
 
 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ការយលឃ់ ើញរបសស់សិសចំឃ ោះការអានភាសាអង់ឃលេសជាប្បច ំ

តាមរយៈ X-reading ឃៅវទិ្យាលយ័ ហ ៊ុន សសន  មជកីង 

Students’ Perception on Extensive Reading  

in English through X-reading Platform at Hun Sen Peam 

Chikang High School 

Sam Kimsan 

December 2022 



 
 

 

 

 

 
ការយលឃ់ ើញរបសស់សិសចំឃ ោះការអានភាសាអង់ឃលេសជាប្បច ំ

តាមរយៈ X-reading ឃៅវទិ្យាលយ័ ហ ៊ុន សសន  មជកីង 

 

Students’ Perception on Extensive Reading  

in English through X-reading Platform at Hun Sen Peam 

Chikang High School 

 

Supervisee : Sam Kimsan 

Supervisor : Mr. Banh Hornmann  

Thesis Committee : 1. Dr. Chheang Songvath 

  2. Mr. Kong Maneth 

  3. Mr. Phe Saorith   

  

  

  

December 2022 



i 
 

មូលនយ័សង្ខេប  

 ការសិក្សាង្នេះបានង្្វើង្ ើខង្ៅវទិ្យាល័យហ ៊ុនសសនពាមជើក្សខ ង្ហើយសិសសសែលបានអន៊ុវត្តការអាន

សែលង្ដោ ត្ង្លើសត្ភាសាអខ់ង្លេសង្ោយមានសិសសចូលរមួននការអានចំននួ ៦៧នាក្ស់ (ស្សើ ៥២នាក្ស់) ក្សន៊ុខ

ង្នាេះសិសសក្សស្មិត្ថ្នន ក្សទ់្យើ ៨ សិសសចូលរមួការអានមានចំននួ ១០នាក្ស់ (ស្សើ ៩នាក្ស់) ថ្នន ក្ស់ទ្យើ ៩ មានចំនួន 

១៦នាក្ស់ (ស្សើ ១៣នាក្ស់) ថ្នន ក្សទ់្យើ ១០ មានចនំួន ១៣នាក្ស់ (ស្សើ ១១នាក្ស់) និខ ក្សស្មតិ្ថ្នន ក្ស់ទ្យើ ១១ មាន 

២៨នាក្ស់ (ស្សើ ១៩នាក្ស់)។ ការសិក្សាង្នេះង្្វើការង្ស្ជើសង្រ ើសង្ោយមានជង្ស្មើសងាយស្សួលនូវសិសសចនំួន 

១០នាក្ស់ (ស្សើ ៧នាក្ស)់ សែលស្ត្ូវចូលរមួក្សន៊ុខការង្្េើយសំណួរសមាា សន៏របសអ់នក្សស្សាវស្ាវ។ ការសិក្សាង្នេះ

ង្្វើង្ ើខតាមសបបល៊ុណវសិ័យក្សនខង្ោលបំណខរ៊ុក្សរក្សចង្មេើយពើសសិសដា ល់ឱ្យបានស៊ុើជង្ស្ៅ។ តាមរយៈការ

លទ្យធផលននការសកិ្សាបានរក្សង្ ើញសារៈសំខាន់ននការអានាស្បចរំបស់សិសសសែលបានសបខសចក្សាបើ

ចំណ៊ុ ច្ំៗែូចា ទ្យើ១៖ ការអភិវឌ្ឍនូវការសិក្សា និខការក្សសាខទ្យនំ៊ុក្សចិត្ត ទ្យើ២៖ ការបង្ខកើនចំង្ណេះែខឹសផនក្ស 

ពាក្សយ ង្វយាក្សរណ៍ និខ ការបង្ចេញសង្មេខននភាសាអខ់ង្លេស នខិទ្យើ៣៖ ភាពងាយស្សួលននការង្ស្បើស្បាស់

ង្អ ចិស្ត្ូនិក្ស។ ចំង្ពាេះបញ្ហា ស្បឈមសែលបានរក្សង្ ើញមានមានែូចា ទ្យើ១៖ ខ្វេះង្ពលង្វលា ទ្យើ២៖ ការប េះ

ពាល់ែល់សភនក្សង្ោយសារការអានង្លើង្អស្ក្សខ់ ទ្យើ៣៖ ការលំបាក្សននលំហាត្់ និខ ង្អស្ក្សខតូ់្ចង្ោយង្ស្បើស្បាស់ 

X-reading ទ្យើ៤៖ ពាក្សយពិបាក្ស នខិទ្យើ៥៖ បញ្ហា អ៊ុើន្័រសណត្ និខហរិចញវត្ថ៊ុ។ សរ៊ុបរមួមក្សង្ពលង្វលាលឺ ា

បញ្ហា ស្បឈមមួយសស្មាប់ង្លើក្សយក្សមក្សពិចរណាក្សន៊ុខការអានរបស់សិសសាស្បច ំនខិាព័ត្៌មានសខំាន់

សស្មាប់ពស្ខឹខការអានរបស់សសិសាភាសាអខ់ង្លេស។ មា ខវញិង្ទ្យៀត្ មាននូវអត្ថស្បង្ោជន៍ាង្ស្ចើនសែល

សិសសទ្យទ្យួលបានពើការអានាស្បចែូំចបានពណ៌នាខាខង្លើ។ 

ពាក្សយលនេឹេះ៖ ការអានាស្បច ំ  ក្សមមវ ិ្ ើ X-reading   អនក្សង្រៀនភាសាបរង្ទ្យស ការយល់ង្ ើញរបស់សសិស   



ii 
 

ABSTRACT  

The study was conducted to explore the benefits of extensive reading and identify 

the challenges of students who have read regularly on x-reading platform at Hun Sen 

Peam Chi Kang High School, and the students who read in English regularly were 67 (52 

females), including 8th grade, 10 (9 females); 9th grade, 16 (13 females); 10th grade, 13 

(11 females); and 11th grade, 28 (19 females). This study was conducted qualitatively to 

explore the students' perspectives in depth and used convenient sampling by selecting ten 

people (7 females) to participate in the study. The results found the importance of regular 

reading in three main points such as (1) enhancing academic performance and confidence, 

(2) boosting vocabulary, grammatical, and pronunciation knowledge in English, and (3) 

ease of using electronic devices. The challenges were found as (1) lack of time, (2) eye 

strain from screen reading, (3) challenging quizzes and narrow screen vassal size on X-

reading platform, (4) problems with vocabularies, and (5) internet connection and 

financial issues. To sum up, time is a challenge to consider in regular reading and is vital 

information to strengthen students' reading in English. However, there are so many 

benefits that students get from Extensive reading as described above. 

Key Terms: Extensive Reading, X-reading Program, Foreign Language Learners, 

Students’ Perception
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CHAPTER 1: INTRODUCTION 

This chapter explains the background of the study, the problem statement, 

research purposes, research objectives, research questions, the significance of the study, 

and the operational definition of critical terms. In addition, the guiding points to clarify 

the study will be described in this chapter. Notably, the research questions are essential in 

determining the outcome of addressing the topic. 

1.1 Background of the Study 

From lower secondary schools to tertiary education institutions, the Ministry of 

Education, Youth, and Sport (MoEYS) began integrating English into the educational 

curriculum in 1993 (MoEYS, 2013). Cambodia has had relative peace and political 

stability since 1998, although it remains one of Asia's poorest countries, with a Human 

Development Report rank of 130 out of 177 (UNDP, 2004). Reading, noticeably, is 

regarded as the essential talent of all. Snow (2002) stated that reading is the most 

important factor in achieving success in our context. Reading is extremely advanced and 

demanding in terms of mental expansion and community. However, according to 

Komiyama (2009), reading builds natural capability improvement and approaches to 

analytic reports at work or school. So, it is reasonable to argue that people's everyday 

lives and reading activities are connected because reading is beneficial in both education 

and social and professional settings. Anderson et al. (1991) stated that reading is a hard 

task that involves critical thinking, facilitation, and concentration. Reading is not an 

image movement. To acquire greater depth from opinion, assumption, common sense, 

and operation, readers must not only apply and recall the characters but must also explain 

the text, including their past knowledge, experience, and forecast. 
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Furthermore, Oberholzer (2005) said that understanding what we are reading is 

essential rather than just knowing how to read automatically. If we cannot comprehend 

what we are reading, then reading has no usefulness. It indicates that the purpose of 

reading skills at each level of the language learning process is for students to understand 

the text. According to Baker and Brown (1984), reading strategies are active and 

cognitive behaviors students use to help them make and consolidate meaning during 

reading. Reading techniques are mental actions that readers engage in before, during, and 

after reading to extract information from the text (Pressley, 2006; Trabasso & Bouchard, 

2002). Firms have begun encouraging active, intelligent, and careful reading through 

these specific established practices (Pressley, 2006). One factor that influences how 

readers employ reading methods is prior knowledge (Pritchard, 1990), the type of text 

(Chen, 1999), and the reader's ability (Kletzien, 1991). (Brown, 2012) constructed a 

situation in which a substantial percentage of language learners' reading experience 

consists of interactions with paperback graded readers (GR) - simplified English stories 

adapted to English language learners' vocabulary and grammar levels. KAPE has worked 

well with the Ministry of Education, Youth, and Sport since 1999. (MoEYS). As a direct 

financial contribution to KAPE in 2015, MoEYS donated $370,000 to create and expand 

New Generation Schools. The New Generation Schools (NGS) reform, which began in 

2015, is a new school governance structure designed to improve the quality and relevance 

of education for Cambodian youth in the industrial revolution era (Bo, 2021). In 2014, X-

Reading became popular in Japan and was introduced to Cambodia's secondary school 

level in early 2018. Five new generation schools, Prah Sisowath High School, Prek Leap 

High School, Samdech Akka Moha Thamma Pothisal Chea Sim Prek Anchanh High 

School, Kampong Cham, and Hun Sen Peam Chinkang High School, have begun using 
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X-Reading (Meun, 2021). Students in the 21st century are no longer passive learners; 

they must become active learners to develop information for themselves (MoEYS, 2018). 

