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ABSTRACT

This research thesis purposefully to better understanding the effects of
educational quality management on the students’ performance. The research focus
on six mostly use in quality management approach such as an educational
management, curriculum, teaching and educational staff, feature facilities, student
assessment, and collaboration in senior high school while the scope of the research

area is restricted. i.e., BELTEI International School, Phnom Penh, Cambodia.

The survey questionnaires on 408 respondents were conducted to collect
the primary data for analysis. Then AMOS 21 was using in the process of analysis
the data. There are many obstacles to compile this thesis as the researcher is
lacking of knowledge on AMOS skill while time frame keep move close to the
submission deadline. Throughout the support and advice from supervisor of

dissertation, the results are determined.

Finding had indicated the most effectiveness of educational quality
management on the students’ performance and the relation between each an
educational quality management and students’ performance. The results show that
the students” performance mostly significant influence by educational
management, curriculum, teaching and educational staff, student assessment,
feature facilities and collaboration. This means that educational quality

management has impact on the students’ performance.

In short, an educational quality management is important for attract the
students to enroll. The recommendation and suggestion were given at the last
chapter of the thesis and hopefully it is helpful for the decision maker and
management team at the research area (i.e., BELTEI International School, Phnom
Penh, Cambodia) to take in consideration. Last but not least, | offer an apology for

any errors in this work caused by a lack of knowledge and unintended mistakes.
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CHAPTER |
INTRODUCTION

This first chapter will demonstrate the basic of the educational quality management
as well as to figure out the factors that effect on the students’ performance. This
chapter will also point out the readers about the background of study, identify the
research problem, make up the research question in respond to the problem of study,
establish the study’s objective, present the hypothesis, highlight the significance of
the study and finally, the outline of the research's scope and limitations.

1.1. Background of Study

Education is the process of teaching or learning in a school, college, or the
knowledge that getting from (Cambridge Dictionary). (R Johan & J Harlan, 2024),
in education nowadays had stated that education nowadays has become prominent
thing as it involves most people to take part in this matter and they added that it
cannot be separated from human’s life. Both males and females need to be educated.
They have the same right to get education as much as they want because there is no
limitation for education. Furthermore, education is also education is the most
powerful weapon which you can use to change the world (Nelson Mandela, 2003)
As the specialized agency of the United Nations in education, UNESCO stands by
the conviction that education is a fundamental human right inextricably linked to the
realization of other rights. As such, it is a public good for all individuals and the
foundation for human fulfilment, peace, sustainable development, gender equality
and responsible global citizenship. As a catalyst for development, education is a key
contributor to reducing inequality and scaling down poverty; and full access to
quality education at all levels is an essential condition for accelerating progress
towards the achievement of other sustainable development goals. In other words,
sustainable development begins with education. (United Nations, 2015). According
to Heng Vanda, head of the Cambodian Higher Education Association, (2023) stated
that there is no development and economic growth, because a society which can
grow depends on education.

Educational quality management pays important role in education both students’
discipline and performance. According to Tempus (2001) stated in the glossary that

educational quality management is a set of actions of the general management



function which determines the quality policy, aims and responsibilities and realises
them within the framework of quality by planning, control, ensuring and improving
the quality and it is the process, supported by policies and systems, used by an
institution to maintain and enhance the quality of education experienced by its
students and of the research undertaken by its staff. Furthermore, an educational
quality management is perceived as being appropriate for the education of children.
Taylor & Francis (2014). An educational quality is one that recognizes the rights of
all individuals to realize their full potential in terms of cognitive, affective and
creative capacities, while contributing to the development of their societies and to
harmonious living in difference and diversity, UNESCO, (2020).

In addition to this, Tekkumru-Kisa et al., (2021) also raised that the students'
performance is always challenging in education and play the spinal role; operational
performance could not entertain goals and objectives.

Educational quality management is essential in education to ensure that students
receive the best possible learning experience and outcomes. Quality assurance
systems focus on planning, leadership, study program, human resource, feature
facility, students’ assessment and collaboration to provide consistency and improve
results for learners. It also encourages collaboration among school administrators,
parents, and students in order to better serve the needs of all learners. Educational
quality management can help teachers by providing them with tools to assess student
performance, identify areas of improvement and develop strategies for teaching.
important practical step for quality management in education. Anurag Gummadi
(2023)

Cambodia is the one of developing countries in the Southeast Asia. The Ministry of
Education, Youth and Sport (MoOEYS), committed to achieving the objectives of
Quality Education, Science and Technology by focusing on seven priorities. 1)
Teacher qualifications; 2) expanding the scope of schools at all levels; 3)
strengthening comprehensive inspections of Schools Based Management (SBM); 4)
promoting technical education at upper secondary schools; 5) skills education for
the job market; 6) developing comprehensive curricula and textbooks; and 7) being
ready for the Southeast Asian Games that Cambodia is hosting in 2023, The Phnom

Penh Post (2020). In conclusion, educational quality management is the most


https://www.tutorialspoint.com/authors/anurag-gummadi

important sector that can ensure other sectors such as industrial development and
economic growth go smoothly.

1.2. Statement of Problem

Cambodia's educational sector has experienced rapid growth and high demand in
recent decades, with 249 private schools operating daily in Phnom Penh. However,
the number of private schools has been temporarily suspended due to concerns about
teacher migration and the quality of public schools. The school business market has
become narrower, with new competitors entering the market, leading to enrollment
decline. Education choice allows students to choose between public, charter, private,
online learning, private tutoring, or homeschooling options. However, school
competition has had few beneficial effects due to organizational structures that
provide few financial incentives. Evidence suggests that house prices are higher in
areas with schools with good exam results, suggesting that parents are choosing
schools by moving close to them.

There is a potential problem with school choice, as well-educated, richer parents
may be better at selecting good schools than poorly-educated and poorer parents.
This could lead to segregation based on parental education and household income,
leaving poorer children in worse schools. However, school choice might create less
segregation than a system of community schooling, where everyone attends local
schools.

