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ABSTRACT

Listening was considered the essential and prioritized skills for students to learn.
Yet, many teachers of English at public schools in Cambodia have overlooked and
misunderstood the importance of listening skills. To motivate those public-school
teachers to practice teaching listening skills, that is why this research was conducted with
two main objectives. First, the researcher would like to identify the current practices
when teachers of English at a NGS in Phnom Penh teach listening skills. Second, she
tempts to explore the challenges in teaching listening skills that NGS’s teachers face.
Investigating NGS’s concepts provide teachers of English at public schools to realize
various techniques or activities for teaching listening skills and identify the barriers to
teaching this competency which helps public school teachers of English reflect on what
they are practising currently. This study was conducted using a qualitative approach. With
the help of four participants, consisting of (one mentor and three teachers of English), an
in-depth interview (IDI) applied a semi-structured style was used to determine the current
practices and difficulties involved in teaching listening skills. The results of the study
responded to the two research questions appearing that teachers of English at the NGS
have practised the three stages of listening skills (Pre, While, Post) along with various
techniques in each activity. The most effective techniques were also found in a New
Generation School in Phnom Penh. Moreover, the findings also found out the common
materials, equipment, and ICT tools used in teaching listening skills. Besides these, the
challenges of teaching this competency were shown in three factors: teachers, students,
and other related fields. The barriers of using ICT tools, such as poor internet connection,
how to use new ICT tools, and electric power, have also been demonstrated. The most

effective and challenging techniques, as perceived by teachers of English, are shown in



the results chapter. Interestingly, Interactive White Board (IWB) was an advanced ICT

tool for effectively teaching listening skills.

Keywords: New Generation School, Teaching English listening skills
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CHAPTER 1: INTRODUCTION

This chapter explains the reasons behind the study's occurrence. The background
of the study, statements of the problem, the significance of the study, purposes and
objectives of the study, research questions, and operational definition of key terms were

chosen to convey general impressions of the study.

1.1 Background of the Study

Cambodian general education consists of twelve years in total. There are primary,
lower secondary, and upper secondary. Primary education runs from grade one to six,
while lower secondary education ranges from grade seven to nine. Continuously, grades
ten, eleven, and twelve are considered to be in upper secondary education (MoEY'S,
2019). However, preschool education is not necessary to learn for Cambodian children
aged three to five. Foreign languages such as English and French are chosen as one
subject to study when students study in grade seven (Neau, 2003). However, due to the
potential of English subject in Cambodia, people learn and teach this as a foreign
language. Then, it is included in the school curriculum from grade four across Cambodia
(Tweed & Som, 2015; Mao, 2016). Among all schools in Cambodia from primary level to
upper secondary level, ten schools were operated and selected to be New Generation
Schools (NGSs) in 2015. NGSs were established to improve the quality of education for
better preparation of the Cambodian youth’s workforce in the twenty-first century
(Dohaner & Wu, 2020). Ministry of Education, Youth and Sport (MoEYS) also believed
that for the program of Kampuchea Action to Promote Education (KAPE) with NGSs,
students could learn twenty-first-century skills, not only knowledge and literacy but also
Information Communication Technology (ICT) skills and foreign language skills which

make them become good national citizens as well as people who know global issues



(Sacker, 2017). While students must be trained the twenty-first-century skills, they are
required to learn communication skills—oral and written, public speaking and
presentation, as well as listening (New Generation School Operational Policy Guidelines,
2019). Obviously, the goals of learning English are to let students have competencies in
all skills, such as reading, listening, speaking, and writing. Moreover, they should be
creative and self-confident as lifelong learners. (Department of Curriculum Development,
2015). However, listening should be the first of four skills that English language learners
must acquire initially (Djabborova, 2020). That is why listening is considered more
important than other skills because it allows pupils to set the basis for speaking and
writing. In addition, students may improve their pronunciation and learn various essential
words, phrases, and sentences through listening (Listiyaningsih, 2017). Moreover, the
significance of listening has been seen in communication as it is shown the percentage
that listening takes up to 40-50%, speaking 25-30%, reading 11-16%, and writing around
9% (Mendelsohn, 1994, as cited in, Gilakjani & Ahmadi, 2011).

Seeing the integration of English into Cambodia’s curriculum, the potential of
NGSs in teaching students to learn twenty-first-century skills, especially English subject,
and the importance of learning listening skills are the main points that allow the
researcher to focus on listening skills in New Generation School (NGS)’s concept.
Therefore, although several problems had been released by previous articles surrounding
this study, the researcher has gathered them to be reasons for conducting this research
over current practices of teaching listening skills and challenges of applying the skills at a
NGS in Phnom Penh (PP).
1.2 Statement of the Problem

Due to the demands of having a large number of students in a class, most public-

school teachers of English in Cambodia have overlooked teaching their students English



listening because it does not appear in the monthly, semester, and national exams. Thus,
listening is one of the neglected and most difficult skills for students. That is why
communication competency remains a concern for Cambodian English Foreign Language
(EFL) students studying at public schools (Igawa, 2008). Since Cambodian English
teachers ignore listening, they are continuously careless by not practising this skill; they
think it is unnecessary to teach listening with appropriate materials. With teachers’
perspectives on the unimportance of listening skills, secondary students seem less
competent in listening and speaking. Due to this matter, one study discovered that the
English curriculum of lower secondary schools in Cambodia required changes to make it
more practical and responsive (Sun, 2019). Besides the earlier issues, the researcher
noticed that little to no study has focused on teaching listening skills in Cambodian
NGSs. Therefore, to be resourceful information for other teachers of English at public
schools to teach listening skills effectively again, these problems enable the researcher to

have the purposes described below.

1.3 Research Purposes

The aim of this study is twofold. This study initially provides a detailed account of
teachers of English from one high school in Phnom Penh; this school is known as NGS,
which is supported by MoEY'S, which recruits young and talented teachers-towards how
to teach listening skills currently. Another purpose is to discuss the extent to which the
challenges in teaching listening skills are based on the teachers of English perceptions.
1.4 Research Objectives

Since it is compulsory to explore the available teaching process for listening skills,
this paper seeks to fulfil the following research objectives:

1. To identify the current practices when teachers of English at a New Generation

School in Phnom Penh teach listening skills



2. To explore the challenges in teaching listening skills that NGS’s teachers of
English face
1.5 Research Questions
To align with the above research objectives, this study aims to look for answers to
these two research questions:
1. What are the current practices in teaching listening skills at a New Generation
School in Phnom Penh?
2. What are the challenges of teaching listening skills that teachers of English face at
a New Generation School in Phnom Penh?
1.6 Significance of the Study
This study is significant in several ways. Firstly, this paper assists teachers of
English in Cambodia in building their capacity to apply various methodologies in
teaching listening competence. Along with this advantage, they also enhance different
skills of how to apply technology tools for teaching not only their subject matter but also
another subject field since NGS teachers definitely use ICT tools to maintain their
education nowadays. Moreover, they also acknowledge the challenges of teaching
listening skills and try to find possible solutions to improve their teaching. Secondly,
when teachers acknowledge numerous techniques in teaching listening skills, students are
the ones who gain the strategies for listening to the audio effectively. Additionally,
teachers can also attract students’ interest in attending. Thirdly, this study supposes a
brilliant way for school directors in Cambodia to consider preventing teachers of English
from not teaching listening competence to students by providing more listening materials
in the classroom to support teachers in processing their strategies for teaching listening
competence prosperously and accessibly. Last but not least, this research could remind

officers of MOEY'S to recognize the importance of listening skills for secondary and high



school students in learning English. Hopefully, they will continue giving support to the
school’s finance in providing enough materials to teach these skills as well as considering
following NGSs’ concept to use New Headway 4" Edition books or revising new English
books for secondary and high school levels which are suitable and adequate to teach in
the 21 century.

1.7 Operational Definition of Key Term

Since there are some important keywords in this study, the researcher has provided

extra definitions of these key terms to clarify the understanding as follows:

e New Generation School (NGS): is a new program in Cambodia similar to
Charter Schools in the United States. Since 2014, the government has worked
to develop long-term, independent public schools that are flexible enough to
provide kids with a high-quality education (Onn, 2021).

e Listening skills: the capacity to understand what a speaker is trying to say by
hearing and perceiving voice through the sense organs (Karagoz et al., 2017;

Roth & Suppasetseree, 2016).



CHAPTER 2: LITERATURE REVIEW

Gathering numerous sources from different researchers around the globe, the
researcher found great information to help this study detail insightfully listening skills in
this chapter. Therefore, nine headings were described such as (1) Definitions of Listening
Skills, (2) Significance of Listening Skills, (3) The Role of Authentic Materials in English
Language Teaching and Learning, (4) The Common Materials and Equipment Used in
Teaching Listening Skills (5) Strategies of Listening Comprehension, (6) Obstacles in
Teaching and Learning Listening Skills, (7) Common ICT Tools Used in Teaching
Listening Skills, and (8) Challenges of Using ICT Tools in Language Teaching.

2.1 Definitions of Listening Skills

Various authors have defined the meanings of listening skills differently. For
example, Yagang (1994) mentioned that listening was the capacity to thoroughly absorb
the message and words the other person wanted to express. Similarly, listening was
defined as the ability to comprehend a statement that a speaker wishes to convey (Roth &
Suppasetseree, 2016). Moreover, forwarding the message, hearing the news, and making
the message meaningful were ordered to be the listening definitions, and listening was a
mental activity that involved hearing. At the same time, many sounds reached the ears.
(Karagoz et al., 2017). Obviously, "listening is a complex process in which the listener
takes the incoming data, an acoustic signal, and interprets it based on a wide variety of
linguistic and non-linguistic knowledge™ (Buck, 2001, p.10). Furthermore, listening was
the ability to concentrate on something or somebody you were able to hear. (Horny, 2005,
as cited in Djabborova, 2020).

2.2 Significance of Listening Skills
Aminatun et al. (2021) mentioned that listening capacity is one of the compulsory

language abilities for students who learn English as a foreign language. Excellent



listening skills allowed students to be good at communication and avoid confusion, and it
likewise would assist students with getting helpful information from any data sources.
However, there was another researcher defined listening skills as an essential competence
in improving speaking skills potentially. It enormously impacted how one talked. That
means we attempted to express what we tuned in (Khan, 2017). Moreover, in research by
Nation and Newton (2021, p.38), "in this view of language learning, listening is the way
of learning the language. It gives the learner information from which to build up the
knowledge necessary for using the language. When this knowledge is built up, the learner
can begin to speak."
2.3 The Role of Authentic Materials in English Language Teaching and Learning
An increasing collection of studies on the impact of authentic materials on foreign
language teaching has been published. As a result, researchers and teachers increasingly
acknowledge the necessity of using authentic materials in language teaching.
Authentic materials could give resources for teachers of contemporary languages such as
English, German, and French, as well as the possibility to introduce students to materials
created for real-life situations and outside of the classroom. Moreover, all teachers of
English showed their opinions toward the use of authentic materials that they would
rather provide authentic materials to their students to enhance language competence
(Huda, 2017). The use of authentic materials would boost a learner's self-confidence
because they would see that they could handle a real-life situation, and their language
would become more "natural™ because the student would have the opportunity to discover
the "living" language rather than the highly polished language found in textbooks (Adam
et al., 2010). Authentic material, such as workplace training Digital Video Discs (DVDs),
audio cassettes of genuine workplace dialogues, and television and radio broadcasts,

could also assist with listening (Hayrapetyan, 2016). According to Ghaderpanahi (2012),



students expressing their opinions toward authentic materials would help them distinguish
between the English they heard in class and the English they heard or saw in real-world
English programs. At the same time, textbook resources were essential; authentic
materials could help students improve their ability to write in the English language.
Furthermore, the teacher could inspire children to learn more about the outside world
using appropriate natural resources. Additionally, students could share their predictions
and ideas with their peers, gaining confidence in their ability to speak English (Rahman,
2013).
2.4 The Common Materials and Equipment Used in Teaching Listening SkKills

In teaching listening skills, teachers need to prepare materials or equipment before
coming to teach their students. Two lecturers who had been interviewed and observed
teaching listening classes used teaching materials. As a result, they applied textbooks
along with other resources, including news, movies, songs, copied material, a tape
recorder, a laptop and a projector, etc. (Yusnida et al., 2017). Additionally, materials in a
language laboratory, such as tapes, Compact Discs (CDs), hard disks, headsets and
academic texts, were seen to help students learn to listen in Indonesia (Cahyono &
Widiati, 2015). Moreover, over 90% of a survey from one study showed teachers used
materials and equipment to teach listening. That was why students believed that the
listening resources (video, worksheet, PowerPoint, textbooks, Bluetooth speaker, etc.)
utilized in their class helped them to become better listeners. They also found that
choosing or writing answers in books improved their capacity for listening (Wah, 2019).
Regularly, Bluetooth speakers were used by teachers to teach listening skills (Ridwan,
2019; Wallin, 2021; George, 2018).

