self-directed learning methods which the
education professionals in Cambodia have used to grow academically and professionally.
Those self-directed learning methods include self-reflection, critical thinking, seeking

feedback, step-by-step goal setting, reading professional literature, seeking training, lesson
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planning, and classroom action research. Mezirow’s (2009) ten original stages of
transformative learning process are mainly used to support the findings.

Self-reflection. According to the research findings, most of the respondents
realized that being able to analyze and understand themselves, know their good and poor
personalities, identify their own strong and weak points, reflect on their own good and bad
living experience, working experiences as well as working performance is a kind of
conscious learning and development both scholarly and professionally. Most of those
respondents said that when they knew themselves very well, their strengths and weaknesses
of the things they had done, they felt that it was the beginning of their own journey toward
success in what they were doing. Some respondents said that they had transformed their
personalities from self-reflection and self-analysis. Some of them could improve their
negative characters from being narrow-minded to being more open-minded, from being
unkind to being more generous, from being bad-tempered to being better-tempered, from
being irresponsible to being more responsible, and from being undisciplined to being more
self-disciplined. For example, respondent O often reflected and analyzed himself critically to
see where he was, what he lacked, what strengths and weaknesses he had regarding his
career, leadership and life. From his self-analysis and self-reflection, he could know where
he could start and what he could do to develop himself and his own career further. The above
findings were supported by three steps of transformative learning founded by Mezirow
(2009). Those Mezirow’s three steps include step 2—self-examination which is the same as
what | called self-analysis, step 3—a critical assessment of assumptions, and step 4—
recognition of connection between one’s discontent and the process of transformation.

Self-reflection is a kind of transformative learning for adults who wish to grow
academically and professionally. All the respondents agreed that self-reflection was a

significant and effective method of self-development and career development in any career,
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especially in the situations where technical support, financial budget and resources are
limited and insufficient. Most respondents knew very well what they had done very well,
what needed to be improved, what their students and staff enjoyed the most, what they did
not like at all, and what they should do next to improve their work and teaching performance.
Similarly, Ur (2012) strongly agreed with teacher’s own reflection on their daily teaching as
the first and most significant basis for professional development. Many researchers and
scholars acknowledged that reflective teaching or practice was a very significant part of
ongoing professional development, as teachers could learn a lot from their own teaching by
reflecting and examining their teaching experiences against their teaching philosophies and
other teaching theories so that they can plan and teach more effectively in the future (Bailey
et al., 2001; Murray, 2010; Richards and Farrell, 2005; Zeichner & Liston, 2014).

Some of the respondents said that they had conducted their self-reflection while
delivering their lessons which is well-aligned with Schon’s theory of ‘reflection-in-action’
which we are supposed to observe what we are doing during the time when we are doing it
(as cited in Merriam et al., 2007). Schon (1983) acknowledges that someone who reflects-in-
action is a researcher during the time when practice or implementation is taking place. He
explains reflection-in-action as “When someone reflects-in-action, he becomes a researcher
in the practice context” (p. 68). Some respondents said that they had done their self-
reflection immediately after each lesson was over and had written down some notes for future
improvement. This kind of reflection fit well with Schon’s theory of ‘reflection-on-action’
which is defined as a kind of reflection that “involves thinking through a situation after it has
happened” (as cited in Merriam et al., 2007, p. 174). Merriam et al. (2007) explain that in
reflection-on-action, people consciously recall their experiences they have gone through,
reassess those experiences, decide, plan, and do things in a different way in the future.

Several steps of Mezirow’s (2009) transformative learning process which include: step 1—a
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trigger or disorientating dilemma; step 2—self-examination, step 5—exploration of options
for a new action; step 6—planning a course of action; and step 7—acquiring knowledge and
skills for implementing the new action work most appropriately with Schon’s theory of
reflection-on-action. Similarly, Finlay (2008) also explains reflection-on-action as
“Professionals are understood consciously to review, describe, analyze and evaluate their past
practice with a view to gaining insight to improve future practice” (p. 3). Wallace (1998)
also proposed a model for reflection on professional practice for further professional
development. Due to the fact that professional development is a life-long learning process, in
Wallace’s reflective model, self-reflection is continually done in a cycle manner (Wallace,
1998).

Self-reflection has existed in Buddhist teaching for thousands of years for an
individual’s improvement and development. According to Bhikkhu (2010), the Buddhist
teaching suggested that a person should reflect on his own physical action, verbal speech, and
mental thought before, during and after the implementation of something to see what he
mentally thought, what he verbally said, and what he physically did or acted that would make
himself as well as others benefit or harm, and happy or suffer. Schon’s theory of ‘reflection-
in-action and reflection-on-action” and reflection-for-action (Olteanu, 2017), which was
further developed from Schon’s work, and the Buddhist teaching of self-reflection are
similar, as they are a kind of transformative learning (Mezirow, 1991, 2009), and they work
best in personal and professional development.

In an education context, the reflection on physical action enables instructors to change
and improve their own actions and behaviors to ensure that they act and behave
professionally as role models for the learners to copy from. For the reflection on verbal
speech, it enables instructors to use their speech more appropriately, politely, kindly and in a

friendly manner so that the learners will take the instructors’ good examples of how to use

172



their speech more meaningfully, communicatively and nicely because the instructors’ speech
greatly influence the learners’ speech in the future. For instance, respondent A said that one
day she was so angry with a few students who had not completed their homework. She told
them off and shouted at them badly. Then, she realized that it did not sound nice, as it did not
only insult those few students but also the rest of the class. Later on she learned to control
herself and tried to be more patient.

The reflection on mental thoughts enables the instructors to change their own poor
attitude toward their teaching career, career development and their students. Due to the fact
that instructors are leaders of the learners, the instructors’ attitude may greatly affect their
teaching and the learners’ learning because the instructors’ attitude determines their own
actions, behaviors and speech. In other words, when they have a negative attitude toward
their job and students, they will act or speak badly about their jobs and to their students.
However, when they have a positive attitude toward their job and students, they will speak
and act nicely about their job, politely and kindly to the students.

In the Cambodian context, as far as self-reflection and self-examination are
concerned, many Khmer people including some leaders do not often criticize, analyze or
reflect on themselves, their weaknesses and their mistakes. It appears that most of the time
leaders and normal people like showing off their strengths, achievement and wealth. They
rarely or never tell their weak points or negative things to others. However, they like
criticizing others, society, or their own bosses and government about their weaknesses or
negative things. In the field of education, it is more likely the same. Many teachers and
university instructors do not look at themselves, do not criticize, analyze or examine, and
reflect on their own teaching, jobs or personalities. Many people including school teachers
and university instructors have wasted a lot of time talking about or criticize others or their

own institutions, playing Facebook or other social media, listening to music, watching
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movies and doing other unimportant things. They have not used their free time to do self-
reflection on themselves, their jobs and their own learning so that they can improve their own
personalities, careers, education and their lives. They have lost a lot of opportunities to grow
and develop themselves and their careers. As a result, their lives have not transformed much
and their economy has not improved much either.

Based on Mezirow’s (1991, 2009) transformational learning theory, learning is a long
process in which we reflect on ourselves and our own teaching situation, we critically think
about our problems, try to solve those problems, make better adjustment, plan a new action
and carry it out for better future improvement. It requires adult learners to be the masters of
themselves in order to succeed in their transformative learning.

Critical thinking. Critical thinking is part of self-reflection because when
instructors reflect on their teaching, they have to think of answers to some questions related
to how the lesson went, why the lesson went in that way, and what they should do next to
improve their teaching in the future. Most of the respondents felt that critical thinking was a
means to solve problems and issues they had faced. Different respondents have used
different thinking strategies to solve problems. For example, respondent A had never left
teaching problems unsolved. She had to do different things such as read, search and think of
better strategies to solve her teaching difficulties and problems. Respondent I was so critical
about some teaching theories and thought of how he could apply them in his real teaching
situation. Respondent K found out that raising some questions about certain problems in his
mind was an effective way to solve most of the problems he had met. Those questions would
guide him to deeply and critically think of some solutions to such problems. Moreover,
respondent O had to follow several steps when he wanted to solve some problems. Those
include: collecting all relevant, sufficient information from different sources, analyzing and

synthesizing all the information collected, and making a decision. These procedures were
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aligned with the Buddhist concepts of “The right view and the right conduct” (The Dalai
Lama and Muyzenberg, 2009, p. 13).

According to Siebold (2010), who conducted his study on over one thousand world
rich people during a period of 26 years, the secret of getting rich was not the amount of
money that those world wealthy people had as their capitals, but their good thinking that
made them rich because their thinking generated their money. In order to become a
professional, it depends much on an individual’s internal desire, willingness, real intrinsic
motivation, commitment and attitude rather than external forces (Siebold, 2010; Tracy, 2003;
Wong & Wong, 2009). Wong and Wong (2009) put a great emphasis on attitude, nothing
else, that makes a person either financially or professionally successful. Tracy (2003)
suggests that every individual should constantly develop a habitual way of thinking so that he
can “become a completely positive and constructive person” (p. 179) in everything he does.
Critical thinking is also strongly supported by a few steps of transformative learning process
by Mezirow (2009). Those steps include step 2—self-examination, step 3—a critical
assessment of assumptions, and step 6—planning a course of action, as when the adult
learners follow those three steps, they have to think critically and productively. Those steps
cannot be implemented without application of critical thinking.

In short, critical thinking encounters all three stages of reflection period, before
action, during action, and after action within all the three forms: verbal speech, physical
action, and mental thought (Bhikkhu, 2010). Reflection before action and after action
involves lesson planning because during the lesson planning period, the instructors have to
think critically and constructively of what, how and why things happened in the previous
lesson and what, how and why things will happen in the next lesson.

In the Cambodian context, many people including teachers do not think critically

about what they are doing. This is due to the fact that many people have not had good
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education because of poverty, and missing some schooling opportunities due to long-time
civil wars. In their own business or at their workplace, they are not creative enough because
of a lack of critical thinking skills. They like doing the same things, running the same
business from one another. At their workplace, people very often do what is told to do. They
tend to follow their bosses’ instructions or guidance rigidly to avoid some mistakes from
which creativity is not encouraged. Thus, they lose a lot of opportunities to think about
things more critically and creatively. In other words, they have not used their great potential
they have for their work and their living. For example, in the field of education, many
teachers do not reflect or think much of what they could do better to improve their own
teaching and learning quality for their students. They tend to do things as their routines. As a
result, they cannot make much progress with their teaching and cannot become education
professionals.

Seeking feedback. Some instructors are serious about obtaining feedback from
students while Cambodian instructors generally neglect such feedback, especially from
student evaluation of teaching. For example, respondent Q said that he learned a lot from
students’ feedback on his teaching. Some instructors also learned a lot from discussing
teaching methodologies with their colleagues at the teacher’s meeting room or other places.
Seeking feedback goes in line with Mezirow’s (2009) step 5—exploration of options for new

roles, relationships and action, which can be easily applied.

