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ABSTRACT

Due to the spread of COVID-19 in Cambodia, pre-service teachers at BTEC
turned their practicum from real classroom to online teaching. Since this online practicum
was their first experience, this research sought to summarize their perceptions and
challenges during their online teaching practicum. This research used both quantitative
and qualitative methods. The findings from quantitative data in this research indicated
that the mean score of the roles of BTEC mentors was below the accepted standard that
was set by BTEC and MoEYS. This meant that BTEC mentors were not much engaged
with student teachers during their practicum. However, the results revealed a positive
image of student teachers on school mentors, the practicum organization, and the
cooperating school. The results from qualitative data also found the same results as the
quantitative data, which meant that BTEC mentors were not engaged with the student
teachers in supporting their challenges. Student teachers faced the problem of non-
participating students, meaning that students did not join the online class. Student
teachers also raised the problems that they experienced with completing worksheets and
with the heavy workload. Most of them claimed that the worksheet was a lot and

complicated.

Keywords: Teaching practicum, student teachers, BTEC mentors, school mentors
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CHAPTER 1: INTRODUCTION

1.1 Background of the Study

To graduate from their study program, student teachers are required to complete a lot of
work in class and outside the class. All the student teachers need to complete their practicum,
which is a program that gives student teachers the opportunity to gain their teaching experience
(MoEYS, 2020). Practicum is the first step for student teachers to gain their teaching experience.
Since the outbreak in Cambodia, all schools were required to close and turn to online teaching
and learning. Because student teachers cannot conduct their practicum in class, all student
teachers at Battambang Teacher Education College (BTEC) are required to conduct their
practicum online. According to Dewey (1986), educational experience is very important for
students, and this will lead education from traditional to progressive education, an education

which gives more value on experience.

Due to COVID-19, schools in Cambodia were closed and the real teaching classroom
turned to online teaching. At the same time, student teachers at BTEC need to do their practicum
online as well. Doing teaching practicum online is not an easy job. Online teaching disconnects
the face to face interaction between students (Sepulveda-Escobar & Morrison, 2020). In addition,
during online teaching practicum, some supervisors were not so supportive to their subordinates
(Hamaidi, Al-Shara, Arouri, & Awwad, 2014). Student teachers who conducted their practicum
online were also faced with technology integration and nonparticipation of the students (Ersin,
Atay, & Mede, 2020). Some student teachers were not given a teaching job during their online

teaching practicum, but rather an administrative job instead (Kadir & Aziz, 2021).
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This mini-thesis reports the findings of student teachers’ perceptions on online teaching
practicum and the challenges they face during the practicum. The roles of the BTEC mentor,

school mentors, and the practicum organization are defined in the definition section.

1.2 Statement of the Problem

Practicum improves student teachers general teaching skill. With practicum, student
teachers could improve their preparation for the lesson (Hascher, Cocard, & Moser, 2014). After
conducting their practicum, student teachers claimed that the teaching experience is very
important to them (Kitamura, Jr, Sitha, & Williams, 2016). Practicum is a part of the training at
Battambang Teacher Education College. It is a five-week period that all student teachers must
acquire. The purpose of the practicum is to help student teachers understand and attain necessary
skills for effective teaching in a variety of classroom settings (MoEY'S, 2018). Practicum allows
student teachers to gain experience from their teaching, as well as from experienced teachers and
school leaders. (Mattsson et al., 2011). Practicum gives student teachers the opportunity to apply
what they have learned at school in their application (MoEYS, 2020). Teachers often claim that

they learn more from teaching experience than from course work (Schmidt, 2010).

However, students, who have the intention to be a teacher for their whole life, felt that
they are not ready for the job, which means that the Cambodia teacher education system lacks
the motivation to keep students in their career for the long run (Kitamura et al., 2016). During
their study, the student teachers expressed that the training provided by the school is not good

enough, which also included their practicum (Kitamura et al., 2016).

The lack of teachers and officers is one of the concerns of BTEC. That is why practicum

evaluation needs to be done after every teaching practicum is completed. Since there is no
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research or data on student teachers’ perceptions and their challenges on the practicum at BTEC,
and because practicum had turned to online and the online practicum could stay for a long
period, the researcher proposed this topic. The focus of this research is to find out the student
teachers’ perceptions, the challenges they face, and the knowledge they gain, so that the BTEC

leaders could adjust their online teaching practicum program for better improvement.

1.3 Research Purposes

The purpose of this research is to inform the director and stakeholder of Battambang
Teacher Education College about the results of the practicum evaluation and how the practicum
program could be improved, and the also to inform director and stakeholder of Battambang
Teacher Education College about the challenges that student teachers face during their practicum

and how these challenges could be minimized.

1.4 Research Objectives

1) To identity student teachers’ perceptions on the online teaching practicum program

conducted at the cooperating school.