Quality education in Cambodia involves diverse plans and reforms to achieve
efficiency and effectiveness by complying with established standards. This includes
evaluating teachers' pedagogies, students' performances, and measures to achieve
school effectiveness. It also includes learning resources, technology, programmed
enrollment, completed modules, teaching methodology, professional qualifications,
co-curricular activities, performance awards, and students' and teachers'
perspectives on the institution's operating management.

Despite increased access to education, Cambodia continues to face significant
challenges, such as high dropout rates and poor educational outcomes. These
problems are often linked to ineffective educational quality management, which
includes underqualified teachers, inadequate training, and poor school management

practices. The lack of professional development and support for teachers leads to



inconsistent teaching quality, which directly affects student performance,
particularly in rural and disadvantaged areas.
BETEI International School is the large private school that moving forward very fast
and strong potential in Cambodia, it still has limited in quality management and its
effect on student performance. The issues make the school can’t reached the goal of
88% to 93% for grade 12 National Examination (Bac 1l Exam). Based on the above
issues the present study on the educational quality management and its effect on
student performance at high school level to help the decision makers or plan makers
of the school to solve the problems through improving educational quality
management is essential for enhancing student performance and ensuring that
students acquire the necessary skills and knowledge to succeed in life and contribute
to Cambodia's development (UNESCO). In the case, the present study makes
attempt to assess an effectiveness of educational quality management practice and
to analyze the effects of educational quality management on student performance at
High School, BETEI International School through the objective study.
1.3. Research Questions
This study attempted to demonstrate the effects of educational quality management
on students’ performance in senior high school at BELTEI International School in
Phnom Penh, Cambodia. Specifically, it seeks out the answers for the following
research questions:
1. How is effectiveness of the educational quality management and students’
performance at BELTEI International School?
2. What are the effects of the educational quality management on students’
performance at BELTEI International School?
3. How are significant effects of the educational quality management on the
student performance at BELTEI International School?
1.4. Research Objectives
This study aims at achieving the following objectives:
1. To assess an effectiveness of educational quality management and students’
performance at BELTEI International School.
2. To analyze the effects of educational quality management on students’
performance at BELTEI International School.

3. To examine significant effects of educational quality management on



students’ performance at BELTEI International School.

4. To provide a conclusion and recommendation of the impact.
1.5. Hypothesis
The research of this study conducts to explore the below hypothesis:

> HO1: There is no positive significant relationship between the educational
management and students’ performance in senior high school at BELTEI, Phnom
Penh, Cambodia.

> HO02: There is no positive significant relationship between curriculum and
students’ performance in senior high school at BELTEI, Phnom Penh, Cambodia.

> HO3: There is no positive significant relationship between the teaching and
educational staff and students’ performance in senior high school at BELTEI,
Phnom Penh, Cambodia.

> HO04: There is no positive significant relationship between feature facilities
and students’ performance in senior high school at BELTEI, Phnom Penh,
Cambodia.

> HO0s: There is no positive significant relationship between student
assessment and students’ performance in senior high school at BELTEI, Phnom
Penh, Cambodia.

> HO0s: There is no positive significant relationship between collaborations and
students’ performance in senior high school at BELTEI, Phnom Penh, Cambodia.
1.6. Significant of Study
The significance of studying the effects of educational quality management on
student performance in senior high school level is crucial for understanding how
effective school management practices influence educational outcomes. Quality
management in schools encompasses teacher training, curriculum development,
resource allocation, and administrative efficiency. By examining its effectiveness on
student performance, educators and policymakers can identify best practices that
lead to improved academic achievement, better retention rates, and overall student
success. This research study can guide educational reforms and resource allocation
to enhance the quality of education in senior high school level.
Additionally, Pimsiri Pootrakul, (2014), a study which the topic of the study is Key
Determinants of the Education Quality of Secondary Schools in Bangkok and the

present transformational leadership did not have any significant impact on education



quality, this determinant should not be overlooked or neglected. Furthermore, the
study on topic “The educational quality management on students’ performance”
show the significant to:

> Organization (Managerial/ School business owners)

* To understand more clearly on the important of utilizing the educational
quality management approach.

» The outcome of study allows organization to figure out the appropriate
approaches which fit with the school business market in Cambodia.

» Managerial/ School business owners make a decision on a large expenditure
for strengthening the educational quality management if it compares to other
approach applying.

> Public’s benefits

» The result of the study offers as an outline of the educational quality
management in Cambodia and promote further exploration for future researchers.

« To serve as a source of reference for upcoming generations in academic
purposes, facilitating the understanding of educational quality management.

1.7. Scope and Limitation

The author will focus on some aspects of the educational quality management in this
study. The research design is confined to the particular elements of the educational
quality management approach and the author has restricted the study on elements of
the educational quality management which related to the students’ academic
achievement, known as students’ performance as mentioned in this study. Moreover,
the study will emphasize the influent of the student behavior on making decision to

the study. The limitation of research will be outlined below:
> To identify the educational quality management and students’ academic

performance in senior high school (grade 10-12) at campusl to 5 of BELTEI
International School, Phnom Penh, Cambodia.

> To assess an effectiveness of the educational quality management and
students’ academic performance in senior high school (grade 10-12) at campusl to
5 of BELTEI International School, Phnom Penh, Cambodia.

> To analyze the effects of six key elements of the educational quality

management on the students’ performance such as educational management,



curriculum, teaching and educational staff, feature facilities, student assessment and
collaboration by gathering 408 sample size to use as data analysis procedure AMOS
version 23 for testing hypothesis.