Additionally, ICT is the primary driver of human resource development in the 

21st-century economy. It must be planned as an enterprise intervention in which a 

systematic approach to ICT architecture and interventions is the key to efficiency and 

sustainability, compared to the previous model in which ICT is frequently applied in 

uncoordinated isolated processing facilities (MoEYS, 2018). The usage of technology 

aids, such as e-books, can help students study and promote independence by providing 

them with a variety of self-access learning options that boost their motivation levels 

(Huang, 2012). For the past two decades, extensive reading has grown in popularity, and 

in the last decade, it has spread swiftly across Japan (ERF, 2021). Expanded vocabulary, 

strong writing expression, and spelling proficiency are all benefits of extensive reading 

for students and acquirers. Students were free to choose books that caught their attention 

without fear of losing marks in reading exams. Saba and Noreen (2020) said that students 

analyzed the characters amongst themselves, which aided in the generation of target 

language conversation. 

1.2 Statement of the Problem 

If reading is not part of the curriculum or does not affect students' final grades, it 

will not be done (Chang & Renandya, 2017). Reading comprehension is essential for 

English as second language learners, and reading is a vital ability used in people's daily 

lives; nevertheless, the previous study has shown that mastering this skill without basic 

comprehension is challenging (Zahra et al., 2016). Importantly, students have difficulty 

using software to support their reading (Ghiani et al., 2009), and slower reading speeds 

and eyestrain are valid objections to e-reading (Cote et al., 2014). Second language 
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learners love to read in their native language on mobile devices because eyestrain affects 

reading speeds or a cognitive investment in reading in a second language (Huang & Lin, 

2011). Furthermore, compared to paper books, in Mesureur's study (2013), students 

reported they struggled to read for lengthy amounts of time on their mobile devices 

because they were easily distracted by phone calls, emails, text messages, and push alerts. 

1.3 Research Purposes 

This study aims to identify the benefits and challenges of extensive reading for 

students who have joined the extensive reading program as perceived by students 

themselves at Hun Sen Peam Chikang High School, New Generation School (NGS). 

1.4 Research Objectives 

There are specific research objective as follows: 

1. To explore how students benefit from extensive reading through the use of the 

X-reading platform at Hun Sen Peam Chikang High School (NGS) 

2. To explore how students challenges with extensive reading through the use of 

the X-reading platform at Hun Sen Peam Chikang High School (NGS) 

1.5 Research Questions 

To address the objectives, two specific research questions are raised as follows: 

1. What are the benefits of extensive reading through the X-reading platform 

perceived by students at Hun Sen Peam Chikang High School? 

2. What are the challenges of extensive reading using the X-reading platform 

perceived by students at Hun Sen Peam Chikang High School? 
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1.6 Significance of the Study 

The study's suggestions and recommendations are predicted to be very helpful in 

improving the students' extensive reading. The study helps both lower- and upper-

secondary students enhance their extensive reading. This research aids, which may aid in 

extensive reading. This study helps teachers understand the reasons for students' extensive 

reading in learning English and helps them better identify some practical activities or new 

programs that helps to engage the students who join the online reading program in 

learning English as extensive readers. In addition, this study can help students understand 

the benefits of online programs in mastering English reading and can help them recognize 

new practical learning techniques that helps them effectively deal with the problems they 

are facing in their practice. 

1.7 Operational Definition of Key Terms 

Extensive reading refers to a term used to describe an outside assignment or a 

task given by a teacher to a group of students who have registered for the English reading 

program. 

X-Reading is a platform that gives students access to e-books available on the 

internet and can be accessed via computers, tablets, or smartphones to study English. 

1.8 Summary of Introduction 

In this chapter, the Ministry of Education, Youth and Sports first introduced the 

integration of English with the national curriculum in 1993. Because of the weak 

education field, a partnership with KAPE in 2015 transformed the school globally. This 

chapter mentions that reading is a factor that can help the study progress and be able to 
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study more broadly. Especially in the new generation of schools, there are regular 

programs to improve students' reading to strengthen their learning ability and increase 

their knowledge of foreign languages. This chapter also highlights some factors 

contributing to the effectiveness and difficulties that various researchers have studied. 

Last but not leave, the research has to be carried out at Hun Sen Peam Chigkang High 

School (HSPCHS) from grades 8 to 11. The researcher uses two research questions in this 

study to meet its aims and will assist teachers in supporting their students' reading goals 

or those of other schools. 
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CHAPTER 2: LITERATURE REVIEW 

This section is divided into six main areas: definition of extensive reading, 

benefits of extensive reading, challenges of implementing extensive reading, X-reading, 

e-book reading, and student perception of extensive reading. In addition, the researcher 

read over seventy journals and other sources to gather information around extensive 

reading.   

2.1 Reading 

Reading is the process of acquiring and interpreting language-encoded 

information from printed materials (Grabe, 2009). According to Grellet (1981), the 

primary ways of reading are as follows: 

a. Skimming: skimming through a text quickly to obtain the gist of it. 

b. Scanning: skimming through a text to locate a specific piece of information. 

c. Extensive reading involves reading more extended texts for enjoyment. This is a 

fluency exercise that focuses on global understanding. 

d. Intensive reading: obtaining specific information from shorter texts. This is a 

more precise task that requires reading for specifics. 

Similarly, according to Khoirunnisa (2019), there are four types of reading such as 

(1) perceptive reading, (2) selective reading, (3) interactive reading and (4) extensive 

reading. 

2.1.1 Skimming 

The skimming technique is presented to help pupils become adapted at reading in-

depth texts. In other words, skimming reading can help students grasp a different culture 

because it allows them to quickly access knowledge about their favorite musicians, 

famous individuals, and, in certain situations, historical and scientific events. The 

skimming strategy should be used in reading classes as one of many viable techniques for 
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extensive reading because it is believed that pupils neither read extensively nor utilize any 

approach while reading material. Therefore, students should be taught how to employ this 

strategy as a prerequisite to understanding the entirety of a work (Agudelo et al., 2007). 

Furthermore, in comparison to regular reading, skimming is performed at a speed of three 

to four times faster. As a result, learners frequently skim when they have a lot of reading 

material to get through in a short period (Liao, 2011). 

According to Ngoc (2016), the students can be asked to skim the text for the answers 

to simple global questions.  

For example: 

1. Supply a text and several titles. 

Task: which title fits the text best? (The titles must not differ in subtle ways, or 

careful reading would be needed). 

2. Supply a text and a list of topics. 

Task: which topics are dealt with in this text? 

3. Supply a text and several figures (photographs, diagrams, etc.). 

Task: Which figures illustrate the text? 

4. Match main ideas with paragraphs: The teacher could list the main idea of each 

paragraph (or groups of paragraphs) on the board, which should be presented in 

scrambled order. (p.101) 

2.1.2 Scanning 

According to Ngoc (2015), scanning is defined as quickly reviewing a text to find 

a specific piece of information. Scanning is helpful in the pre-reading stage to build 

knowledge. Scanning involves three steps: determine what keywords to look for, glance 

through the text for those words, and then read the sentences around them. Unfortunately, 



9 

 

when scanning, learners only try to locate the specific information and often do not 

follow the ‘passage’s linearity.  

Furthermore, Ngoc (2016) stated that:  

Scanning tasks should be delivered orally so that the teacher can force the pace. It 

is only scanning if it is done fast. The teacher can ask students to scan for a single 

word or a fact in a text. For instance: (1) look at paragraph 2 and find out where she 

lived, (2) in what paragraph is topic x mentioned? (3) how many times does the 

word this occur? (4) sequence events-the students could be given a list of events 

described in the text and asked to sequence them. (p.101) 

2.1.3 Perceptive Reading 

Perceptive reading is paying attention to the parts of longer discourse lengths, such 

as letters, words, punctuation, and other graphemic symbols (Brown, 2004). It indicates 

that the words, phrases, and punctuation are more tightly concentrated. Moreover, they are 

much more intent on seeing, comprehending, and understanding things (Khoirunnisa, 

2019). 

2.1.4 Selective Reading 

Brown (2004) defines selective reading as evaluating one’s ability to recognize 

lexical, grammatical, or conversational aspects of language within a brief passage. It 

indicates that the reader chooses which passages to read and only reads those sections, 

passing over a significant percentage of the text (Khoirunnisa, 2019). 

2.1.5 Interactive Reading 

According to Brown (2004), interactive reading entails the reader interacting with 

the text as it moves from the language of many paragraphs to one page or more.   It 

emphasizes that reading should be viewed as a dialogue between the reader and the text. 

Using interactive reading to teach students can help avoid the students from interpreting 

certain or specific words when they are reading (Khoirunnisa, 2019). 
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2.1.6 Extensive Reading 

Extensive reading is defined as lengthier discourse segments, such as lengthy 

articles and novels often read outside of class time (Brown, 2004). It indicates that the 

writer’s message is often the major focus of Extensive reading (Khoirunnisa, 2019). 

2.2 Definition of Extensive Reading 

Extensive reading (ER) is a method of learning a language by reading a large 

amount of material chosen and mastered by the learners (Day et al., 1998). However, 

Waring and McLean (2015) defined ER as an “approach to the teaching and learning of 

reading in which learners read large amounts of material that are within their linguistic 

competence” (p. 286). ER is not the same as intensive reading. Instead, students work 

with short texts with the teacher’s support and instruction in intensive reading. The goal is 

to assist students in deriving detailed meaning from the text and improving reading 

abilities, vocabulary, and grammar understanding (Renandya & Jacobs, 2002). 