2) To identity the challenges of student teachers during their online teaching practicum.

1.5 Research Questions

1) What are the student teachers’ perceptions toward the online teaching practicum

program?

2) What challenges do they face during their online teaching practicum?

15



1.6 Significance of the Study

COVID-19 has closed schools in Cambodia for two years and the school continues to be
close, as of December 2021. Face to face teaching has turned to online teaching. At BTEC, the
2021 practicum has also turned to online, and it might be the same for the next year. So, this

research is important for those whom it may concern.

The results of this study will be used to inform the school director and stakeholder of
Battambang Teacher Education College about the online practicum evaluation, and how the
practicum program could be improved. It will be also used to inform school director and
stakeholder of Battambang Teacher Education College about the challenges that student teachers

face during their practicum, and how these challenges could be minimized.

1.7 Operational Definition of Key Term

Practicum is what the student teachers must do to build up their capacity for teaching, and
it is a part of B.Ed program at TEC. The aim of practicum is to help student teachers to have a

clear understanding of schooling (Moeys, 2017)

Student teachers could mean a pre-service teacher. Pre-service teachers are those that will
get their experience by teaching at school (Lawson, Cakmak, Gundlz, & Busher, 2015). For
BTEC context, student teachers refer to students who study to become teachers. These students
are from year 2 in the 12+4 program, which is the program for student teachers who need to
spend 4 years at BTEC before becoming professional teachers. It is a reform of the 12+2

program, when a student teacher spends only 2 years at school (MoEYS, 2020).

BTEC mentors are those who teach at BTEC, and lead the student teachers during their
practicum. During the practicum, BTEC mentors prepare the meeting about practicum with

16



student teachers, and guide teachers on their observation portfolio and reflection portfolio. BTEC
mentors are also required to conduct regular meetings with student teachers about practicum
reflection. BTEC mentors must also cooperate with the school mentor and student teachers
(MoEYS, 2020). The main role of BTEC mentors is to observe how the student teachers lead the
lesson, and how they interact with students. BTEC mentors also help student teachers choose
their research topic. BTEC mentors also need to have regular meeting with school mentor in

order to solve the problem of student teachers during their practicum (MoEYS, 2020).

School mentors are those who work at the cooperating school and who guide the student
teachers during their teaching practicum at the cooperate school. School mentors play a crucial
role in guiding student teacher during their practicum. School mentors assist student teachers in
finding a classroom and preparing the schedule for the student teachers during their practicum

(MOEYS, 2020).
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CHAPTER 2: LITERATURE REVIEW

2.1 The Advantages of Teaching Practicum

Practicum is important for student teachers because it connects the theory for them to
practice (Brooke, 2012). Research shows that practicum allows the student teachers to
understand the roles of teachers in their profession (Schulz, 2005). A similar research found that
practicum plays a crucial roles in improving pre-service teachers in practical classroom skills
(Qazi, Rawat, & Thomas, 2012). Practicum is also viewed internationally as the most important
practice for pre-service teacher to develop their profession (White & Forgasz, 2016). A study
also found that student teachers who conduct their practicum have a deeper understanding of
their teaching and the theory of education, and have enhanced teaching skill (Du, Xu, & Fan,
2016). Another research study suggested that practicum improves the teaching skill through
connecting the teaching while being guided by the cooperating teachers, who give feedback to
them (Ersin et al., 2020).

A study in Turkey found that E-practicum also improves pre-service teachers’ confidence
in teaching and allows them to deal with online teaching problems (Ersin et al., 2020). Student
teachers, after their practicum, claimed that they improved their teaching skill, the connection
and communication with students, and also classroom management (Hamaidi et al., 2014). A
study in Greece on the online teaching practicum shows that the online practicum can get student
teachers familiar with the technology platforms and new knowledge that they expect to use for

their future teaching (Brinia & Psoni, 2021).
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2.2 The Challenges of Student Teachers on Teaching Practicum

Based on the result of the practicum assessment in 2018-2019, student teachers faced
some problems. The students’ contributions and workloads were seen as one of the challenges
for student teachers; the workload was too much for students to complete (BTEC, 2019). The
results of this practicum assessment also mentioned problems with school mentors; the results
show that school mentors did not check the tasks of the students, which included the task sheet,

self-reflection, self-evaluation and portfolio (BTEC, 2019).