Step-by-step goal setting. According to the research findings, most respondents
had their vision and a long-term career goal of becoming a university instructor. Some
scholars acknowledged that to have a clear vision in mind is crucial for someone to realize
their dreams, achieve goals, produce satisfactory results and have a happy life (Brown &
Associates LLC, 2015; Cartey, 2000; Kao, 2014; Flythe, n.d.; Mezirow et al., 2009; Tracy,

2003). Regarding goal setting, in Mezirow’s (2009) 10 steps of transformative learning
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process, step 6—planning a course of action—also requires learners to plan what to do in
order to learn new things. Hill and Ritt (1998) also point out that, “Setting goals is one way
to keep your mind on the things you want, and off the things you don’t want” (p. 108). They
have worked terribly hard to achieve their long-term goals although it had taken some of
them a long period of time. However, a few respondents had not set up their long-term career
goals to be achieved. What they did was setting up a short-term goal of their academy and
career to be achieved. When one short-term goal was achieved, another goal was set up to be
achieved. They continued doing things the same way until they achieved their ultimate
career goal in the end. For instance, respondent H had been trained as a nurse when he had
not had a Junior High School Certificate yet, and he continued his informal education later on
until he finished his medical degree many years later. It had taken him a long time to reach
his ultimate career goal as a medical doctor. Two other respondents started their teaching at a
primary school and continued their non-formal education programs till they received their
high school certificates. Then, they continued their part-time higher education so that they
could be recruited as the university instructors later. This is due to the fact that in the
Cambodian context most teachers including university instructors have more important
responsibilities to take.

The participants’ family responsibility was breadwinners. They had to do multiple
jobs and worked many hours a day. However, they took responsibility in upgrading
themselves both academically and professionally. They had to keep developing their
teaching profession, attending higher education while they were being busy with the heavy
workload. Still, they had to safeguard their children’s safety, education and to ensure that
their children were not involved in drug, violence and alcohol when all of these have become
a very big concern for all parents and children within this modernized society. Because of all

these important responsibilities, they could not leave home for many years for higher
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education overseas. To cope with their real situations, they chose to do things step by step
although they learned that it has taken them for so long.

However, when they chose to continue their further education inside the country, they
have a lot of challenges, such as time management for work, taking care of the family, and
their own study. The ones who could overcome those challenges and succeed in their higher
education inside the country had to be highly self-motivated, highly committed, strongly
responsible, very self-disciplined, very hard-working, patient, and persistent while working
either full-time or part-time at the same time.

In the Cambodian context, most workers have not thought of their career goals to be
met. They just let things be. As a result, they could not grow academically and
professionally. Nevertheless, for the ones who wish to become professionals in their career,
setting step-by-step short-term goals works best for them, while they could also keep a good
balance between their academic education and career development, earning income to
support the family, and spending time with and taking care of their families.

Reading professional literature. Reading is a kind of common self-directed
learning method which is always done independently at the readers’ own pace and their own
convenient time. Itis easily controlled by the readers themselves. All the respondents had
used this method most of the time to improve their language and teaching skills. They
enjoyed reading. They appeared to use different soft and hard reading materials, different
reading strategies and skills when they read. Most of the time they read for improving their
knowledge related to the field of education and teaching skills. Most of them read silently,
whilst one respondent preferred reading aloud to himself. Some respondents preferred
reading in the early mornings, some preferred reading at nights, and some others read any
time when they wanted to explore new knowledge or information related to their teaching

career. Respondent F tried to summarize what he had read by drawing a concept map, and
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then he tried to describe or explain what was written in his concept map. Respondent N
usually read about something he wanted to know related to Buddhism. After reading he
normally wrote things down in his notebook, and summarized or paraphrased the texts for his
books he was writing. Respondents G and P enjoyed reading professional literature the most,
and they have built good reading habits. Most respondents often applied and integrated some
theories they had read into their real teaching.

According to the 10 steps of Mezirow’s (2009) transformative learning process, three
steps fall on reading professional literature area. Those three steps include step 5—
exploration of options for new roles, relationships and action; step 7—acquiring knowledge
and skills for implementing one’s plan; and step 9—building competence and self-confidence
in new roles and relationships. When adults read, they can learn some new knowledge and
critically reflect on such new knowledge so that they can obtain it for their future use.
Because reading is a self-directed learning method that people can do independently, it helps
adults who wish to improve their knowledge and skills. When they gain more new
knowledge and skills, they definitely build their competence and self-confidence in
performing their new roles.

Regarding reading as a life-long self-directed learning method, Maxwell (2003) gave
an example of a case of Theodore Roosevelt, the 26™ President of the United States of
America. He had kept learning and growing by himself, and finally became one of the great
presidents of America. Everyone thought that President Roosevelt was highly motivated to
learn and develop himself till the last minute of his life after one book had been found under
his pillow when his body was removed from his bed. The research findings showed similar
results to the European Union’s (2010) survey’s report from which 78 percent of teachers,
who participated in the survey across many countries in Europe reported to have participated

in ‘reading professional literature’ to improve teaching. Ur (2012) and Johnson (2009) also
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suggest that teachers can develop their teaching profession by reading a large number of
professional and pedagogical books, journals and other electronic materials available on-line.

Although reading can be done independently by any individual person, there is lack
of reading culture in the Cambodian society (Siv, 2016). Cambodian people tend to speak
and listen to one another rather than to read and write things. For example, respondent I said
that he felt that he could remember more by hearing not by reading things silently. When he
read books, he preferred reading things aloud so that he could hear and remember them
better. Cambodian people, in general, tend to either listen to the radio or watch the television
rather than reading newspapers. From my observation all the newspaper companies never
make much money from selling their newspapers, whilst the radio or TV companies make
more money in Cambodia. In the Cambodian context, not many teachers and university
instructors read much due to the fact that the teachers are too busy with other extra jobs
beside their teaching career or with too much private part-time teaching to earn more incomes
to supplement their official teaching salaries offered by either the government or private
institutions where they are working for. As a result, they do not have time for reading to
learn new things and to grow further in their teaching career.

However, for the ones who have clear career goals, visions and are intrinsically
motivated to grow professionally could spare their time for their own reading. Most of those
respondents | interviewed were highly committed and dedicated to their teaching career
development, and they said that they had read a lot and could learn a lot too so far. A few
respondents even showed me a lot of books they had read so far. Those books were mostly
about education or related to the field of education. Consequently, they have improved their
teaching profession a great deal.

Seeking training. Based on the research findings, all the respondents have used

different self-directed learning methods. Apart from self-reflection, reading professional
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literature and classroom action research, they have also used other methods such as, attending
conferences, seminars and short teacher training programs with their own interests and using
their own expenses. There are plenty of training and learning opportunities in Cambodia that
instructors can take to develop their teaching career when they wish to improve their teaching
professionalism. Too often, Cambodian instructors only attend training when their names are
assigned or sent by their institutions. Seeking training and other learning opportunities
matches Mezirow’s (2009) step 7—acquiring knowledge and skills for implementing one’s
plan.

Lesson planning. In the field of education, lesson planning is part of a self-
reflection process due to the fact that it is done in a cycle (Wallace, 1998). All
methodologists acknowledge that lesson planning is very important for ensuring effective
teaching and learning although they recognize different formats or styles of lesson plans that
different teachers and classroom practitioners have used (Richards & Farrell, 2011; Ur, 2012;
Wiseman & Hunt, 2014). Effective lesson plans obviously do not only ensure effective
teaching and learning but also help instructors to grow further because during the lesson
planning period, the instructors have to think, read to understand the content of the materials
well, and search for techniques, methods, strategies and relevant materials, and to develop
relevant content of the lesson, create relevant teaching and learning practice activities and
strategies to make their lesson plans interesting, effective and relevant (Scrivener, 2011; Ur,
2012). Mezirow (2009) could lend a few steps of transformative learning process while
planning teaching. Those steps include step 6—planning a course of action, step 7—
acquiring knowledge and skills for implementing one’s plan, step 8—provisional trying of
new roles, and step 9—nbuilding competence and self-confidence in new roles and

relationships.
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While planning a course of action or planning new teaching, the instructors or other
adult learners have read and explored more new knowledge and skills for better and more
effective implementation of their plans. They have to think of more new responsibilities and
roles to play to make their learning and teaching more effective. They can also build new
competence and self-confidence in their new teaching.

Based on the research findings, all the respondents acknowledged that lesson
planning significantly played a crucial role in effective teaching and learning as well as
professional development. They said that teachers have thought thoroughly about what and
how to teach before class, as they could not have time to think of what and how to teach
certain things in class. They could be more confident if they had good lessons in their hands
during teaching. Moreover, they said that teaching with very good lesson plans often made
the students achieve the lesson’s learning objectives or outcomes the teachers had planned.
On the other hand, teaching without good lesson plans very often made both the teachers and
students bored and the learners did not achieve the lessons’ learning outcomes. Respondents
I and K raised three types of benefits from lesson planning. First, being well-prepared in
advance could make them look professional; second, lesson plans made them more confident
in class, as they had thought of everything before the lessons were taught; and finally, lesson
planning made their teaching profession grow further, as when planning the lessons they had
to think about what they knew and what they did not know and needed to read or investigate
further. They could also anticipate some problems that might be raised by the students so
that they could prepare some possible answers beforehand.

Regarding effective planning and teaching, the researcher thinks and calculates in
this simple way. He believes that effective planning makes up 50% of teaching quality, while
other 50% of teaching quality depends much on effective delivery of the above effective plan.

In other words, 100% of the effective teaching is formulated from effective planning (50%)
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plus effective lesson delivery (50%). When the teacher has planned a very good lesson plan
for a certain lesson, it means that the teacher has done his job 50% effectively. And when the
teacher follows that lesson plan entirely, it means that he has done other 50% well. However,
if the teacher does not plan a lesson well, it means that the teacher has not done 50% well of
his teaching job. Then, the teacher will not be able to deliver his teaching for other 50% well
because he had no lesson plan to follow.

Although some scholars, teaching methodologists and classroom practitioners
recognize the value of lesson planning, some others still argue that the old timer classroom
practitioners may not need detailed written lesson plans. For the experienced teachers, they
thought that they could just write some lesson outlines or mental plans (Richards & Farrell,
2011). Many teachers at different education levels in Cambodia have not written detailed
lesson plans well before class (Tandon & Fukao, 2015). Despite the fact that planning
lessons is required by the schools and Ministry of Education, Youth and Sport, many teachers
including university instructors have not planned effectively before class because of a few
important reasons. Firstly, many teachers put the blame for not being able to plan lessons
because of their low salaries, and they have to do other jobs to earn some extra incomes to
support them; they have no time for planning lessons. Secondly, school and national
monitoring and evaluation systems are still weak; this makes those teachers take some
advantage from the poor monitoring and evaluation systems. Thirdly, incentive and retaining
policy at a school level is not in place in many institutions in Cambodia. As a result, teaching
and learning effectiveness and quality cannot be assured at all, as the teachers have not
planned well beforehand. They have not thought of many things related to the lesson content,
teaching methodologies, techniques and strategies that could make the students achieve the

lesson’s learning outcomes in advanced. Thus, the formula of 100% of effective teaching and
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learning = 50% of effective planning + 50 of effective delivery of the lesson plan may sounds
more likely practical for classroom instructors to consider.

Classroom action research. Classroom action research can be done not only to
improve teaching and learning quality but also to develop teaching professionalism.
Grootenboer (n.d) also claims that classroom action research is an effective method for a self-
directed professional development project. It can be conducted within teachers’ own
classrooms at their own pace and comfort zone to investigate some pedagogical problems,
collect relevant data, analyze the findings, and take further actions to improve their teaching
and learning in the future (Grant et al., 2001). Unfortunately, only a few respondents had
understood the classroom action research and had conducted it informally in their classes.
For instance, one example of classroom action research that respondent A had conducted was
the research on group work with mixed level classes. She wanted to know well whether the
group work with mixed level students was more effective than group work with separate
levels of students (high level students were grouped with high level students, and low level
students were grouped together with low level students). After her experiment, the results
showed that both groups, the strong groups and the weak groups seemed to work more
actively and happily than the mixed level group arrangement. She had conducted classroom
action research to check or find out whether the existing theories worked well or not with her
own classroom context.