2.5 Strategies of Listening Comprehension

2.5.1 Teaching Listening Activities



Listening activities are commonly divided into three main stages: pre-listening,

while-listening, and post-listening.

Table 1

Listening Activities by Djabborova (2020); Gilakjani and Ahmadi (2011)

Activities

Sources

Pre-listening

While-listening

Post-listening

(Djabborova, 2020)

(Gilakjani &
Ahmadi, 2011)

e Introduction to the
text

e Focus on the
language of the text

e Give students some
minutes to find
keywords and
useful structure,
predict what will be
asked

e Introduction to the
text and focus on
the language of the
text

e Teachers select
certain words,
various grammar
structures, and
expressions to
explain

e Ask students to
predict content
based on
information they
have got

Students confirm the
prediction of the text
The teacher observes
pupils listen

Students verify their
prediction

Teachers ask
students to note
down keywords or
specific information
Listening
comprehension
should start with
what students
already know

Students reflect on
what they listen to in
real life

The teacher
identifies which
parts that students
couldn’t do and why.

Students connect
what they heard to
their ideas or
experiences
Interpretation,
critical listening, and
reflective thinking
are encouraged for
students

As seen in table 1, Djabborova (2020); Gilakjani & Ahmadi (2011) described the

listening activities processes similarly. Listening activities were divided into three stages

from both kinds of research: pre-listening, while-listening, and post-listening. In the pre-

listening stage, Djabborova (2020) clarified that the teacher had to introduce the text by

considering its language. Then, the teacher allowed students a few minutes to look for

keywords and structures they couldn't understand. Notably, the teacher also asked

students to predict what questions would appear after listening. Noticeably, there were



some points of the pre-listening stage of Gilakjani & Ahmadi different from Djabborova's
research bit that the teacher was the one who selected certain words, grammar structures,
and some expressions to explain to students. Finally, moving on to the while-listening
stage, both authors found that students could clarify their predictions about the text
provided.

In contrast, Djabborova stated that the teacher should have observed the students'
listening. At the same time, Gilakjani & Ahmadi found that the teacher instructed
students to note down keywords or specific ideas in preparing to answer the question. The
teacher must have ensured that the listening comprehension began with students' pre-
existing knowledge. In the last stage, called post-listening activities, the teacher required
students to apply what they had studied to their actual situation, which was introduced in
both studies. Djabborova (2020) recommended that teachers reflect on their students'

parts they couldn't do well and find the reasons.

2.5.2 Teaching Techniques for Listening Skills

Along with the activities of teaching listening skills, there are techniques in each
activity for the teacher to conduct the learning process fruitfully and enjoyably.
Therefore, techniques for teaching listening skills were compiled and written by one
author. Dr Kao Sophal finished his Doctor of Philosophy (PhD) in Education in
Educational Planning, Policy, and Management in 2018. He is a Dean and Associate
Professor in the Faculty of Education at Pannasastra University of Cambodia (PUC). In
addition, he is the author of Practical Methodology in Teaching English as a Second
Language (TESOL) book. His work included various techniques for teaching listening
skills. More specifically, the provided figure below shows the main points of techniques

depending on each listening activity.
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Figure 1 Teaching Listening Skills” Techniques by Kao (2019)

Pre-listening Practice Techniques

Having students complete a pre-listening task will help them feel like they have

anticipated or thought about the content they are going to listening to. These are the
common techniques of pre-listening.

Practising True/False Statements: The teacher introduces students to a grid

.
consisting of three columns: statement, prediction, and correction. Then, he or she
tells them to predict statements and write True or False in the prediction column.
After that, they check the answers from listening by filling in the correction column.

e KWL Technique: First, the teacher leads into the listening passage’s topic and

guides students to answer the two questions and discuss them with their classmates,

including what do you know? What do you want to know? After listening, they can

respond to the question what have you learned?
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Using a Picture or a Paragraph or Title: The teacher uses pictures, prepares
paragraphs, or creates a title as a tool to get students’ attention. For example, the
teacher lets students look at the pictures and ask what they can see. Or what do they
do? Sometimes the teacher can teach them a short paragraph related to listening to
the audio and ask questions about it. The teacher can also make up a good title for
listening passages and ask students questions about that title.

Predicting Questions: Students are given brief information about listening
passages and take time to write down questions about what they want to know more
about the text.

Sequencing Sentences and Pictures: Students are told to put sentences and
pictures in the correct order before listening. This technique works only on the

listening passage, which is a story.

Main Listening Practice Techniques

Students should be given some assignments to complete in order to provide them

reasons for why they must listen to the text in order to focus on their listening. Main

listening techniques were showed as following.

Listen and Find: While students listen to the description of any pictures or places
on a map, they focus on finding particular pictures or locations.

Comprehension Questions: The teacher takes questions from the textbook or self-
creation for students to test their comprehension. The responses to questions must
not be too long; it is better to keep them short, like a single word or phrase. For
example, students can use a symbol to answer the questions, such as a tick for Yes

and a cross for No or any other character.
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True/False Statements: Students can read True/False statements and deal with
new words, and they must write T for True and F for False next to sentences while
listening to the audio. The teacher gives two minutes to students to compare the
answers with their peers before checking as a whole class.
Sequencing/Ordering: Pictures of stories or summaries of events are given to
students in the wrong order, so students need to put them in the correct order during
listening. Exactly, listening to audio suitable for practising this technique are
stories, reports, descriptions of someone’s typical day and so on.
Using Grids: Before listening, students are asked to read and try to find out the
meanings of some words in the grid. Then, they fill in the information in the grid
for only one or two words while listening. After that, the teacher tells students to
compare their answers and does a final check.
Listen and Do: This technique is divided into three more sub techniques such as
listen and do square, listen and perform as well as listen and draw.
+ Listen and Do Square: The teacher creates a square and instructions
which contains pictures or activities before starting the lesson. First, he/she
can pre-teach vocabulary depending on the students. Then, the teacher gives
the students instructions on whether they need to write or draw in any
square. Finally, he/she could cross-check with students by calling them to
write the correct answers on the board grid.
+ Listen and Perform: This technique is recommended for a lower grade
since it is fun for children. The teacher makes up some simple words or
phrases and tells students to do the action. For example: stand up, sit down,

say your name, put your left hand on your head, etc.
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+ Listen and Draw: The teacher has a picture and does not allow students
to see it. Then, he/she gives each instruction for students to draw on paper

or a book.

Post-Listening Practice Techniques

It is time for students to discuss how they will use the listening in their daily lives once

they have finished all of the main listening exercises and listened to the given content. The

post-tasks frequently promote making connections between the listening information and

the students' real lives and experiences. In relation to the listening passage, they also assist

students in developing their life skills. These are post-listening techniques that teachers can

apply in their classrooms.

Dialogue/Role Play: There are two ways for teachers in order to practice this
technique. First, the teacher can allow students to write dialogue after the role play.
Second, he/she just gives them a conversation and asks them to perform that
situation.

Rewriting: Students are told to write the main points of events when they finish
listening to the reading passage. Then, they can listen to the audio again to check
what is missing.

Analysis: The teacher asks students to answer the analytical questions after
listening. For example, why did she drop out the school?

Gap Filling in Passages (Also Called the CLOZE Technique): The teacher can
prepare cloze texts in two ways, such as guided cloze and selective cloze. For
guided cloze, the teacher removes every seventh word, provides the first letter of
each word, or gives a few jumbled-up words. For selective cloze, the teacher

removes certain types of words such as articles, pronouns, or grammar words when
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he/she wants students to practice these. To be easy to teach, the teacher is able to
put a number next to each blank because it will help students write their answers
comfortably. To check the answer conveniently and effortlessly, the teacher can
write the cloze text on a poster and tell students to write the answers as numbers or

words on a piece of paper so that the teacher can use that poster again next time.

Other techniques of listening skills have been found in two different books. Initially,
according to Scrivener (2011), there are techniques described for teaching listening
comprehension. The below table will be briefly provided headings of the listening

techniques.

Table 2 ) )
Listening Techniques by Scrivener (2011)

Techniques Sub-techniques

1. Picture Stories

2. Song and Music Sing along, Gapped text, Matching picture,
Song jumble, Listen and discuss, Action
movements

3. Sound-effect Recording Making your own’ sound sequence’ tape,

Story building, What is wrong with my
story?, Pictures from noises, Verb hunting

4. Drama Role play, Simulation, Drama games,

Guided improvisation, Acting play scripts

Besides the above techniques, there are other techniques for teaching listening
skills. For example, a book called Techniques and Principles in Language Teaching
mentioned numerous methods of teaching language along with specific techniques (Larsen-
Freeman & Anderson, 2011). Meanwhile, some techniques are selected to teach listening

skills. The following table shows the main points.
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Table 3
Listening Techniques by Larsen-Freeman and Anderson (2011)

Methods Techniques
1.The Direct Method Map drawing
2.The Audio-Lingual Method Use of minimal pairs, Dialogue memorization,

Complete the dialogue

3.The Silent Way Peer correction
4.Deggestopedia Role play
5.Content-based Instruction Dictogloss, Language experience approach

2.6 Obstacles in Teaching and Learning Listening Skills

In teaching listening comprehension in a foreign language, the teacher should
consider all students’ obstacles. Two types of difficulties were mentioned: listeners
problems and listening material barriers. The first problem was that students had trouble
predicting what the speaker was going to say, using unfamiliar words or phrases, and
recognizing points. Regarding the second problem, students struggled with unfamiliar
topics, diverse accents, authentic material, and conversational terminology (Hayrapetyan,
2016). In addition, the following were the primary reasons why students found listening
difficult. The first issue was the inability to comprehend every word while listening. They
struggle to transfer their First Language (L1) skills to a second language, especially in
Second Language (L2) acquisition. Second, the failure or disinterest to slowly expanded
their vocabulary had a significant impact. Third, listeners' concentration capacity or
listening endurance substantially affected their listening abilities. Moreover, a study
conducted in Karak schools had been identified another challenge for teachers of English
in teaching listening skills regarding teachers’ language proficiency (Alrawashdeh & Al-
zayed, 2017). Last but not least, the physical location or atmosphere in which listening

was being proceeded might cause a distraction for students as well (Renukadevi, 2014).
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Reflecting on students’ barriers to learning listening skills, the teacher also
encountered teaching this skill. Hwaider (2017) found that the struggles in teaching
listening skills were due to learner-related issues, such as students' low levels in general,
particularly in English, demotivation, and bad attitudes toward listening skills. Moreover,
it was caused by problems with facilities. In most cases, their unavailabilities, such as
tapes, recorders, and videos, and students using old books to complete tasks that previous
batches had already completed, result in these tasks failing to achieve their goals.
Furthermore, teaching listening skills came up with the issues of the teaching
environment, such as physical conditions, noise, student crowding in the classroom, and
insufficient time provided for sessions. In addition, there were issues connected to the
listening skills sophistication. Finally, it also had problems linked to being lack of
training and practice in teaching language and listening skills, whether inside or outside
the classroom.

2.7 Common ICT Tools Used in Teaching Listening Skills

Students have an excellent chance to improve their listening skills via ICT
because many tools are available inside and outside the classroom (Amir & Kang Akhtar,
2018). Online and electronic dictionaries, audio recording, text-to-speech technology,
creating video quizzes, audio and video files from the internet and YouTube are
recommended for practising in listening instruction because students will improve their
performance, comprehension, and memory of listening tasks (Kiligkaya, 2018; Yoestara
& Putri, 2019; Amir & Kang Akhtar, 2018; Quyen, 2020). Meanwhile, encouragement to
use technology like YouTube resulted in the development of students’ language abilities,
mainly speaking and listening (Pratama, et al., 2020). Additionally, listening resources
from websites such as Cable News Network (CNN), Breaking News English, British

Broadcasting Corporation (BBC) news, Voice of America (VOA) news, movie web, and
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so on have been given valuable support for both teachers and students to practice listening
comprehension (Gémez Martinez, 2010; Amir & Kang Akhtar, 2018). Moreover,
PowerPoint slides and the Zalo application, which created a group to share their
experience in learning English, were also used in teaching listening (Quyen, 2020). Amir
& Kang Akhtar (2018) added two more ICT tools for teaching listening skills, including
an Interactive whiteboard (IWB) or the SMART board and computer. IWB helped
students a lot in many ways, such as listening to pre-recorded sounds, watching video
clips, and presenting works. At the same time, computers could store digital stories, Mp3
recordings or podcasts for the teacher to teach students to be active and found of learning

to listen.