These results have been reported in other studies. A study on the challenges of student-
teacher during their practicum found that that lack of support from supervisors and the difficulty
in interacting with school mentors are the most common challenges for student teachers during
their practicum (Hamaidi et al., 2014). It is their job for supervisors to observe the teaching
lesson of the student teachers and give feedback (Barahona, 2019). A number of reports during
online teaching mentioned the problem of technology integration and student engagement (Ersin
et al., 2020). A study, Student Teachers’ Concerns during the Teaching Practicum, in 1999 found
nine challenges of student teachers during their practicum which include: not being regarded as a
real teacher; dealing with disruptive behaviour; becoming a disciplinarian; getting the teaching
right; getting the planning right; teaching about sensitive issues; coping with a heavy workload,;
having too little preparatory teaching practice; and being assessed (Kyriacou & Stephens, 1999).
A study on trainee teachers’ experience of teaching practicum in 2011 also found that students
who conducted their practicum faced a heavy workload, and the school mentors were missing
during the student teachers teaching, which leave them no one to approach. (Mtika, 2011).
Another study found that student teachers, who have serious discussion with their supervisors,

can get help with their teaching, however they report that they are commonly challenged by late
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feedback and too many questions (Knapczyk, Hew, & Frey, 2005). Another study found that
student teachers faced some problems regarding the lack of support of materials and also the lack
of participation of the students (Sarigoban, 2010). Another research study found that a lack of
support and communion with their school mentor was their problem. Some student teachers

claimed that they were given the administrative work instead of teaching (Kadir & Aziz, 2021).

2.3 The Roles of Practicum Mentors

2.3.1 Roles of BTEC Mentor

BTEC mentors are given the role to supervises the student teachers during their
practicum. According to the BTEC Handbook (MoEYS, 2020), the BTEC mentor has several
roles before practicum starts. They prepare meetings with student teachers in order to introduce
them to the portfolio and reflection report. BTEC mentors also lead regular meeting with student
teachers about reflections with school mentors. In addition, BTEC mentors must cooperate with
school mentors to deal with any problem faced by student teachers. The BTEC mentor also has
several roles during practicum, BTEC mentors need to support the acquisition of teaching
materials by the student teachers, make a checklist, and observe the teaching practicum of the
student teachers. After the practicum, BTEC mentors make a final evaluation of the student
teachers about their practicum and conduct a meeting with school mentors to decide what grade

should be given to the student teachers.

Based on the results of practicum assessment in 2019, student teachers were optimistic
with what the BTEC mentors were doing during their practicum. The assessment was conducted
by sending the questionnaires to 98 student teachers. Data were analyzed by using SPSS. On a
rating scale from 1 to 5, the student teachers rated the role of BTEC mentors at 4.23 in total

(BTEC, 2019) This number is very high, which means that student teachers were very satisfied
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with what BTEC mentors had done during their practicum. A research study found that student
teachers do need help from their supervisor during their early practicum, especially to give them

information about counseling, test information and reading text (Gysbers & Johnston, 1965).

2.3.2 Roles of School Mentor

As stated in the BTEC Handbook (MoEYS, 2020), school mentors have several roles.
Before the practicum, school mentors attend with the student teachers the orientation that is
prepared by BTEC and that is prepared by the cooperating school. School mentors also need to
prepare necessary document for the student teachers and prepare the schedule for the student
teachers. During the practicum, school mentors help student teachers to find the class for their
teaching, introduce student teachers to professional development, and evaluate student teachers
about their practicum. After the practicum, school mentors prepare reports about the practicum
and send it to BTEC mentors. In addition, school mentors work with BTEC mentors to give a

final mark to the student teacher about their practicum.

2.4 Practicum Organization

The practicum of a year 2 student teacher is five-weeks long, when student teachers will
learn to immerse themselves in a variety of student settings to improve their teaching skill. The
student teacher of secondary students will be placed for their practicum from grade 7 to 9, based
on the mission of the MoEYS (MoEYS, 2020). After the practicum, the student teachers are
expected to gain the ability to observe the class activity and reflect between the theory and the
practice, and reflect on classroom management (MoEYS, 2020). Before the practicum, student
teachers are required to have three meetings. First, the meeting for self-introduction and

expectation. For this meeting student, teachers and BTEC mentors are getting to know each
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other. They discuss about the experience for their practicum in year 1. They discuss the
expectations of the practicum at the cooperating school and the management of BTEC. The
meeting also focuses of the role of student teacher during the practicum. Student teachers are
also required to read the handbook of practicum (MoEYS, 2020). The second meeting focuses on
the handbook of practicum and the task of student teachers. The student teachers review the
handbook and also the explanation of the role of student teachers during the practicum (MoEY'S,
2020). The third meeting focuses on the curriculum of practicum year 2. In this meeting, the
practicum curriculum is reviewed and student teachers may ask questions. The meeting also

discusses the portfolio evaluation of year 2 practicum.

The BTEC director needs to prepare the practicum to make sure that it is going well. The
BTEC director needs to conduct a meeting to prepare documents for practicum and he also needs
to discuss with his colleagues which schools that BTEC should choose to cooperate with
(MoEYS, 2020). According to the results of practicum assessment in 2019, student teachers were
very satisfied with the practicum organization; on a scale from 1 to 5, the student teachers rate it

at 4.14 in total, which is a very high number.