A few other respondents said they had occasionally done it informally, but they have
not kept any certain record of it, whilst most others did not know whether classroom action
research could be conducted quite easily by themselves to improve their teaching competency
and develop their teaching profession. Due to my teaching experience, | have informally
conducted a lot of classroom action research on some aspects of classroom management,

motivation, teaching methods, techniques and approaches to test or find out whether the
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existing teaching theories worked best in my classroom situations. By doing a lot of
classroom action research, I could learn a great deal about teaching and learning. | love using
this method to develop my teaching career because | can manage it by myself within my own
control, responsibility, pace and resources. It is one of my favorite self-directed learning
methods because it has helped me grow a lot so far. It never causes any harm to me or the
students at all.
I absolutely agree with Holm, Hunter, and Welling’s four reasons to support
classroom action research as a method for teacher professional development:
1) Action research is able to enhance student learning as teachers try to investigate
and try new instructional, curricular, and assessment innovations.
2) The improvement of teaching effectiveness takes place as teachers systematically
experiment and reflect on instructional, curricular, and assessment innovations.
3) Action research makes teachers become professionals as they share what they
have learned with colleagues and pre-service students.
4) Action research is able to help teachers to get rid of the isolation that is commonly
experienced by classroom teachers. (as cited in Grant et al., 2001, p. 24)
According to O’Hanlon, classroom action research can be an effective model for
teacher’s professional development for three main reasons. First, it is inquiry-based, and it
allows teachers to investigate their own worlds and problems of their interests; second, it
aims to improve teaching and learning quality; and finally, it enables teachers to make better
decisions on further action plans for improving teaching and learning quality (as cited in
Villegas-Reimers, 2003). Wong and Wong (2005) view research, which they refer to
classroom action research, as the process of critical thinking and problem solving activity that
a person conducts to find solutions to any particular classroom problem. It is similar to what

Wallace (1998) calls reflection on practice as an “action research’, which could be one of the
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most effective ways of solving problems existed within any profession, and it makes
practitioners continually grow professionally.

Classroom action research is a complex process which involves several steps of
Mezirow’s (2009) transformative learning process. Those steps include step 3—a critical
assessment of assumptions, step 5—exploration of options for new roles, relationships, and
action, step 6—planning a course of action, step 7—acquiring and skills for implementing
one’s action, step 8—provisional trying of new roles, step 9—nbuilding competence and self-
confidence in new roles and relationships, and step 10—reintegration into one’s life on the
basis of conditions dictated by one’s new perspective. Based on those steps of Mezirow’s
transformative learning process, in order to conduct any classroom action research in the field
of education, instructors have to read to be aware of what theories exist behind their practical
action of teaching. Then, they had to consider thinking of practical problems they have faced
in the classroom, assess their own assumptions in order to try to find out actual problems and
think of possible solutions from the literature and their real teaching practice. Next, they
have to plan what to do next, what techniques and methods they can use to improve their
teaching. After that, they need to explore more techniques, methods, approaches and
strategies to make their teaching improve. Later on, they have to try those new techniques,
methods, approaches and strategies out in their real classroom to see how they work. Then,
they can build their new competence and self-confidence in those new ways of teaching and
learning to grow more professionally. Action research can be conducted in many cycles
(Wallace, 1998). When instructors conduct many cycles, it means they integrate action
research into their teaching career. This reintegration is the 10" step of Mezirow’s
transformative learning process.

Although classroom action research is known as another self-directed learning method

for teacher professional development (Grant et al., 2001; Grootenboer, n.d.; Wallace, 1998),
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not many respondents as well as other instructors have understood this method well and used
it in their classrooms in Cambodia. In the Cambodian context, classroom action research
seems to be informally conducted by a very small number of classroom practitioners who
want to learn and grow more professionally. According to Vann (2012), due to a lack of
qualified instructors teaching in Cambodian HEIs and teachers’ low teaching wages, most so-
called qualified instructors have taught more than one HEI to raise adequate incomes.
Consequently, those university instructors never had enough time to plan properly before
teaching, to correct students’ assignments, and to conduct any research or classroom action
research to improve their teaching and learning effectiveness and grow further. Classroom
action research is still a quite big challenge for most Cambodian university instructors. They
need to understand it better and learn how to conduct it for the purposes of teacher
professional development and teaching and learning quality enhancement.
Summary

Self-reflection is a kind of self-directed learning method which emerges as the most
practical in the Cambodian context and probably other similar contexts for university
instructors’ life-long learning purpose and professional development due to the fact that it
could be done independently and controlled by themselves at their own pace within their own
time and resources. When the instructors reflect on themselves and their own teaching, they
have to critically think, analyze, make better decisions on further action plans to be taken.
Moreover, other self-directed learning methods such as critical thinking, seeking feedback
from students and colleagues, step-by-step goal setting, reading professional literature,
seeking further training, lesson planning, and conducting classroom action research also help
support the instructors to grow professionally. Most importantly, in order to adopt any or
most of those self-directed learning methods effectively and productively, the instructors

should be intrinsically motivated and adopt the personal principle of being the masters of
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themselves. To be the masters of themselves, the instructors or workers should be self-
disciplined, self-responsible, diligent, highly committed, patient, persistent and persevering in
their attempt to reach their career goals.

As far as Mezirow’s (2009) 10 steps of transformative learning process are concerned,
based on the above discussion, those 10 stages strongly support adults’ transformative
learning in the Cambodian context; however, this research suggests that those ten stages do
not need to be applied in the same sequence as the original steps of Mezirow’s transformative
learning process. Therefore, those self-directed learning methods found in this study could
practically be implemented in the Cambodian context and other similar contexts by university
instructors who wish to grow academically and professionally.

Based on the research findings and discussion, a professional development model
called Kao’s self-directed learning model is developed. This self-directed learning model can
be practically applied in the Cambodian context and other similar contexts, where extrinsic
motivators or external factors cannot be available or relied on. These personal qualities:
trigger states, intrinsic motivation and a personal principle or attitude of being a master of

oneself are used as the capital to invest in professional development of any field or career.
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Kao’s Self-Directed Learning Model
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In order to implement this Kao’s self-directed learning model effectively, the
following procedures should be considered.

First of all, trigger states are foundation of transformative learning and change in life.
Adult learners like university instructors are highly motivated to grow academically and
professionally by trigger states which are developed from some real life situations. Those
trigger states can be either positive or negative (Goldsmith & Reiter, 2015). Based on the
findings, the positive trigger states can be developed from both the positive and negative life
situations. Positive trigger states which can be developed from positive real life situations
include: good role models the people live and work with; parents’ teaching, advice and model
can be positive real life situations that develop positive triggers; Buddhist teaching and a
passion for teaching are also positive life situations that can develop positive triggers;
however, poverty, suffering and bad experiences in life, and blames and looking down on
from or by other people are negative real life situations which can also develop positive
trigger states which encourage and motivate adults to learn new things and transform their
life for the better.

Next, the trigger states intrinsically motivate an individual to think of ultimate goals
to be achieved in life. Some people can keep learning and growing toward those ultimate
goals they have set although it is a long way to go. However, in the Cambodian context and
other similar contexts, setting short-term academic and career goals to be achieved is a good
alternative for adults who have some problems with their income, working conditions, and
full family responsibilities. When one short-term goal is achieved, they can set the next step
short-term goals to be achieved. They can move on the same pattern until they can finally
achieve their ultimate academic and career goals. It may take them a longer period of time to
achieve their ultimate goals compared to the people who have sufficient financial support,

and have no family responsibilities to be handled.

190



Then, in order to reach any of their goals set, the adult learners should adopt the
personal principle of being the masters of themselves because no one will control and
supervise their learning and working. They have to be their own bosses, as they are learning
and working for themselves. If they cannot learn well and do a good job, they are the ones
who will receive bad consequence of their own thoughts and actions. Therefore, in order to
be the masters of themselves, they should practice these personal qualities including self-
responsibility, self-discipline, diligence or hard work, high commitment, patience, persistence
and perseverance, and other personal qualities they can think of by themselves.

Finally, after they have trigger states which intrinsically motivate them to set their
short-term and long-term goals to be achieved, and the key personal principle of being the
masters of themselves, they have to think about what they should do to achieve their goals.
In this case, they have to look for self-directed learning methods that they can use and
manage. They can use self-reflection and self-examination, apply critical thinking skills, seek
feedback from their peers and students about their working performance, set step-by-step
short-term goals to be achieved in order to reach the ultimate goals, continue reading
professional literature such as job-related books and articles, try to attend further training on
their own, plan lessons or projects regularly and effectively, and do action research in order
to develop their competency, skills and self-confidence so that they are able to do the job
more effectively, efficiently and productively. Remember that in order to use any of these
self-directed learning methods effectively and productively to achieve their goals, adult
learners must continually be the masters of themselves by practicing those personal qualities

mentioned above.
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CHAPTER V

CONCLUSION AND RECOMMENDATIONS

This chapter consists of a summary of the research questions and research
methodology, a synthesis of new theories developed, and recommendations.

This phenomenological study tried to explore what personal qualities the university
instructors have to intrinsically motivate themselves to grow professionally, and in what way
the university instructors use self-directed learning methods to develop teaching
professionalism in the Cambodian context. To answer these two research questions, data
were collected from September 2017 to May 2018 from 18 participants who were university
instructors working in 15 public and private universities in Phnom Penh city by interviewing
and collecting some printed documents. Generic qualitative and constant comparative
methods of data analysis were adopted due to the fact that the data analysis process was
running after several interviews were conducted and some follow-up data collection activities
were still conducted to get more meaningful data about the study phenomena. The data were
transcribed, coded and organized under themes and sub-themes, and they were analyzed.
Conclusion

According to the findings and discussion, setting up short-term goals and reaching
them one after another is a good way that motivates the university instructors to reach their
ultimate career goals in the end in the Cambodian context and other similar contexts where
teachers’ salaries are still low, teacher professional development fund and programs are
irregularly available, monitoring and evaluation system is still weak, staff retaining policy
and mechanism are not in place, financial and human capital resources are limited,
equipment, technology, and teaching materials are limited. Whilst school teachers and

university instructors are poorly paid, they have to take a few important roles including
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working as instructors, make adequate incomes for their families, take care of their children,
and upgrade their higher education and career development. They need to have a balance
between all those responsibilities, as they do not want to succeed in one thing but fail in the
other things.

In order to have such a balance, they have to practice a step-by-step approach to
setting up short-term goals to be achieved although they realize that it could take them a long
time to reach their ultimate career goals in the end. When one short-term goal is achieved,
they set up another short-term goal; when they reach the second goal, they set up the third
goal; and they continue doing the same way till their ultimate career goals are finally
achieved. Based on the findings, the majority of the respondents had started their teaching
from either a primary or secondary school. They then have continued upgrading themselves
step by step along the way while taking other responsibilities mentioned earlier. In the end,
those people could become qualified university instructors.

Based on the above discussion, role models, parents’ teaching and advice, Buddhist
teaching and influence, poverty, suffering and bad experiences the respondents have faced,
intention to avoid blame from their superiors and to avoid being looked down on by
colleagues and neighbors, a passion for teaching, and so forth have become trigger states,
which are strong spirit conditions that are permanently internalized in someone’s mind from
an initial time when those things occurred. Those trigger states intrinsically motivate and
inspire those university instructors to continue growing and teaching professionally. An
individual instructor could be intrinsically motivated by one trigger state, or multiple trigger
states. Those trigger states could appear one after another, and could be old and new ones.
Those trigger states are like renewable energy that makes an engine work all the time.