2.8 Challenges of Using ICT Tools in Language Teaching

In English foreign language (EFL) classrooms, secondary school teachers
generally face problems in using ICT tools because of a lack of Information
Communication Technologies (ICTs) teaching resources, including computers,
videotapes, and other equipment, classroom size, lots of pupils, and insufficient
knowledge for using ICTs (Thapaliya, 2014; Yermekkyzy, 2022; Muslem et al., 2018;
Salehi & Salehi, 2012). Besides these barriers, EFL teachers had inadequate knowledge
of outdated ICT equipment since they never took that equipment to apply in their
classrooms (Yermekkyzy, 2022). In addition, teachers of English at one high school in
Indonesia found the main challenge in implementing ICT tools was that there was low
internet connection at schools (Muslem et al., 2018; Salehi & Salehi, 2012). Interestingly,
the majority of the studies reviewed from 2006-2019 found that lack of teachers' training,
lack of teachers' confidence, and lack of time were found to be the three fundamental
obstacles to employing ICT in teachers' English language teaching processes (Hashemi &

Kew, 2021).
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In conclusion, (1) Definitions of Listening Skills, (2) Significance of Listening
Skills, (3) The Role of Authentic Materials in English Language Teaching and Learning,
(4) The Common Materials and Equipment Used in Teaching Listening Skills, (5)
Strategies of Listening Comprehension, (6) Obstacles in Teaching and Learning Listening
Skills, (7) Common ICT Tools Used in Teaching Listening Skills, and (8) Challenges of
Using ICT Tools in Language Teaching were illustrated from various journal articles and
books for the researcher to keep as the essential data preparing for discussing in Chapter

V of this study.
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CHAPTER 3: RESEARCH METHODOLOGY

This chapter outlines the methods and practices that must be followed in order to
establish the research to be effective. It also provided details methodology of the study,
including research design, sample and sampling technique, research instrument, data
collection procedure, data analysis, and ethical considerations.

3.1 Research Design

Basically, it is known that qualitative research is one of the three methods in the
research process. Thus, to align with this study's objectives and questions, a qualitative
approach and a single case study were selected to collect the data. The book review
showed that qualitative research was known as taking extensive narrative and non-
numerical data to gather, investigate, and interpret for receiving the perceptions toward a
specific event or situation. (Mills & Gay, 2016). Moreover, Fraenkel et al. (2012, p. 440)
also wrote extensively about the definition of qualitative research, “qualitative research is
frequently referred to research studies that investigate the quality of relationships,
activities, situations, or materials.”

Furthermore, in another book on one of the characteristics of qualitative research,
there seemed to be a relation that the qualitative approach focused on investigating an
issue and gaining a thorough knowledge of a critical phenomenon which was a
fundamental concept, idea, or process that was analyzed (Creswell, 2012). Fraenkel
(2012) either pointed out that a single-case study was explained as an author of research
examining one case simultaneously as a part of one whole research.

As being seen in the first chapter, this study critically reviewed the current
practices of teaching listening competence, which those teachers process. The aim also
addresses the threats teachers of English teaching listening skills face at a NGS in Phnom

Penh. Since there was little research and no study deeply looked at the teachers of English
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perception over teaching listening skills in NGS’s concept. That is why it was relevant to
collect the views or opinions in a specific situation that were suitable to conduct the
qualitative research method along with the single-case study in this research.
3.2 Sample Size and Sampling Technique

To respond to these research aims, teachers of English were the potential
participants for providing clear and fruitful awareness of this study. Basically, there were
eight teachers of English, including one mentor at a NGS located in PP. Totally, four
participants, one mentor and three teachers were chosen to participate in a semi-structured
interview. They were selected from level 1 until level 4 accordingly using purposive
sampling. Besides these participants, the other four teachers of English at this school did
not join the process of collecting the data for this study since two of them rejected the
interviews, and the other two teachers of English are novice teachers who have only one
year of teaching experience at NGS. By selecting teachers of English who have
experience in teaching their subject in NGS for at least two years because the researcher
strongly believes that they could provide intuitive knowledge and information responding
to the research aims of the study.
3.3 Research Instrument

Since the objectives of this study are to provide a detailed account of the teachers-
of-English perceptions on their current practices when they teach listening skills at a NGS
in PP and the challenges they faced while teaching this competence, an in-depth interview
(1DI) was employed in this research for further critically explore the situation based on
the aims of the study. The researcher attempted to look for extra information on current
practices such as listening teaching activities, various methodologies, techniques or
strategies of teaching listening competence, and so on. Not only did the researcher expect

this, but the challenges to teaching listening skills were investigated in more detail in
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terms of lacking teaching materials, losing students’ motivation, having a large number of
students, etc. Hence, IDI was applied to be a semi-structured interview with ten prepared
questions (see appendix A), and other follow-up questions were naturally questioned
during the interview process.
3.4 Data Collection Procedure

Main Stage: Notably, the researcher wrote the requisition letters for requesting
permission from the gatekeeper of a NGS in PP. Then, those letters were taken to ask for
a signature from the director of the New Generation Pedagogical Research Center
(NGPRC). Nonetheless, following the semi-structured interview process, four teachers of
English from the NGS were selected to be participants in running one-on-one interviews
insightfully to collect the findings of this research. The interview was conducted in both
Khmer and English since the researcher would like to get fruitful information. The
researcher also believed that the participants felt more comfortable and convenient
answering all the interview questions. Totally, two teachers and one mentor agreed to be
asked and answered in Khmer, while only one teacher requested to interview in English.
With the exact target, the researcher ensured that all selected teachers were required to
have a minimum of two-year experience in teaching English. Currently, they are teaching
this subject. After this careful selection, the researcher got their contact phone numbers
and telegram numbers or other available social media accounts from the mentors for
making an appointment by setting the dates and places to process the interviews. The
places were possible to be changed anytime, whether to meet physically or virtually,
based on any circumstances. Before interviewing, the researcher also prepared to write
the consent forms in English and Khmer for the participants to acknowledge the aims of
this study, the reasons the researcher proceeded with the research, and some ethical

principles of keeping their information anonymous. These forms were signed and made
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an official agreement to process the interviews. Ultimately, the researcher got ready to
ask participants the questions following the semi-structured interview technique to
compile the data intuitively that these were necessary to respond to the two research
questions of this study. As a result, one teacher and one mentor allowed the researcher to
interview in person at their workplace. The other two teachers asked for interviews
virtually through Zoom.
3.5 Data Analysis

The system to identify the main themes and sub-themes of the data collection after
the interview section was analyzed in the following steps such as transcribing, coding,
thematizing, and outlining. Since this research is a qualitative study, thus, it is essential to
transform the information the researcher had recorded from the conversations between an
interviewer and interviewees into Microsoft Word documents. After having done the
transcription, the researcher sent all the data to all participants via their contacts like
Telegram or Facebook in order to ensure that the whole details were not added or
removed and it is accurate to what they had mentioned during the interview process. After
getting confirmation from them, the researcher coded the data by creating multiple
keywords related to the topic of this study and tried to find out the information which fit
in each category. Last but not least, the researcher determined the specific themes for
combining the coding data to form the concrete answers to both research questions, which
mainly focus on the current practices of their teaching listening skills as well as the
challenges of teachers of English at a NGS in PP were facing during teaching listening
skills. Finally, the association with manual coding was another great help for the

researcher to compare and crosscheck with coding through Microsoft Word as well.
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3.6 Ethical Considerations

In terms of showing an ethical manner as a researcher, writing the permission
letters for the approval of the NGS school director is an initial step to do. Along with this
action, the researcher also creates the consent forms for the interview agreement with
participants. To respect and build faithfulness toward the participants, the researcher has
an obligation to keep their opinions during the interview confidential. Additionally,
informing them that the researcher must not use their real names, positions, or other
personal information stated in this paper is essential for avoiding harm or unfortunate
things that might happen to them after publishing this study. Regarding the use of
deception, the researcher cannot also edit the participants’ answers by sending them the
transcription to check whether they consist of something wrong or not. During the
interview, confirmation of forcing interviewees to answer the questions they do not prefer
to respond to is guaranteed not to occur.

Moreover, the audio recordings of the conversation are ensured to keep privacy.
Though it is deleted in case the participants request to do so. Remarkably, all sources
mentioned in this paper were given credit to the authors by stating in-text citations as well
as references based on American Phycological Association (APA) style 7" edition.
Apparently, plagiarism was assured not to be seen in this research since the researcher
used the Grammarly program to revise.

To sum up, this chapter included six main points such as (1) methodology of the
study, including research design, (2) sample and sampling technique, (3) research

instrument, (4) data collection procedure, (5) data analysis, and (6) ethical consideration.
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CHAPTER 4: RESULTS

This chapter summarizes the findings of this study from interviews with four
respondents about the current practices of listening instruction, along with the challenges
in teaching listening skills at a NGS in PP. Therefore, the data was translated into ten
significant themes in order to address the two study objectives, including (1) demographic
information of the participants, (2) listening activities and techniques in each stage, (3)
the most effective techniques of teaching listening skills, (4) teaching materials and
equipment in listening activities, (5) ICT tools assisted in teaching listening skills, (6)
challenging factors in teaching listening skills, (7) the most challenging techniques in
teaching listening activities, (8) issues on scarcity of teaching materials and equipment,
and (9) challenges in using ICT tools.

4.1 Demographic Information of the Participants

Strongly involved in this study, four participants, who are teachers of English,
were interviewed for around 30 to 50 minutes individually on their current practices and
challenges in teaching listening skills at a NGS in PP, as can be seen in table 4 below.

Table 4

Participants’ Code, Sex, Age, Teaching Levels & Grades, Total Teaching Experience, and
Teaching Experience at a NGS in PP

Code Sex Age Level and grade Teach_Ex Teach_Ex at NGS
Tl M 30 3A, 4B, grade 12 8 3
M2 F 27 3A 5 2
T3 M 32 1B, 3B, grade 12 2 2
T4 F 27 1A, 3B, 2B, grade 12 3 3

Note. There are two types of teaching experience above. First, Tech_EXx refers to the total teaching
experience in both NGS and non-NGS systems. Second, Tech_Ex at NGS refers to the teaching
experience at the NGS only.

In fact, eight teachers have been working and teaching English, depending on each

level accordingly. Though, the researcher had only selected four participants to join the
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interview process to collect data for this study. Besides other subjects, English is diverse.
Since that NGS’s curriculum for English was discussed, and decided to allow all students
to take a placement test to identify their English proficiency before studying based on
their language competence (see appendix F). All students are allowed to take the test for
one hour to know their levels. After finishing the exam, they are called to study through
each level they receive whenever they learn English. The assessment to evaluate students’
levels is determined based on their scoring.

Table 5
The English Entrance-Exam Scoring Division Through Levels at a NGS in PP
Books  (Beginner)  (Elementary) (Pre-inter) (Intermediate)  (Upper-inter) (Advanced)

Units 1-6 6-12 16 6-12 1-6 6-12 1-6 6-12 1-6 6-12 1-6 6-12

Level 1 Level 2 Level 3 Level 4 Level 5 Level 6

Levels ——5 A B A B A B A B A B

Scoring 1->8 9->17 1825 26->34 35>42 43351 5259 60>68 69>76 77>85 86>93 94->100

Note. New Headway 4™ edition has been used as the main textbooks ranging from beginner to
advanced levels.

Having seen in table 5 above it showed the scoring in each level for evaluating
students’ English proficiency at one NGS in PP. All teachers in each level had been
assigned to teach New Headway 4" edition books from Beginner until Advanced
accordingly. Six levels were divided, and each level was separated into two more levels
such as A and B. Moreover, one book had been split into two parts as well based on
levels. For instance, New Headway Beginner 4" edition (unit 1 to unit 6) was a book for
level 1A. For the academic year 2021-2022, the NGS students who studied from grade 7
until grade 11 took the exam and got the maximum level of 4B, which meant that students
learned New Headway Intermediate 4™ edition (unit 6 to unit 12) for this level. Excluding
grade 12’s students, the school created a particular class for them. They did not need to

test their English competency. Instead of studying via levels, they trained to specialize in
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English for grade 12’s national examination. Thus, since all teachers of English at a NGS
in PP are required to teach through the levels, the researcher chose one teacher from each
level to conduct the semi-structured interview individually. According to table 4.1.1, T1
teaches level 4B, M2 teaches level 3A, T3 teaches level 1B, and T4 teaches level 2B.
Among four participants, three were teachers, and one was a mentor. They all have
experience teaching English for at least two years at NGS.
4.2 Listening Activities or Techniques in Each Stage

Following the analytical process of data the researcher had collected, this first
main theme responded to research question one of this study. Next, three sub-themes
were drawn from the analysis of the participants’ words, comprising pre-listening
activities or techniques, while-listening activities or techniques, and post-listening
activities or techniques. The details of each sub-theme are shown below.

A. Pre-listening Activities or Techniques

In the interview process, the participants were asked to describe the instructional
activities or techniques of listening skills that they had practised physically so far.
Basically, teachers of English need to lead in some techniques first before they allow
students to listen to the audio recording. In the pre-listening tasks, there were five
techniques which participants implemented in the teaching pre-listening stage. They have
been found to be prior knowledge that teachers introduced to their students to help them
answer the tasks quickly during listening, such as (1) Introducing instructions, (2) Using
pictures, (3) Reading for understanding, (4) Guessing the contents, and (5) Pre-teach
vocabularies.