For this online teaching practicum, student teachers are already prepared. Student
teachers were trained on how to use online platforms, such as Telegram, Google Classroom,
Google Meet, Zoom, and Google Forms. These tools were introduced to the student teacher
before they conducted their online teaching practicum. Student teachers were also introduced to

how complete their portfolio in Google Drive, so that their supervisors could check it online.
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CHAPTER 3: RESEARCH METHODOLOGY

3.1 Research Design

Mixed method is used in this research. A survey questionnaire is used to gather the
student teachers’ perspective on practicum organization, roles of school mentors, and roles of the
BTEC mentor and the cooperating school. This questionnaire is used to answer research
questions of student teachers’ perspective on practicum. Qualitative research is used to collect
data about the student teachers’ challenges during their practicum. The qualitative method
requires the researcher to have a closed face-to-face conversation with the participants to gather
deep information (Creswell, 2014). In this case, the researcher needs to have a serious
conversation with the participants to get detailed information about their challenges during the
online teaching practicum.

3.2 Sample Size and Sampling Technique

For year 2 in secondary education program, there are ninety-nine student teachers. All
these ninety-nine student teachers were selected to complete the questionnaire, and there were
ninety-six student teachers who completed the questionnaire. The participants are in the 12+4
program, which is the new reform of teacher education. The participants are from secondary
student teachers. The researcher selected this group to study because they are required to conduct
their online practicum during this COVID-19 period.

Four female and four male secondary student teachers in year 2 were purposively
selected for interview. Among eight, two were selected from Math major, two from Biology
major, two from Chemistry major, and two from Physics major. And among these eight
participants, four conducted their practicum at Samdach Ov High School and four conducted

their practicum at Net Yang High School. The participants are those who got lower score on their
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practicum, and we chose them because we want to know about their challenges and knowledge
they gained from their practicum. The interviewing took around 30 minutes and be recorded
these with permission from participants.

3.3 Research Instrument

As this study employs a mixed method design, a questionnaire is used to get data from
student teachers on a quantitative research design. The questionnaire is adopted from BTEC-
JICA and was used to conduct the practicum survey. There are 4 main items in this questionnaire
which include: the roles of BTEC mentors, introduction of the cooperating school, practicum
organization, and roles of school mentors. This questionnaire contains questions which use a
scale from 1 to 5, and from “strongly disagree” to “strongly agree”, respectively. This
questionnaire is used to answer research questions of student teachers’ perspective on the
practicum, and the level of experience that they get from this teaching practicum. For qualitative
research design, a question guide is used to ask the participants questions to get data. This

question guide contains three main items: general information, challenges, and new knowledge.

3.4 Data Collection Procedure

A questionnaire in Google Forms was sent through Telegram to all 99 participants who
have been selected to complete the questionnaire. The researcher arranged a Zoom meeting with
participants to explain the questionnaire before they worked on it. After getting the data, the
researcher downloads it in the Excel format and then started analyzing it.

For qualitative data, 8 student teachers were interviewed individually around 30 to 50
minutes. The interviewing was conducted through Google Meet. The interviewer also asked

permission from interviewees to record the meeting.
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3.5 Data Analysis

After data collection, quantitative data was analyzed by using Excel, and qualitative data

was analyzed by using thematic analysis.

Data Analysis

e .

Questionnaire

v

|
Major theme Analyze

Interview

Figure 1: Data analyze framework

3.6 Ethical Considerations

The participants’ identities will be protected so their names and the name of the
organization were removed from the interview notes. All documents with participants’ personal
information, such as informed consent forms, audio recordings and transcriptions, are also kept
in the computer with a password. Only the researcher and researcher’s supervisor can access the
collected information. After the data analysis was finished, all original information will be

deleted.
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CHAPTER 4: RESULTS/FINDINGS

This chapter reports the results of the online practicum at Battambang Teacher Education
College. The research focused on two main questions: (1) What are the student teachers’
perceptions toward the online teaching practicum program? (2) What challenges do they face

during their online teaching practicum?

The components on the questionnaires will be measured on a five-point scale (Likert
Scale) which is set by BTEC and MoEYS. In the evaluations the following target standards are

used:

o For questions on a five-point scale, a score of 4.0 or higher is very good. Student
Teachers are very satisfied. No points of attention.

o A score lower than 4.0, but larger or equal to 3.5 means that student teachers are satisfied
and is not a point of attention.

o A score below 3.5, but greater than or equal to 3.0 is a point of attention. TEC
investigates what the underlying cause is and, if necessary, makes adjustments.

o A score below 3.0 is insufficient. TEC is making improvements in this area.