> To minimize the scope of research study, author focus on the educational
quality management in senior high school (grade 10-12) at the research area, i.e.,
BELTEI International School, Phnom Penh, Cambodia (campus 1-5).
1.8. Layouts of Study
This research thesis is structured into 5 main chapters, including Introduction,
Literature Review, Research Methodology, Data Analysis and Discussion, with the
final chapter is Conclusion and Recommendation, as outlined below:
Chapter I: Introduction
This first chapter demonstrates the basic of the educational quality management as
well as to figure out the factors that effect on the students’ performance. This chapter
also points out the readers about the background of study, identify the research
problem, make up the research question in respond to the problem of study, establish
the study’s objective, present the hypothesis, highlight the significance of the study,
the outline of the research’s scope and limitations and finally, the layouts of study.
Chapter Il: Literature Review
The second chapter is reviewing the relevant literature with respect to the previous
research’s work. For this purpose, the chapter is broadly divided into three parts.
The first part reviews the conceptual literature relating to the definition of the
educational quality management aspects.
In the empirical literature, the study focuses on the effect of the educational quality
management elements on students’ performance in several countries, and the case
of Cambodia along with the need for research have been presented. Lastly, at the
end of the chapter, a concluding remark is given.
Chapter I11: Research Methodology
In this chapter 3 aims to explain the methods utilized in the present study. For this
purpose, in this chapter is divided into seven sections. The first section explains the
type of analysis carried out in the study, while in the second, sample size and
sampling are presented. Sources of data is given in the third section of this chapter.
Next, the section four, five and six includes explanations on the sample design,



statistical tools used in the study, coverage of the study, and procedure of analyzing
the data respectively. Finally, a concluding remark is given at the end of this chapter.
Chapter 1V: Data Analysis and Discussion

This chapter utilize empirical research to describe the effects of educational quality
management on students' performance. The study used a sample size of 408 students
and teachers to perform a survey in order to achieve this purpose. To achieve the
study purpose, the chapter is divided into three parts. The personal profiles of the
respondents are elaborated in the first part of the chapter. The outcomes of analyses
on the effects of important components in the study of educational quality
management on students' performance are presented in the second part of the
chapter. Last of the chapter is noteworthy research finding.

Chapter V: Findings, Conclusion and Recommendation

The aim of this chapter is to provide an overview of the study's conclusions.
Additionally, this chapter will also provide the recommendation, scope for the
further research in the future and the conclusion. In these cases, this chapter is
divided into four sections in the instances. The study’s findings will be presented in
the first section. The conclusion take place in second section while the third section
offers a suggestion or recommendation. The limitations and further research are
included in the last section.

1.9. Chapter Summary

BELTEI International School has demonstrated substantial evidence indicating that
its educational quality management is highly effective, ensuring a commendable
standard of education for its learners. Management Team diligently strives to uphold
the principles of BELTEI, which include quality, efficiency, excellence, morality,
and virtue. The educational framework at BELTEI has progressed steadily in
alignment with actual circumstances. It is crucial to recognize that both teachers and
students play vital roles in enhancing the educational quality at BELTEI. The
education provided and serves as a key indicator of its overall well-being. The term
"education reform” at BELTEI appears to encapsulate the collective efforts of
students, teachers, and the management team, reflecting a commitment to high-

quality management within BELTEI International School.



CHAPTER Il

LITERATURE REVIEW
Introduction
The aim of this present chapter is to review the relevant literature with respect to the
previous research’s work. For this purpose, the chapter is broadly divided into three
parts. The first part reviews the conceptual literature relating to the definition of the
educational quality management aspects, including educational management,
curriculum, teaching and educational staff, feature facilities, student assessment and
collaboration.
In the empirical literature, the study focuses on the effect of the educational quality
management elements on students’ performance in several countries, and the case
of Cambodia along with the need for research have been presented. Lastly, at the
end of the chapter, a concluding remark is given.
2.1. Definition of Key Terms
Education is a discipline which deals with methods of teaching and learning in
schools or school-like environments as opposed to various non-formal and informal
means of socialization, Ezeanochie, C., & Alamgir, J. (2021).
Management involves coordinating and overseeing the work activities of the others
so that their activities are completed efficiently and effectively, Robbins, S. P.,
Bergman, R., Stagg, I., & Coulter, M. (2014).
Educational Management is cutting across areas of monitoring and supervising
teachers, initiating and innovating programs and activities, goal setting, ensuring
school discipline, promoting teamwork, and ensuring a positive school climate and
culture, Wing On Lee (2023)
Curriculum means a series of courses having a unified purpose and belonging
primarily to one major academic field. It will usually include certain required
courses and elective courses within established. According to Bobbitt, F. (1918),
curriculum is a Latin word for a race-course, or the race itself, - a place of deeds, or
a series of deeds. As applied to education, it is that series of things which children
and youth must do and experience by way of developing abilities to do the things
well that make up the affairs of adult life; and to be in all aspects what adults should
be.



Teaching is the concerted sharing of knowledge and experience, which is usually
organized within a discipline and, more generally, the provision of stimulus to the
psychological and intellectual growth of a person by another person or artifact,
Pumilia-Gnarini, P. M. (Ed.). (2012).

Educational Staff means each certificated teachers, support staff and a principal
who are employed by Board to provide the school program, (Merriam-Webster
Dictionary).

Feature Facilities are the facilities that directly support the education process to
achieve educational goals, e.g. classroom, book, library, and laboratory. Meanwhile,
educational infrastructure is the facilities that indirectly support the education
process, e.g. a school garden and schoolyard. Ruhyana, N. F., & Aeni, A. N. (2019)
Student Assessment is the process of gathering and discussing information from
multiple and diverse sources in order to develop a deep understanding of what
students know, understand, and can do with their knowledge as a result of their
educational experiences; the process culminates when assessment results are used to
improve subsequent learning, Huba and Freed (2000).

Collaboration is an interorganizational relationship with a common vision to create
a common project organization with a commonly defined structure and a new and
jointly developed project culture, based on trust and transparency; with the goal to
jointly maximize the value for the customer by solving problems mutually through
interactive processes, which are planned together, and by sharing responsibilities,
risk, and rewards among the key participants, Schottle, A., Haghsheno, S., &
Gehbauer, F. (2014)

Students’ Performance is the performance outcomes that indicate the extent to
which students have accomplished specific goals that were the focus of activities in
instructional environments, specifically in school, college, and university,
Steinmayr, R., Meiner, A., Weideinger, A. F., & Wirthwein, L. (2014).