When those university instructors are intrinsically motivated and inspired to continue

to grow further, they have to uphold a principle or an attitude of being the masters of

193



themselves in order to succeed in what they are doing to reach their short-term and long-term
career goals. In the Cambodian context and other similar contexts, as far as teaching
professionalism is concerned, being a master of oneself is the only personal principle that
determines an individual instructors’ success in their education development and teaching
professionalism. In order to be the masters of themselves, the instructors must have these
several important personal qualities which include being self-responsible for their own
physical actions, verbal speech and mental thoughts; being self-disciplined so that they could
get things done efficiently and effectively; being diligent and highly committed to what they
are doing; and being patient, persistent and persevering in things they are doing, as nothing
could be succeeded easily without any great effort, energy, patience and persistence.

When people are the masters of themselves, they are able to succeed in their wealth,
careers and in life in both, the third world context and the developed world context. In the
developing world contexts, where proper systems are not in place, resources are limited, and
workers have poor attitude, if teachers and other workers are not the masters of themselves,
they will not do their best, not be self-responsible for what they are doing, saying and
thinking, not be self-disciplined, not be hard-working and committed to their profession and
further education development, not be patient, persistent and persevering in overcoming
challenges and problems occurred to achieve their goals when no much technical and
financial support is given by the institutions and other external sources. In other words, when
the workers are not intrinsically motivated, they will not definitely act as the masters of
themselves, and as a result, they cannot ensure their success and achievement of their
ultimate career goals.

Nevertheless, in the developed contexts where many good systems are in place,
sufficient financial and human resources are available, and technology is so advanced, and

extrinsic motivators are provided some university instructors and teachers may still become
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education professionals even though they are not the masters of themselves because whether
they want to learn and grow further or not, those good supporting systems and the resources
they have would encourage and push them to grow. Moreover, if the instructors or workers
are the masters of themselves, they may even lead in terms of teaching professionalism or
other professions, as they have been intrinsically motivated to grow and become professional
in addition to receiving a great deal of support from the effective existing operating systems
and resources available for them. It means that they have all, positive attitude of being the
masters of themselves, intrinsic motivation and extrinsic motivation which refer to various
external supports from the systems and institutions. Consequently, the instructors or workers
can even become education professionals or other professionals more easily in the developed
contexts than the ones in the developing countries.

Being a master of oneself is the only powerful personal principle that could be
implemented by individual instructors who wish to grow scholarly, professionally, financially
and even peacefully because when they are the masters of themselves, they must know well
that they are the only owners and the only bosses of themselves, of their own mental
thoughts, of their own physical actions, and verbal speeches (Bhikkhu, 2010). They also own
and manage their feelings of success or failure, feelings of excitement and pain to maintain
peace in themselves in the end. When the workers are the masters of themselves, they have
been highly, intrinsically motivated to do things they are supposed to do. When they are
intrinsically motivated, they will do things effectively and thoroughly to succeed. Other
extrinsic motivators may not be necessarily needed because their intrinsic motivation is more
powerful (Adair, 2006; Hardré, 2012; Killen, 2003; Knowles & Associates, 1984; Merriam et
al., 2007; Wong & Wong, 2009). In the Cambodian context, if the workers become the

masters of themselves, they would be able to learn, discover and grow more scholarly and
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professionally. Otherwise, it is less likely for them to continue to grow and develop their
career further.

As far as intrinsic motivation is concerned, according to Maslow’s hierarchy of needs
theory, the people whose ultimate goal is to be wealthy will be extrinsically motivated and
able to reach level three of the Maslow’s hierarchy of needs pyramid because they never
satisfy their greed. In other words, they usually feel that they will never have enough wealth.
If they have ten million US dollars, they will definitely want to make twenty million US
dollars. Their greed will go on and on. However, according to the research findings and
discussion above, for the people whose ultimate goal is to achieve life integrity, respect,
personal growth and self-fulfillments, they will be more likely to be intrinsically motivated to
do their job and to grow further and further without an end. Their intrinsic motivation has
been developed from the first, second or third stage of Maslow’s hierarchy of needs where
trigger states started to exist while those biological and psychological needs, safety needs and
belongingness and love needs had not been satisfied yet. Most of those respondents have
been intrinsically motivated to reach high prestige needs (level four) and self-actualization
needs (level five) by the trigger states formed by poverty, difficult experiences they had, good
role models they had, their parents’ influence, Buddhist influence, and having a passion for
teaching. After they could reach those top two levels of Maslow’s hierarchy of needs theory,
they could make more satisfactory incomes, and fulfill all the needs at all the five levels of
Maslow’s hierarchy of needs theory.

Regarding self-directed learning methods, it appears that although all the respondents
have used a variety of self-directed learning methods to grow scholarly and professionally,
self-reflection method emerges as the most practical in the Cambodian context and probably
other similar contexts for individual’s life-long learning purpose and professional growth due

to the fact that it could be done and managed independently by themselves within their
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comfort zone, at their own time, resources and pace. When the instructors reflect on
themselves and their own teaching, they can reflect on their physical actions, verbal speeches,
and mental thoughts before, during and after their teaching (Bhikkhu, 2010) to see what
strengths and weaknesses they have for further improvement. During the reflection period,
they have to critically think, analyze, make better decisions on further action plans to be
taken. Reflection before and after teaching involves lesson planning because during the
lesson planning period, the instructors have to think critically and constructively of what,
how and why things happened in the previous lesson and what, how and why things should
happen in the next lesson. While reflection during teaching, the instructors can think of other
options or possible flexibilities to what they have already planned so that the lessons can be
more interesting, challenging, and fun for the learners. They could also reflect on their own
speech, attitude and behaviors during teaching in order to improve what they found as their
weaknesses (Bhikkhu, 2010).

Moreover, other self-directed learning methods such as setting step-by-step academic
and career goals to be achieved, reading books and electronic materials related to instructors’
own profession, conducting classroom action research, attending further training programs,
conferences and seminars within their own initiatives, interests and budget, seeking feedback
from students and colleagues, and other self-directed learning methods also help support
them to grow professionally. The instructors can choose their own favorite self-directed
learning methods according to their own interests, available resources and time. These self-
directed learning methods can be used and monitored by any individual who wishes to grow
scholarly and professionally in their careers within their own great interests and intrinsic
motivation without any external pressure. In the Cambodian context, the workers who are
intrinsically motivated to grow scholarly and professionally with any or most of those self-

directed learning methods have to act as the masters of themselves. To be the masters of
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themselves, they should use all their potential to manage and be highly self-responsible for
their own education and career development, be self-disciplined, diligent, highly committed,
patient, persistent and persevering in their attempt to reach their career goals.

Based on the above discussion, Mezirow’s (2009) 10 stages of transformative learning
process strongly support adults’ transformative learning in the Cambodian context although
those ten steps are not applied in the same order of the original stages of Mezirow’s
transformative learning process. Different steps of Mezirow’s transformative learning
process could be applied in each of the self-directed learning methods found in this study. In
other words, in one self-directed learning method, the university instructors can at least use
two steps of Mezirow’s transformative learning process. Therefore, those self-directed
learning methods found in this study could be practically reliable and applied in the
Cambodian context and other similar contexts by the university instructors who are highly
committed to growing academically and professionally.

In the Cambodian context and other similar contexts, strengthening, developing and
improving ones’ own personal qualities, education, and career by themselves is the most
effective and practical way of transformative learning (Mezirow, 1991, 2009) which could be
managed, controlled, and enjoyed by themselves using their own great interests, internal
motivation, potential, mental thoughts, resources and time. The ones who wish to grow
scholarly and professionally in these difficult contexts cannot wait for external support which
is not sufficiently provided or available. Starting from oneself and being a master of oneself
are mostly aligned with and well-supported by the Buddhist philosophical perspective, which
puts a great emphasis on strengthening an individual’s inner-self quality, values, morale and
peace in order to transform and build a better person, a better community, a better nation, and

the better world (Wisadavet, 2003).
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Recommendations

This section contains recommendations for practice, institutional policy, and further
research.

Recommendations for Practice

Kao’s self-directed learning model. The new theory developed from the
research findings contribute to the development of the self-directed learning model which
could be beneficial for the university instructors who would like to become education
professionals in the Cambodian context and other similar contexts where a lot of external
factors do not sufficiently support them to develop their teaching professionalism. If the
university instructors wish to grow professionally, this self-directed learning model may help
them to achieve it.

Being a master of oneself. In the field of education, being a master of oneself is
a kind of personal principle or attitude which should be promoted among teachers, university
instructors, non-school administrators so that they can keep developing their career and work
more efficiently, effectively and productively. Children and students at all school levels
should be taught how to be the masters of themselves so that they could become more
responsible and qualified citizens in the future. Furthermore, being a master of oneself can
also be applied for other people in other fields because at any working environment, every
leader or manager always wants their workers to be self-responsible, self-disciplined,
diligent, highly committed to their jobs, and productive. If the workers are the masters of
themselves, their bosses will not have any headache in managing them, and their companies
or organizations will continually grow further.

Self-reflection. HEIs should encourage instructors to do more self-reflection on
their own teaching so that they can plan future lessons more effectively for more productive

teaching performance. They can also share their best practice with other colleagues to

199



improve their teaching and learning quality. Self-reflection can also be applied in other fields
apart from education. Workers can reflect on their strengths and weaknesses of their work
performance as well as on good and bad personalities, attitudes and behaviors so that they can
improve themselves and their own work performance. Moreover, even leaders can do their
own self-reflection on their leadership and performance. By doing self-reflection, they can
learn a great deal to improve their knowledge, working competency and professionalism.

Reading professional literature. HEIs should provide adequate professional
books to the instructors to encourage them to read more to build their reading habits.
Therefore, the library should be better supplied with those necessary educational materials so
that they are available for the instructors to use. For other people who work in other fields
can also read relevant professional materials to improve their knowledge and professional
careers, as reading can be applied very easily by any individual if he or she is willing to learn
and grow professionally.

Action research. University professional development policy should require every
instructor to conduct action research annually. Some rewards should be encouraged for the
instructors who have met the annual action research requirement to motivate them further.
However, if university instructors are willing to grow professionally, they will definitely start
doing by themselves without any external reward.

Furthermore, this self-directed learning model could also be applied by other people
who intentionally plan to grow professionally in their careers, as professionals of any career

share trigger states and motivation, similar personal qualities and personal principles.

Recommendations for Institutional Policy

Based on this self-directed learning model, HEIs in Cambodia and other similar
contexts could develop a policy that encourages and supports university instructors who

could grow professionally on their own using a self-directed learning approach that could be
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more sustainable and manageable by any individual university instructor while external

motivators and support are still limited.
Recommendations for Further Research

It would be more helpful if further studies could be conducted to investigate more

findings to the following questions:

e How do extrinsic motivation and intrinsic motivation influence one another?

Is a person with one trigger state more intrinsically motivated than the other with

multiple trigger states or vice versa?

Will Kao’s self-directed learning model be reliable if more respondents are surveyed

and observed?
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APPENDICES

APPENDIX A: THE RESEARCHER’S PERSPECTIVE

I am the seventh child of a nuclear family of nine siblings. I am the child who has the
highest education in the family. I started attending a primary school when | was nine years
old. I did not do well at all at school at that time. I could not read and write Khmer when one
of my uncles put me in grade 11 at a primary school (the old Cambodian school system)
which is equal to grade 2 of the current Cambodian primary school system. | was badly
beaten with a stick by my Buddhist monk teacher because I could not do most of the school
assignments and exercises in class. Then, | decided not to attend classes for the last several
weeks without letting my parents know at all before the Khmer Rouge took over Lun Nol’s
regime in April 1975. | hated school at that time, and | was so happy when all the schools
were closed because | did not feel guilty about cutting classes anymore.