2.3 Benefits of Extensive Reading 

Extensive reading is a peaceful and informal activity that allows students to select 

texts based on their English proficiency and interests. It also entails reading vast amounts 

of text to gain a general comprehension of information while still having fun, as well as 

individualized and independent reading, which allows students to choose materials based 

on their interests without discussing texts in class (Safaeia & Bulca, 2013). These nine 

gains are affected gains, which will be discussed fully below: 

(1) gains in reading ability (Maxim, 2002), 

(2) gains in reading fluency (Taguchiet al., 2004), 

(3) gains in grammar (Mason, 2003), 

(4) gains in vocabulary (Pigada & Schmitt, 2006), 

(5) gains in writing (Mason & Krashen, 1997), 
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(6) gains in spelling (Polak & Krashen, 1988), 

(7) gains in oral proficiency (Cho & Krashen, 1994), 

(8) gains in listening (Elley and Mangubhai 1983), and 

(9) gains motivation and attitudes (Hitosugi & Day, 2004). 

Safaeia and Bulca (2013) claimed students could read as they pleased after 

engaging in the extensive reading program, and they had increased self-confidence in 

their ability to internalize what they had read. In addition, their creativity in a second 

language was greatly enhanced. To maintain and boost students' enthusiasm to read, 

certain extensive reading activities should be incorporated into an extensive reading 

curriculum (Jacobs & Farrell, 2012; Suk, 2016). The Learning Management System 

(LMS) functionality allows teachers, administrators, and students to track reading 

progress, including counts of words per minute, total words read, books read, whole 

reading time, and quiz outcomes (Milliner & Cote, 2015). 

Day and Bamford (2002) proposed the following ten principles for the successful 

implementation of ER: 

1. The reading material is accessible. 

2. A variety of reading material on a wide range of topics must be available. 

3. Learners choose what they want to read. 

4. Learners read as much as possible. 

5. The purpose of reading is usually related to pleasure, information, and 

general understanding. 

6. Reading is its reward. 

7. Reading speed is usually faster rather than slower. 

8. Reading is individual and silent. 

9. Teachers orient and guide their students. 
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10. The teacher is a role model for a reader. (pp. 137–139) 

In several studies conducted in various EFL contexts, learners' language abilities, 

reading proficiency, motivation, and attitude toward reading are positively impacted by 

improving extensive reading (Meniado, 2018). Furthermore, four factors support students 

in the success of their ER: the library, choice, feedback, and time (Hammer, 2007). 

2.3.1 Benefits of Extensive Reading on Vocabulary 

 

Learning the 3,000 most commonly used English words is a vital first step toward 

mastering English (Nation, 2001). Extensive reading can help learners improve their 

understanding of the words, particularly in terms of spelling, meanings, and grammatical 

usage (Pigada & Schmitt, 2006). Using graded readers and frequent encounters have been 

proven to improve automatic recognition of English vocabulary (Coady, 1997). Learners 

can use ER to enhance their understanding of high-frequency vocabulary (Paribakht & 

Wesche, 1999). Yamamoto (2011) carried out a 13-week research to examine the impact 

of ER paired with writing activities on the receptive and productive vocabulary 

knowledge of 67 EFL Japanese university students. As a result, the ER students' 

vocabulary rose, but no differences were discovered between them and the control group. 

However, this result is based on essential vocabulary exams rather than terms found in the 

materials utilized in the program. 

2.3.2 Benefits of Extensive Reading on Reading Fluency 

 

When students focus too much of their attention on decoding individual words, 

text comprehension decreases. Because graded readers mostly contain high-frequency 

vocabulary and simplified grammar structures, the reader can focus on comprehending 

the meaning of the text rather than decoding unfamiliar words (Samuels, 1994). In a study 

of Japanese students, researchers discovered that following a seven-week ER program, 
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the number of words read per minute increased significantly (Iwahori, 2008). A list of 

activities can help students improve their reading speed (Nation, 2009). 

2.3.3 Benefits of Extensive Reading on Grammar 

 

Regarding reading comprehension and grammar tests, students who read graded 

readers or books designed for native-speaking kids significantly outperformed a control 

group (Sheu, 2003). He continued that compared to the control group, who read fewer, 

more complicated texts, the experimental groups' extensive reading of simple texts and 

frequent exposure to simple grammatical structures helped them improve their grammar 

and vocabulary. Studies have shown grammatical accuracy to enhance because of ER; 

exposure to vast volumes of comprehensible input can improve much as vocabulary and 

reading fluency (Pigada & Schmitt, 2006; Sheu, 2003). Students who read a lot have a 

more vital understanding of how grammar functions in context, allowing them to apply 

this grammar to the actual conversation (Ellis, 2005). 

2.3.4 Benefits of Extensive Reading on Overall Reading Ability 

 

Students that participated in ER significantly improved their reading scores on a 

standardized test compared to a control group. The benefits could be explained by the fact 

that the ER group had more contact hours with the target language than the group that did 

not conduct a significant reading, as they correctly pointed out. However, they also point 

out that, besides considerable reading, it is difficult to think of activities that may be 

added to a course and accomplished outside of class time (Robb & Kano, 2013). E-

learning can stimulate students' interest in learning and enhance the interest of reading 

teaching. From the point of view of most students, the reading teaching model based on 

the E-learning network teaching platform is new. This means students do not have to face 

boring book knowledge every day, because students are more interested in new things 

(Qian, 2018). 
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2.4 Challenges on the Implementation of Extensive Reading 

 

Teachers who aim to include extensive reading in their classes or language 

programs confront many obstacles. The price is the first and most important consideration 

(Day & Bamford, 1998). Hinkelman (2013) noted that the cost for an institution to supply 

a wide variety of graded readers in various genres and degrees of difficulty requires a 

significant financial investment. Additionally, an investment in personnel to handle the 

functioning of an ER library and graded readers must be considered. A second issue is 

how teachers can successfully assess and hold students responsible for their reading 

(Campbell & Weatherford, 2013). Many teachers worry about how an autonomous, joyful 

activity like extensive reading should be judged, which has provoked disagreement 

among educators (Brown, 2012). In understanding important facts and guessing 

vocabulary from context, an extensive reading method has an advantage over skill-

building, but not for gaining the main idea or inferences (Robb & Susser, 1989). 

Similarly, an extensive reading program costs money, which may not be readily available; 

establishing a program causes a great deal of organization and paperwork for it to run 

smoothly and effectively; an ER requires curriculum time for individual reading, which 

some administrators may be unwilling to provide, as well as a supplementary reading 

program (Davis, 1995). 

2.5 X-reading Platform 

For convenience, X-reading and the concept of a virtual library of graded readers 

dedicated entirely to extensive reading began in April 2014. For the past ten years, Paul 

Goldberg, the founder, and CEO of X-Reading, has used substantial tasks in his English 

classes in Japan (Cote et al., 2014). Davis proposed the Technology Acceptance Model 

(TAM) (1989), which is employed as this thesis's conceptual framework to explore 

students' perception of X-reading. The Technology Acceptance Model (TAM) is a tool 
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for describing end-user technology and user populations' computer, tablet, and 

smartphone usage behavior (Lau et al., 2003). X-Reading maintains track of each 

student's total number of words read, allowing them to be rewarded for reading more than 

a specified number of words every week (Milliner & Cote, 2015).   

 

Figure 1 - The Picture of X-reading Program 

This image shows the number of e-books in the program's library. There are 1540 

books ranging in size from 1 to 50 pages. 
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Figure 2 - The Picture of X-reading Program 

This image shows the number of e-books in the program's home (main benefits).  

The characteristic of X-reading platform: an online library; students and teacher 

can choose the books to read; students should read 10-20 minutes a day most days to meet 

your target; Username = college e-mail. Password = ID number only; steps students must 

follow to "Add a Book" to read (Home  →   Assignments  →  Add a Book); after two 

minutes will the book close if you stop reading;  taking the quiz after you finish your 

book and feel you understood the story; students should read again if you understood 

most, but not all, of the story when you finish; students cannot keep the book open while 

students take the quiz; close it and choose another one if you really don't like the book or 

think it is too hard after you start; the score students need to pass the quiz is 60; if you 

flick through the pages very quickly and do not really read the book, you will not pass the 

quiz, even if you score more than 60; you must reach different reading targets during the 

semester. These targets are worth marks towards your final grade; you can read 

anywhere, at any time, on any device: laptop, tablet or smartphone. 
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2.6 MoodleReader 

The initial author created MoodleReader as an addition to the default Moodle 

course administration system. The module controls the level of books for which students 

may take quizzes and the frequency with which they can access them. The quizzes are 

brief, timed tests with randomly generated questions based on the students' graded 

reading (Robb & Kano, 2013). 

Figure 3 - The MoodleReader Student Screen  

Note. Adapted from Robb and Kano (2013). 

This image shows the student's result in the program's recording. The reader can 

reflect or follow up on what they have read. 

2.7 E-Book Reading 

 

To function in English, English language learners must now understand both 

printed and electronic texts, and language teachers are taking steps to prepare students to 
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read effectively in this new medium (Huang, 2013; Mesureur, 2013). E-reader and e-book 

sales have risen quickly (Huang, 2011). Because e-books are less expensive, they are 

becoming more popular (Doiron, 2011). Many schools are looking at integrating 

electronic reading into their teaching programs because of the opportunity to share e-

books through online libraries and the necessity for schools to engage their students with 

new technologies (Browning et al., 2011). 

2.7.1 Benefits of E-Book Reading  

 

In one study, Runnels and Rutson-Griffiths (2013) compared Japanese university 

students who were polled on whether they preferred reading on a standard iPad or the 

smaller iPad mini. A large majority of the students chose the iPad mini. The device's 

portability and weight were cited as having the most significant impact on the students' 

preferences since it allowed them to use their device whenever and wherever they wanted. 

Doiron (2011) claimed that early research on electronic reading revealed that it could 

encourage students to read more. One of the main motivations to read an e-book is the 

ease with which a reader may access multimedia elements like hyperlinks, glossaries, 

audio narration, and links to online dictionaries (Huang, 2013; Chen et al., 2013). 