2.2. Educational Quality Management and Students’ Performance

There appear to be three levels of application of quality management in education.
The first level is to the management processes of a school. Sample school processes
include strategic planning, recruiting and staff development, deploying resources,
and alignment of what is taught, how it is taught, and how it is assessed. The next

level is teaching quality to students. Students are recognized as both customers and
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workers in the educational system. Administrators need to involve students in their
own education by training them to evaluate the learning process and accept
responsibility for their learning. What the learning will look like is no longer pre-
decided. Quality management provides a connection between outcomes and the
process by which outcomes are achieved. If, as many people realize, the cause of
failures in education is a problem in design, quality management may be regarded
as an ideal systemic process for managing change in public education, A study done
by Goldberg, J. S., & Cole, B. R. (2002). Academic performance refers to the rate
at which educational objectives are being achieved by those within the school
system. Therefore, students’ performance may be seen as the extent to which
students are achieving educational goals and objectives. According to a study,
Owan, V. J., Nwannunu, B. I., & Chijioke, M. E. (2018), students’ performance and
graduation rates have been the area of interest, and investigation of factors related
to the performance of secondary students has been a topic of much interest to
scholars. This may be because the school were established for the students, and their
performance can be used to judge the entire school system effectiveness. Strategic
Quality Management (SQM) is a three-part process based on staff at different levels
making their own unique contributions to quality improvement. Senior management
has the strategic view of the organization, middle managers take an operational view
of quality, while the workforce is responsible for quality control, Sallis, E. (2014).
Other researchers concluded that high school background, personality, family
background, academic/ education situation, behavior, performance, and effort
expectation influence student performance through students' attitudes, Qingyan,
Guo & Azar, Ali & Albattat, Ahmad. (2023).

2.2.1. Educational Management and Students’ Performance

Educational Management is a field which is concerned with the operation of
educational organizations. It is the process of planning, organizing and directing
activities in a school, effectively utilizing human and material resources, in order to
accomplish the school's objectives, Soliman, Hanan. (2024). Education is the
provision of a series of learning experiences to students in order to impart
knowledge, values, attitudes and skills with the ultimate aim of making them
productive members of society, Educational Management is the process of planning,

organizing, directing and controlling the activities of an institution by utilizing
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human and material resources so as to effectively and efficiently accomplish
functions of teaching, extension work and research. Educational quality
management plays an important role in development of management practices,
Prajogo and Sohal (2003), Hoang et al., (2006). The educational quality
management is helpful for both individuals and collective behavior to satisfy
customers through continuous improvement. Claver, Gasco, Llopis, & Gonzalez,
(2001) Educational quality Management major constant imperative “is a concern for
standard achievement” Sallis (1993) and Altahayneh (2014) defined that is as a
technique that gives the proper direction to an educational organization for the
completion of tasks in the perspective of motivating the individuals, satisfying
individuals, praising the collective opinions, and obeying the rule and regulations of
government.
Debate: The impact of educational management on students’ performance is
debated, with some researchers arguing that effective leadership, strategic planning,
and teacher support contribute significantly to student outcomes (Leithwood et al.,
2020). Others suggest that educational management's influence is indirect, mediated
by factors such as school culture and teacher collaboration (Hallinger & Heck,
2018).
Synthesis: Effective educational management is recognized as crucial in creating a
conducive learning environment, enhancing teacher motivation, and implementing
policies that improve student performance (Bush, 2019). However, its impact is most
effective when combined with a clear vision, structured planning, and regular
evaluation.

Hal: Educational management has a positive and significant impact on
students’ performance.
2.2.2. Curriculum and Students’ Performance
A curriculum is the combination of instructional practices, learning experiences, and
students’ performance assessment that are designed to bring out and evaluate the
target learning outcomes of particular course. The curriculum may, therefore be
defined in two ways, first is the entire range of experiences, both undirected and
directed concerned in unfolding the ability of the individual. The second of
curriculum is the series of consciously directed training experiences that the schools

use for competing and perfecting the unfoldment, Bobbitt, F. (1918). Curriculum is
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the study of any and all educational phenomena. It may draw on any external
discipline for methodological help but does not allow the methodology to determine
inquiry. Of necessity, it will be methodologically looser and less secure than
disciplines with developed “paradigms,” but this is a condition of studying education
at this stage and producing knowledge that may have educational value. Egan, K.
(1978). Curriculum refers to skills, competencies and knowledge areas that are
espoused by the program, and are a reflection of our mission and values, Business
College, (2015). Additionally, the curriculum plays a significant role in determining
how pupils learn. Developing strong learning outcomes and raising student
achievement depends heavily on effective curriculum management, Zulkifli, Z., Ho,
P. V. P., Sholeh, M. I., & Sahri, S. (2023).
Debate: There is ongoing debate on whether a standardized or flexible curriculum
better supports students’ performance. Proponents of a standardized curriculum
argue that it ensures consistency and equity (Wang et al., 2017), while others
advocate for a flexible, student-centered curriculum that addresses diverse learning
needs (Schleicher, 2019).
Synthesis: A well-structured curriculum aligned with students' interests and societal
needs positively influences students’ performance. Studies suggest that
incorporating real-world applications and interdisciplinary approaches enhances
engagement and learning outcomes (Dole et al., 2016).

Ha2: Curriculum has a positive and significant impact on students’
performance.
2.2.3. Teaching and Educational Staff and Students’ Performance
Educational staff refer to composition of teachers who conduct instructional
activities with students, be the board of government employed or teaching service
commission employed. This is with regard to their academic qualifications,
adequacy, experience, and staff development. Performance is considered to be a
function of ability and motivation, thus: the performance = (ability) (motivation).
The performance of education is evaluated based on examinations given and
attainments of students in such examinations. Ability in turn depends on education,
experience and training and its improvement is a slow and long process.