During Pol Pot regime from 1975 to 1979 all schools, hospitals and government
offices were closed nationwide. In 1976 in the area where | lived, some children and | were
taught by a youth who was my group chief for an hour a day under a tree during a lunch
break. | became very active and worked so hard. | started to read, write basic words, and do
basic mathematic exercises. My teacher at that time did not hit children because he was not
allowed to punish the children. I learned very fast and felt that | wanted to come back to
school again. Unfortunately, the lessons went on for about two months during the rice harvest
season.

After Pol Pot’s regime was toppled from power in 1979, schools were reopened with
too few school resources. However, both children and teachers were highly motivated to
learn and teach. | started from grade 1 again and studied two grades per year. | worked very
hard and became a very good student. | dreamed about being a medical doctor at that time. |
passed a Lower Secondary School National Exam in 1985 with great pride.

Due to limited resources, teachers and classes available for all the Lower Secondary
School graduates, the Ministry of Education, Youth and Sport (MoEYS) during the
communist regime (1980s), set up an Upper Secondary School Entrance Exam in order to
select a certain number of students to continue their Upper Secondary School education.
Meanwhile, the Lower Secondary School Teacher Training Exam was organized immediately
earlier before the Upper Secondary School Entrance Exam to select a small number of best
Lower Secondary School graduates to be trained for three years (7+3 teacher training
formula) to teach students at Lower Secondary schools. | made a very bad decision on taking
the Lower Secondary School Teacher Training Exam in order to measure my capacity for the
Upper Secondary School Entrance Exam. | thought that if | could pass the Lower Secondary
School Teacher Training Exam which appeared to be tougher than the Upper Secondary
School Entrance Exam, | would definitely be able to pass the Upper Secondary School
Entrance Exam easily. | did very well and passed the Lower Secondary School Teacher
Training Exam. | was so excited and proud of my capacity and hoped that I could pass the
Upper Secondary School Entrance Exam easily.

About half an hour later after an announcement of the results of the Lower Secondary
School Teacher Training Exam, the announcer of the exam results said that the students who
had passed the Lower Secondary School Teacher Training Exam were not allowed to take the
Upper Secondary School Entrance Exam. At that time, my excitement became a very
shocking and disappointing moment. My dream was meaningless. | was crying for days. | felt
that it was my greatest failure in my life, as I could not continue my further education to
make my dream come true.
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I was running to Phnom Penh to look for a school which could accept me to continue
my study, but no school accepted me at all due to strict regulations. Then, | went back to
Pursat province to look for a place to continue my study, but no school accepted me either
due to strict administration procedures during the communist period. Finally, | decided to
attend the three-year Lower Secondary School Teacher Training program in Battambang
Regional Teacher Training Center (RTTC). Otherwise, | had to work as a policeman, soldier,
or other office job available at Battambang province. At the beginning of the training
program, | could not do well because | was unmotivated to take that teacher training program.
| felt very bad for not doing well at school because it was against my life principles, my
philosophy, and my personal qualities at that time.

Several months later I started thinking again about my future. | thought I could not let
my weak performance at school go on, as | used to be a very active and hard-working student
in the past. | decided to attend non-formal education program in the evenings so that I could
take the National Upper Secondary School Exam later on. | thought a certificate of the
National Upper Secondary School would open my door for further higher education. I also
took private English lessons for several years to improve my English language proficiency. In
1991, | took the National Upper Secondary School Exam and passed it.

Then, | started to join an in-service Secondary School English Language Teacher
Training Program funded by the British Government for a year at Battambang province. Due
to my outstanding performance and best achievement, | was fortunately selected to study in
England for six months in 1995. My life has changed since then. | have decided to work
much harder both academically and professionally. I changed a few working places, and
finally I have been working for Pafifiasastra University of Cambodia for the last decade.

Due to my experience, | turned a threat of low pay to be an opportunity to grow
further. I was wondering whether I could earn a good living and be respectful if I could
become a professional in the field of education. Then, | started to dedicate my life to my
teaching career. | had kept working very hard with such low pay from the government when |
was working as a public school teacher and English language teacher trainer. | have finally
been successful and able to make adequate living from my teaching career. Therefore, only
dedication and ongoing commitment to hard work and professional development enabled me
to get rid of poverty and to gain better respect from my students and coworkers.

To make an individual move on the right path of professional development, | believe
that internal or intrinsic motivation plays a crucial role in this. It is quite obvious that those
who become professionals must have their own magic reasons to develop themselves. Those
reasons may vary from professional development for better teaching wages, better social
status, and better academic status to building up and developing the nation. Without any
internal motivation and inspiration, an individual teacher cannot dedicate his or her life to the
professional development, and as a result, he or she cannot become an education professional.

Based on my teaching and working experience, | strongly believe that my intrinsic
motivation, positive attitude toward my education and career development and critical
thinking are keys for my own success. In addition, my personal qualities such as strong
responsibility for my job, self-discipline, hard-work and high commitment, and persistence
that I have greatly contribute to my education and career success. | have never cared about
how other colleagues have worked and listened to what they have badly said about their work
and what | have been doing because | have my own career goal to be achieved in life.

Regarding my career development, | have been very confident that | can grow further
on my own, as | know myself better than others. I strongly believe that good quality of
education starts from an individual who is myself. If I am good and qualified, | can make my
students learn better and become better citizens. I think that the majority of my students |
have taught admired my teaching which has influenced their lives a great deal for the better.
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In order to prove my teaching professionalism, | have received grade A’s from most of the
students’ evaluation surveys. | have been acting as a role model for my students so far
because | believe that at least some of my students will adopt my model for their students and
children in the future.

As far as my career development is concerned, | have used a few favorite self-directed
learning methods such as self-reflection, reading some professional literature, and classroom
action research from which a lot of critical thinking and analytical skills have been applied, a
lot of planning has been made, a lot of new actions and applications have been carried out to
see how things work.

I have been enjoying the way | have developed my own education and career, and the
way | have been doing my work so far. | am not tired of my teaching and teacher training yet.
I hope | can move on and achieve my next career goal in the near future.
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APPENDIX B: CRITERIA FOR SELECTING REPONDENTS TO PARTICIPATE IN
PhD RESEARCH

My name is Kao Sophal, the PhD candidate. | am going to conduct my PhD research
entitled “Self-Directed Learning Approach to Developing Teaching Professionalism”.
Could you please kindly nominate your instructor/colleague who meets at least five
criteria of each of the two areas below to participate in this research?

Name of instructor: , Sex:

His/her telephone:
His/her E-mail:

I. Personal Qualities
What five personal qualities do you think your instructor/colleague has regarding his/her
career and professional development? Please check those five qualities that the above
instructor has:
Oa)-positive attitude toward a career and professional development;
ob)-having a clear vision;
oc)-having both, short & long-term goals;
od)-being motivating and inspiring;
oe)-self-discipline;
of)-responsibility & accountability;
og)-high commitment & hard work;
Oh)-persistence;
Oi)-curiosity & enthusiastic;
0j)-having a passion for teaching;
Ok)-having personal career and life principles;
al)-life-long learning commitment; and
aom)-triggers
I1. Self-Directed Learning Methods
What self-directed learning methods do you think your instructor/colleague has used so far
to keep developing his/her knowledge and teaching career? Please check five methods
your instructor has used:
oa)-self-analysis
ob)-doing self-reflection
oc)-critical thinking;
od)-good model: learning from a good model; being a role model for others
oe)-reading professional literature
of)-applying theories in the real teaching situation
og)-observing other teachers teach
oh)-sharing pedagogical information with other teachers
0i)-keeping a teaching diary or journal
0j)-seeking student feedback
ok)-planning effective lessons
o /)-self-development through further study
om)-classroom action research
on)-research
oo)-attending workshops, seminars, and conferences with personal interests
Op)-presenting papers at workshops, seminars and conferences
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APPENDIX C: ENGLISH INTERVIEW GUIDE FOR UNIVERSITY
INSTRUCTORS

Demographic Background

1.

Education
Could you please describe your educational history briefly, especially from the
undergraduate studies till now?

Career

Could you please describe your job history briefly? (Asking for a copy of CV for
more details)

How long have you been teaching?

What is your specialized area?

Motivation

5.

6.

Who has motivated you the most? (Yourself, your parents, teachers/mentors, senior
colleagues, friends, neighbors, family?)

What has highly motivated you to grow the most so far?

6a. Or why have you become a hard-working, highly committed, and responsible
teacher? (Triggers: poverty, parents’ advice and teaching, belief in doing good
receiving good, ill words of others?)

6b. How have you motivated yourself to grow and work effectively?

6¢. How do you compare your own motivation to Maslow’s Hierarchy of Needs?

6d. Do you think that in your real situation you moved from one step to another from
the bottom (level 1) to the top (level 5) of Maslow’s Hierarchy of Needs, or you
have done differently? Please explain your practice in more details.

6e. Do you think that you’re good at motivating and inspiring others such as your
students? How?

lll.Personal Qualities

7.

What personal qualities do you think you have regarding your career and professional
development?
a)-positive attitude toward a career and professional development
Qa: How do you see your teaching career and the way you develop it? Helpful or
unhelpful? Good or bad for you?
b)-having a clear vision and long-term goals
Qb1: What is your ultimate long-term goal of success in life and a career? (financial
gain, good health and living, respects, fame and honor, position, professional
integrity?)
Qb2: What is your academic vision and long-term academic goal? And long-term
career vision and goal?
C)-setting step-by-step short-term goals
Qc: How have you set your academic and career goals? Have you set one short-term
goal a time?
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d)-core values

Qd: What are your core values of your career and its development?

e)-having personal career and life principles

Qe: What are your main principles for your career and life?

f)-ethical conduct (new)

Qf: How important is ethical conduct to you as a teacher? How did you practice it?

g)-self-discipline

Qg: Do you think you have been self-disciplined with your learning and career?

h)-responsibility

Qh1: How much have you cared about your own learning and your students so far?

Qh2: In our context, do we rely much on ourselves (our own responsibility for
what we do) or others or external factors when we want to become successful in
what we do?

i)-diligence and high commitment

Qi: What examples could you give regarding your hard work and commitment to it?

j)-persistence;

Qj: Have you ever thought of giving up learning and your work? Why? Why not?

k)-curiosity & enthusiastic

Qk: Have you been enjoying learning?

I)-having passion for teaching

QI: Have you enjoyed teaching? Did you sometimes feel bored with your teaching?

m)- life-long learning commitment

Qm: When do you think you will stop learning? Why? Why not?

8. Which are your three most important qualities that encourage you to keep growing
professionally?

Self-Directed Learning Methods
9.Do you know what self-directed learning method is?
10. What self-directed learning methods have you used so far to keep learning new
knowledge and skills for your career?
a)-self-analysis
Qa: Have you ever evaluated your strengths and weaknesses regarding your career
and self-development?
b)-self-reflection on teaching activities
Qb: Have you ever done your own self-reflection on your own lessons both during
and after class?
c)-critical thinking skills to solve teaching and learning problems
Qc: Have you ever had any problems related to your teaching and learning? How did
you solve them?
d)-learning from a good model
Qd: Have you looked at anyone as your role model? Who were they? (parents, family
members, teachers, colleagues, famous figures?)
e)-being a role model for others
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Qe: How about being a role model for others (students, colleagues, family)? Have
you ever done that? How?
f)-further reading
Qf: Have you read a lot so far? What did you read? How, when and where did you
read them?
0)- applying theories in the real teaching situation
Qg: Can you give me some examples of techniques, approaches, methods or strategies
you have applied in your classes?
h)-observing other teachers teach
Qh: Have you ever observed other teachers teach? What did you do after your
observation? How did you learn from your classroom observations?
I)-sharing pedagogical information with other teachers
Qi: Have you ever discussed and shared some teaching experiences, techniques, etc.
with your colleagues? How did you do that?
J)-keeping a teaching diary or journal
Qj: Have you kept your teaching diary or journal? How did you do it?
k)-seeking students’ feedback
Qk: Have you ever asked your students to give feedback on your own teaching? How?
How did you feel?
I)-plan effective lessons
QI: Have you planned lessons regularly? How? Did you learn a lot from your lesson
preparation?
m)-self-development through further study
Qm: Are you going to continue your further studies for other higher degrees? How
will you do it?
n)-classroom action research
Qn: Do you know what classroom action is? Have you ever done it either formally or
informally? How? Did you learn anything new from it?
0)-research
Qo: Have you ever conducted any research? Did you learn any new thing from it?
p)-attending workshops, seminars, and conferences with your personal interests
Qp: Have you attended any workshops, seminars, and conferences with your own
interests? Did you learn any new thing from them? How?
q)-presenting papers at workshops, seminars and conferences
Qq: Have you ever presented any papers at workshops, seminars, and conferences?
What did you present? Did you learn any new thing from them? How?