Introducing Instructions

In the interviews, the majority of participants generally provided the instructions

for the tasks to students in three different ways: (1) direct instruction, (2) prompting
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questions, and (3) asking students to read the instruction by themselves. In participants’

own words:

Expose students to know the instructions before listening to the audios like if you just
listen about a place, the listening will say what the place is or when the situations happen.
(T1)

So provide them with clear instructions so that they know what to listen and what to do,
including filling in the blank or responding to yes-no or true-false questions... sometimes
the students are asked to read and understand the contents of the exercises. (M2)

Ask students to read the instruction and make sure that the students know what they are
going to listen to. (T3)

Show students the instructions of listening exercise by telling them to read the questions
or texts. (T4)

Using Pictures

The analysis reveals that a minority of participants drew students’ attention to
study pictures by asking them to guess what they could see and who the people in the
picture were before listening to the main task. Along with this existing knowledge,
students could understand the tasks comprehensively while they were listening. T3 stated

that:

[...] Drawing students’ attention to focus on pictures when I teach listening to the text by

telling them to guess who people are, and where they are [...] (T3)

Reading for Understanding

Another technique of the pre-listening stage was mentioned by half of the
participants. They mentioned that they guided students on how to do exercises by asking
them to read the questions or read the texts for understanding first in order to help them
know some information as resources to listen later. In participants’ own words:

[...] Ask them to read the questions, texts, or filling-in-gap exercises to fully understand

first before playing the recordings [...] (T1, T4)
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Guessing the Contents
One more technique, allowing students to guess the answers to the tasks they were
going to listen was stated by a minority of participants. T4 raised that:

I generally give students opportunities to guess the answers of the exercise like filling the
gaps and reading comprehension questions. (T4)

Pre-teach Vocabularies

Some participants used to practice pre-teach vocabularies technique to teach
listening skills. Half of them believed that providing students with vocabulary to study
was the key technique to assisting students in listening to the audio comfortably and
conveniently. Thus, students were able to take those words to understand what they were

going to listen to. In participants’ own words:

Yeah, | do check and give them some vocabulary as well because before emm they are
going to do the listening test on one context. Perhaps they have to get some thought of
ideas about what they are going to talk about. (T1)

For pre-listening, | generally teach vocabularies by giving definitions of each word. (T4)

B. While-listening Activities or Techniques

After finishing the pre-listening stage, teachers of English must proceed with
further activities for students to listen to the audio recordings. Getting information
through the interview, the researcher found that all participants implemented various
techniques in the while-listening stage. Generally, teachers use worksheets or handouts
that they have prepared to explain to students what to do. Then the teachers played the
audio recording for students around two or three times accordingly. If students still could
not absorb the listening, they provided the tape script. Exactly six specific techniques
have been practised by teachers of English at a NGS in PP, including (1) listening to the
songs, (2) listening and answering questions in groups, (3) listening for remembering, (4)

map-direction, (5) comprehension questions, and (6) filling in the gaps.
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Listening to the Songs; Listening and Answering Questions in Groups

There were two techniques mentioned by a minority of participants, such as
listening to the songs as well as listening and answering questions in groups. The
participant asked students to listen to the songs and checked whether they understood the
lyrics or not. Hence, he would know which songs suited his students’ English
competence. He also implemented listening to answer questions in groups in his class. He
clarified that asking students to listen in groups helped them gather ideas and share that
with one another thoroughly as well as he just gave them clues or samples of how to do
one task, divided that into each category, and assigned each group to do that task
accordingly, so the students in each group could think together and complete the tasks
rather than wasting their time to try to understand what to do during listening.

Listening for Remembering; Map-direction; Comprehension Questions

Other two techniques in the while-listening stage pointed out by some participants
were listening for remembering, map-direction and comprehension questions. The
participants raised:

I use this technique (listening for remembering) since my students have to remember the
words and know how to pronoun them correctly (e.g., irregular verbs, etc.) ...sometimes |
also include the map-direction technique for my students to practice listening in order to
know what words they should use to give directions and how to tell the direction to
someone. (M2)

Since the listening tasks required my students to answer the comprehension questions,
thus, they sometimes must look for the main ideas of the contents or responded to find the
general information to answer those questions while they listen to the audio recordings.
(T4)

Filling in Gaps
All participants surprisingly specified the practice of filling in the gaps technique

during listening. Mostly, the exercises in New Headways 4™ edition books (Beginner to
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Intermediate) have been seen as gap-filling tasks. That is why they usually asked their
students to fill in the blanks when they were listening to sentences, conversations, or
passages. In participants’ own words:

Filling-in-gap exercises are commonly done while listening because reading, grammar,
and listening tasks in textbooks are the types of filling-in-gap exercises when students
want to listen for specific information [...] (T1, M2, T3, T4)

C. Post-listening Activities or Techniques

In the final stage of listening activities, teachers must check students’ listening
competence by introducing tasks. For example, students were asked to provide the
answers they had listened to in class or do some exercises to test what they understood
after listening. During collecting the data of the post-listening stage, the researcher
identified five different techniques, namely (1) answering questions, (2) rereading, and
(3) production activities.

Answering Questions

As the responses from the majority of participants, they looked over the results of
tasks that his students completed by asking students individually, asking them as a group,
doing peer-checking, and sometimes asking students as a whole class when they finished
listening to the audio recordings. Sometimes, participants used to give students chances to
ask any questions that they wondered after getting the answers from listening audio. In
participants’ own words:

[...] When finishing listening to the audio recordings, teachers ask students to provide the
answers individually. Teachers also check by telling students to answer as a whole class

and discuss with partners or groups [...] (T1, M2, T3)

Reread
she stated that only sometimes she used this technique. In addition, she also

proceeded with one more technique which is rereading. She wanted her students to spend
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time reading vocabulary, passages, or conversations by asking them to compare their
pronunciation with what they had heard in the audio. One participant clarified:

For post-listening activities, | mostly tell my students to read words that they had to fill in
the gaps. Yes, this technique is reread. | want to know whether the pronunciation that they
usually speak is similar to what they listened to or not. Because listening mostly focuses

on students’ pronunciation. (M2)

Production Activities

Production activities were practised in three various actions, including doing role
play, presenting the content, summing up the content and creating sentences or dialogues.
Some participants taught students the role-play. Firstly, to engage students to continue
studying and listening enjoyably, teachers introduced an activity for students to role-play
the situations in the reading passages or conversations. Teaching students through this
also helped teachers easily evaluate students’ knowledge of what they had learned
listening so far as well. Secondly, in this stage, a minority of participants allowed students
to present what they had learned from listening. Additionally, another participant also
created tasks such as summarizing the content and creating sentences or dialogues for
students to practice in order to know their understanding and practical outcomes when
they finished listening to the audio recordings. In participants’ own words:

In role-play activities, for example, the lesson relates to grammar points like, can 1? can
we? Therefore, we use this to request or offer something, and it is a conversation that
consists of mister A and B, so | ask my students to role-play the conversation in pairs.
Then | choose students who would like to volunteer A and B to come to the board and
role-play that situation. (T3)

For post-listening stage, | assign my students to do the presentation...telling my students
to do the role play base on stories or conversations is one of the listening techniques I use
in my classroom. (M2)

For production of the post-listening stage, | tell my students to write similar sentences
after listening to the conversations, summary what they have learned from the recordings,

and create a dialogue that is similar to the audio in while-listening. (T4)
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4.3 The Most Effective Techniques of Teaching Listening Skills as Perceived by
Teachers

After asking participants what techniques or activities of listening skills they
practised, they were also asked to analyze an effective technique that seems to help their
students easily study listening skills. As a result, T1 mentioned one effective technique in
teaching listening skills. He thought that teaching students something related to their
personal lives assisted them a lot in getting the information they listened to quickly since
they had existing knowledge and were familiar with those contexts. T1 explained:

[...] If something relates to them, | will teach quickly. Imagine that for level 2A. | just ask
them to listen to the names of parents or something like that. Suppose the listening’s
contents are new for them. They don’t have existing knowledge about it. So, it seems to
be hard for them, but if the listening content relates to them, that is the most effective one
to teach. (T1)

M2 also revealed that asking students to reread the words and repeat them again is
an effective way to teach her students after listening to the recordings. M2 continuously

clarified:

[...] My students can identify which words they pronounced wrong, and they can correct
them immediately. They also realize wrong-pronunciation words when they speak with
their friends later. (M2)

On the other hand, introducing the instructions is a valuable technique that could
help T3 know what they will listen to. He also stated that providing one sample answer
was an effective technique as well. Finally, he illustrated one example to support his idea.

In T3’s own words:

I think doing one sample for students is the most effective listening technique. For
example, students have to listen to six people from a text. Normally, the first example is
the sample. The lesson is about what people can do on the internet. There are two
guestions that students must answer why do those people use the internet? And why do

they use it? So, | play the first people’s speech and write the answer to the two questions
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about the first people on the board. Then, | tell my students to do like what I did for the
other people’s information. (T3)

Lastly, the researcher got the answer of the effective technique for listening skills
from T4 as well. She raised that pre-teach vocabulary by asking students to find the
keywords and guessing the contents before listening was the effective technique so far.
T4 mentioned:

[...] Telling my students to find keywords in the text allows them to get the information
quickly when they are listening. (T4)

4.4 Teaching Materials and Equipment in Listening Activities

From the interview, the researcher found several instructional materials and
equipment for teaching listening skills. This theme was divided into two sub-themes such
as teaching materials and teaching equipment.

A. Teaching Materials

The results showed that all participants used textbooks which are New Headway
4™ edition books, Beginner until Intermediate levels. They stated that some lessons
consist of listening in the books, so they required students to open the books and practice
the listening process. Moreover, some participants brought handouts for their students to
practice exercises or do extra activities during listening as well. In participants’ own
words:

Textbooks are used while teaching listening skills. (T1, M2, T3, T4)
[...] Giving handouts to students because those are extra teaching materials before
teaching listening skills [...] (T1, T4)

B. Teaching equipment
When asked what authentic equipment they have currently used in teaching

listening skills, all participants responded that they must have brought the speaker all the
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time they came to class when they wanted to teach listening. If they forgot to bring it by
chance, they could not teach listening to their students. Therefore, it is an important
equipment to proceed with the activity of listening well. Interestingly, posters have also
been used in pre-listening, while-listening, and post-listening activities. In participants’
own words:

[...] The Bluetooth speaker is used to connect with the telephone or computer to play the
audio recordings [...] (T1, M2, T3, T4)
For the pre-listening stage, | assign students to groups and ask them to draft ideas or
guess what they are listening to later on posters. Then, | allow my students to discuss and
note the answers to the exercises or tasks on posters in each group in order to present in
the next stage. In the post-listening stage, | ask groups of students to write what they
learned from listening on the posters. (T4)
4.5 ICT Tools Assisted in Teaching Listening Skills
To clearly know how teachers of English at the NGS in PP currently teach
listening skills, the researcher asked them whether they use ICT tools or not. As a result,
all participants used audio recordings to teach listening skills. This ICT material has been
seen as a significant substance that teachers must have prepared and stored on their

laptops or smartphones. In participants’ own words:

[...] To help support the listening process, students listen to audio that teachers store in

laptops or smartphones. Then, teachers connect those devices with Bluetooth Speaker.

(T1, M2, T3, T4)

Moreover, most of the participants raised that Google connected with the internet
also has been used to search for resources such as exercises, texts, or YouTube videos to
help students learn listening skills actively. However, the internet was considered fruitful
software for teachers to search for any information they like to teach especially listening
activities. Additionally, a Liquid-crystal Display (LCD) projector was also used to

support listening instruction by a majority of participants. It was applied in listening class
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to play the videos and show some essential parts from the textbooks. Since some students
didn’t bring their textbooks, and some had not bought them yet, it is essential to include
the tasks and exercises in the slides. Most of the participants raised the following:

[...] Teachers serve the internet to look for videos to play for students to listen, and they
also connect the internet to play the movies for students to watch and listen. (T1, T4)
[...] For instance, | must think about the listening lesson that | am going to teach and
notice my students’ interest first. Then, I search for a YouTube video about irregular
verbs taught following rapping style. Teaching through this makes my students easily
remember those verbs, and enjoy learning this as well. (M2)

Teachers use slides to play the videos or show parts of listening contents when students
don’t bring their textbooks. (T1, M2, T3)

With the combination of the internet, the minority of participants suggested that
she used smart TV instead of an LCD projector to play the videos. T4 clarified:

Since NGS’s library has a big space and a Smart TV, | gather my students to watch the

video that was already downloaded. After that, | play it through a movie application.