1) What are the student teachers’ perceptions toward the online teaching practicum
program?
For this question, the research focuses on four components: The roles of school mentor,

the roles of BTEC mentor, Practicum organization and the cooperating school.
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Table 1 MEAN and SD of the roles of BTEC mentors

I. The role of the BTEC Mentor MEAN SD
1. The TEC Mentor tracked and monitored my attendance online

: 3.04 1.114
or video attendance
2. The TEC mentor checked my 5-step lesson plan before my 93 1116
teaching ) '
3. The TEC Mentor observed my online teaching 2.93 1.145
4. The TEC mentor gave feedback on my 5-step lesson plan and 547 1169
teaching ' '
5. The TEC Mentor checked my E-Portfolio 4.03 0.888
6. The TEC Mentor assessed my Reflective Conversations 4.33 0.691
7. The TEC Mentor helped me to overcome difficulties and 37 1,067
problems that faced me during E-practicum ' '
Total 326  1.027

Year 2 student teachers rated the roles of BTEC mentor at 3. 26 (SD 1.027). Based on the
criteria set by BTEC and MoEYSS, this number is low, which means the student teachers are not
satisfied with what the BTEC mentor had done during the practicum. Questions 1 2 3 and 4,
rated very low by student teachers on some factors, such as BTEC mentor do not observe their
teaching, do not give feedback and do not check their lesson plan during the online practicum.
The questionnaire was also sent to BTEC mentors to rate their roles during the practicum. The
result shows that on a scale from 1 to 5, BTEC mentors rate themselves at 3.62 (SD 0.767).
Question 57 8 9 and 12 are related to teaching observation, giving feedback, and communication

with student teachers during the practicum. BTEC mentors rate themselves at a lower scale.
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Table 2 MEAN and SD of the roles of school mentors

I1. The role of the School Mentor MEAN SD
8. The School Mentor showed examples to me 4.07 1.233
9. 'I_'he School Mentor showed me how to deal with the students 416 0.886
online.
10. The School Mentor showed me how to plan lessons on-line 3.66 1.055
;IlainThe School Mentor showed me how to make a 5-step lesson 351 1973
12. The School Mentor checked my E-Portfolio 2.25 1.105
13. The School Mentor checked my 5-step lesson plan and gave

3.61 141
feedback
14. The School Mentor gave feedback on the teaching 411 1123
methodology | used

On a scale from 1 to 5, year 2 student teachers rated the roles of school mentor at 3.63
(SD 1.155). Based on the criteria set by BTEC and MoEYS, this number indicates that student
teachers are satisfied with what the school mentors had done during the online practicum.
However, for question 12 which talked about checking the portfolio of the student teacher, the
student teachers rated it at only 2.25 (SD 1.105). This number is very low and, based on the
criteria set by BTEC and MoEY'S, mean that most student teachers were not satisfied with the
school mentors. This means that school mentors did not check the portfolio of the student
teachers. The questionnaire was also sent to school mentors to rate their roles. On a scale of 1 to
5, they rated their roles at 4.53 (SD 0.546) which means that school mentors consider that they
had done very well in their roles. Based on the results from the questionnaire, school mentors

also rate high at 4.67 (SD 0.500) on their role of checking portfolios.
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Table 3 MEAN and SD of the cooperating school

I11. Introduction Cooperating School MEAN SD
15. The Cooperating School explained to me the rules that govern

41  0.923
the school system
16. The Cooperating School conducted online meetings with the 398 1196
student teachers to make sure that they were comfortable. ' )
Total 404 106

For this part, student teachers rated it at 4.04 (SD 1.060) for scale from 1 to 5. This
number indicated that student teachers are very satisfied with what the cooperating school had

done during the practicum.

Table 4 MEAN and SD of the E-practicum organization

IV. E-practicum Organization MEAN SD
17. 1 am well prepared on my E-practicum concerning ICT, digital

43 0.698
platforms, etc.
18. Digital Classroom platform (ZOOM, Google, Telegram etc.) was 458 0536

adequate for my E-practicum
19. Internet connection was available for E-practicum 341 1.157
20. The communication between TEC Mentor and Student Teacher

about the E-practicum was OK 4010814
21. The communication between School Mentor and Student Teacher

: 426 0.798
about the E-practicum was OK
22. The communication between TEC management, Academic staff and 413 0743
Student Teacher about the E-practicum was OK ' '
23. The E-practicum schedule of 5 weeks was OK 4.24  0.707
24. 1 had enough time to fulfill my E-practicum assignments online 3.76  0.971
Total 4.09 0.803

Student teachers rated this part at 4.09 (SD 0.803). Based on the criteria set by BTEC and
MOEYS, this number is considered as very satisfied which means that most of the student
teachers were satisfied with what the organizer had done during the practicum. But if we look at
question 19 of the questionnaire on Internet service, student teachers rated it at only 3.41 (SD