11. What are your three most favorite methods you have used so far?
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APPENDIX D: KHMER INTERVIEW GUIDE FOR UNIVERSITY INSTRUCTORS
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APPENDIX E: INFORMED CONSENT LETTER

“Self-Directed Learning Approach to Developing Teaching Professionalism” is the title of my study,
which is part of my PhD degree program requirement. My name is Kao Sophal, a PhD candidate of
Pafnifasastra University of Cambodia (PUC). PUC and the Faculty of Education require that | present
this informed consent letter to you to assure your understanding that you participate in this study on a
voluntary basis.

This is a qualitative study which is conducted through an interview technique to collect data from you.
It is composed of four parts. Part I consists of the background information; part Il contains two main
questions related to motivation; part Il looks at personal qualities; and part 1V looks at self-directed
learning methods. It takes about forty five (45) minutes of your time to complete the face-to-face
interview.

Your input is very important to this study. It will be used for two main purposes. Firstly, self-
directed learning model will be constructed to technically support any higher education instructor who
wishes to continually grow professionally in their teaching career in the Cambodian context.
Secondly, the study aims to suggest higher education institutions to develop relevant policy for
instructors whose teaching professionalism has been developed through self-directed learning
approach.

Confidentiality is highly considered in this study, since no identifying information that can identify
you will be used. This is to ensure that your privacy is fully protected. In the audio recordings and
written report, a pseudonym will be recorded and used instead of your real name, unless you request
otherwise. The findings will be reported in a way that protects your identities to the highest extent.

Some questions might be sensitive to you; therefore, you have the right to refuse to be part of this
study or end the interview at any time you wish.

If you have any questions about the study, you may contact Dr. Ly Monirith, my research advisor, at
012 494 611 or MLY @puc.edu.kh. If you would like to have a copy of the final dissertation, you may
provide your email address below.

If you agree to participate in this study, please check your participation choice(s):

O Being interviewed and recorded for approximately 30-45 minutes.

O Providing a copy of your CV and relevant documents (e.g. lesson plans, teaching notes, written
articles, books)

O Joining follow-up communications (e.g. conversations, emails) with the researcher.

By signing this document, it means that you fully understand the consent form and its contents. You
have been given the opportunity to ask questions and have been told that participation in this study is
voluntary. The researcher will keep a copy of this signed form, and you will keep one.

Researcher’s signature: ..........ocooveiiiveiie e viiienee e, Date: ...oviii
Research advisor’s signature: ...........ccoevvviiiieeneennns Date: .oooiviiii
Participant’s Signature: ..........ccooveeiiveine e ieiieee e Date: .oovviiiii
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APPENDIX F: SAMPLE TRANSCRIPT

Transcript 1-A (13/9/2017)
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Educational

background

A Interviewer

B: Interviewee

A:So, thank you very much for your time and your kindness for letting me
interview you. So I’d like to go through Khmer yeah interview and you can
really say in English and Khmer. sgiumysc: isnwaniitdfisnimp confidential
@ag&ﬂumﬁﬁﬁi]ﬂuiﬁismjﬁ?ﬁgugm AR Y MWoNAgUE™ BA
s s gli?

B:SNSZUMUMA high school 00l 1Tt M&A1NMU]S Bachelor in TESOL. |
start my master degree at Western University and after | graduated | started
to find a job to do, so | became a teacher. So after | worked as the teacher
for 2 years | have some money and then | go to a master of TESOL at IFL
Institute at 2009 and completed it in 2011, and then | became a lecture at
the University, so | am working at a few universities so after | finished my
master at IFL 2 years later in 2013 | won a scholarship of Ministry of
Education of Sport supported by World Bank to pursue my master at
Australia. In master at Australia | did a master in TESOL again. | have
double degrees in TESOL from 2013 completed in 2014 so | one year and a
half program and | come back in 2015 and recently | was supported by
another scholarship to pursue my Master’s degree in Australia again, ho,
PhD.

A: So why did you apply for the same degree in Australia?

B: At that time | wanted to go for a Master in education but because of the
scholarship that | got after that scholarship provider said my background in
teaching | am a teacher so | go to pursue a master in TESOL so | have no
choice to go to do another degree.

A: Probably your second-degree is much easier.

B: Yes, my easier structure and course are similar even | have to study the
same Book as well when | go on my master in Australia. Yes, it was easier
for me but it’s not that easy because of the requirement in Australia is
higher. We need to do a lot of research when writing any paper that
requires more references.

A: How long have you been teaching so far?
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happy family

Receiving
respect from SS

B: | started teaching in 2006 so until now it’s been 11 years but my
experience as a lecturer | started to teach in 2011 until now it’s 6 years and
totally it’s 11 years.

A: In the field of teaching particularly in English what subject you prefer
teaching the most?

B: The subject that | prefer teaching the most is writing | think. I find my
strength in writing skill so mostly want to teach writing my knowledge skill
to my students but of course mostly | was assigned to teach in core English
four macro skills but | teach here I taught a number of courses so I’'m
teaching methodology, an interesting subject to teach because | can share
all my experiences to teacher trainees.

A: What is your ultimate goal for success in your life and career? Have you
thought about the ultimate goal?

B: Yes, to me success would be defined for example in terms of academic
success | want to get a PhD because | have been studying for many years,
Bachelor and Master, so | want to get a PhD either in Cambodia or abroad.
Fortunately, 1 won a scholarship for PhD, so I think in the PhD I would say
that 1 have gained the success of my academic life. In terms of personal
life, 1 think, I actually got something success as well, so | got a wife and a
kid. Basically I think that we should have a family you know try to find
happiness for family. | think it’s a kind of simple success but it’s good.

A: So not really you tend to look at more happiness rather than financial
goal right?

B: Yes, yes, because people are ambitious. We will never feel satisfied. We
want more and more so | think if we just have enough, a car, for example,
we should be happy?

A: How about respect, fame and expect to be double?

B: I think as a teacher | receive a lot of respect from my students from
people who know me especially when | go back to my hometown and in
my village people know that I’m teaching at the university so that | feel at
least that me some respect to me and my wife. But in terms of fame | don’t

think | have any fame mostly | work as a part time teacher at different
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universities so the fame that | receive from my students. | don’t expect to
be famous you know my goal because | now will become a PhD student, so
| just want to publish a few articles maybe | have some kind of research
reputation.

A: You’re still very young to get the scholarship for pursuing PhD or you
expect to graduate in five years?

B: Hopefully, I can find good work to do or become a researcher you know
and to teach students in Cambodia to do research and promote research
culture in our society that is why | want my PhD.

A: You will get that because you know the field of research there’s a lack.
It’s an opportunity. How enjoy you know you do so far in your teaching
career? Have you enjoyed your work?

B: 1 think I would say mixed results. But | would mostly enjoyable doing
this job for many years. If | can’t find enjoyment in a month I’ll quit and
look for another job because in the past when | just graduated | got a job as
a school director in a small institute in OFC operation of the whole school
and | found it rather you know pressure you know because many roles to
play. There were a lot of things to do, deal with the students, to teach
parents and even cleaner and | but when | become a teacher or lecturer, |
found that when | was started teaching at GSP level and | found it hard.
Students are teenagers so that they are not really learning so their parents
just send them to school you know in the class they are not really
participated or paying attention, so | found it hard to teach them and I think
that because you know | am first started teaching so | don’t have
experience and know a lot of techniques. | found it easier at higher level. |
find it easier when | prepare lesson plans we know what to do in the class
so we just follow the lessons, so students are mostly about so they
understand what to do, so | somehow found some enjoyment.

A: Have you tried any other job beside being a School director of one
school? Something different like a businessman or other area?

B: Not really. When | went to Australia, I was coming back and | joined
my friend to run a small business | was not successful. There were some

small problems with our colleagues, and | left that group and my friends
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still going his own business, and | think I am a bit successful. So, I go back
to teaching but then just last year | changed from teaching to the office as
the Assistant Dean mostly deal with curriculum development and
curriculum design and you know not much as teaching.

A: So compared to your administrative work in teaching job which one
you prefer better?

B: Yeah, I think | found administrative job give me much more time to sit
down. For example, when | teach | teach part-time but different
universities. | found it busy for me because first to prepare lesson plans,
think about what | have to teach when | go to teach, I’m very occupied |
cannot do anything in the class monitor my students you know give them
feedback but I am in the office even I try to complete my daily tasks | have
free time to do something else, read an article and do some research
because when doing office work there is a lot of work to do when it
completed | have sometimes what I prefer is that maybe | work full time as
the working for administration you know | want to teach part time as well
probably in the evening or part time | want to teach to transfer my
knowledge to my students to share what | have to younger generation.

A: You have ever experienced of getting fed of the teaching, and wanted to
quit? Why was that? What happened?

B: Yeah, you know when we teach at the university level in some cases we
have very few classes to teach so we get a very low salary and sometimes |
want to quit, I want to find another job. But it’s hard to start a new job,
basically you don’t have any backgrounds or you have been trained to be a
teacher for many years to work in that environment you want to move out
of teaching carrier, for example, the way you start to do business you need
some capital some money if you don’t want you want to for example work
NGO you might not get a high position because you do not have
experience working as at NGO. If you join a company what you’re going to
do because you might not have like I don’t have my background working
in the company, but if I join | don’t work as a lecturer 1 can work as
Assistant Dean or anything to do with education working at the university

so that’s why it’s the only option.
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A: If you are offered a new job, if You’re offered a different job from a
teaching position, for example, something that maybe well paid, do you
think you would quit teaching and pick up the other different jobs?

B: | think to me and | would say ‘“YES’ but | don’t quit entirely, for
example, I’ll accept that job working full-time will find sometimes like the
evening or in the weekend whatever | have to still still continue my
teaching. I think that I will not quit one-day stop entirely, | still find some
free time that | have to do the teaching but | would accept any jobs well
paid job working full-time you know.

A: So you don’t care whether as not related to the field of your academic
background?

B: It’s fine. For example, in organization the thing that we are qualified
they accept it and we tried to do it and find some part time teaching job as
well.

A: So let’s move to personal quality. What do you think the personal
quality you think you have regarding your career and professional
development that motivates you to keep growing you know as the teacher?
What personal quality do you think you have?

B: Yeah, I think the background my background would lead me to pursue
something, for example, | finished my high school I started my Bachelor in
TESOL. In English major when we study English, our English tends to be
higher than other people study part of majors when you work as the teacher
especially at the university level. You try to compare yourself with other
lecturers. Some of them have master’s degree, have PhD. | tend to feel that
I should build up my degree my capacity, earn higher degree than my
academic degree | want to teach master’s degree so at least | have master
probably a PhD. It’s one reason so another reason I think it would deal with
my own status as well because we have higher degree we tend to perceive
as educational field. People would look up to you (costar) you as a model,
for example, because you have a PhD overseas or even in Cambodia or we
are a role to our students that they also want to get higher degree like us.