Since | already subscribed to the movie application, I don’t need to download it. | just

play it online for my students. (T4)

One more ICT tool, Telegram, has been mentioned by some participants.
Telegram is a social media that teachers use to teach students listening skills. One of them
downloaded and uploaded the videos into the drive. Then, he dropped the link in the
Telegram group while another participant just dropped the YouTube video links in it. In

participants’ own words:

I sometimes send a google-drive link of listening audio to the telegram group of my class.
All the recordings are uploaded and saved in my drive. After finishing the unit, | drop
homework or workbook exercises in terms of listening to any audio for my students to

practice. (T1)

I search for YouTube videos suitable for my students’ level, 3B. Then, I forward it to my
own telegram channel to further forward to my class’s telegram group. After teaching, |
told my students to spend time self-studying what | had sent to the group. (M2)
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Unexpectedly, T3 said that he hadn’t used any ICT tools to support his teaching

listening skills at all. T3 stated:

[...]Tdon’t use any ICT tools when I teach listening. I just serve the internet only when |

teach grammar, vocabulary and exercises. (T3)
4.6 Challenging Factors in Teaching Listening Skills

To respond to the second research question of this study, the researcher has
established another main theme which illustrated how a NGS in PP’s teachers of English
faced challenges during the teaching listening skills process regarding (A) pre-listening
stage’s obstacles, (B) while-listening stage’s obstacles, (C) post-listening stage’s
obstacles, and (D) other common challenges in teaching listening activities. Here are each
sub-themes findings regarding the challenges of teaching listening skills.

A. Pre-listening Stage’s Obstacles

Keeping students to stay focused on what the teacher was teaching was considered
to be a challenge in teaching pre-listening stage. A minority of participants showed
concern that he could not get his students’ attention when he gave the instruction.
Consequently, his students could not provide the answers to the questions since they lost
concentration in listening. T3 mentioned:

[...] When I give the instructions to students, it’s hard to keep them on track. They seem to

be bored, lose focus, and look at something else [...] (T3)

B. While-listening Stage’s Obstacles

For activities in while-listening practices, the researcher got to know the obstacles
from all participants showing that they faced problems with students’ factors in some
conditions. Significantly, one problem with while-listening instruction was concentration

loss. All four participants noticed that it was hard to make students focus on what they
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were listening to because their students didn’t know how to control their minds well. In

participants’ own words:

[...] During listening, students normally don’t concentrate on what they are listening to.
They are usually talkative and play with their classmates. (T1, M2, T3, T4)

In addition, another two problems of students were lacking motivation and being
afraid to take a risk. Students easily gave up on listening if they did not understand the
meaning of the listening’s contents. Along with this, they also hesitated to guess the
answers, which means they were not brave enough to write the answers. One of the
participants stated:

When | allow students to listen to one audio recording about the appearance description of

six people, they have no motivation to listen to the second person after they can’t

understand the information of the first one...students are also afraid to take risks in
answering such as filling-in-gap exercises. (T3)

Another student’s issue, the limitation of the ability to apply English, was also
considered a challenge during the listening stage. Due to using the Khmer language in
daily life speaking, students were mostly having difficulty listening to English since they
couldn’t practice listening and speaking at the same time every day. Consequently, all
students requested to listen many times and still got little outcomes and barely got
anything. Even though she still tried to help them by translating words and sentences into

Khmer for better understanding. M2 clarified:

[...] Basic listening competency is a challenge for students. They still need to practice
listening skills with their friends, teachers, and themselves to improve these skills [...]
(M2)

C. Post-listening Stage’s Obstacles

Some participants provided the answers to the interview question that they

realized the post-listening stage had barriers as well. Due to the blurry of the previous two
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activities, they showed their experiences that students’ problems, including concentration
loss, lacking motivation, limitation of ability to apply English, and lacking basic listening
competency, were the major obstructions which led their students to not perform well in
the post-listening activities. In participants’ own words:
The listening stage that seems to be difficult to practice is post-listening because students
sometimes forget what they have learned or they can’t understand what they heard well.

Therefore, they are not able to write conversations or create sentences. If | ask my

students to present what they listened to, it is harder for them to do so. (T4)

Some students still beg for listening again and again. It takes a long time to move to the
next activities in the post-listening stage. (M2)

D. Other Common Challenges in Teaching Listening Activities

Besides the obstacles in the process of teaching three-stage listening skills, some
other challenges have been gathered to elaborate on each category. The researcher found
out that some participants faced problems in teaching listening skills regarding teaching
competence, classroom management, listening competency, and teacher attitude.

Some participants were worried about their teaching competence when they taught
listening skills. They lacked strategies for explaining the lessons as well as finding out
more teaching materials in order to help their students’ listening. Moreover, they also did
not have enough strategies to manage the classroom. In participants’ own words:

Explaining the instruction is not clear, which allows my students not to perform well in
learning listening. (T3)

I do not search for other audio or videos as extra resources for my students to listen to.
Thus, they are still poor at listening. (T4)

It is tough to keep students studying peacefully since the number of students in each
English class is around thirty-eight to forty, so it can create noisy sounds, which bother

them to have a short time to practice listening critically. (T3, T4)

The matters of teacher’s listening competence and teacher’s attitude were the

other two challenges in teaching listening skills as well. One participant faced the

39



problem of having limited ability in listening. He had difficulty listening for some
lessons. He was afraid to simplify what he had heard to his students. Hence, he had to
make sure that he was well-prepared and practised listening alone in order to be familiar
and comfortable with the listening lesson that he was going to teach. T1 mentioned:

For listening, | have to check and listen to the audio several times before | can teach, and
I have to prepare different kinds of activities. (T1)

Another participant was not a disciplinarian teacher. Mostly, he gave options to
his students in terms of working in groups and making decisions. He always respected
students’ opinions. Owing to this kind of attitude, he thought that students were fearless
and did not give value to his position as a teacher. That led them not to pay attention to
learning listening skills. T3 stated:

My problem occurs because of my attitude. I’'m not a tough teacher. Mostly, I give
options for them to choose from all their work, including group work. If they suggest me
to do something, | give them a chance to decide. (T3)

4.7 The Most Challenging Techniques in Teaching Listening Skills as Perceived by
Teachers

After knowing the barriers in teaching the three listening stages and the common
issues of teaching listening skills, the author finally discovered comprehension questions
were a listening technique that the majority of participants (M2, T3, T4) determined as
the most challenging one in teaching students listening. M2 compared the comprehension
questions of reading activities to listening. She said her students struggled to answer the
texts' comprehension questions, so it was even more challenging to provide the answers
to the questions by listening. T3 also clarified that answering comprehension questions
required his students to listen for the general meaning, so it was hard for them to analyze

deeply to write the answers.
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In addition, the most challenging technique for T1 was spotted as map direction.
He was confused a lot about the road numbers, the places, the directions and so on. That
is why he must have practised doing this lesson by himself first before teaching his
students correctly.

Last but not least, spelling was also seen as the most challenging technique in
listening activities. Since T4 allowed her students to write vocabulary or fill the gaps
during listening to the audio recordings, most of them did not know how to spell the
words correctly, so it required a lot of time to teach students how to spell clearly.

4.8 Issues on Scarcity of Teaching Materials and Equipment

For this theme, the researcher was curious whether all participants accepted that
lacking teaching materials and equipment could cause problems or not. Considering that,
the answers of all four participants were provided in negative ways. That means they
agreed to raise the issues regarding the lack of materials and equipment to teach listening
skills. They believed that inadequate instructional materials and equipment made them
more exhausted and had no effectiveness in learning listening skills for students. The first
issue that occurred was occasionally skipping listening lessons. In participants’ own

words:

Preparing as many resources as possible to run the listening activities actively. If teachers
do not bring the materials or equipment to teach listening, they will not know how to
teach. Therefore, they decide to skip listening lessons. (T1, M2, T3, T4)

Differently, when teachers lacked teaching materials and equipment, the other two
respondents, some participants, gave two more problems, such as no learning outcomes
and mispronouncing vocabulary as a native speaker. Specifically, M2 raised one example:
if students did not have worksheets to see during listening, they would be hard to listen
and learn nothing. Furthermore, T4 provided an example as well. She thought the speaker

was an essential equipment to teach listening activities. When she did not bring a speaker
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to the class, she put a lot of effort into reading the texts or exercises loudly for her
students. The problem was her pronunciation which was not like the native speaker, so
she was afraid that her students could not respond to others when they spoke to foreigners
one day.
4.9 Challenges in Using ICT Tools

The internet connection was the repeated answer from some participants regarding
the ICT tool’s challenges. The majority of participants revealed the same problem. They
notified that the school’s location had not received enough internet speed to easily
download documents, videos, or audio. In some cases, when teachers wanted to download
them, they must have found some other places were implemented strong internet
connections. In participants’ own words:

[...] When teachers have problems with the internet connection, students cannot pay
attention in listening to the audio recordings because it is unstable. The sound of the tap
scripts is static, stuttering, or sometimes not working [...] (T1, M2, T4)

Additionally, in terms of how to use the new equipment before teaching, listening
was the T1’s worry. He stated that he tried to figure out how to use the speaker for full
understanding to prevent any problems during listening instruction.

Eventually, electricity was one of the issues in applying ICT tools as well. T4
mentioned that due to the connection between electricity, the internet and Smart TV, she
sometimes only faced the problem with electricity because it was cut off immediately
when she played the videos for listening practices. Thus, she had to delay the lessons to
other sessions or look for additional activities to teach her students.

In summary, this chapter illustrated these headings as follows: (1) demographic
information of the participants, (2) listening activities and techniques in each stage, (3)
the most effective techniques of teaching listening skills, (4) teaching materials and

equipment in listening activities, (5) ICT tools assisted in teaching listening skills, (6)
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challenging factors in teaching listening skills, (7) the most challenging techniques in
teaching listening activities, (8) issues on scarcity of teaching materials and equipment,

and (9) challenges in using ICT tools.
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CHAPTER 5: DISCUSSION

This chapter describes the main points of the findings along with a comparison to
find out whether the results are similar or in contrast to the literature reviews. In addition,
this discussion covers current practices of teaching listening skills and the challenges
teachers of English face in teaching these skills. Therefore, to make this chapter
interesting, it is divided into only two parts which follow the research questions above in

the chapter one.

5.1 The Current Practices in Teaching Listening Skills Perceived by Teachers of
English at a New Generation School in Phnom Penh

Pre-listening Stage’s Techniques

The practices of teaching listening skills at a NGS in PP are shown in three stages:
pre-listening, while-listening, and post-listening. The findings indicated that before
teaching students the main tasks of listening skills, teachers gave instructions to students
in three different ways like telling students the instructions directly, asking students to
realize the instruction clearly, and telling them to read the instruction individually to fully
understand. According to Djabborova (2020) and Gilakjani and Ahmadi (2011), teacher
similarly introduced the text to students, which could be meant that he or she came up
with a new task or exercise for students to do and had to make sure that they all
understood what to do.

Other pre-listening stage techniques, such as allowing students to guess contents
and teaching them vocabulary, are two techniques that were similar (Djabborova, 2020;
Gilakjani & Ahmadi, 2011). These two authors mentioned that the teacher gave students
some minutes to find keywords and useful structures. Then, the teacher allowed them to
predict the contents. Meanwhile, guessing the contents of the pre-listening stage’s

techniques is also seen to be the same in some parts of (Kao, 2019). According to Kao
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(2019), there were two techniques of pre-listening related to prediction, such as predicting
true/false statements and predicting questions. For predicting true/false statements
technique, the teacher gives students statements related to what they are going to listen to.
Then, the teacher tells students to take a guess of each statement. After listening, students
are able to correct their guessing. Additionally, predicting questions is a technique the
teacher provides some information about listening contents and asks students to write
down questions about what they want to know.

Another technigue mentioned by teachers of English at a NGS in PP was
introducing pictures to get students' attention in studying listening lessons. Participants
asked students questions like what can you see in the picture? What are they doing? etc.
Thus, it was similar to the two techniques mentioned by (Kao, 2019). One was using
pictures or a paragraph, or a title. To get students’ attention, the teacher used pictures,
prepared paragraphs, or created a title related to listening to audio. One more technique
was sequencing sentences and pictures. Teachers could not use this technique unless the
main tasks were a passage or a text. In this technique, teachers asked students to try
putting sentences or pictures in order.

The result showed that some teacher participants called students to read listening
tasks to understand and keep prior knowledge in order to listen to the audio easily.
Contrastingly, as Kao (2019) mentioned, reading questions or texts for understanding
were just the processes that existed in two techniques of the while-listening stage, such as
True/False Statements and Using Grids while the finding was found that it was a
technique in the pre-listening stage.

To sum up, these techniques of the pre-listening stage were mostly the activities
that teachers of a NGS in PP introduced to students to prepare for listening. Participants

have practised techniques in this stage well because students must know information or
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knowledge such as vocabulary, phrases, and sentences to understand the listening’s
contents. Moreover, they had to predict something related to listening to get some
information as well. Similarly, Kao (2019) mentioned that students had to predict or
consider what they were going to listen to before moving to the main-listening stage.
However, knowing more techniques for students to do in this stage also helps teachers get
students’ attention and engagement to learn listening. Students will enjoy doing activities
which lead them to practice actively in the while-listening stage.