Language learners can now choose and read a book whenever and wherever they want, 

eliminating the need to bring readers along (Huang, 2013). Another benefit of e-books is 

that they allow students to change their reading experience by selecting font sizes and 

screen layouts to pick from (Chiang, 2012). E-books are easily preserved, and the most 

advanced e-book reading applications keep track of the books, reading speeds, book 

levels, total words read, and reading hours. If teachers have access to this information, 

they can quickly identify students who require additional assistance with their ER 

(Brown, 2012). Unlike paperback readers, e-book users can access various comments on 

their reading progress (Huang, 2013; Brown, 2012). A study by Huang (2013) on 
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Taiwanese EFL students who read e-books extensively found that students liked that they 

could track their reading progress by answering comprehension questions at the end of 

several e-books. Chen et al. (2013) investigated reading e-books has been shown to 

improve EFL learner motivation, reading comprehension, and vocabulary acquisition 

among intermediate EFL students. In Mesureur's (2013) study of Japanese university EFL 

students who read extensively on mobile devices, over three-quarters of the students 

reported that if they had the choice of reading e-books or having access to an e-book 

library, they would be more engaged with ER. Many researchers (Lai & Chang, 2011; 

Mesureur, 2013; Huang, 2013) have noted that today's students may buy and download a 

new book quickly. Doiron (2011) argued that teachers could cultivate more skilled and 

motivated readers by expanding students' access to reading resources and boosting 

opportunities to connect with other learners about their reading. For teachers, however, 

connecting students to the appropriate level of the book is essential to their motivation to 

read, and one of ER's important features is the offer of a diverse selection of reading 

materials (Doiron, 2011; Day & Bamford, 1998).   

To summarize, students seem to enjoy the convenience, accessibility, and variety 

of an online reading system and the flexibility and adaptability that mobile devices 

provide. All of these variables can be used to encourage students to read extensively 

(Cote & Milliner, 2014). 

2.7.2 Challenges with E-Book Reading 

 

In Huang's (2013) study of Taiwanese university students, "Tired eyes" was a 

common complaint among participants. Taiwanese senior high school students are in a 

similar situation. Huang and Lin's (2011) study revealed that when they read long texts on 

their phones, they complained of "eye strain." In a survey of Japanese university English 

learners' reading efficiency, many Mesureur (2013), after reading on small-screen 
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computers, students complained of eyestrain. In addition to eyestrain, Mesureur's study 

(2013) found that when students read electronically rather than on paper, they assessed 

their reading speed to be slower. Students in Huang and Lin's study (2011) preferred to 

choose to read shorter English messages on their mobile phones. 

Moreover, Huang and Lin (2011) suggested that a smaller screen would improve 

the reading experience for some students since it encourages them to concentrate more 

carefully on the limited amount of text on display. These thoughts on using mobile 

devices for learning indicate that they cannot only reduce reader anxiety but also help 

focus one's attention on the job at hand, especially when compared to situations when 

students are required to read more significant amounts of text. Mesureur (2013) clarified 

that students in his study indicated that they could evaluate their reading progress more 

successfully when reading a paper book, emphasizing the satisfaction a reader can get 

after reaching the final page. Doiron (2011) noted that E-readers are designed for reading 

activities and are not necessarily intended for academic reading. Moreover, given the 

apparent potential of e-books to motivate students to read more and that a critical 

principle of extensive reading is that learners read large amounts of accessible text, 

language teachers must consider how to utilize best and balance these two points to 

increase student engagement with extensive reading. The last but not least, it is possible 

that an activity like extensive reading, which requires a student to concentrate on a 

device's screen for extended periods of time, is not one that is best suited to this medium 

(Runnels & Rutson-Griffiths, 2013). 

2.8 Student Perception of Extensive Reading 

 

There have been claims about the positive impact on students' perceptions of 

reading and willingness to read since the new research on ER appeared (Bui & 

Macalister, 2021). Nation and Waring (2020) confirmed factors that encourage students 
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to read; the pleasure of reading, the reward of success in reading, the satisfaction of 

noticeable progress, the virtuous feeling of doing something of value, and the power of 

independence and control. 

The significant factors influencing the Japanese as a foreign language learners' 

motivation for ER were identified follow (de Burgh-Hirabe & Feryok, 2013); goal to 

improve their Japanese, instrumental benefits, perceived progress and feeling of success, 

intrinsic values, extensive reading books, beliefs about L2 learning, autonomy (e.g., being 

free to choose books, when, and where to read), external demands (e.g., homework), 

distractions (e.g., sports, friends), and self-regulation. 

The challenges encountered by the respondents during the implementation of the 

extensive reading programs include lack of books to choose from, lack of monitoring and 

support from teachers, lack of time to read, inability to comprehend, and lack of 

conducive places for silent reading (Meniado, 2018). Extensive reading is a language skill 

with emphasis on its contribution to the growth of reading automaticity, fluency, and 

vocabulary acquisition (Benettayeb, 2010). Additionally, the challenges with choosing a 

text or material to read, reading online-related health concerns, unsupportive facilities, 

and maintaining a focus on the text are all mentioned concerning the materials, purposes, 

speed, and amount of online reading (Utimadini, 2021). Similarly, this is probably a 

problem with legitimacy. Priorities are changed, and time is found for it if educators and 

institutions are persuaded that extensive reading is a helpful activity (Brown, 2009).  

2.9 How to Conduct Extensive Reading Effectively 

To promote intrinsic reading motivation, Van Amelsvoort (2016) studied 123 

Japanese university students to read widely outside the classroom. There were no tests, 

obligatory book reports, or record-keeping requirements. After the 14-week ER program, 

29% of the students had read no books, 40% had read just one to three, and 5.7% had read 
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up to twelve, but just two students had read the most volumes, one per week. The 

approach did not successfully foster students' innate motivation through straightforward 

encouragement. The researcher proposed that this procedure would be necessary to 

establish a system that keeps students accountable and enables them to track their 

progress to motivate them to read more. 

Many language learners may stop reading because of ER's delayed effects since 

they want to see its results as soon as possible. These may be the justifications ER 

scholars offer (Robb & Kano, 2013) for suggesting developing a system that would allow 

students to track their growth. For this reason, persuading students to read for extended 

periods is only possible with the system. 

2.10 Summary of Literature Review 

 

This chapter illustrates the importance of in-depth reading for English language 

learners. It also shows how reading helps you learn new things and improves your 

vocabulary, reading comprehension, grammar, writing, pronunciation, and listening. This 

chapter mainly introduces e-book reading that shows various benefits, such as ease of 

word translation, ease of use of reading materials, ease of font size, ease of book 

selection, ease of data recording, and ease of downloading books. In addition, the topics 

covered in this chapter also address challenges such as the purchase of software, the need 

for an appropriate curriculum for reading, and some issues related to a task while using 

electronics such as eye contact, a few texts on the screen, lack of books to read, lack of 

teacher support, insufficient time, lack of ability to understand the meaning, and lack of 

appropriate space or silence for reading practice. 
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CHAPTER 3: RESEARCH METHODOLOGY 

 

The research design, sample size, sampling techniques, research instruments, data 

collection procedures, data analysis, ethical considerations, scope and limitation, and 

work plan are detailed in this chapter. From research design to data analysis, the topic 

being researched and the research questions posed are the most important factors to 

consider. There are also sections on ethical considerations to reveal the research study. 

3.1 Research Design 

The study uses qualitative research in this research to get detailed data. The 

participant's responses to the oral questions were a sign of the valuable data the researcher 

required. It employed a qualitative design, a single case study, to answer the research 

questions. The researcher focused intensely on practices and issues were applying the 

cognitive process of X-reading in developing extensive reading is a central phenomenon. 

The researcher interviewed the respondents with the interview protocol of collecting data 

and analyzing words to interpret the vital phenomenon under the case selection.      

3.2 Sample Size and Sampling Technique 

The researcher used convenient sampling as a sampling technique. The selected 

participants were based on circumstance: the participants in this study had to be students 

who had joined the X-reading program in grades 8, 9, 10, and 11. They would be selected 

based on the list by asking for volunteers from the researcher. First, the researcher tries to 

contact the program coordinator. The facilitator then provides a list of all enrolled 

students. The facilitator then asked the researcher to get the students on the list 

themselves to ask about volunteering through the phone numbers on the list. Furthermore, 

the total number of students in the table was only 67, and the researchers tried contact 

each level, wanting one man and one woman per level. Unfortunately, some phone calls 



24 

 

were not answered, and very few male students registered to read this. In addition, there 

are up to 28 11th-grade students who wrote to take part. As a result, there were 28 11th 

graders and fewer male students than female students in this study. 

Table 1  

The Numbers of Participants from Hun Sen Peam Chikang High School. 

HSPCHS Grade Participants 

Students 

8 2 

9 2 

10 2 

11 4 

3.3 Research Instrument 

The semi-structured questionnaires, which use propitious questions with some 

main questions, were administered to all respondents face-to-face (flexible). The 

researcher prepared question guides for students. Notably, the researchers interviewed 

and recorded the participants at different times in this study. Moreover, this interview 

helped the researcher pay more attention to what the interviewees were saying and take 

note of the vital information well. They freely shared their perspectives with the 

researcher. 

3.4 Data Collection Procedure 

The procedures employed by the researcher to gather data are described in this 

section. The researcher requested permission from the school principals to conduct the 

study. The data was collected through semi-structured individual interviews. The first 

interview was with students learning in grades 8, 9, 10, and 11. The interviews were 

conducted individually, and each participant spent between 30 and 40 minutes. Before the 

interview, the researcher also asked the participants' permission to record the phone 

conversation. The researcher also asked the teacher to recommend two students (one male 

and one female) who had participated in extensive online reading. Then the researcher 
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conducted the interview individually with students who had joined the list by asking for a 

volunteer, and each participant spent around 30 to 40 minutes on the questions. Similarly, 

the researcher also asked for permission from all the participants to record the data. Then, 

the researcher followed up on the interview question guides and participants' answers to 

get more detailed information from participants and to make sure that the answers flowed 

accordingly. Finally, after the interview, the researcher prepared the recorded data to 

transcribe all the information for coding into different themes and sub-themes. 