A: So you want to be a role model for others?

B: Yes, especially for my students because every time | have to share them
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and ask them you know, show them, what we do so that they follow our
full step can achieve what they want to achieve.

A: Well, how about the attitude toward your teaching career and your
professional development? What do you think about it?

B: I think working as the teacher keeps updated yourself upgraded your
knowledge because the world is changing very fast because you’re living in
that world so you need to do lots of things upgrading your teaching skill
you know join workshop seminar or join any study program that can learn
something new to share with your students to lead your class successfully
so my attitude is that teacher has to keep learning all the time you can do
self-study or learning with others by listening to others so participated in
any conference for example.

A: Have you ever sometimes felt upset when you’re being well educated
but low paid you know low status something like that? What do you think
about that?

B: Yeah, it happened as well. Sometimes | have been studying for many
years and | still keep learning all the time. Sometimes | feel like when I
went into this career | chose the teaching career is harder than other careers
because you have to keep updating yourself. You have to know students
respect you, you know more than them, you know everything, so you have
to keep reading the books, for example, continue reading books and you
keep learning all the time. Sometimes | feel frustrated because it’s like we

don’t have anytime to relax we have to keep learning all the time.

A: Yes, thank you. Keeping growing here will make you benefit things in
the future. Have you thought at least you’re able to really benefit
something from planning?

B: Not really. I never thought what | keep planning would benefit me. |
have to do it because to be a good teacher you know you need to know a lot
of things, be able to deliver lessons well, so keep broaden your knowledge,
know the world yourself, know the students, so you know from time to
time you need to learn and probably that my attitude because maybe some
teachers they don’t know how upgrade themselves. To me | feel that | have

to do it to upgrade and keep learning and keep growing so I think it is my
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A: And this is because you have something in mind. What motivates you to
keep learning? What do you think behind that? What’s the rationale?

B: Yeah, probably the rationale, reason behind why I keep learning is that
I don’t feel satisfied with what | have yet. | want to at least grow
academically, grow personally, so, for example, | want to earn a higher
degree, so, for example, if | get a degree | hope that | can teach higher

grades and receive higher salary. All I might have more options maybe |

work as a Dean at University or join NGO. | think higher degree would

provide me more options.

A: How about vision? Do you have any visions of your career in the
future? What will it be like? You know when you grow professionally? For
example, in 10 years how could you see yourself differently from now on?
B: From now I just feel that | even still work at the education sector. | want
to choose, you know, after five years later | want to work as Ministry’s
scholar, maybe a researcher. Do research may be keep doing research so
that and also trying to do teach students sharing my knowledge to students,
so | want to promote society as well not just myself but | want to contribute
to be a ministry of culture.

A: If you reach your dream and your vision how will you feel, do you
think? Do you think you feel happier?

B: I think I’ll be happier but I think that not the end yet, you know, | need
to set a new goal. So not just myself I’m proud of myself so | hopefully
give happiness to my family so when they have happiness we might have
respect, you know well and everything we need to have happy life and we
teach students to contribute to developing the next generation as well.
From there so | have been working as a School Director for many years |
kind of develop that mind that I still want to share what | have to students.
A: So what is your last goal that you think you will end up with?

B: last goal? (laughing)

A: Become a writer become a researcher, and school administrator?

B: Maybe a good researcher and probably working as a University Dean or

a person with high position you know and teach students. Yes, that’s what |
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have in mind in terms of my academic life.

A: Great! Let’s come to the point to talk about modeling. Have given a
role model to others? How could you? How did your students see you so
far as an inspiring, motivating lecture or in what way they see you?

B: Sometimes | don’t feel that | am an inspiring lecturer, but I just do what
| can do, for example, when | am in the class most of the time when | start |
try to encourage them to read, so | try to build habit with them that we need
to do this we need to do that, give them strategy but not really among those
I give them strategy to do and explain them how to do, so | hope that they
can do what | have done and hopefully they do that too. They’re the only
goal, so | try to encourage them to pursue their dream but | do not see
myself as a good role model. Sometimes | think that the students don’t
really like my ways of teaching, but in some cases they enjoy studying with
me, so | don’t have an excellent record mostly. Some students feel that
enjoy studying with me some don’t not really like my ways of teaching, but
mostly | kind of try to encourage them to be more independent.

A: How about in terms of discipline? Do you think you are a self-
disciplined person? You may need yourself in a very good way?

B: Ithink I, yes, | will say ‘yes’ to this point. I’m a kind of self-discipline
for my principle, but in terms of teaching | am just less-strict. The
consequence that the students not really follow what | asked them to do so
because | am kind of less-strict, for example, they come late submit
assignments late, for example, to me | usually do what | promise to do. |
have to do it. It keeps my discipline.

A: You mentioned earlier about yourself, your principle, what you mean
by principle here?

B: Yeah, for example, my principle is that before | go to teach at least I
must have gone through my career must not just go and play much to
students, so | must try at least teach them in that session. It’s a principle of
teaching so | should have some preparations you know provide students

some materials. | think that is normal that teachers do but | just feel quilty

if | cannot teach students something or cannot transfer any methods. After

one hour nothing happened | feel guilty. When | sometimes, you know, |
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haven’t learned

teach one class then after the class | did not perform well | feel quilty for

Valuing hard-
work and
commitment

Being
persistent and
not giving up

Being curious
about new
things

the whole day, or a few days. | come up with something that hopefully 1

can | commonsense to what | have done you know probably | did. | feel
guilty and then guiltiness that guilt sometimes feel that | have teaching job
| feel guilty I’m not happy so that affects my teaching.

A: You want good teaching and make sure that students learn something.
B: 1 hope they learned but sometimes they tried all their best but still some
obstacles.

A: How about value? In terms of what do you value? Do you value hard
work?

B: I think | value hard work. Students have to do this, for example, | said
this assignment even they submit late. For me | allow them to submit
expansion but regard to do it to meet the quality. If it’s not good, we ask
them to revise again honestly you know. Yeah, commitment, hard work
together so the results that | want them too, “yes’ | value the process as well
I do not care much about, for example, they’re late they’re | mean get help
of others at least they gone through the process, understand the work, and
they finally can do it.

A: How about the persistence? Do you think that continuing effort OK
keep going and keep learning without giving up thing is one policy that you
think you have in mind? Have you given up anything so far?

B: No, | think when we have a goal we need to try to achieve it, for
example, a few years ago | had to get a scholarship, for example, | try
every year too. | failed it and tried again, so | think after many tries, we
will get what we want.

A: Have you ever heard something from other people and maybe other
things that you didn’t know and how you feel when you didn’t know it? Do
you think you feel frustrated? Do you feel you’re curious to learn and
enthusiastic to investigate?

B: Yeah, for example, when | sit near people who are older than me. They
want me to talk about something I also want to know, to understand what is
happening. Probably I always feel curious to know to learn something new,

something that other people know especially, for example, | know probably
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I can ask | always feel curious to know, to learn something new something
that other people know, especially, | know this guy. He’s done his Master’s
degree. He’s done his research so | wanna read his research so | always feel
curious to explore what | don’t know.

A: You think when you will give up learning?

B: Yeah, this is a good question because I’ve been studying for my whole
life after my high school, my Bachelor and Master, so I’m still going to do
my PhD.

A: So you will give up after your PhD?

B: No! After PhD | might look for post-doctoral degree, so | don’t think I
will quit. Sometimes I still want to keep learning, you know, all the time.
A: Yes, among the following reasons we have gone through I’d like you to
choose three you have applied most, you have practiced most about, which
ones you think?

B: So | choose three qualities. Commitment and hard work | would choose
responsibility, yes, teaching responsibilities, Commitment and lifelong
learning.

A: Thanks you! let’s move on to the next area, the last area, self-directed
learning method. How you think you define self-directed learning method
from your understanding?

B: Self-directed learning is you can do self-study, so you know what your
goal is, you know what strategy you could take to have to achieve the goal.
You take initiative, for example, you just go and read article that things you
don’t need to wait you to read to explore something that you don’t know,
so keep your own initiative, set up goal, try to achieve the goal strategy that
you can use, so | think you can involve meta-cognitive strategy, plan, think,
and analyze.

A: So what I’d like you to think self-directed learning you have practiced
so far? What have you commonly practiced?

B: I think it’s about reading. Keep reading more a lot of things always try
to broaden my own knowledge. And the other areas | don’t think | would
just say keep reading.

A: How about self-analysis? Have you ever looked at yourself, identify
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who you are, what strengths you have, what weaknesses you have so that
you have started growing?
B: Actually | don’t analyze myself.

| analyze my teaching performance, so | want to improve myself next term
that what | do. But my own self | somehow did not take time to access it,
but I got some comments from my parents from my friends about the
personality. For example, let’s say | don’t like talking much I reserve quiet.
I know that’s not good, but I cannot change probably I cannot go and talk. I
understand my weaknesses but in most cases | don’t know how I can try to
improve that but mostly | tried to improve my teaching performance, you
know, how it can go better. To do well on my lesson and probably find way
to may be give happiness to my family for example yes...

A: How about critical thinking? Do you think you have critically think a lot
about your lessons you know your professional development, for example,
you said earlier reflection like doing reflections of the teaching? How
reflections have built your critical thinking?

B: Yeah, I think when I reflect | understand my weaknesses and probably
know my strengths. | try to build up on my weaknesses and keep doing
what | am good at so | think it’s reciprocal | mean it builds my critical
thinking when | try to be flexible with what happened and what I’ve done
but that’s just parts of teaching. In life in general somehow | feel that some
cases | did not think critically so I did something that does not have good
result probably I also fail in some point, learn something after failure you
know.

A: Have you ever thought of thinking is the mother of everything?

B: Yeah, yeah, but sometimes may be other people as well too busy to sit
down and think, you know, for example, get u....... ? In the morning work
coming home we don’t have time, yes, you know spend time with family
with do research, do assignment because I’ve been a student for many
years, so | am busy, but I tend to think when sometimes | need friends

when I’'m suck up of life some said | want to quit teaching some said what
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should I do, so we share experiences share idea but I never sit down alone
what I have to do next. Some people have done that | do meditation.

A: How about learning from other people as the role model have you ever
pick up anyone as your role model from either high school or from
university or from the place of work?

B: Honestly | would say ‘NO’ but I always have people who are, for
example, senior or have higher degree or high position | always look at
least want to be like them, but no particular person, for example, I look to
you or Dr. Uttara or Monyrith, so | feel that they are a successful people
and | want at least learn from them and be like them in the future. That’s
what | need to do.

A: No teachers that you could remember until now? That oh! He did a good
job...and I pick up the way you know he thinks.

B: | have followed a few of my teachers’ teaching style. Mostly from my
bachelor’s degree, you know, yeah, and also some from a Master’s degree
but just techniques and principles, for example, how we make students
come on time, the techniques help used it successful 1 somehow use with
my students as well.

A: You mentioned something related to try to read and use some theories
and apply in the classroom. How about observing the teachers teach? Have
you ever observed anyone teach so that you have learned to teach?

B: I am not really observing some people or done any of observation, but |
sometimes heard from students that this teacher done that | don’t like it so |
also tried to follow, try to do it most of the techniques that I get mostly
through. | Study so when | study in this class I can notice and learn, or
sometimes | consult with other colleagues so | say oh how do you teach
this books and materials and they say, “do this do that.” So | did.

A: Have you ever shared experience or idea?