While-listening Stage’s Techniques

During the listening stage, teachers sometimes selected one song to teach students
by checking their understanding of the lyrics. Then, they listen and sing together.
Scrivener (2011) consistently illustrated the Songs-and-Music technique along with many
sub-techniques like Sing along, Grapped text, Matching picture of the song, Song jumble,
Listen and discuss, and Action movement. Therefore, there are extra techniques for
teachers of English at a NGS in PP to practice listening in numerous ways when they
would like to teach a song.

The results of this study also showed that participants allowed students to listen
and answer the questions in groups in order to make students feel less pressured to
respond to all comprehension questions, which it is quite corresponding to the
Comprehension-Questions technique raised by (Kao, 2019). However, Kao (2019)
suggested that in the process of practising the Comprehension-Questions technique,
teachers should have chosen questions wisely. They had to ensure that the answers were
short enough for students to answer while listening to the audio.

One more technique, map direction, was found to be the same (Kao, 2019; Larsen-

Freeman & Anderson, 2011). Some teachers needed to prepare a map for students to find
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specific locations on it while they were listening to the recordings or the instructions from
teachers. Both teacher and students could take turns giving instructions.

Another finding similar to Larsen-Freeman & Anderson (2011) showed that
students had to fill in missing blanks in a dialogue or sometimes order jumble words
provided in each gap in that dialogue during listening. However, this technique was
different from the finding of the previous study by Kao (2019) in terms of the usage of
different stages. The author found that the gap-filling technique was practised in post-
listening, while the results of this study focused on applying it in while-listening.
Therefore, teachers of a NGS in PP could know one more technique of the post-listening
stage by allowing students to fill in the gaps of passages, CLOZE technique (Read detail
on page 14).

Adversely, another technique was revealed to be different from a literature source
(Larsen-Freeman & Anderson, 2011). The participants let students listen to the
pronunciation of words. Then, students should have remembered those words' spellings
and how to pronounce them correctly. Even though a technique called Dictogloss, which
the above author mentioned, had been described that teachers told students to take note of
what they remembered or the main points of a reading or a talk while they were listening;
therefore, the technique can be flexible depending on the nature of the lessons, whether
remembering words or the main ideas of contents.

All in all, the while-listening stage’s techniques above were practised by teachers
of English at a NGS in PP, and some extra techniques were suggested. The results
showed that they were mostly tasks or exercises that existed in New-Headway textbooks,
such as comprehension questions and gap-filling. Teachers sometimes took other tasks
from serving the internet through websites or YouTube for students to practice as well.

Those techniques were listening to the songs, map direction, etc. Thus, this stage is where

47



students listen and do the tasks. Tasks rely on textbooks teachers use unless they look for
more tasks for their students. Tasks of while-listening stages are provided since teachers
want students to assess their understanding and improve their listening. Consistently, Kao
(2019) also raised that students should have been given tasks to fulfil to offer them some
reasons why they must listen to the audio. That would make them focus on their listening.

Post-listening Stage’s Techniques

In the post-listening stage, there were several techniques from the findings which
were similar to the literature reviews. One of the post-listening techniques was asking
students to provide the answers to the questions they had done in while-listening. This
technique was quite in contrast to a technique called Analysis (Kao, 2019). Analysis was
a technique that students were asked to answer the question why, which allowed them to
think critically to find the reasons based on listening they had listened to. Though, this
technique was suitable for children aged 13 or older since they could think more deeply
and provide answers to the questions. A production activity technique in which teachers
called students to do role-play after listening to stories or dialogues, or students could
create their conversations and stories to do the role-play was found to be the same as the
other three sources (Kao, 2019; Scrivener, 2011; Larsen-Freeman & Anderson, 2011).

Overall, teachers of English at a NGS in PP practised the post-listening stage by
using techniques such as answering questions, rereading, and production activities-role
play, presenting contents, writing sentences or dialogues. These techniques showed that
teachers took students beyond listening’s contents. They allowed students to reflect on
what they listened to in terms of vocabulary, pronunciation, presenting, summarizing, and
writing. Similarly, Rost (2002) mentioned reading, writing, speaking, and engagement
could be required for post-listening tasks, which can also include comparing notes,

working out a summary with a partner, and coming up with answers or questions. These
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activities enabled students to create mental images, improve short-term L2 memory, and
boost motivation for repeat listening. Moreover, this stage should be planned for students
to link the content of listening with students real life and experience (Kao, 2019).
Therefore, in the post-listening stage, teachers should prepare tasks for students to do and
make sure that they reflect on what they have learned, apply it to real-life experiences,
and develop other skills like speaking or writing.

Materials, Equipment and ICT Tools Used in Teaching Listening Skills

Mainly, teaching materials or equipment, as well as ICT tools, have been
implemented a lot by teachers of English at a NGS in PP. All teachers reported that they
taught listening by mainly taking the lessons from New Headway 4" Edition books.
Besides this, they also brought extra handouts, worksheets, posters, and tape recordings
which were stored on their laptops or smartphones. Then, they connected those devices
with a Bluetooth speaker in order to play the audio and videos. Sometimes, teachers
connected to the internet and searched for audio and videos on YouTube or Google.
Anyways, YouTube videos and texts on websites sometimes were shown to students via
LCD projector or smart TV. Moreover, social media like Telegram was also applied in
teaching listening skills to send students audio recordings or YouTube videos to study
independently when they wanted to practice listening. These findings agreed with many
other research and publications (Yusnida et al., 2017; Cahyono & Widiati, 2015; Wabh,
2019; Ridwan, 2019; Wallin, 2021; George, 2018; Kilickaya, 2018; Yoestara & Putri,

2019; Amir & Kang Akhtar, 2018; Quyen, 2020; Pratama, et al., 2020).

However, the use of LCD projectors and smart TV connected to a computer was
seen in this research’'s result. On the other hand, another study found an advanced
technology, IWB or Smartboard with a laptop, that had been implemented in teaching
listening (Amir & Kang Akhtar, 2018). Thus, the diverse findings from the prior study
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might be due to a lack of financial support on teaching materials from stakeholders such
as MoEY'S, schools and communities that could not afford IWB to be applied in every

classroom.

Noticeably, there was another contrary to using social media in teaching listening.
The NGS in PP’s teachers of English commonly used Telegram to communicate and gave
extra learning resources to their students, whereas Quyen (2020) identified that teachers
who taught at Ho Chi Minh City Open University integrated the Zalo application in
teaching listening skills. This difference occurred because of the convenience of using

any social media in each country and the teaching levels (high school and university).

Definitely, teachers of a NGS in PP had already used many materials, equipment,
and ICT tools to support their teaching listening. Noticeably, there was an advanced ICT

tool, Smartboard or IWB, to help them teach listening in various ways.

5.2 The Challenges of Teaching Listening Skills Perceived by Teachers of English at
a New Generation School in Phnom Penh

Pre-listening Stage’s Challenges

After collecting the results, one participant clarified that the challenge of teaching
listening skills in the pre-listening stage was shown as the difficulty in getting students’
attention which meant they did not focus on instructions’ explanation and teachers’ lead-
in activities. Did this problem occur because of the teacher’s fault or the student’s fault? It
could come from both factors. First, teachers were definitely lacking in teaching pre-
listening stage techniques or a shortage of strategies in managing the classroom to get
students’ awareness. Second, students might have struggled with concentration
themselves. Though, as a teacher, he should be aware of this problem and try to find

possible solutions to overcome this challenge by strengthening classroom management

50



strategies and learning more pre-listening techniques and activities in order to engage

students’ attention.

While-listening Stage’s Challenges

In the while-listening stage, the researcher found that teachers’ challenges in
teaching this stage occurred because of their students’ issues such as loss of
concentration, demotivation, being afraid to take a risk, and limitation of ability to apply
English. Among these issues, all participants repeatedly mentioned that their students
could not focus on listening tasks. They seemed to lose their own’s attention.
Consistency, one of the common problems of learners in learning to listen, was
concentration power. Acquiring listening skills was not like other language skills such as
speaking, reading and writing. Even though students were trained for a longer time frame,
they still found it hard to improve their concentration loss on listening (Flowerdew &
Miller, 1996, as cited in Renukadevi, 2014). As a result, the issue of students’
concentration loss needs time to be solved. Instead of dealing with this immediately,
teachers should look for strategies or activities to support them, like allowing students to

practice listening skills as much as possible inside or outside the classroom.

Learning listening skills, demotivation, and limitation of ability to apply English
were raised by some participants. Teachers of a NGS in PP were worried about these
language problems. The results showed that students gave up doing tasks during listening
since they did not understand what they were listening to. As a result, students could not
write down the answers to the tasks and asked for another listening again and again.
Another study also stated that secondary school teachers in Aden Governorate, Yemen
faced the same problems in teaching listening as teachers of a NGS in PP. Other problems

that Yemen teachers faced were negative attitudes of students towards teaching listening
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skills, deficiency of teaching facilities, teaching environment and listening skills
sophistication (Hwaider, 2017). Additionally, there was one more paper that mentioned
the problems of students’ listening competency limitations. Students did not have the
ability to comprehend every word while listening, which meant they were struggling to
transfer their First Language (L 1) skills to a Second Language (L2) acquisition
(Hayrapetyan, 2016). Therefore, teachers of a NGS in PP should try to find the root
causes of these problems. In better ways, teachers could also pause playing the audio
when teachers see students do not get the meaning of the listening and ask students what

points they want teachers to explain.

Post-listening Stage’s Challenges

There was only one challenge of the post-listening stage raised by some
participants. They stated that due to the students’ problems that occurred in the pre-
listening and while-listening stages, such as concentration loss, lacking motivation,
limitation of ability to apply English, and lacking basic listening competency, they were
hard to practice post-listening tasks. When students do not comprehend the listening
audio, they will not be able to do other exercises later because the post-listening stage is
where students reflect on what they have listened to and connect what they have learned
with real-life experience. Therefore, teachers should make sure that all students
acknowledge the listening’s contents well and complete all the exercises correctly before
moving to the post-listening stage since Movva et al. (2022) raised that post-listening
activities gave students a chance to think beyond interpretative and critical levels of
understanding, as well as for teachers to test and review students' knowledge and evaluate

their comprehension.
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Challenges of Teaching Materials, Equipment, and ICT tools Insufficiency

The researcher asked all participants whether they think lacking listening
materials, equipment and ICT tools was a challenge or not. As a result, they agreed that
there was a challenge related to the limitation of materials and equipment in teaching
listening because it brought negative impacts like no learning outcomes, skipping
listening lessons, and students’ mispronunciation of English. Similarly, the most
concerning point for secondary school teachers in Yemen was the unavailability of
facilities for teaching listening. This problem was believed that it caused teachers to not
achieve the goals of the lessons (Hwaider, 2017). Thus, materials and equipment had to

be supported by the school to improve teaching listening skills.

Moreover, three obstacles of NGS teachers when they used ICT tools in teaching
listening skills were noticed after interviewing process as well. Those challenges related
to the internet connection, how to figure out new ICT items’ usages, and the power of
electricity. Meanwhile, the problems with internet connection and how to use new ICT
tools were parallel with some previous studies (Thapaliya, 2014; Muslem et al., 2018;
Salehi & Salehi, 2012). Contrastingly, Yermekkyzy (2022) illustrated that EFL teachers
had an issue applying old ICT equipment since teachers rarely used them in teaching their
students. In contrast to this article, teachers at the NGS had challenges in learning how to
use new ICT tools before teaching listening. Therefore, the NGS’s managers should take

a consideration training teachers on how to use new ICT tools.

Another additional finding that was not the same or contrasting to any prior study
was the problem with the power of electricity. A teacher of a NGS in PP stated that she

had to delay or skip the listening lessons immediately when the electricity sometimes had
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been cut off at her school. Instead of skipping the lessons, teachers could also play games

or teach other lessons.