3.5 Data Analysis 

The researcher analyzed the data after it had been collected. To analyze the 

collected data, the researcher analyzed the data from the students' interviews. First, after 

getting the data from each questionnaire, each recording was transcribed in Khmer using 

Microsoft Word to identify the specific statements mentioned by the participants and code 

the data to form themes. Second, the transcriptions were carefully translated into English 

(flexible), read three or four times, and then analyzed by breaking the answers into 

segments. Third, the researcher compared what was coded from each transcription to the 

notes taken in the interview questions to verify themes during coding. Fourth, those 

themes were categorized based on their topics according to the research questions. 

Finally, the researcher carefully extracted the transcription of each participant's answer to 

support each theme category to address the study's findings and translated the all-final 

selection into English. 

 

3.6 Ethical Considerations 

Before beginning this study, the researcher asked for permission from Hun Sen 

Peam Chikang high school's administration to include teachers and students from both 



26 

 

lower and upper-level classes as participants. In addition, the researcher sent all 

participants' consent letters to clarify their responses to the study. Furthermore, before the 

interview, the researcher informed the participants of the date and time of the interview, 

as well as requested permission to record the session. Furthermore, before finalizing the 

interview transcripts, the researcher handed them over to the participants to double-check 

that all the information was correct. This research was conducted with strict 

confidentiality and anonymity. All selected respondents were notified and given 

instructions on how to answer the interview questions, and they were asked to volunteer 

to participate. Respondents did not ask for their names in these interviews, ensuring 

confidentiality.   
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CHAPTER 4: RESULTS 

The research finding, which was consists of two questions, is covered in this 

chapter: (1) What are the benefits of extensive reading through the use of X-reading 

platform as perceived by students at Hun Sen Peam Chikang High School? And (2) What 

are the challenges of extensive reading through the use of X-reading platform as 

perceived by students at Hun Sen Peam Chikang High School? 

4.1 Background Information of the Participants 

Table 2  

Sex, Age, and Grade of the Participants at Hun Sen Peam Chikang High School 

Code Sex Age Grade Language(s) 

S1 M 15  8 English and Khmer 

S2 F 15  8 English and Khmer 

S3 M 14  9 English and Khmer 

S4 F 15  9 English and Khmer 

S5 F 16  10 English and Khmer 

S6 F 15  10 English and Khmer 

S7 M 16  11 English and Khmer 

S8 F 16  11 English, Khmer, and Chinese 

S9 F 16  11 English and Khmer 

S10 F 16  11 English and Khmer 

Note. There are ten students who participated in the study. 

The students who have joined the Extensive Reading project were chosen as the 

participants. Their levels are from grade eight to grade eleven. The researcher wanted to 

focus on students practicing reading English at Hun Sen Peam Chikang High School. 

Without reading English on paper, students have used online to read the English language 

instead. It is called the X-reading platform. Ten students volunteer to answer in the 

interview. They were three boys’ participants from grades 8, 9 and 11. And the 

participants were seven girls’ participants. The nine of them can speak both Khmer and 

English. And the one in grade 11 can speak three languages: Khmer, English, and 

Chinese. 
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Convenient sampling was used to choose the participants for the study. Extensive 

reading in English has been practiced by the mentioned participants above; there are more 

female participants (7) than the male participants (3) because female students generally 

have participated more in extensive reading program at Hun Sen Peam Chikang High 

School.  

4.2 Students’ Perspectives on Benefits of Extensive Reading  

 

This section focuses on how students perceived the benefits of extensive reading. 

The researcher, then, divides this section into three main themes including (1) enhancing 

academic performance and confidence, (2) boosting vocabulary, grammatical, and 

pronunciation knowledge in English, and (3) ease of using electronic devices, which 

emerge from the responses of the respondents. 

4.2.1 Enhancing Academic Performance and Confidence 

 

The improvement of students' academic learning is the first benefit of extensive 

reading. All participants consistently mentioned that their reading abilities improve daily 

because of continuous reading, and they felt very positive towards reading activity. S6 

said that reading regularly improves her capacity to read quicker and strengthens her 

content memory. S4 also noted that her English reading helps her read faster and listen 

more actively because she has learned many words. For S7, he read the text on his phone 

because he is inspired get reading certificate. Reading books, concept notes and novels in 

English or Khmer may strengthen his learning abilities. The reason is when they read a 

lot, they can think critically and rationally and they can even evaluate the information. As 

S8 empathized that the more they read, the more expertise they can achieve. S9 also said 

that extensive reading helped develop her reading habit. Tricky English tests have found 

to be less complicated after reading regularly and confidence in answering questions has 

also increased. Importantly, the variety of books, which are available in X-reading 
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platform, motivate her to read more. Moreover, she has learned different genres including 

education (e.g., morality) and interpersonal skills (e.g., direct communication, 

presentation, etc.) through reading regularly. With the knowledge from reading, she was 

able to produce her own written works. Lastly, S10 said daily reading enhances memory 

and concentration on reading the text. In S9’s clarified: 

…..Similarly, to this, when I read extensively before an English exam, it develops 

into a habit of reading before I take the test; I feel especially challenged, but when 

I read in X-reading when I read, I have to test. I do not feel anxious or more 

capable when I have to answer questions in an English test. (S9) 

4.2.2 Boosting Vocabulary, Grammatical, and Pronunciation Knowledge in 

English 

The second benefit of extensive reading was improving vocabulary, grammatical, 

and pronunciation knowledge as mentioned by most students, except S5, S6, and S10. 

Reading makes S3 easier to comprehend new terms in various grammatical structures and 

cultural backgrounds. S4 stated that she has learned more and improved her grammatical 

knowledge due to reading. Additionally, S7 has learned some new usages of grammar and 

new vocabularies in books. Moreover, S8 said that reading in English improved her 

knowledge on new words and helped her understanding each text and meaning more. To 

be clarify here is the speech given by S9: 

Reading this English in this X-reading also has to listen, making more knowledge 

of words, reading my pronunciation better, and improving grammar, making me 

understand more content because we know the overall scope and context of the 

text. As for speed, when we read every day, we read faster, and X-reading, when 

we read more rapidly, we test faster…..(9) 

S9 reading this English in X-reading helped her grammar, vocabulary, and 

pronunciation, she said. Because that the program has listening, which can improve our 

pronunciation.     
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4.2.3 Ease of Using Electronic Devices 

The third benefit of extensive reading is the ease of using an electronic. All 

students mentioned the easiness of reading through electronic. S6 mentioned electronic 

books are portable, available for reading, and simple to access. S7 said that E-reading is 

simple; if we don't understand a sentence, we can copy it and translate it. This way will 

help us save time. S9 said that E-reading is simple; the majority of the phone's light isn't 

as sleepy as reading a book, it is simple to scroll up and down and open a page, and it's 

simpler than reading a book since the phone is transportable and easy to hold. S6’s 

mentioned that “….reading through electronic is accessible, for example, X-reading. We open 

the program we can choose the book that we want without spending a long time finding the 

books…” 

4.3 Students’ Perception on the Challenges of Extensive Reading 

 

The purpose of the two questions was to explore the issues faced by students who 

had trouble reading in English extensively. The interviewees' responses were organized 

into nine themes, which were then presented in the following sections: 

4.3.1 Lack of Time 

 

The first challenge was the lack of time to apply their reading. S2, S4, and S6 

raised that daily reading might challenge to connect to time because they study for 8 

hours each day and an additional hour to learn part-time. S8 had some difficulties with 

daily reading; some days she has enough time, but sometime she required to do a large 

amount of schoolwork. Additionally, S9 must take time during break times for her 

reading, sometimes. One example occurred when she had over 2,000 words to read before 

the teacher took the class, so she delayed it until 10 minutes later when it was time to turn 

in the assignment. As a result, she failed, and 2000 words were wasted. She mentioned 

that reading every day is challenging because she might have important tasks combine 
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together, like schoolwork or related assignments. In S4 raised that “I learn full-time, eight 

hours per day, and one hour part-time, so I do not have enough time for my daily 

reading.” 

To be significant, here is S6’s speech: 

Sometimes, my reading was interrupted because I did not have enough to read. For 

example, once I read over 2000 words, I had only ten minutes to do a quiz to 

finish reading this book, but a teacher came inside the class then, so I could not 

complete the quiz and welcomed the teacher. The data was not recorded because it 

was out of time for the questions after reading. (S6) 

4.3.2 Eye Strain from Screen Reading  

 

The second challenge was eye strain. All participants mentioned consistently for 

the challenge. They said that their eyesight had been impacted by e-reading since they 

spend so much time doing it. And S10 also said that eye troubles are frequently caused by 

reading on a screen while using a cell phone. S2 clarify that that “Reading on electronic 

affected my eyes; it strained my eye when I spent a long time reading……” 

4.3.3 Challenging Quizzes and Narrow Screen Vassal Size on X-reading 

Platform 

The third challenge was the difficulty level of the quiz in X-reading. S1 said 

having trouble seeing a small quantity of text on a screen while using an electronic reader. 

S5 said that for X-reading, she read in zero words and faced some issues; when she 

touched it, it jumped out, and when she went back in, it repeated, making her not feel like 

reading anymore. Precisely, the quiz is challenging, and if she cannot do the exact 0 

words. S7 said that the limited number of letters on the display that keeps moving on a 

phone also makes reading difficult. 
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Moreover, S7 said that the quiz response is not recorded if not all answers are 

correct; Additionally, if just some of the replies are accurate, it should still make a record; 

It's good, in my opinion. S9 described in detail that: 

……the main challenge in daily e-reading is related to the quiz. For example, the 

last time I read Romeo and Juliet, she read 16,000 words when the test failed, and 

I changed to read 12,000 words but still failed. Also, I switched to reading this 

story has 7,000 words. However, when the quiz still failed, I finally stopped 

reading this story; the questions were high level. I clarified that even if she 

understood the lesson well, I still answered incorrectly, so my data was not 

recorded. (S9) 

4.3.4 Problems with Vocabularies  

 

The fourth challenge was a problem with vocabularies. S4 said that my eyesight 

had been harmed by e-reading, and when she encountered challenging words, she felt 

bored and sleep off. S8 said the main challenges in daily reading through e-reading are 

the lack of enough time for reading, internet problems, and the difficulty of understanding 

the content of books, primarily scientific books. S10 said that “……the challenge of 

reading e-books is so hard, and if the iPhone is difficult to copy for translating it to make 

it easier to understand, and when the phone jumps out and come back, go to the original 

page.”  