Examinations have been accepted by educationists and other stakeholders as an
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important aspect of any education system. Nduruchi, D. M., Amuhaya, |I. M., &
Wanyonyi, B. E. (2016).
Debate: The effectiveness of traditional versus innovative teaching methods is
widely debated. While some argue that direct instruction and rote learning have
merits in building foundational knowledge (Hattie, 2018), others advocate for active,
student-centered approaches such as problem-based learning and collaborative
teaching, which reportedly enhance critical thinking and retention (Prince & Felder,
2017).
Synthesis: Research indicates that a combination of teaching methods tailored to
students’ needs yields the best results (Murphy et al., 2018). Blended learning,
incorporating both traditional and innovative techniques, has been shown to improve
student engagement and performance.

Ha3: Teaching and educational Staff have a positive and significant impact on
students’ performance.
2.2.4. Feature Facilities and Students’ Performance
Feature facilities can be defined as those things that enable the teacher to do his/her
work very well and helping the learners to learn effectively. The
chalkboard/whiteboard for example, facilitates the imparting of information on the
learner. Feature facilities also include school building e.g. classrooms, assembly
halls, laboratories, workshops, libraries e.t.c. They also include teaching aids, chairs,
tables, devices such as modern educational hardware and software in the form of
magnetic tapes, films, and transparent stripes. Feature facilities are all the things that
are needed for effective teaching — learning process to take place. They are designed
to enhance the process of learning and teaching. The absence of school facilities
implies the non-existence of any set up that may be referred to as school, Lawanson,
O. A., & Gede, N. T. (2011). Quality education is a process, where well-qualified
teachers use child-centric teaching approaches in a good environment of classrooms
and do skillful assessments to facilitate learning for the purpose to reduce disparities,
Nabi, M., Farooq, M., & Nazir, H. (2019). Feature facilities are very important for
the students and teachers to facilitate their teaching and learning.
Debate: While many studies highlight the importance of adequate physical facilities
(such as libraries, laboratories, and well-ventilated classrooms) on student

performance (Uline & Tschannen-Moran, 2008), others argue that facilities alone do
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not guarantee improved outcomes, suggesting that teacher quality and pedagogical
practices are more critical (Barrett et al., 2019).
Synthesis: Physical facilities significantly influence students’ performance by
providing a conducive environment for learning. Schools with modern
infrastructure, access to learning materials, and well-maintained classrooms tend to
have higher student engagement and achievement (Heyneman & Lee, 2016).

Ha4: Feature Facilities have a positive and significant impact on students’
performance.
2.2.5. Student Assessment and Students’ Performance
Learning takes place in students’ heads where it is invisible to others. This means
that learning must be assessed through performance: what students can do with their
learning. Assessing students’ performance can involve assessments that are formal
or informal, high- or low-stakes, anonymous or public, individual or collective.
Assessment and evaluation strategies are based on the provincial curriculum
expectations and on the achievement level descriptions and categories in the
achievement chart. Assessment and evaluation strategies are varied in nature,
administered over a period of time and designed to provide opportunities for students
to demonstrate the full range of their learning. In addition, teachers will use both
their professional judgment and student observations in evaluating specific criteria
and achievement. Torah High (2010). Assessment criteria and standards are key
clues for students to know what is essential in their study program. Fastré et al.,
(2009) show that drawing students’ attention to the assessment criteria that are
relevant for a particular learning task improves their understanding of the criteria
and subsequently leads to better test task performance and better self-assessment
skills. The following citation of Otter, (1995) emphasizes the importance of being
familiar with the relevant assessment criteria, describing and making clear and
public what the learner is intended to achieve changes the nature of assessment from
a tutor-led system with fuzzy objectives and undisclosed criteria, to a student-led
system with greater emphasis on formative development and personal responsibility,
Fastré, G. M. J., Van der Klink, M. R., & Van Merriénboer, J. J. (2010).
Debate: There is debate on the effectiveness of formative versus summative
assessments in enhancing students’ performance. While formative assessments are

lauded for providing continuous feedback (Black & Wiliam, 2018), critics argue that
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they can be time-consuming and may not accurately measure student progress.
Conversely, summative assessments are viewed as providing a comprehensive
evaluation, but may not support learning as effectively.
Synthesis: A balanced approach that integrates both formative and summative
assessments is most effective for students’ performance. Regular feedback and
varied assessment techniques help identify learning gaps and guide instructional
adjustments (Brookhart, 2017).

Ha5: Student Assessment has a positive and significant impact on students’
performance.
2.2.6. Collaboration and Students’ Performance
Collaboration is increasingly extolled as an important feature in the management of
excellent schools, Tschannen-Moran, M. (2001). Collaboration is a working practice
whereby individuals work together for a common purpose to achieve learning
performance. Studies have found that management collaboration can improve
teachers’ quality and subsequently improve students’ learning performance. Noting
the dearth of literature on the influence of management collaboration on students’
performance, Moolenaar, Sleegers (2012) examined the relationship between
management collaboration network and students’ performance and also the
mediating roles of management collective efficacy beliefs. The quality of formal
school-level partnerships had an important and significant positive impact on student
performance, Rubinstein, S. A. (2014).
Debate: The role of collaboration, whether between teachers, students, or parents,
in improving students’ performance is debated. Some researchers emphasize the
importance of collaborative teaching and learning (Vangrieken et al., 2017), while
others argue that collaboration may not always be effective without clear objectives
and structured processes (DuFour, 2016).
Synthesis: Collaboration, when well-structured and goal-oriented, has a positive
effect on students’ performance. Teacher collaboration leads to improved
instructional practices, while student collaboration fosters peer learning and
problem-solving skills (Kyndt et al., 2016).

Ha6: Collaboration has a positive and significant impact on students’

performance.
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2.3. Methodology Review

This approach often involves the use of structured questionnaires to gather data from
students, teachers, and administrators. The data collected usually focus on
perceptions of educational quality, management practices, and students’
performance. Common techniques include correlation analysis, regression analysis,
and Structural Equation Modeling (SEM) to establish relationships between
educational quality management and students’ performance (Kuo, T.-H., & Yang,
C., 2012 and Fadhil, S., & Ramli, M., 2019)1.