B: Yeah, yeah, you know, how we can teach this subject share some ideas
so the thing we think good some other cases I just sit down and think what
should I do with this lesson somehow | come up with something new.

A: Don’t you think that you were using critical thinking?

B: I think it might be critical but not really high level 1 just think what to do
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with that. We can come up with strategy invent something new to do it I
feel I can do it, so I just used it with my students.

A: How about feedback from the students? Have you ever received
feedback from the students yeah, for example, what your teaching like?
How the student wants you to teach in a different way?

B: | have done that (feedback) a lot, you know. Sometimes, on the first day
of the class, | asked them what would you do so with try to consult the
students what the class should look like. For example, this activity I
observed whether the students enjoy or not | will change some other
activities. So actually, I’m conscious of what I’m doing to students. | want
them to enjoy. To get thing that | want them, so in some cases you know |
like to find new activities to teach them.

A: So at the middle of the term, at the end of the term, have you ever, hey
you know, talk to the students, hey what have you learned, what should I
do next? You liked my teaching style? You like you know way for example
approach you something like that have you ever done that yeah?

B: Yes, but not often because mostly at the beginning of the class I asked
them after lesson we go through together but I somehow think what I
should do next. | asked them, but I’d try to evaluate my activity and also
student engagement, and probably | can change a few cases | change what |
planned. For example, | set to do this and | found it’s not working so |
change my plan to something else.

A: How about keeping teaching diary or journal? Have you ever done
that?

B: 1 don’t keep journey or dairy, so | often reflect on what | have done.

A: Have you ever paid your own training fees? For example, you learn
something like training course somewhere you really want to learn. Have
you ever paid your own money in any particular short course to learn to
develop yourself?

B: So right now, for example, only 5% I join the cheap one but the one
hundred dollars, for example, because | feel that | have gone through lots
of studies. I can just read, you know, almost enough and the rest | just keep

reading and probably with lecturer or teacher, you know.
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planning
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important

There was a lot

A: Regarding planning lessons, what do you think planning lessons help
you? Do you think planning lessons help you learn something new about
subject matter, about methodology?

B: To me planning the lessons is important because you know what you
will do in the class. For example, it might help you when you do some
planning you probably come up you can see some concept, difficult
concept, difficult words or find ways to explain to students, grammar, tense
or you look at the tense what you’re going to teach with that tense what
approach should you use. For example, provide inductive, or deductive

method, what material should | do? What other free teaching strateqgy

should | use, for example, before you go to that thing what other leading

of critical

thinking during

the warm up, so | think lesson plans can help you lead your class smoothly

from what I’m teaching to another.

planning

Searching new

information

A: Do you think you learn new thing from the time have you planned the
lessons for the courses for example?

B: No! but we learn, for example, you teach a new course; a new book we
learn based on reading that book. I don’t think lesson plans help me learn
anything but 1 just have to know what | will teach, be well prepared for
teaching.

A: For example, you assigned to teach a new course, a new book that you
have never taught before in order to plan well you need to learn the content
of the course right?

B: Yes, that’s what we learn by reading it.

A: Have you read any supplement materials to support the course material
that you’re supposed to teach?

B: For example, students read this they don’t understand. Sometimes you
understand but students do not understand, so you go to the Internet, trying
to find a more simple case a material to provide to students.

A: Do you think that you learn something new? Another thing about
classroom action research small classroom action research to improve
yourself particularly formally or informally?

B: I don’t think I’ve often done one. Now I’m doing one research with my

students, you know, in the past, my first master’s degree | did not do any
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research just one thesis. When | went to Australia, | do another research
coming back | did not do any research, but not action research. This term |
teach Advance Research so | asked my students to do research with me so |
put them into groups. At the same time I’m also doing a research about my
students how can we help students learn to do research. But | have heard a
lot about action research, classroom research but never done it.

A: Have you ever tried, for example, learn new techniques from
somewhere or the books, for example, and then you try them in a
classroom? And you think sometimes it may not work perfectly and then
you want to do it again and you think about it why it hasn’t been done
perfectly and then you try it again after thinking of why have you done
that?

B: I have done that | have read the books, for example, | learn one strategy
call 4-3-2 speaking strategy and | apply to my students. 4-3-2 | found that
when we asked students teach 4mns and 3 and 2mns, its too long for them
so | just change to 3-2-1 so | have used what | have learned from my
teacher by classroom, and somehow it does not work I try to think how can
I make it better I make it shorter to my students.

A: Don’t you feel that is action research?

B: Yeah, | just feel that like experiment whatever. (A: That’s action
research you conduct it informally) Not write a report ( it doesn’t need to
be like that)

A: Okay, how about research? Have you ever you mentioned about master
research, a part from that have you ever joined a team?

B: Yeah, | have done a few researches this year. | have done the research
(A: In different fields?) Yeah, education and with IR as well. | have done
alone. | have done with a group of people. Currently I’'m looking as
research with my friend it just my own initiative. | just try to find more
publications, so try to build up our own credit to seek for a scholarship.

A: So far have you ever attended any workshops, seminars or conferences
nationally and internationally?

B: I always attend CamTESOL conference every year. In the past | paid
50%, my school paid me 50%. Later on if | want to be paid 100% | had to
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present something, so I tried to present a paper.

A: Have you ever presented paper? What paper?

B: Yes, I’ve presented a paper of CLT challenges and opportunity when we
use CLT. (How long does it take you to prepare the paper?) That’s because
of 1 did my Master so it’s part of my Thesis so | try to make it.

A: That’s good.

B: And later on next year | joined with my friends, we work together on a
paper in order to present we sent our Abstract. It’s successful CamTESOL
accepted it. | cannot complete it, so | just present the proposal like what |
want to do so | can get from the participants.

A: Great! Now that’s all about methods of self-development. | would like
you to think about what’s we have discussed here and which one you think
is your most favorite? Only one! You have practiced most!

B: I think self-development for study but here it would include.....?

A: Scholarship study, pay your own study to attend the workshops, the
conferences like CamTESOL you use that a lot right? Forget this use only
one you have practiced the most! Ok that’s one!

B: Yes, | found like reading, you know, for example, we want to know
some strategies but | choose only one.

A: Ok between that one and reading you think you’ve done the most.

B: I would think reading because, but this we can learn something from
teacher but when we read get some more activities you know so | have to
Cross out one.

A: So Reading? Great! Well | think you have given a lot of information |
think very useful. This is what my study would be about. Look at the
feeling at the way you grow, the way you find a job, yes something like
this.
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(E)Yeah, probably the rationale, reason behind why | keep learning is that | don’t feel
satisfied with what | have yet | want to at least grow academically, grow personally,

so, for example, | want to earn a higher degree, so, for example, if | get a degree |
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hope that | can teach higher grades and receive higher salary. All I might have more
options maybe | work as a Dean at University or join NGO. I think higher degree
would provide me more options.
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(N)Not very much. When | was a very little boy, | was scared of monks. When |
saw them, | run away. Uisishinuizuesmw 99-9asitnwidnig) o8
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Who
motivates

-self-
motivation
-parents/
family
-former
instructors/
mentors
-Senior
colleagues
-friends,
colleagues
-famous
people
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(N)My grandfather is a monk. When | was young, | always listened to the Buddhist
Teaching in the radio, so I think it is good to be in a monkhood. It could give time to
learn to train harder. Later on, | decided to be a monk. I think my mother is the most
influential person for me. M HMATH ﬁg‘ﬁummgshmﬂaj@msmﬁgwgmmsm:f&ﬁ‘ﬁumnsgﬂ At work, wnnm n

wind dynigimmai]s Master s« PUC mamgngsnuMiuRIng) siwmansgniymen wwenpmme SufumRms wiownn
ﬁqu‘étmm%snuﬂ

The good foundation of the society starts from a family. Parents have to be excellent,
to be their examples. | had an experience of my mom. Parents have to set up good
example for their children. Schools do not only give knowledge.
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UIH] S 1NwiEicn SIsmInumnmyisig s # o yis uns Motivation
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Enjoy
teaching
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(D)SNHHHTISHAESISY MUN g ysSEIsiRifUIsulmisiisaunnm
HHUISH 4ok GREIDRUWRUSMUIASHIST | Sadjuivaiibsiiw
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(E)I would mostly enjoyable doing this job for many years. If | can’t find enjoyment

in a month I’ll quit and look for another job because in the past when | just graduated |
got a job as a school director in a small institute in OFC operation of the whole school
and I found it rather you know pressure you know because many roles to play. There
were a lot of things to do, deal with the students, to teach parents and even cleaner and
I but when | become a teacher or lecturer, | found that when | was started teaching at

GSP level and | found it hard. Students are teenagers so that they are not really
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learning so their parents just send them to school you know in the class they are not
really participated or paying attention, so | found it hard to teach them and I think that
because you know | am first started teaching so | don’t have experience and know a
lot of techniques. | found it easier at higher level. | find it easier when | prepare lesson
plans we know what to do in the class so we just follow the lessons, so students are
mostly about so they understand what to do, so | somehow found some enjoyment.
(F)gn Sfﬁ%j?ﬁ 2NN 1SS SUIH]SN/AUTINUEASH SI1SS
Sunwisiil homework 15 S 150/ Master AmM &S S SuntwisiimG
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(N) I think sharing, and seeing people change their behavior, attitude, and reduce their
suffering. That made me want to share. | see all people suffer a lot in different ways
and situations. And I think if | can pass message to people, it can help them. That’s the

reason that pushes me to talk, to teach, make joke, telling story, making people happy.
That’s what made people love me wherever | go.
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APPENDIX I: THE OUTLINE OF THEMATIC FINDINGS AND DICUSSION

Research Findings

Demographic Information

Participants
Education background
Working background

Personal Qualities of Education Professionals

VVVVVVVVVVVYVVYVYYYY

Positive attitude toward a career and professional development
Being motivating and inspiring

Being a role model for others

Avoiding blame and being looked down on
Having a passion for teaching

Students’ achievement and productivity

Clear future vision and goals

Being competitive

Having personal principles in a career and in life
Ethical conduct

Self-discipline

Self-responsibility

Diligence and high commitment

Patience, persistence and perseverance
Curiosity and enthusiasm

Life-long learning commitment

Personal situations

o] Taking role models
o] Buddhist influence
o] Negative experiences

Self-Directed Learning Methods

VVVVVVVVVVVY

Participants’ definitions of self-directed learning
Having a clear vision and long-term goals

Setting step-by-step goals

Self-analysis

Self-reflection on teaching activities

Critical thinking skills to solve teaching and learning problems
Developing effective lesson plans

Applying theories in the real teaching situation
Observing other teachers teach

Sharing pedagogical information with other teachers
Keeping a teaching diary or journal

Seeking students’ feedback
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Self-development through further studies

Classroom action research

Research

Attending workshops, seminars, and conferences with personal interests
Presenting papers at workshops, seminars and conferences

Asking other people about what certain teachers have done

VVVVYVYY

Discussion

Trigger States

Taking role models

Parents’ influence

Buddhist influence

Bitter experiences

Avoiding blame and being looked down on
Having a passion for teaching

YVVVVYY

Il. Intrinsic motivation
lll.  Findings against Maslow’s hierarchy of needs
V. Being a Master of Oneself

»  Being self-responsible

»  Self-discipline

>  Diligence and high commitment

»  Kol’s 3 P’s (Patience, Persistence and Perseverance)

V. Self-Directed Learning Methods

»  Self-reflection

»  Critical thinking

»  Seeking feedback

»  Step-by-step goal setting

»  Reading professional literature
»  Seeking training

»  Lesson planning

»  Classroom action research

VI. Kao’s Self-Directed Learning Model
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