4.3.5 Internet Connection and Financial Issues  

The fifth challenge was the internet issues. S1 said that daily reading could be 

difficult because of issues with the internet, time restraints, financial limits, and a lack of 

motivation. S2 and S3 mentioned that the difficulty with electronic reading is that the 

internet is the only thing that matters. S1 and S3 mentioned that the problems with regular 

reading budgetary challenges occur. Furthermore, S8 said that 

….. internet issues are one of the difficulties with reading regularly. While I could 

read continuously at school, I decided to wait for the internet to be fast enough if I 
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read at home. And ….. money issues are one of the difficulties in reading every 

day since there may be weeks when my task is impossible because there is not 

enough money to top up the phone. (S8)  
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CHAPTER 5: DISCUSSION 

In this part, the researcher addressed the study's findings with each research topic 

using the literature from earlier research. This section provides the key results of this 

study which discussed and identified the benefits and challenges of extensive reading of 

the learners related to the following two objectives (1) students’ perspectives on benefits 

of extensive reading and (2) students’ perspectives on the challenges of extensive reading. 

The result of students’ perspectives on benefits of extensive reading, which found 

the data from the students who had joined the English reading program as extensive 

reading through the X-reading platform, pointed out the answers as follow discussion: 

All participants consistently mentioned that extensive reading enhances their 

academic performance and confidence. Extensive Reading through the X-reading 

platform plays a significant function in supporting students' intellectual growth by 

imparting vital new information in each article. Extensive Reading is appropriate for a 

student's comprehension and ability level enabling learners to learn new skills and 

encouraging them to develop a regular reading routine. This finding is supported by Robb 

and Kano (2013) a university setting in Japan, which found that students that took part in 

extensive reading experienced a considerable increase in their reading test results 

compared to a control group. They accurately point out that the gains can be attributed to 

the fact that the extensive reading group had more contact hours with the target language 

than the group that did not engage in much reading. But they also note that, aside from 

substantial tasks, it might be challenging to develop activities that can be added to a 

course and completed outside the class. Furthermore, this result is also supported by Qian 

(2018); the study employed a questionnaire survey to assess the level of English 

competence among 230 students, which found that most learners think online teaching is 

more practical than the conventional English studying process. Students may access the 
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network anytime, anyplace, and can learn when network circumstances allow, thanks to 

the expansion of wireless network coverage due to network development. Thus, reading 

has improved students' study performance. Other studies support the study. The reader is 

increasing their knowledge through technology from day to day. It also enhances students' 

capacity to face in the public time. The result is essential for our context as a 

developmental country which requires the learner to use technology to learn new things 

around the world. 

The Extensive reading through the X-reading promotes Boosting Vocabulary, 

Grammatical, and Pronunciation Knowledge in English. X-reading platform requires 

students to read aloud in this software allows the system to record letters as data, which is 

one way that students' pronunciation becomes better every day. Students concentrate their 

attention on how the program is pronounced in particular. Extensive reading through this 

project relies on a student's capacity to select the book levels enabling them to learn new 

grammar and vocabulary that improves their understanding of the English language. 

These result support the work by Sheu (2003), which stated that students who read graded 

readers or books intended for native-speaking children considerably outperformed a 

control group on reading skills and grammar tests. Additionally, he said that ER would 

enable grammatical correctness to increase and that exposure to enormous amounts of 

understandable material would greatly enhance vocabulary and reading fluency. 

Similarly, this result is supported by the conduct of Pigada and Schmitt (2006), which 

showed that ER could aid students in comprehending words better, especially in terms of 

spelling, different meanings, and grammatical usage. In short, the English language is not 

easy to learn. It requires the learner read a lot to make the input to strengthen their 

English. The result has shown that students’ extensive reading helps them to promote 

lexical, grammatical, and pronunciation knowledge. The finding also clarifies other 
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studies. The researcher has explored a new context in Cambodian countries and has found 

the same result as other researchers abroad. 

Because certain English books' kind in libraries or environments closes the 

learners harder to locate at your level, this online reading helps students avoid spending a 

lot of time going to the library to pick up books. Students may read anytime, anywhere, 

whenever they want to read using this electronic device. Even though they don't have any 

English books, they can still use this technological tool. There are up to 1540 books in the 

reader, so students can read what they want happily. The result mentioned that the Ease of 

Using an Electronic has shown. This result support the study by Brown (2012), which 

found that E-books may be saved, and the most modern e-book reading programs keep 

track of the books being read, reading speeds, book levels, total words read, and reading 

hours. If instructors have access to this information, they may recognize students who 

need extra help with their extensive reading early. Furthermore, these results are also 

supported by the study by Cote and Milliner (2014); they stated that students appear to 

value mobile devices' flexibility and adaptability as much as they do an online reading 

system's ease, accessibility, and diversity. These factors may all be utilized to motivate 

students to read widely. Therefore, the way to learn has changed in the world, such as 

reading. The students in Cambodia also have to learn many things outside the class 

through their simple smart phone or their tools. The participants in the study answered 

they confirmed to show the ease of using electronic to read, especially for their English 

learning. It is flexible material or tool to read more rather than paper books. The 

participants had confirmed that they could read everywhere no matter what if they wanted 

to apply their extensive reading of English and read for entertainment as well.  
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The result of research question two, which found the data from the students who 

had joined the English reading program as Extensive reading through the X-reading 

platform, showed out the answers as the following discussions:  

Since the new generation of schools is a new reform, it contains a lot of activities 

like club work, research projects, and another international test. Language: English It may 

strive for students to find time to read. They did most of the reading on the weekends, 

according to the school's students, who said that because of the large quantity of 

homework, they occasionally had to read while playing. Among those results, lack of 

time; the impact of this study is supported study by Meniado (2018), which stated that 

extensive reading programs such a lack of books to choose from, teacher oversight and 

assistance, a lack of reading time, comprehension issues, and a lack of comfortable areas 

for silent reading. It is also supported by Brown (2009), which found that more than 

anything else, this is probably a legitimateness problem. Priorities are changed, and time 

is made for it if educators and institutions are persuaded that extensive reading is a 

worthwhile activity. In total, there is no opposite idea between this finding and other 

research in the literature review. As students mention, they need more time to completion 

of their extensive reading. The school in the study is a new generation school that has 

converted its curriculum to add more study time per day. So, it sounds the time is a big 

challenge for their extensive reading. 

Long durations of screen usage cause students to become dehydrated, which can 

lead to eye issues. Spending more time in front of screens, whether on computers, tablets, 

or smartphones, is how many students begin their online education. Students keep a 

distance from one another and spend more time on the computer to avoid this. They 

should find some handles like contact lenses or eye drops. Eye strain from screen reading 

is what the researcher has explored. The result of this study is supported by the study 
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conducted by Huang and Lin (2011), which revealed that students reported experiencing 

"eye strain" after reading lengthy texts on their phones. Moreover, this result is supported 

by the study by Mesureur (2013), which found that students complained of eye strain 

after reading on computers with small screens. To sum up, the result of the finding is 

bright for the researcher. The challenge is getting from while improving or learning. As a 

result, the participants said they confirmed exploration in the study. Some participants' 

results said that they had set the automatic bright to prevent their eye strain. Additionally, 

the researcher has found the challenge, as shown by other studies. 

Reading online also has certain drawbacks, but they are solvable. For example, 

students can read through X-reading on phone screens, and they must push the screen 

harder. However, if pupils utilize computers, the quantity is sufficient for their reading 

and isn't too small. Since most of the students at the school are scholars, they frequently 

read on their phones to improve their English, which is why they face this difficulty. The 

number of texts visible on the screen at once is limited, and the level of the quiz is also 

the challenge the researcher got from the study participants. This finding is supported by 

the study by Huang and Lin (2011), which stated the amount of text on the screen. So, 

students need a large screen to concentrate on their reading. This result is supported by 

the study by Runnels and Rutson-Griffiths (2013), which stated that perhaps doing 

extensive reading, which requires a student to concentrate on a device's screen for 

extended periods of time, is not an activity that is best suited to this medium. The rest of 

the results are also crucial for the study because some findings, we cannot make a 

discussion with earlier study rely on the contexts of the school in Cambodia and other 

countries. All in all, the limited text on the display’s screen is the finding that other 

research found, but the difficulties of the quiz level are the new finding in this 

exploration. The researcher got the information with surprise because he did not know 
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before regarding the X-reading platform. Moreover, this issue is critical for motivating 

students to boost their daily reading electronically. 

In the X-reading platform, students frequently encounter new or challenging 

words. The readers are always interested in learning what the phrase means in their native 

tongues. Most of them claim that reading a lexical in this program and then copying it to 

Google for translation is not possible; instead, the readers retype the words. Students 

report that despite the complexity of the books, they occasionally skip periods because 

they are so challenging and become bored reading when they are under pressure to meet 

this obstacle. Vocabulary is the main challenge in learning a new, not native language like 

S3, S8, S9, and S10 raised, as the researcher has mentioned in the previous chapter. This 

result is supported by the study by Meniado (2018), which said that students could not 

understand or conduct their reading correctly because of their vocabulary. This result is 

also supported by the study by Benettayeb (2010), which mentioned that meanings of 

vocabulary and how it may be taught and grown by extensive reading, as reading is 

directly connected to vocabulary, as has been repeatedly shown by many studies. After 

all, not all participants replied because one participant (S4) had chosen the available level, 

so the learner had no face vocabulary issues. However, most participants were concerned 

about the new words in the text.   