Totally, the discussion and analysis reflected the two research questions that have
been described thoroughly. Next, the chapter below will conclude the whole study along
with the limitation of the study and recommendations for stakeholders of the educational

sector as well as further research.
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Chapter 6: CONCLUSION, LIMITATIONS, AND
RECOMMENDATIONS

This chapter comprises the summary of research findings which responded to the
two research questions, the study’s limitations as well as recommendations.
6.1 Conclusion

The teachers of English at public schools keep being misunderstood the
importance of listening skills, and then a huge gap in literature reviews which have not
been seen to study on teaching listening skills in NGS’s context. That was why the
findings of this research were interesting to provide the answers to the two research
questions, which were about the current practices of teaching listening skills and the
challenges which teachers of English faced at a NGS in PP. In summary, the answers to
the first research question showed that the NGS in PP’s teachers implemented numerous
techniques in teaching listening skills through each stage, such as the Pre-listening stage
(direct instruction, prompting questions, asking students to read the instruction by
themselves, using pictures, reading for understanding, guessing the contents, and pre-
teach vocabularies), While-listening stage (listening to the songs, listening and answering
questions in groups, listening for remembering, map-direction, comprehension questions,
and filling in the gaps) as well as Post-listening stage (answering questions, reread, and
production activities). Among these techniques, all four teachers also identified their
effective techniques in teaching students listening skills, including listening as a group,
rereading the words, introducing clear instruction, and pre-teach vocabulary. In order to
practice the techniques well, teachers of NGS used materials, equipment and ICT tools.
Handouts or worksheets, textbooks, Bluetooth speakers, posters, audio recordings, laptops
or smartphones, LCD projectors, smart TV, the internet, and Telegram were described by

all participants. By the way, the answers to the second research question were about the
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challenges of teaching listening skills. Teachers of English at the NGS complained that
they all had problems with getting students’ attention, students’ concentration loss,
students’ demotivation, students’ hesitation in taking a risk, students’ limited ability to
apply English, and limitations of students’ listening competency. The most challenging
techniques raised by the four teachers of a NGS in PP were comprehension questions,
map direction, and spelling. Moreover, other obstacles were also mentioned: English
teachers lacked strategies for teaching listening, a shortage of techniques in managing the
classrooms, lack of own’s listening competency, and unserious attitudes. Additionally, the
limitation of specific listening lessons in the main textbooks, non-priority of listening
skills, scarcity of teaching materials, internet connection, inadequate knowledge in using
new ICT tools, and the loss of electricity were the extra challenges found by the
researcher. After the discussion, teachers of English at the NGS in PP had to develop their
teaching competency by learning more techniques and strategies of classroom
management to prevent concentration loss of students. Moreover, they need to be flexible
in teaching and use materials, equipment and ICT tools to support listening teaching.
6.2 Limitations of the Study

This single case study has several limitations. First of all, the study's sample size
was quite limited. Only four teacher participants and one NGS had been selected in
Phnom Penh, Cambodia. Thus, some data could have been missing. Second of all, this
study's limitations include using only one research instrument which is the interview.
Actually, due to the study's time constraints, English teachers at the NGS at the same time
had other teacher trainees observe their classrooms as part of a mentoring practicum; as a
result, only the interviews were used to obtain data from the teacher participants to
minimize participant pressure. Consequently, the researcher was unable to learn more

about the reality of teaching listening skills as well as the obstacles that teachers faced in
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their listening classes. Ultimately, due to the limitations listed above, the findings of this
research study could not be applied to all English teachers at every New Generation
Schools (NGSs) across Phnom Penh city while teachers of English at NGS-Sisowat were
busy preparing for grade twelve students’ semester one exam. However, this data can be
the information for teachers of English who teach listening skills at the same level at the
NGS to read for extra techniques and realize the obstacles in their own context.
6.3 Recommendations

These suggested recommendations of the first point were drawn to update the
current practices in teaching listening skills and realize the teachers of English’s
challenges at a NGS in PP in order to find better solutions. Another point also made
suggestions to other authors who would like to continue researching related to this field.
6.3.1 Recommendations for Institutional Practices

Recommendations for Teachers of English

1. Teachers of English at a NGS at PP are encouraged to learn more techniques.
Moreover, they ought to search for different tasks or exercises besides the ones in
the New-Headway textbooks and try to apply what students listened to with their
real-life experience.

2. The challenges to teaching listening skills mostly occurred because of students’
concentration loss, so teachers at the NGS had to improve their classroom
management strategies to overcome this issue.

3. The electricity was sometimes cut off at the NGS. In this case, teachers should be
flexible to teach other lessons or do other activities that do not require help from

electricity.
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6.3.2

Recommendations for the NGS’s Director

Since teaching listening skills requires teachers to have enough materials,
equipment, and ICT tools, the NGS’s director should continue supporting these
for developing listening comprehension.

The NGS in PP’s teachers already implemented teaching materials and equipment
and ICT tools in listening classrooms. Though, IWB was found to be more
advanced for teachers in teaching listening skills fruitfully because it helped
students a lot in many ways, such as listening to pre-recorded sounds, watching
video clips, and presenting works (Amir & Kang Akhtar, 2018).

Teachers of the NGS in PP needed time to learn how to use new ICT tools before
teaching listening skills, so they should be trained to use these by ICT teachers.
That would be better.

The poor internet connection because of the location of the NGS’s school should
be considered to equip in every classroom throughout the campus.

Recommendations for Further Research

Further studies would suggest having a larger sample size than this research. For

instance, collecting data from all teachers of English at one NGS in PP or all teachers of

English at both NGSs, Prek Leap and Sisowat located in Phnom Penh. Consequently,

future studies could get more insightful information regarding listening skills, and the

results will be able to apply to the whole NGSs across Phnom Penh city. With the concept

of listening skills, the next researchers were also encouraged to focus on interviewing the

perceptions of students toward their teachers’ teaching, what challenges they faced in

learning listening skills and possible solutions to deal with those challenges. For

continuous improvement, classroom observation will be motivated to implement in the

next study to collect more data since it will be able to clarify that the teachers of English
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at the NGS in PP provided accurate answers in terms of their practices and challenges of
listening skills. Finally, it would be better if other researchers come up with studying this
topic in different schools, such as some public or private schools in Cambodia. This will
enable the next researchers to compare this research with other various contexts.

In conclusion, this chapter has included the main conclusion of this study, the

limitations and the recommendations for further studies.

59



REFERENCES

Adam, S. L., Stan, R. S., Moanga, A. S., Oroian, E., Mihai, M., & Ciubancan, M. (2010).
The role of authentic materials in foreign language teaching. Bulletin UASVM

Horticulture, 67(2), 431-435.

Alrawashdeh, A. ., & Al-zayed, N. N. (2017). Difficulties that English teachers
encounter while teaching listening comprehension and their attitudes towards

them. English Language Teaching, 10(5), 167-178.

Aminatun, D., Muliyah, P., & Haryanti, H. (2021). The effect of using dictogloss on
students’ listening comprehension achievement. JURNAL PAJAR (Pendidikan

Dan Pengajaran), 5(2), 262-269. https://doi.org/10.33578/pjr.v5i2.8246

Amir, S., & Kang Akhtar, M. (2018). Research in use of information & communication
technologies (ICT) for developing listening comprehension competency in
foreign/second languages: A review of selected tools. International Journal of

Social Sciences & Humanities, 3(1), 44-53.

Buck, G. (2001). Assessing listening. Cambridge University Press.

Cahyono, B. Y., & Widiati, U. (2015). The teaching of EFL listening in the Indonesian

context: The state of the art. Teflin Journal, 20(2), 194-211.

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating
quantitative and qualitative research (4th ed.). Boston: Pearson.
Department of Curriculum Development. (2015). Curriculum framework of general

education and technical education. Ministry of Education, Youth and Sport.

60


https://doi.org/10.33578/pjr.v5i2.8246

Djabborova, F. O. (2020). Ways of developing listening skills of English learners in ESL
and EFL classroom. European Journal of Research and Reflection in Educational
Sciences, 8(10), 212-216.

Dohaner, M., & Wu, N. (2020). Cambodia’s new generation schools reform. In F. M.
Reimer (Ed.), Empowering teachers to build a better world How six nations
support teachers for 21% century education (pp. 103-121). SpringerBriefs in
Education.

Fraenkel, J. (2012). How to design and evaluate research in education (8th ed.).
McGraw-Hill Higher Education.

George, M. S. (2018). Developing listening and reading skills through social media using

apps. Literary Studies, 3, 93-101.

Ghaderpanahi, L. (2012). Using authentic aural materials to develop listening

comprehension in the EFL classroom. English Language Teaching, 5(6), 146-153.

Gilakjani, A. P., & Ahmadi, M. R. (2011). A study of factors affecting EFL learners'
English listening comprehension and the strategies for improvement. Jornal of
Language Teaching and Research, 2(5), 997-988.

Gomez Martinez, S. (2010). Using web resources to support teachers and students with
the teaching and practice of listening comprehension. Online Submission, 19, 20-

31.

Hashemi, A., & Kew, S. N. (2021). The barriers to the use of ICT in English language
teaching: A systematic literature review. Bilgi ve Iletisim Teknolojileri Dergisi,

3(1), 77-88.

Hayrapetyan, N. (2016). Teaching listening: Problems and solutions. Yerevan State

University, 1-2(20), 204-214.

61



Huda, M. (2017). The use of authentic materials in teaching English: Indonesia teachers’
perspective in EFL classes. International Journal of Social Sciences, 3(2), 1907-

217.

Hwaider, S. (2017). Problems of teaching the listening skill to Yemeni EFL learners.

International Journal of Scientific and Research Publications, 7(6), 140-148.

Igawa, K. (2008). English language and its education in Cambodia, a country in

transition. Shitennoji University Bulletin, 46(1), 343-3609.

Kao, S. (2019). Practical methodology in TESOL. Kao Sophal Publications.

Karagoz, B., Iscan, A., Baskin, S., & Irsi, A. (2017). Investigation of Turkish teacher
candidates listening skills. Universal Journal of Educational Research, 5(5), 750-

756.

KHAN, S. M. (2017). Developing listening skill of ESL learners through interactive
listening activities. Research Journal of English Language and Literature

(RJELAL), 5(2), 502-511. http://www.rjelal.com

Kilickaya, F. (2018). Information and communications technology (ICT) in listening

instruction. The TESOL Encyclopedia of English Language Teaching, 1-7.

Larsen-Freeman, D., & Anderson, M. (2011). Techniques and principles in language
teaching (3rd ed.). Oxford University Press.

Listiyaningsih, T. (2017). The influence of listening English song to improve listening
skill in listening class. Journal of Multidisciplinary Studies, 1(1), 35-49.

Mao, S. (2016, November 5). Chapter 1.2 Education and policy on English language in
Cambodia [SILO.TIPS]. Retrieved April 5, 2022, from
https://silo.tips/download/chapter-12-education-and-policy-on-english-language-

in-cambodia

62


http://www.rjelal.com/

Mills, G., & Gay, L. (2016). Educational research: Competencies for analysis and
applications (11th ed.). Boston: Pearson.
Ministry of Education, Youth and Sport [MoEY'S]. (2019). Education strategic plan

2019-2023.

Movwva, S., Alapati, P. R., Veliventi, P., & Maithreyi, G. (2022). The effect of pre, while,
and post listening activities on developing EFL students’ listening skills. Theory

and Practice in Language Studies, 12(8), 1500-1507.

Muslem, A., Yusuf, Y. Q., & Juliana, R. (2018). Perceptions and barriers to ICT use
among English teachers in Indonesia. Teaching English with Technology, 15(2),

3-23.

Nation, I. S. P., & Newton, J. (2021). Teaching ESL/EFL listening and speaking.
Routledge.

Neau, V. (2003). The teaching of foreign languages in Cambodia: A historical
perspective. Language, Culture and Curriculum, 16(3), 253-268.

https://doi.org/10.1080/07908310308666673

New Generation School Operational Policy Guidelines (2019). Ministry of Education,
Youth, & Sport

Onn, L. P. (2021, April 30). “New generation schools: Addressing Cambodia’s chronic
inability to deliver quality education” by Vatana Chea and Soklim Chen [ISEAS-
Yusof Ishak Institute]. Retrieved April 9, 2022, from
https://www.iseas.edu.sg/articles-commentaries/iseas-perspective/2021-60-new-
generation-schools-addressing-cambodias-chronic-inability-to-deliver-quality-

education-by-vatana-chea-and-soklim-chen/

63


https://doi.org/10.1080/07908310308666673

Pratama, S. H. H., Arifin, R. A., & Widianingsih, A. W. S. (2020). The use of YouTube
as a learning tool in teaching listening skill. International Journal of Global

Operations Research, 1(3), 123-129.

Quyen, B. T. T. (2020). English majors’ perceptions of their teachers’ use of ICT in
teaching of listening-speaking courses at Ho Chi Minh City Open University. Ho

Chi Minh City Open University Journal Of Science-social Sciences, 10(2), 68-77.

Rahman, M. (2013). Using authentic materials in the writing classes: a tertiary level

scenario (Doctoral dissertation, BRAC University).

Renukadevi, D. (2014). The role of listening in language acquisition; the challenges &
strategies in teaching listening. International Journal of Education and

Information Studies, 4(1), 59-63.

Ridwan, 1. (2019). Engaging mobile assisted language learning (MALL) into EFL

listening class. Jurnal Pendidikan Unsika, 7(1), 46-56.

Rost, M. (2002). Listening tasks and language acquisition. JALT 2002, 18-28.

Roth, C., & Suppasetseree, S. (2016). Flipped classroom: Can it enhance English listening
comprehension for pre-university students in Cambodia?. Learning in and beyond
the Classroom: Ubiquity in Foreign Language Education, 255-264.

Sacker, J. (2017, October 10). Model schools teach a new generation of students [The
Phnom Penh Post]. Retrieved September 12, 2022, from

https://www.phnompenhpost.com/post-plus/model-schools-teach-new-generation-

students
Salehi, H., & Salehi, Z. (2012). Integration of ICT in language teaching: Challenges and

barriers. IACSIT Press, 27 (1), 215-219.

64


https://www.phnompenhpost.com/post-plus/model-schools-teach-new-generation-students
https://www.phnompenhpost.com/post-plus/model-schools-teach-new-generation-students

Scrivener, J. (2011). Learning teaching: The essential guide to English language teaching
(3rd ed.). Macmillan.