In-depth case studies are often conducted in specific schools or educational systems.
These studies involve interviews, focus groups and observations to gain insights into
the management practices in place their perceived impact on students’ performance.
Thematic analysis or content analysis is commonly used to identify patterns and
themes related to the quality of education and academic outcomes?, (Maxwell, 2013
and Bush, & Glover, 2014).

Some studies combine both quantitative and qualitative approaches to provide a
more comprehensive analysis. This method involves collecting and analyzing both
numerical data (through surveys or tests) and qualitative data (through interviews or
observations). The quantitative data often inform the qualitative inquiry or vice
versa, allowing for triangulation of results and a deeper understanding of how
educational quality management influences academic performance. Creswell, &
Plano Clark, 2018).

Some studies utilize experimental designs, such as randomized control trials (RCTS)
or quasi-experimental designs, to evaluate the impact of specific quality
management interventions on student outcomes. These studies often use pre-tests
and post-tests, along with ANOVA or ANCOVA, to measure the effectiveness of
the intervention, (Shavelson & Towne, 2002) and Slavin, 2008).

Longitudinal studies track students' performance over time to assess the long-term
impact of educational quality management. These studies often use standardized
tests administered at multiple time points and analyze the data using growth
modeling techniques, (Goldstein, 2011 and Tymms & Merrell, 2007).

These methodologies represent a range of approaches used in research on the
relationship between educational quality management and student academic

performance at the high school level. Each methodology provides different insights
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and has its own strengths and limitations, making the choice dependent on the
specific research questions and context.

2.4. Discussions and Gaps of the Concepts

2.4.1. Discussion

1. Educational Management:

« Discussions: Research indicates that effective educational management at
BELTEI International School has contributed to creating a structured and disciplined
learning environment. The school's emphasis on administrative efficiency, teacher
supervision, and adherence to educational policies positively impacts student
performance (Chhay, 2018). However, some studies suggest that while management
structures are in place, there may be a need for more adaptive leadership styles that
encourage innovation and creativity among teachers (Sok, 2019).

2. Curriculum:

« Discussions: The curriculum at BELTEI International High School is
designed to meet international standards, incorporating both Cambodian and foreign
educational materials. This dual curriculum approach is found to enhance students’
language skills and global awareness (Phat, 2020). However, some discussions
highlight that the curriculum may be overly rigid, limiting teachers' ability to adapt
content to students’ diverse learning needs, which can affect engagement and overall
performance (Srey, 2017).

3. Teaching Method:

 Discussions: The use of diverse teaching methods, including student-
centered approaches and modern pedagogical techniques, has been credited with
improving student engagement and understanding at BELTEI (Chea & Heng, 2018).
However, some studies argue that not all teachers consistently apply these methods,
often reverting to traditional lecture-based approaches, which may not cater to
different learning styles effectively (Sun, 2019).

4. Physical Facilities:

« Discussions: BELTEI International High School is recognized for its
investment in physical facilities, providing students with access to modern
classrooms, laboratories, and libraries (Vann, 2016). These facilities have been
linked to improved students’ performance by offering an environment conducive to

learning. However, there are discussions around whether all branches of the school
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maintain the same quality of facilities, which could lead to inconsistencies in student
experiences and outcomes.
5. Student Assessment:

« Discussions: The school employs a variety of assessment methods, including
formative and summative assessments, to monitor student progress (Long, 2017).
While this comprehensive assessment strategy is seen as beneficial for tracking
students’ performance, some discussions point out that the heavy reliance on exams
may create pressure and stress among students, potentially impacting their learning
experience negatively.

6. Collaboration:

« Discussions: Collaborative activities, such as group projects and peer
learning, are encouraged at BELTEI, and this approach is found to enhance problem-
solving skills and teamwork among students (Dara & Sary, 2018). However, studies
suggest that there is room for improvement in fostering more collaboration between
teachers, students, and parents to create a more supportive learning environment.
2.4.2. Gaps:

1. Context-Specific Research: There is a lack of in-depth studies focusing
specifically on how quality management practices are implemented and their direct
impact on students’ performance at BELTEI. Most existing literature provides a
broader perspective on educational quality in Cambodia, but fewer studies offer
detailed insights into BELTEI's unique practices and challenges.

2. Longitudinal Impact: Few studies have conducted longitudinal
assessments to evaluate the long-term impact of quality management initiatives on
student performance at BELTEI International High School. Understanding how
these practices influence academic outcomes over time could provide valuable
insights for sustained improvement.

3. Comparative Analysis: There is a gap in comparative studies examining
how BELTEI International School's quality management practices and students’
performance compare with other international schools in Cambodia. Such
comparisons could highlight areas where BELTEI excels or needs improvement
relative to its peers.

4. Integration of Quality Management Factors: Limited research explores

how the different aspects of quality management (educational management,
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curriculum, teaching methods, physical facilities, student assessment, and
collaboration) interact and collectively influence students’ performance at BELTEI
International High School. This integrated perspective is crucial for understanding
the holistic impact on student outcomes.

5. Stakeholder Perspectives: There is insufficient research capturing the
perspectives of students, parents, and teachers on quality management practices at
BELTEI International High School. Including these voices could provide a more
comprehensive understanding of how quality management initiatives are perceived
and their perceived impact on students’ performance.

This summary provides a comprehensive overview of the discussions and gaps
related to quality management and its impact on students’ performance at BELTEI
International High School, highlighting areas where further research could provide
valuable insights.

2.5. Conceptual Framework (IVs & DV)

The conceptual framework in this study design to explore the relationship between
all selected factors including the educational management, curriculum, teaching and
educational staff, feature facilities, student assessment and collaboration. The
conceptual framework was designed base on the hypothesis with aim to answer to
the research objectives of the study. After conducting an exploration of prior study,
the purpose of current investigation was to analyze the effect of educational
management, curriculum, teaching and educational staff, feature facilities, student
assessment and collaboration were used as the independent variable while play a
role of dependent variable.