Although the school assistance program helps to cover the registration price for 

reading in the Cambodian context due to the family's poor living situations, the 

participants expressed the difficulties of weekly recharging the reading. Some pupils also 

raised the issue of their inability to use the internet at home if they do not read in school. 

The researcher cannot find a study abroad that deals with online reading regarding 

students' spending to read. Internet Connection and Financial Issues, these two results 

differ more from the study's outcome in other countries. The budgetary difficulty is 
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related to Day and Bamford (1998), which showed that price is the big challenge for 

conducting reading electronically. But this challenge focused on the program controller or 

the organization that had bought which platform to give students access to the task. The 

platform is also cost in this study. Still, this budgetary difficulty that had found is focused 

on the student's perception relying on their reading or what they are faced with 

individually. So, the results got from five participants (S1, S3, S7, S8, and S10). S1 

complained about a lack of money to access the internet. S7 and S10 complained about 

the slowly of the internet sometimes. At the same time, S3 and S8 complained of both 

internet and budgetary difficulties. Moreover, S8 clarified that sometimes she could not 

access her reading for one week at home because of lacking the money to allow the 

internet. In contrast, some participants said there is Wi-Fi to connect to the internet, so 

those two issues are found for them. In brief, this study just focused on a small group of 

students, and the researcher asked them to show their perceptions and some experience 

toward their reading daily. So the price is also a problem for some but not for the 

institution or school program's payment; it was the student's payment to access the 

internet for their phone. So precisely, the program controller already paid for each student 

to join the platform. 
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CHAPTER 6: CONCLUSION 

The researcher summarized the entire study findings based on each research topic 

in this chapter. The researcher then brought up the conduct of the study's limitations. He 

then provided stakeholders with some recommendations in relation to the study's 

findings. 

6.1 Conclusion 

This research aimed to explore the benefits and challenges of extensive reading, 

focusing on secondary learners. A qualitative analysis of respondents concluded that the 

extensive reading at Hun Sen Peam Chikong High School founded the benefits from their 

perception and the number of challenges that learners faced. The students mentioned the 

interesting answer that they have gained from the extensive reading, such as “enhancing 

academic performance and confidence,” “boosting vocabulary, grammatical, and 

pronunciation knowledge in English,” and “ease of using an electronic.” Furthermore, 

students are also confronted with numerous factors in reading English through the X-

reading platform. Additionally, the researcher has found some challenges perceived by 

students who have joined the extensive reading in English. Many results converted to the 

central theme such as “lack of time,” “eye strain from screen reading,” “difficulties level 

of quiz and display’s screen in X-reading,” “problem with vocabularies,” and “internet 

and budgetary difficulties.” The result showed that those students at Peam Chikang high 

school, as a new generation school, need more time to implement their extensive reading 

process. 

6.2 Limitations of the Study 

This study consisted of some limitations. First, the research sample represented 

only one public school at the secondary level of the New Generation School of Hun Sen 

Peam Chikong High School, located in Kangmeas district, Kampong cham province. 
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Thus, the findings could not be generalized to all the public schools in Cambodia. 

Second, the researcher planned to interview the students who have joined the X-reading 

platform, which included grades 8 (2 people), 9 (2 people),10 (2 people), and 11 (4 

people). However, a boy in grade 10 was unwilling to provide the interview; therefore, 

the researcher decided to change the respondent to a girl. Third, the researcher wanted to 

conduct a face-to-face interview, but most of those groups of students were available 

online. Thus, the researcher was interviewed through a Zoom meeting. Therefore, the 

received information might not be reached its quality. Last, the study focused only on 

Extensive reading through the X-reading platform was about the Benefits and challenges 

of students’ reading. So, the sample focused on the group whose students were on the X-

reading list for academic years from 2021 to 2022. 

6.3 Recommendations 

Some recommendations might increase the effectiveness of extensive reading 

using the X-reading platform in consideration of the data from the respondents. The first 

school administrator should set up an online platform so that students may improve their 

English skills. One hour of reading time should be part of the school day's curriculum. 

Second, the teacher should care about time for students and how they can process their 

reading well even if they read at school; the teacher should let them do the quiz after their 

read many thousands of words, especially should find the solution to rewrite the test after 

completing reading to be converted as medium or change some condition to suppose data 

recording. The teachers should encourage students to practice this reading effectively by 

finding solutions to address the issues that cannot smooth their process.. Last, students 

should know how to manage or arrange to do schoolwork. As well as through self-

directed learning, expand their word knowledge. Furthermore, since the new generation 

and other schools are in very different environments, for the following research, sample 
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sizes should be more significant than those used in this study if you want to ensure that 

they will gain those kinds of schools.  
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APPENDICES 

APPENDIX A: INTERVIEW PROTOCOLS  
 

NEW GENERATION PEDAGOGICAL RESEARCH 

CENTER 

               

Research Topic: Students’ Perception on Extensive Reading  

in English through X-reading Platform at Hun Sen Peam Chikang High 

School 

                                            Supervisee: Sam Kimsan 
 

                                    Supervisor: Mr. Banh Hornmann 
 

Interview Questions (Semi-Structure) 
Opening  

Greeting! How are you today? I'm grateful that you agreed to take part in this interview. 

Let me first say a few words about myself. Sam Kimsan is my name. At the National 

Institute of Education's New Generation Pedagogical Research Center (NGPRC), I am 

pursuing a Master of Education in Mentoring (NIE). I'm working on a study titled " 

Students’ Perceptions Extensive Reading at Hun Sen Peam Chikang High School" as 

part of my master's degree program.  

 I have such a great opportunity to ask questions regarding my subject now. Thank 

you so much for taking the time to participate in this interview. Please be informed that 

we will treat all of your information as confidential. You are free to unwind and enjoy the 

inquiry. You always have the option to not answer any of the questions. Stay away from 

pressure. Feel free to be totally at peace. being prepared? Do we start right away?  

I. Introductory questions 

1. Could you introduce yourself (e.g., grade, age, sex, religion etc.)?  

2. How many languages can you speak? What languages do you like the 

most? 

3. In general, how many hours do you learn per day? And how about part 

time class(es)? 

4. In general, how many hours do you read per day or per week? 

5. When do you read in English outside the class? Where? 

II. Key questions for benefits of extensive reading 

RQ1: What are the benefits of extensive reading through the use of Xreading 

platform as perceived by students at Hun Sen Peam Chikang High School? 

1. Do you think reading everyday can help you improve your learning 

performance? Why or why not? 

2. How about reading English texts and materials? Which English language 

components (e.g., grammar, vocabulary, spelling, comprehension, 
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speaking skill, listening skill, reading speed, etc.) do you think you have 

improved just because you have read daily? Please explain more. 

3. Do you normally read paper-based texts or e-text or both? Why? 

4. (If yes on e-text or both,) what tools (e.g., laptop computer, tablet 

computer, desktop computer, smart phone, etc.)  have you currently used? 

Is there any e-reading platform you have been using in your reading (e.g., 

X-reading platform, Google search, etc.)?  

5. Do you think reading electronically is convenient (e.g., fast, comfortable, 

portable, etc.) for you comparing to reading on papers? Why do you think 

so? 

III. Key questions for challenges of extensive reading 

RQ2:  What are the challenges of extensive reading through the use of X-

reading platform as perceived by students at Hun Sen Peam Chikang High 

School? 

1. Do you think reading every day is hard for you? Why or Why not? 

2. Can you list some of challenges in reading daily (e.g., time constraint, 

place, money, motivation, etc.)? 

3. Do you think reading electronically is harmful to you? Can you raise some 

of them (e.g., tired-eyes, sleepy, interruption, etc.)? 

4. How about challenges in reading electronically (limited number of texts on 

the display/screen, lack of books to read, lack of support from teacher, lack 

of time to read, etc.)? 

5. Overall, what are the main challenges in reading daily through the e-

reading platform (e.g., X-reading program, etc.)? 

 

  

Closing  

 Do you have any more questions or comments? This interview has officially come 

to the end. Thank you very much for sharing this important data. Much appreciation. 

Please enjoy your day.   
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APPENDIX B: INTERVIEW PROTOCOLS (KHMER VERSION) 

 

          មជ្ឈមណ្ឌ លស្រាវស្រាវគរុកោសលយ ជំ្នាន់ថ្មី 

ប្រធានរទប្ាវប្ាវ៖ ការអានាប្រចាំដោយដប្រើប្ាស់ X-reading៖ ទសសនៈ
ររស់សិសស ដៅវទិាល័យ ហ ៊ុន សសន ពាមជីកង 

អ្នកប្ាវប្ាវ៖ សាំ គឹមាន 

ប្គដឹូកនាំ៖ ាញ ហនម៉ា ន ់

សាំណួរសមា សន ៍

 ដសចកដដី ដ្ើម 

 ជប្មរសួររអូន! ដ ើរអូនស៊ុខសរាយាដទថ្ងៃដនេះ? ដោកប្គូមនការសងែងអ្ាំណរគ៊ុណ
សដលអ្នកានយល់ប្រមចូលរមួកន៊ុងការសមា សនដ៍នេះ។ ដាំរូងដោកប្គសូូមនិយាយពាកយសណនាំ
ខែួនរនដិច។ ដោកប្គូដ ម្ េះ សាំ គឹមាន។ ដោកប្គូកាំរ៊ុងស រនតការសិការរញិ្ញា រប្ ានខ់ពស់
អ្ររ់ ាំ ឯកដទសប្រឹកាគរ៊ុដកាសលយ ដៅឯមជឈមណឌ លគរ៊ុដកាសលយជាំននង់មថី្នវទិាាា នា ិ ។ 
ដោកប្គូកាំរ៊ុងដ វ្ើការដលើការសិកាមយួសដលមនចាំណងដជើងថា "ការអានាប្រចាំដោយដប្រើ
ប្ាស់ X-reading៖ ទសសនៈររស់សិសស ដៅវទិាល័យ ហ ៊ុន សសន ពាមជីកង" សដលាស្នកមយួ
ថ្នកមមវ ិ្ ីថាន កអ់្ន៊ុរណឌិ  ររស់ខ្៊ុ ាំ។ 