Sun, S. (2019). A case study evaluation of curriculum of English subject for lower
secondary school in Cambodia. American International Journal of Social Science,
8(1), 78-89. https://doi.org/10.30845/aijss.v8n1pll

Thapaliya, M. P. (2014). English teachers’ perceptions and practices of information and
communication technologies (ICTs) in Kathmandu district, Nepal. International

Journal of Academic Research in Education and Review, 2(10), 251-258.

Tweed, A. D., & Som, M. (2015). English language education in Cambodia and
international support ahead of ASEAN integration. ASEAN Integration and The
Role of English Language Teaching, 13-40.

Wah, N. N. (2019). Teaching listening skills to English as a foreign language students
through effective strategies. International Journal of Trend in Scientific Research

and Development, 3(6), 883-887.

Wallin, E. T. (2021). Audiobook routines: identifying everyday reading by listening

practices amongst young adults. Journal of Documentation.

Yagang, F. (1994). Listening: Problems and solutions. Washington, DC: English

Language Programs Divisions, USIA, 43(8), 626-636.

Yermekkyzy, A. (2022). Using ICT applications in EFL teaching: Challenges and

experiences of novice vs. experienced English teachers.

Yoestara, M., & Putri, Z. (2019). PODCAST: An alternative way to improve EFL
students’ listening and speaking performance. Englisia: Journal of Language,

Education, and Humanities, 6(1), 15-26.

65



Yusnida, D., Muslem, A., & Manan, A. (2017). A study of teaching listening. English

Education Journal, 8(4), 439-456.

66



APPENDICES

APPENDIX A: INTERVIEW PROTOCOLS

NEW GENERATION PEDAGOGICAL RESEARCH CENTER

Research Topic: The Investigation of Teaching English Listening Skills
as Perceived by Teachers: Current Practices and Challenges at a New Generation School
in Phnom Penh

Researcher: Nguon Sokmean
Supervisor: Mr. Banh Hornmann

Interview Protocols (Semi-Structure)
Opening

Greeting! How are you doing today? Thank you so much for accepting the request to
participate in this interview. First of all, I would like to introduce myself. My name is
Nguon Sokmean. | am perusing M.Ed. in Mentoring at New Generation Pedagogical
Research Center (NGPRC) of National Institute of Education (NIE). In order to complete
my master’s degree successfully, I am currently conducting a research entitled “The
Investigation of Teaching English Listening Skills as Perceived by Teachers:
Current Practices and Challenges at a New Generation School in Phnom Penh.”

This is such a great opportunity for letting me ask questions regarding my topic. |
really appreciate your time for spending on this interview. Please be noted that all your
information that you have talked will be kept confidentially. You can relax and enjoy
answering the questions. If you do not want to answer any questions, you can skip it
anytime. Don’t be pressured. Please be comfortable. Are you ready? Shall we start now?

. Introductory questions
Could you introduce yourself?
Which grade do you teach?
How many classes do you teach?
How many hours do you teach per week?
How many years do you experience in teaching English subject?
How confident you are about your listening ability if you have to rate
yourself from 1 to 67
e 1: Beginner
2: Elementary
3: Pre-intermediate
4: Intermediate
5: Upper-intermediate
e 6: Advanced

1. Key questions for current practices of teaching listening skills

RQ1: What are the current practices in teaching listening skills at a New

Generation School in Phnom Penh?

ocoarwnE
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What activities have you currently used in teaching listening skills?

2. What authentic materials or equipment have you currently used in teaching
listening skills?

3. What strategies or techniques of teaching listening skills have you
currently applied in your own classroom?

4. In your own opinion, do you think what is the most effective technique to
be applied in your current classroom setting?

5. Are you using any ICT software (e.g., Google Classroom, Telegram,
Messenger, MOEY'S e-learning platform, etc.) to facilitate your
instructional activities in listening skills?

I11.  Key questions for challenges in teaching listening skills
RQ2: What are the challenges of teaching listening skills that teachers of
English face at a New Generation School in Phnom Penh?

1. What listening activities have been considered to be challenging for you
and your students?

2. Do you think the lack of teaching materials and equipment are the
hindrances in achieving teaching objectives? Please tell me more.

3. What strategies and techniques have you found very challenging to apply
in your own classroom?

4. Could you raise some other barriers that you think it’s difficult to deal
with? Why?

5. Can you list the challenges of using ICT software if you have any?

Closing

Do you have any more questions you want to clarify or add? It comes to an end of
this interview now. | am so grateful for this insightful information that you provided.
Thank you so much. Please have a great day.
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APPENDIX B: INTERVIEW PROTOCOLS
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APPENDIX C: PERMISSION LETTER FOR DATA COLLECTION
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APPENDIX D: CONSENT LETTER FORM (ENGLISH VERSION)
My name is Nguon Sokmean who is perusing M.Ed. in Mentoring at New
Generation Pedagogical Research Center (NGPRC) of National Institute of Education
(NIE). In order to complete my master’s degree successfully, I am currently conducting
one research over the topic “The Investigation of Teaching English Listening Skills as
Perceived by Teachers: Current Practices and Challenges at a New Generation School
in Phnom Penh.”

1. The purposes of the study

In fact, the research is conducted in order to find out the information that is the
challenges for English teachers in teaching listening skills of a NGS in PP. At the same
time, this research also would like to find out the activities that teachers in both schools
perform daily in teaching English listening skills. The results of the data collection from all
English language teachers will provide important information to contribute to the reference,
which is the basic evidence for all stakeholders in the field of education. School leaders
and teachers know the importance of learning English listening skills and being able to
recognize the barriers that teachers face as well as the activities they process in teaching
listening skills currently. This response to the 21st-century education. Finally, this study
can become an essential document for students, professors, teachers, as well as relevant
institutions to further explore other problems related to this topic.

2. The process of Interview

If you agree to participate in this interview, you will only be asked some important
questions related to the purpose of this research study. Depending on the section of each
question, you may take about 15 to 20 minutes to answer, so the interview may take around
30 to 45 minutes. Moreover, during the interview, | would like to record audio as well as
video (if the interview run via Zoom) to keep as a document and a report in order to help
interpret the data later, and what | have received will take time to do the verification with
you again when there is lack of information. All your personal information will be kept
confidential without your permission.

3. Privacy’s policy

All information will be kept confidentially and used by only one researcher. It is not a
test and there is no right or wrong answer. Your insightful perception is very important to
me and | hope that you can participate in this research. It is the teacher's choice whether the
teacher wants to participate or not. If you choose to participate in this study, you have the
right not to answer or skip any questions during the interview process.

4. Researcher’s contacts

If you have any questions or problems regarding this study, you can directly contact
me through these addresses:
-Telephone number: 098 580 929/078 468 658 (Telegram)
-Email: ngounsokmean@gmail.com

73


mailto:ngounsokmean@gmail.com

5. Agreement of participation (For interviewees)

Since the purposes of this research has been stated clearly, | will participate in this
interview. | have rights to answer or not without any threaten conditions.

Participant: Researcher:
Date: Date:
Signature: Signature:
Name: Name:
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APPENDIX E: CONSENT LETTER FORM (KHMER VERSION)
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APPENDIX F: PLACEMENT TEST AND ANSWER KEYS
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CEFR Placement Test A

Name

OXFORD



Choose the best answer.

1 Pete a teacher.

a isn't
b not

¢ aren’t
d am not

~
ox)
=
=

two brothers.

Italian food?
B: Yes, I do.

a Areyoulike

b Likes

¢ Do you like

d You're like

w

4 A: Was Shakespeare a painter?
B:No,he .

weren't

didn't

isn't

a N o W

wasn't

5 ___ up early yesterday morning?
a Got
b Didyou
¢ You get
d Did you get
6 Michael to work yesterday.

a notgo
b didn't go
¢ didn't
d wasn’t

7 Canyou French?

a speak
b to speak
¢ speaks
d spoke

8 A:Good night.
B:
a That’s great. Thank you.
b No, I don’'t know.

You too. Sleep well.

[}

d Hello. How are you?

Name

9 A: How do you spell friend?
B:

It's Miguel.
F-R-I-E-N-D.

My surname is Jackson.
Yes, he is.

: How much is the camera?

3
® @ a s oW

It's on page thirty.
It’s from Spain.
It’s about six months old.

It’s fifty pounds.

: Excuse me. How do I get to the bus station?

® e an o

In Oxford Street.
Yes, that’s right.
It's about ten minutes.
Go out of the school and turn right.

: What time were you born?

5]
® W an o

My birthday’s in August.
On the third of March.
At six o’clock in the morning.
In 1999.

=
o> o N o

: I have a headache, that’s all.
What’s the matter?

Can I have a coffee, please?
Thanks for everything.

Here’s a present for you.

B> e N o W

: What's your job?
: I'm

married
a doctor
from Italy

a n o

Paul Johnson

Correct answers on this page: ........ out of 14

Headway CEFR Placement Test A R{UGIPEE © Oxford University Press 2012
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Name

15 John isn't Alice’s
a husband
b wife
¢ father
d mother

. They aren’t married.

16 What do they speakin 2
Spanish

a
b Portuguese
¢ American
d

Brazil

17 Your car keysareinthe
a lamp
b armchair
¢ drawer
d sofa

18 We a painting for €500.

a were
b said
bought
d heard

(2]

19 Do you play ?
a ice hockey
b the cinema

21 Angela is Susan’s

a sister

b father

¢ mother

d brother
22 Robertisn't

a astudent

b achild

¢ adoctor

d Susan’s brother

23 David, Angela, Robert and Susan went to the park
a at night
b in the evening

¢ in the afternoon
d in the morning
24 David breakfast.
a didn’t enjoy
b bought
¢ cooked
d didn’t have

25 They had
a aholiday

b alot of housework

¢ holidays ¢ ahorrible day
sailing d agood time
Read the text, then choose the best answer for Choose the best answer.
questions 20-25. 26 They in Hong Kong in 2010.
David Smithiis a doctor. He works in a hospital. His wife, a isn't
Angela, is a bank manager. They have two children, Robert and b aren't
Susan. Robert is eleven and Susan is nine. They're at school. ¢ wasnt
Last Sunday, the family got up early. David made a big d weren't
breakfast of eggs and sausages. Then they went to the park. 27 swim when I was five years old.
David and Robert played football, and Angela and Susan a. Tican
played tennis. The weather was beautiful. They enjoyed it. b I could
In the afternoon, they went out to a restaurant for lunch. 1
20 David and Angela are " d Iwas
a brother and sister 281 to my brother right now.
b married , .
a ’m talking
¢ doctors b talk
d bank managers ¢ talking
d talked
Correct answers on this page: ....... out of 14
Headway CEFR Placement Test A © Oxford University Press 2012 3
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NOTE TO THE TEACHER

» The Headway CEFR Placement Tests are designed to provide a useful tool to estimate the student’s CEFR level, and

subsequently the level of Headway at which they should begin or continue their English language studies.
» Each test (A or B) should take approximately 1 hour to complete.

» You may wish to make it clear to students that this is a placement test, and as such will be taken by students at all
levels of language competence. The questions get progressively more difficult. This means that lower level students
will find questions which are beyond their current level of language competence. This should not be seen as failure,
but rather a way of making sure they attend the correct class for their language level. For this reason we encourage
all students not to spend longer than an hour on the test, even if they are unable to complete it in that time.

» Please note that there are two versions of the Headway CEFR Placement Test: A and B. They cover the same material,
but the items in Test B have been slightly altered and differently ordered. This alternative Test B can therefore be used
if teachers prefer students sitting next to each other to be taking different tests.

» Each test (A or B) comprises 9 pages (including the cover sheet) and carries a total score of 100.

The test result CEFR level and Headway CEFR edition indicators are as follows:

Test result CEFR level The level of Headway CEFR edition the student should use
0-40 Al-low The start of Al

41-48 Al-high The second half of Al

49-56 A2-low The start of A2

57-65 A2 -high The second half of A2

66-74 Bl -low The first half of Bl Part One

75-83 BI - low-medium The second half of Bl Part One

84-92 B1 — medium-high The first half of B Part Two

93-100 B - high The second half of B Part Two

Note: If students get 100%, they are probably ready to start a B2 level, such as Headway Upper-Intermediate, or if they
found the test very easy, a Cl course, such as Headway Advanced.

Headway CEFR Placement Test A Answer key © Oxford University Press 2012 1
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ANSWER KEY
This answer key relates to Headway CEFR Placement Test A.
1 a N c
2 b n c
3 ¢ 23 d
4 d M c
5 d 25 d
6 b 26 d
7 a 7 b
8 ¢ 28 a
9 b 29 a
10 d 30 ¢
mnd 31 b
7 c R2b
B a 3 a
¥ b 34 d
15 a 35 ¢
16 d 36 b
7 ¢ 7 b
18 ¢ 38 ¢
19 a 39 b
20 b 40
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