Figure 2.1: Conceptual Framework
Educational Quality Management (1Vs)

HO1
HO2

HOs

DV

HO4
HOs
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2.6. Conclusion

The theme of "Quality Management (educational management, curriculum, teaching
method, physical facilities, student assessment, and collaboration) and students’
performance at BELTEI International School in Cambodia” reveals a complex and
multifaceted relationship. This study shows that these elements significantly impact
students’ performance, but their effectiveness varies depending on how they are
implemented and integrated.

Key Findings:

Educational Management is crucial in shaping the school's learning environment and
improving student outcomes. While structured and efficient management at BELTEI
International School in Senior High School positively influences performance,

there's a need for more adaptive leadership to foster creativity and innovation.

Curriculum plays a vital role in enhancing students’ performance, with BELTEI's
dual curriculum approach contributing to language proficiency and global
awareness. However, the rigidity of the curriculum sometimes limits teachers' ability

to cater to diverse learning needs, indicating a gap in flexible curriculum design.

Teaching Methods at BELTEI International School are varied, and a mix of
traditional and innovative methods has proven effective in engaging students.
However, inconsistencies in applying these methods highlight the need for more

consistent professional development and pedagogical training for teachers.

Physical Facilities provide a conducive learning environment, and their availability
positively impacts student engagement and performance. Nonetheless, variations in
facility quality across different branches suggest a need for standardization to ensure

all students benefit equally.

Student Assessment practices at BELTEI International School in Senior High
School are comprehensive, but the emphasis on exams can create stress, potentially
affecting performance. A balanced approach incorporating both formative and

summative assessments would better support student learning.
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Collaboration between students, teachers, and parents is identified as a positive
factor in enhancing students’ performance. However, there is room for more
structured and effective collaboration practices, especially involving parents and the

broader school community.

The debate surrounding quality management practices at BELTEI International
School in Senior High School revolves around the balance between structure and
flexibility, traditional versus modern teaching methods, and standardized versus
individualized approaches. The synthesis suggests that integrating these elements
holistically, tailored to the specific context of BELTEI, and would yield the most

effective outcomes for students’ performance.

The discussions highlighted the strengths of BELTEI's quality management
practices, such as their international curriculum, modern facilities, and diverse
teaching methods. However, gaps exist in areas like curriculum flexibility, teacher
autonomy, standardized facility quality, and stakeholder involvement. Additionally,
there's a lack of longitudinal studies and comparative analyses with other schools,
which could provide deeper insights into the long-term effectiveness of BELTEI's

quality management practices.

Quality management at BELTEI International High School in Senior High School
has a significant impact on students’ performance, but achieving the optimal balance
requires addressing the identified gaps and integrating practices that encourage
adaptability, collaboration, and comprehensive assessment. This comprehensive
understanding can help guide strategic improvements in quality management,
ensuring that BELTEI continues to provide high-quality education that meets the

evolving needs of its students.
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CHAPTER Il

RESEARCH METHODOLOGY
Introduction
This chapter aims to explain the methods utilized in the present study. For this
purpose, in this chapter is divided into seven sections. The first section explains the
type of analysis carried out in the study, while in the second, sample size and
sampling are presented, and four sections, Sample size and Sampling, types and
sources of data, and statistical tools are presented. Sources of data is given in the
third section of this chapter. Next, the section four, five and six includes explanations
on the sample design, statistical tools used in the study, coverage of the study, and
procedure of analyzing the data respectively. Finally, a concluding remark is given
at the end of this chapter.
3.1. Types of Analysis
Once the data were collected in this study is both quantitative and qualitative
analysis. Focus on the primary data, the educational quality management on student
performance at BELTEI International School in Phnom Penh (case study) has been
analyzed as a quantitative manner. The analysis the problems and interpretations of
IQ the educational quality management has been analyzed as a qualitative. That
being so, this study has utilized in both qualitative and quantitative methods of
analysis.
3.2. Sample Size and Sampling
In research, "sample size" refers to the number of participants in a study that is
sufficient to represent the population, Arya, R., Antonisamy, B., & Kumar, S. (2012).
Additionally, he asserts that estimates are more accurate the greater the sample size.
Bryman (2012), however, recommended that when doing research, researchers
should define the minimum size of sample as expected or necessary because they
are working with restricted resources. The sample size is the total number of
respondents included in the study in order to guarantee that the overall sample fairly
represents the whole population. Subgroups of this number are often created using
factors such as area, gender, and age. Selecting an appropriate sample size is a
critical step in any statistical investigation. An insufficient sample size will lead to

unreliable conclusions and an inaccurate representation of the research group's
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demographics. Even while bigger samples are more representative and have lower
error margins, an overly large sample size may cause bias.
To employ this study, the sample size has been calculated on the basis of the

following Taro Yamane’s formula (1967):

n= 1“\?(82) Where, n=Sample Size, N=Total population Size and e = Magin of

Error. The reliability of the sample size is 95% and error 5%, Z=1.96.

Meanwhile, the population of the research was conducted with 317 students and 91
teachers, assume that 408 samples from the entire population. The outcome of
calculation for the samples was utilized which is confident level at 95% and the
sample selection in this study was convenient method sampling. According to
Farrokhi, F., & Mahmoudi-Hamidabad, A. (2012), convenience sampling is a kind
of non-probability or nonrandom sampling in which members of the target
population. Additionally, when conducting a qualitative study, convenience
sampling is frequently utilized in education and social sciences where researchers
have ready access to existing target populations.

In short, Convenience Sampling is a non-probability sampling technique commonly
used in both quantitative and qualitative research. Due to requiring little effort, cost,
time investment, and its simple operation, many researchers tend to prefer this
sampling technique, Golzar, Jawad & Tajik, Omid & Noor, Shagofah. (2022).