1.157) which means that student teachers have problem with internet connection. The
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questionnaire was also sent to the BTEC mentor to get their perception about practicum
origination. On a scale from 1 to 5, BTEC mentors rated it at 3.47 (SD 1.139). Based on the
criteria set by BTEC and MoEYS, this number means that BTEC mentors were not satisfied with
the practicum organization. For question 17, which talked about internet service, BTEC mentors
also rated it at lower scale. For question 20, which talked about communication between BTEC
director, academic office and BTEC mentor, BTEC mentors rated at a lower scale of 3.20 (SD
1.483). For question 21, which talked about time to lead the practicum, BTEC mentor also rated

it at a lower scale at 3.20 (SD 1.643).

The majority of student teachers were satisfied with what school mentors had done
during the practicum. However, they were not satisfied with what the BTEC mentors had done
during the practicum, because most of the BTEC mentors did not observe their teaching, give
them feedback and check their portfolio. The student teachers were also satisfied with the
cooperating school and practicum organization. The mean scores for these two parts were high,

which meant that the cooperating schools and practicum organizers had fulfilled their roles.

(2) What challenges do they face during their online teaching practicum?

Students did not participate in the online class

Among eight student teachers, six raised the issue of absence of the students. They said
that most the students did not join the class. One male student teacher, whose major is in
Mathematic and conducted his practicum at Samdach Ov Secondary School stated “Students
who participate in the class is less than 50%. Obviously, there are totally forty-seven students,
however only around 15 to 20 students join the online class.” Another male student teacher

whose major is in Chemistry stated “there are less than ten students in one class. They do not
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join the class because they do not have mobile phone. When | contact BTEC mentor and
students’ parents, the number increases a bit.” Another female student teacher who conducted
her practicum at Net Yang Secondary School also stated the same issue. She said that some
classes had only three students. She said that for class A and B, and C the number of students
who joined the class could be between 8 to 10, however, for class D, E, and F, the number of

students was only three.

BTEC mentors are less engaged with the student teachers during their online practicum

All eight student teachers raise concerns about their BTEC mentors. They said that they
are not involved much with them during their online teaching practicum. The results from the
interview is similar to the results from the questionnaire, in that most BTEC mentors do not
observe the student teachers’ teaching and they do not give feedback on lesson plans. One female
student teacher who conducted her Biology practicum at Net Yang High School said “BTEC
mentor did not observe my teaching even once and he said he was busy. He took our worksheet
but do not give any feedback.” A male Math student teacher who conducted his practicum at
Samdach Ov High School also claimed “BTEC mentor did not observe my teaching and he did
not cooperate with school mentor to solve my problems”. Another similar claim came from a
female Math student teacher who conducted her practicum at Net Yang High School. She said
that BTEC mentor is less observe my teaching and did not cooperate with school mentor to solve
her problem. She also said that she met her BTEC mentor only 3 times during the 5 weeks
practicum. The results of the qualitative data are the same as the results of the quantitative data

about the BTEC mentors.
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Complicated Worksheet and Workload

Among eight student teachers, seven students claimed that the worksheet that they
complete is hard to understand and it is a lot of work to do. A male Math student teacher who
conducted his practicum at Samdach Ov High School claimed “The worksheet is hard to
understand and it is a lot. Some questions are complication which | have to read it again and
again. Some questions are not related to online teaching.” A female math student teacher who
conducted her practicum at Net Yang High School claimed the same thing to a male math
student teacher who conduct his practicum at Samdach Ov. A male Chemistry student teacher
who conducted his practicum claimed that the worksheet is complicated, and it is not in order.

For this mistake, the deputy director raised during the orientation day about the worksheet.
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CHAPTER 5: DISCUSSION

This chapter indicates the discussion of significant results of the research.
1) What are the student teachers’ perceptions toward the online teaching practicum

program?

Roles of School Mentor

Student teachers were satisfied with what the school mentor had done during the online
practicum. This result is not different from the result in 2019 practicum assessments. In addition,
this research found similar results on the role of the school mentor regarding checking portfolios,
checking lesson plans, and checking self- reflections and self-development. School mentors did
not fulfil their roles in these parts. The result of this research found different results from the
research by Hamaidi (2014), which claimed that their supervisors did not support them during
the practicum. The result of this research is also not in line with Mtika (2011), who found that

school mentors did not enter the class to help student teachers during their practicum teaching.