ដោកប្គូមនឱកាសដល៏អកន៊ុងការសួរសាំណួរទាកទ់ងនឹងប្រធានរទររស់ដោកប្គូឥឡូវ
ដនេះ។ សូមអ្រគ៊ុណយា៉ា ងខ្ែ ាំងចាំដពាេះការចាំណាយដរលចូលរមួកន៊ុងកិចចសមា សនដ៍នេះ។ សូម
ជប្មរថា ដយើងនឹងច ទ់៊ុករ ័ម៌នររស់អ្នកទាាំងអ្ស់ាការសមៃ  ។់ រអូនអាចដ វ្ើអារមមណ៍ឲ្យ្ូរ
ប្ាល ដហើយរកីរាយកន៊ុងការដ ែ្ើយនូវសាំណួរររស់ដោកប្គូ។ រអូនស ងស មនជដប្មើសកន៊ុងការមនិ
ដ ែ្ើយសាំណួរណាមយួកា៏ន។ សូមរអូនក៊ុាំមនអារមមណ៍ថាតាន ឹងអី្។ សូមដ វ្ើតាម្មមតាច៊ុេះ។ 
ដ ើរអូនដប្ ៀមខែួនដហើយឬដៅ? ដ ើរួកដយើងអាចចរដ់ ដ្ើមានភ្លែ មៗានសដរឬដទ? 
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I. រ ័ម៌នទូដៅ 
១. ដ ើរអូនអាចសណនាំខែួនអ្នករនតិចានដទ (ឧ. ថាន ក ់អាយ៊ុ ដេទ ាសន។ល។)? 
២. ដ ើរអូនអាចនិយាយានរ៉ា៊ុនម នភ្លាសដរ? ដ ើរអូនចូលចិ តភ្លាអ្វីាងដគ? 
៣. ាទូដៅ ដ ើរអូនដរៀនរ៉ា៊ុនម នដម៉ា ងកន៊ុងមយួថ្ងៃ? ដហើយច៊ុេះថាន កដ់ម៉ា ងរសនាមវញិ? 
៤. ាទូដៅ ដ ើរអូនអានរ៉ា៊ុនម នដម៉ា ងកន៊ុងមយួថ្ងៃ ឬកន៊ុងមយួសាត ហ៍? 
៥. ដ ើរអូនអានភ្លាអ្ងដ់គែសដប្ៅថាន កដ់ៅដរលណា? កសនែងណា? 

II. សាំណួរសប្មរសួ់រទាកទ់ងនឹងារៈប្រដយាជនថ៍្នការអានាប្រចាំ 

សាំណួរប្ាវប្ាវ១៖ ដ ើអ្ ាប្រដយាជនថ៍្នការអានាប្រចាំតាមរយៈការដប្រើប្ាស់ 
X-reading មនអ្វីខែេះ តាមការយល់ដ ើញររស់សិសាន៊ុសិសសដៅវទិាល័យ ហ ៊ុន 
សសន ពាមជីកង? 

១. ដ ើរអូនគិ ថាការអានាដរៀងរាល់ថ្ងៃអាចជួយ រអូនឱយប្រដសើរដឡើងនូវការសិកា
ររស់រអូនសដរឬដទ? ដហ ៊ុអ្វមីន ឬដហ ៊ុអ្វីមនិមន? 

២. ដហើយច៊ុេះអ្ាំរីការអានអ្ ារទាភ្លាអ្ងដ់គែស និងសមា រៈវញិយា៉ា ងដម៉ាចសដរ? 
ដ ើសមសធា ៊ុភ្លាអ្ងដ់គែសណាខែេះ (ឧ. ដវយាករណ៍ វាកយសរទ អ្កខរាវរិ៊ុទធ 
ការយល់ដឹង ជាំនញនិយាយ ជាំនញាត រ ់ដលបឿនអាន។ល។) សដលរអូនគិ ថា
អ្នកានប្រដសើរដឡើងដោយាររអូនានអានាដរៀងរាល់ថ្ងៃ? សូមរអូនជួយ 
រនយល់រសនាម្ង។ 

៣. ា្មមតាដ ើរអូនអានអ្ ារទាលកខណៈប្កោស ឬ ដអ្ឡិចប្ ូនិច ឬទាាំងរីរ? 
ដហ ៊ុអ្វី? 

៤. (ប្រសិនដរើមនអានដលើ ដអ្ឡិចប្ ូនិច ឬទាាំងរីរ) ដ ើឧរករណ៍អ្វីខែេះ (ឧ. ក៊ុាំរយូទរ័
យួរថ្ដ, ក៊ុាំរយូទរ័រនទេះ, ក៊ុាំរយូរដលើ ៊ុ, ទូរស័រទ ។ល។) សដលរអូនានដប្រើសប្មរ់
អាន? ដ ើមនកមមវ ិ្ ដីអ្ឡិចប្ ូនិចណាមយួសដលរអូនានកាំរ៊ុងដប្រើកន៊ុងការអាន
ររស់រអូន (ឧ. កមមវ ិ្ ី X-reading, កមមវ ិ្  ីGoogle ។ល។)? 

៥. ដ ើរអូនគិ ថាការអានតាមប្ររន័ធដអ្ឡិចប្ ូនិចមនភ្លរងាយប្សួលសដរឬដទ (ឧ. 
ដលឿន មនផាស៊ុខភ្លរ ងាយចល័ ។ល។)? ដហ ៊ុអ្វាីនារអូនគិ សររដនេះ? 
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III.    សាំណួរសប្មរសួ់រអ្ាំរីរញ្ញា ប្រឈមកន៊ុងការអានាប្រចាំ 

 សាំណួរប្ាវប្ាវ២៖ ដ ើការអានាប្រចាំតាមរយៈការដប្រើប្ាស់ X-reading មន
រញ្ញា ប្រឈមអ្វីខែេះ តាមការយល់ដ ើងររស់សិសាន៊ុសិសសវទិាល័យ ហ ៊ុន សសន 
ពាមជីកង? 

 ១. ដ ើរអូនគិ ថាការអានប្រចាំថ្ងៃរិាកសប្មរអ់្នកសដរឬដទ? ដហ ៊ុអ្វ ីឬដហ ៊ុអ្វីមនិ
មន? 

 ២. ដ ើរអូនអាចដរៀររាររ់ញ្ញា ប្រឈមមយួចាំនួនកន៊ុងការអានប្រចាំថ្ងៃានដទ? (ឧ. 
ឧរសគគដរលដវោ ទីកសនែង ល៊ុយកាក ់ការដលើកទឹកចិ ត។ល។)។ 

 ៣. ដ ើរអូនគិ ថាការអានដអ្ឡិចប្ ូនិចមន្លរ៉ាេះពាល់ដល់រអូនសដរឬដទ? ដ ើរអូន
អាចដលើកដឡើងខែេះានដទ (ឧ. អ្ស់កមែ ាំងសេនក ងង៊ុយដដក ការរ ាំខ្ន។ល។)? 

 ៤. ច៊ុេះអ្ាំរីរញ្ញា ប្រឈមកន៊ុងការអានដអ្ឡិចប្ ូនិចមនអ្វីខែេះ (ចាំនួនមនកាំណ ថ់្នអ្ ា
រទដៅដលើដអ្ប្កង/់ដអ្ប្កង ់ខវេះដសៀវដៅសប្មរអ់ាន ខវេះការគាំប្ទរីប្គូ ខវេះដរលអា
ន។ល។)? 

 ៥. សរ៊ុរមក ដ ើអ្វាីរញ្ញា ប្រឈមចមបងកន៊ុងការអានប្រចាំថ្ងៃតាមរយៈការអានដអ្
ឡិចប្ ូនិច (ឧ. កមមវ ិ្ ី X-reading ។ល។)? 

ច៊ុងរញ្ចរ ់

 ដ ើរអូនមនសាំណួរឬម ិដយារល់រសនាមដទៀ សដរឬដទ? រទសមា សនដ៍នេះានមកដល់ទី
រញ្ចររ់ចួរាល់ដហើយ។ អ្រគ៊ុណដប្ចើនសប្មរក់ារសចករ ាំសលកទិនននយ័ដស៏ាំខ្ន់ៗ ដនេះ។ ដោកប្គូ
រិ ាសូមសងែងអ្ាំណរគ៊ុណដប្ចើនដល់រអូន។ សូមរកីរាយាមយួថ្ងៃដល៏អររស់រអូន។ 
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APPENDIX C: CONSENT LETTER 
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APPENDIX D: CONSENT LETTER (ENGLISH VERSION) 
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APPENDIX E: ER READING MATERIALS 
 

 The following are some of the more popular sites that provide free access to ER 

reading materials: 

• https://www.er-central.com/ 

• https://americanenglish.state.gov/ebooks 

• https://www.wgtn.ac.nz/lals/about/staff/paul-nation#free-graded-readers 

• https://asiafoundation.org/what-we-do/books-for-asia/lets-read/ 

• https://storyweaver.org.in/ 

• https://digitallibrary.io/ 

X-reading orientation (Quizizz) 

• https://quizizz.com/admin/quiz/5f4a7dc412ea17001b92efcd/x-reading-orientation 

 

  

https://www.er-central.com/
https://americanenglish.state.gov/ebooks
https://www.wgtn.ac.nz/lals/about/staff/paul-nation#free-graded-readers
https://asiafoundation.org/what-we-do/books-for-asia/lets-read/
https://storyweaver.org.in/
https://digitallibrary.io/
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