Roles of BTEC Mentor

This research found that student teachers were not satisfied with what BTEC mentors had
done during the practicum. This result is quite different from the result of practicum assessment
in 2019 which student teachers were positive with what BTEC mentors had done during the
practicum. However, just to mention that the practicum in 2019 was in the classroom while this
research is focusing on online teaching practicum. So, the situation is different. The result from
the qualitative data demonstrated the same consequence to the result from quantitative data in

this research. The student teachers expressed negative image on BTEC mentors. The results of
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this research are in line with Mtika (2011) and Hamaidi (2014) which stated that supervisors did

not support them during the practicum.

The Cooperating School

This research found that student teachers were satisfied with what the cooperating school
had done during the online practicum. This result is the same to the result in 2019 of practicum
assessment which student teachers were very satisfied with cooperating school. According to the
results from both qualitative data and quantitative data, it showed that the cooperating school had
fulfil most of their roles which is set in the Practicum Handbook of Battambang Teacher

Education College.

The Online Practicum Organization

This research found that student teachers were satisfied with the practicum organization.
The result of practicum assessment in 2019 showed that student teachers were satisfied with the
practicum organization. This meant that the result of this research is the same to the result of

practicum assessment in 20109.

2) What challenges do they face during their online teaching practicum?

Students did not join online class and those who join did not participate the lesson

This research found that student teachers face big challenges with the absence of students
in the Google meet. If we compare this finding to face to face classroom, the number of students
who attend the class is outweigh than those who attend in Google meet. When the researcher
asked all the interviewees, between online practicum and face to face teaching which one they

prefer? All of them chose to do their practicum in the real classroom. Since there is no research
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about online teaching practicum in Cambodia, | would better compare this result with the finding
of real classroom. Therefore, we can see that student teachers who conducted their face-to-face
practicum did not encounter the problem of absence of the students. This research also found
similar result to Ersin (2020) who claimed that students were not actively involved with the
lesson. Saricoban (2010) also found the same result which students did not engaged in the

classroom.

BTEC Mentors are less engaged with the student teachers during the practicum

This research found differ results from the report of BTEC in 2029. According to the
result of the survey of BTEC in 2019, student teachers were satisfied with BTEC mentors during
the practicum, however, this research found that student teachers were not satisfied with what
BTEC mentor had done during the practicum. Both qualitative and quantitative data of this
research unveiled that BTEC mentors were less engaged with the student teachers during the
practicum. This finding is consistent with Knapczyk (2005), Mtika (2011) and Hamaidi (2014)
who claimed that the supervisors were lack of support, giving late feedback and some were

missing from class.

Complicated Worksheet and Workload

Since there is no research about online practicum, it is hard to discuss in this part.
However, the worksheet that student teachers used during their online practicum is almost the
same worksheet that is used during face-to-face teaching. This research showed that student
teachers had problems with completing the worksheet and workload. The results of this research

are consistent with the result from the BTEC report (2019), where student teachers expressed
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that they had a lot of work to do. The results of this research are also in line with Kyriacou

(1999) and Mtika (2011), which found that they had to do a lot of work during their practicum.
Internet Service and Online Platforms

The mean score of the internet service question is below the accepted criteria, which is
set by BTEC and MoEYS. However, when the researcher asked about the internet speed, seven
participants raised this as an issue, but only when they had bad weather. Most of the participants
used two sources for internet providers: Smart and Mefone, which is the best internet mobile
phone provider. The researcher also observed the online class during the practicum. The
researcher also attended the online class with student teachers during their online teaching. It was
observed that there were few internet disruptions. The researcher expected unfamiliar use of
technology such as Zoom or Google meet, however, the student teachers could deal with it. They

knew how to send the link to their students and how to share screens with their students.
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CHAPTER 6: CONCLUSION, LIMITATIONS, AND

RECOMMENDATIONS

This chapter concludes the results of research findings on the topic “Perceptions’ of
Student Teachers on their Online Teaching Practicum: case study at Battambang Teacher
Education College”.

6.1 Conclusion

The majority of the student teachers were satisfied with what school mentors had done
during the practicum. It is consistent with the result of the report of BTEC in 2019, which
claimed that student teachers were having negative images of the roles of school mentors.

However, in this research, student teachers, were not satisfied with what BTEC mentors
had done during the practicum, because most of the BTEC mentors did not observe their
teaching, give them feedback and check their portfolio. The results of this research are in line
with Hamaidi (2014), Mtika (2011), who found that the supervisors were lacking the support to
their subordinatates. The results from the interview in this research also found that BTEC
mentors did not fulfil all their roles, which are defined in the BTEC practicum handbook.

The result of this research found a positive image from student teachers on what the
cooperating schools had done during the practicum and the also the practicum organization.
These results are consistent the result of the report by BTEC in 2019, where the mean scores
were high.

The absence and inactive students in Google Meet online classes are the most common
problem found. These findings were confirmed by Ersin (2020) and Saricoban (2010) who found

that students were not actively involved in the lesson.
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Complicated worksheets and heavy workloads were also found as challenging for student
teachers during their online teaching practicum. These findings are consistent with the report by
BTEC in 2019, Kyriacou (1999) and Mtika (2011) which found that student teachers needed to
do a lot of work during their practicum.

Most of the student teachers claimed they had problems with the internet; however, that
only occurred during bad weather. The use of technology was not found to be a challenge since
all of them were trained on how to use those online teaching platforms.

6.2 Limitations of the Study

This research was conducted with student teachers at BTEC and for year-2 secondary
education only. The samples were selected from only two cooperating schools: Samdach Ov and
Net Yang; Net Yang was ranked as one of the top national high schools in Cambodia. The results
of the research might be different if the research was conducted outside BTEC, and the
cooperating schools were not Samdach Ov and Net Yang.

6.3 Recommendations

Based on the results from this research, the BTEC director should arrange a detailed
meeting with BTEC mentors to explain their roles as mentors during the practicum. In addition,
reducing the numbers of subordinatates for each BTEC mentor could minimize the amount of
work, so that they could do their best as mentors. There are totally 99 students which were
supervised by only 9 BTEC mentors. Moreover, school mentors and BTEC mentors should
work more closely together to help student teachers learn their best during the practicum and to
assist student teachers when they face problems, like the absence and nonparticipation of

students.
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The worksheet should be reconsidered since the student teachers claimed that it was
complicated. Some questions were not easy to understand, and it was the same or similar to other
questions. If the same questions are cut, student teachers would not do the same questions over

again and again. It is boring for student teachers to do the same questions with the same answers.
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APPENDIX A: QUESTIONNAIRES

i. Roles of BTEC mentors Strongly | Disagree | Neutral | Agree | Strongly
Disagree Agree
1. The TEC Mentor tracked and monitored my
) . 1 2 3 4 5
attendance online or video attendance
2. The TEC mentor checked my 5-step lesson plan
. 1 2 3 4 5
before my teaching
3. The TEC Mentor observed my online teaching 1 2 3 4 5
4. The TEC mentor gave feedback on my 5-step
. 1 2 3 4 5
lesson plan and teaching
5. The TEC Mentor checked my E-Portfolio 1 2 3 4 5
6. The TE({ Mentor assessed my Reflective 1 » 3 a 5
Conversations
7. The TEC Mentor helped me to overcome
difficulties and problems that faced me during E- 1 2 3 4 5
practicum
ii. The role of the School Mentor S?rongly Disagree | Neutral | Agree | Strongly
Disagree Agree
8. The School Mentor showed examples to me 1 2 3 4 5
9. The School Mentor showed me how to deal with
. 1 2 3 4 5
the students online.
10. The Sch(?ol Mentor showed me how to plan 1 » 3 a 5
lessons on-line
11. The School Mentor showed me how to make a 5-
1 2 3 4 5
step lesson plan
12. The School Mentor checked my E-Portfolio 1 2 3 4 5
13. The School Mentor checked my 5-step lesson
1 2 3 4 5
plan and gave feedback
14. The School Mentor gave feedback on the 1 2 3 4 5
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teaching methodology | used ‘ ‘ ‘ ‘ ‘ ‘

. . St | : St |
iii. Introduction Cooperating School "TONEWY | Disagree | Neutral | Agree | StTONELY
Disagree Agree

15. The Cooperating School explained to me the rules that

1 2 3 4 5
govern the school system
16. The Cooperating School conducted online meetings
with the student teachers in order to make sure that they 1 2 3 4 5
were comfortable.
IV. E-practicum Organization ;T::;fz Disagree | Neutral | Agree Z‘g’:’e’;g'y
17. 1 am well prepared on my E-practicum concerning 1 ) 3 a 5
ICT, digital platforms, etc.
18. Digital Classroom platform (ZOOM, Google, 1 ) 3 a 5

Telegram etc.) was adequate for my E-practicum

19. Internet connection was available for E-practicum 1 2 3 4 5

20. The communication between TEC Mentor and Student

Teacher about the E-practicum was OK 1 2 3 4 >
21. The communication between School Mentor and 1 2 3 a 5
Student Teacher about the E-practicum was OK

22. The communication between TEC management,

Academic staff and Student Teacher about the E- 1 2 3 4 5
practicum was OK

23. The E-practicum schedule of 5 weeks was OK 1 2 3 4 5
24. | had enough time to fulfill my E-practicum 1 2 3 a 5

assignments online
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Question Guide for Interview

Sectionl: Gather information from participant

Age:

Gender:

Year of study:

Skill:

Cooperating school:

Section2: Questions about challenges

- What do you like about the practicum?

- What don’t you like about the practicum?

- When conducting your practicum, what are your challenges?
- How do you solve these problems?

- Compare to physical practicum, which one is better? Why?
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