The whole population which collected from each campus and Sample Size in the
table 3.1 as below:

Table 3.1: Population in each Campus and Sample Size

Campus Population Sample Size
Teacher Student Teacher Student
BELTEI 1
18 90 13.92 18.64
BELTEI 2 26 279 20.11 57.80
BELTEI 3 24 268 18.56 55.52
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BELTEI 4 19 291 14.69 60.29

BELTEI5 30 602 23.21 124.72

Total 117 1530 91 316.97

From the result of formula above, the minimum sample size that we need to collect
is 408 samples from the whole population (teachers and student). The result of
calculation for the sample was use confident level at 95%. Bases on Sekaran (2013)
wrote: the sample size larger than 30 and less than 500 are appropriate for most
research. For the broken sample into sub-sample (male/females, juniors/seniors,
etc.), a minimum sample size of 30 for each category is necessary. Furthermore, in
multivariate research (including multiple regression analyses), the sample size
should be several times (preferably 10 times or more) as large as the number of
variables in the study.

3.3. Sources of Data

This research study is focused on both primary and secondary data. Primary data is
the information that researchers gather first hand, Rabianski, J. S. (2003), he added
that the secondary data is the information from secondary sources, i.e., not directly
compiled by the analyst; may include published or unpublished work based on
research that relies on primary sources of any material other than primary sources
used to prepared a written work. To identify and analyze the existing problems and
prospects of educational quality management at 5 campuses of BELTEI
International School in Phnom Penh, Cambodia, secondary data has been utilized.
By the way, the aim of analyzing the educational quality management in senior high
school from grade 10 to 12 both students and teachers are employed. The primary
data was collected via a survey and all those has been considered for more analysis.
The secondary data, both published and unpublished has been collected from
different sources for using in this study. The published sources such as education in
Cambodia, the politics of education in developing counties and educational system
in Cambodia and unpublished sources are External Evaluation in High School in
Cambodia and using for necessary referent information. Besides those sources of

secondary data are Education in South-East Asea and Education System in
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Cambodia and Strategic Evaluation Report. They are also used for more information
in this study.

3.4. Procedure of Data Collecting (sub-dimension)

Primary data for the purpose of this study has been collected from the sample
respondents, both students and teachers via direct personal interview and self-
administrative methods by using a structured questionnaire. The questionnaire
includes questions on several aspects relating to the theme of the study such as the
personal profile: age, gender, campus, education, position, academic and experience
and the hypothesis management: educational management, curriculum, teaching and
educational staff, feature facilities, student assessment and collaboration. Before
conducting the questionnaire collection of the primary data from the sample
respondents, the draft of the questionnaires had been pre-tested and necessary
modifications have been carried out. Additionally, the required seven pieces of
information have been gathered from secondary sources using a structured style.
The finalized questionnaire design is as the following questions of the variables in
the table 3.2 below:

Table: 3.2 Questions on Variables

Criteria | Sub dimension Citation

1. Strategic plan

2. Vision, mission and some regulation

3. Principal policy, technical learning
Educational and teaching methods
management

Academic Journals

4. Teachers' achievement (AJ) 2022

5. Facilities and administration

6. An attitude of management team

Criteria Il Sub dimension

1. Curriculum

Curriculum - - .
2. Curriculum is consistent to the

Ministry
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. prepared for knowledge, attitude, and

skills

. Students’ learning theory and

practicing the real work

. Curriculum includes application

software skills

. Curriculum offers students twelve

extra programs

Academic Journals

Criteria I11 Sub dimension (AJ) 2022
. A clear course syllabus
. Orient the student learning outcomes
Teaching and "3 follow many methods in teaching
Educational against the course plan
Staff . Student learning outcomes, teaching
methods
. Deliver the curriculum adequately
Criteria IV Sub dimension Citation

Feature and
Facilities

. School buildings

. Teaching facilities

. Enough laboratories

. Computer facilities and up-to-date

. Internet operates well

. A library set with relevant books

arranged orderly

. Environmental health and safety

CriteriaV

Sub dimension

Student
Assessment

. Operated entrance test

. Conducting students’ assessment

. The assessment methods cover the

course objectives

. All exam assessments

. The student assessment methods

European Internal
Quality Assurance
(2020)
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Criteria VI

Sub dimension

Collaboration

. The parents/ guardians of students

. With outside partners

. Networks with public, private and

NGOs sectors

. To the real workplace of partners and

historical sites

. Student invited to listen to the guest

speakers

. Often disseminated the market

demands

European Internal
Quality Assurance
(2020)

3.5. Statistical Tools

This study was utilizing closed-end question and different types of scale for design
the questionnaires of survey relies on the variables. According to (Tranmer & Elliot,
2008), a multiple linear regression analysis is used to predict the values of a
dependent variable, given a set of explanatory variables. This study uses to multiple
regression analysis to run the predictors of educational quality management such as
educational management, curriculum, feature facilities, student assessment and

collaboration on students’ performance (dependent variable) and students’

performance, structured as the follow:

Y =Bo+ B1 X1+ P2 X2+ 3 X3+ PaXa+p5X5+e

Where X represents the six independent variables and Y defined as dependent

variable.

Y = Students’ Performance

X1 = Educational Management

X2 = Study Program

X3 = Curriculum

X4 = Feature Facilities

X5 = Students’ Assessment

Xe = Collaboration
Bo = Y-intercept (Value of Y when all Xi = 0)

B1,2,3,4&5 = Slop coefficients of each independent variable

€= Random Error
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3.5.1. Structure Equation Modeling

SEM is a confirmatory technique that uses Confirmatory Factor Analysis (CFA) to
evaluate latent concept measurement models. Before modeling the interrelationships
of all latent constructs in a structural model, researchers must conduct CFA for each
one. Prior to evaluating Validity and Reliability, it is imperative to analyze one-
dimensionality. Here are the typical fit indices which consist as below:

» Chi-square divided by degrees of freedom (CMIN/DF¥*).

* Root means square error of approximation (RMSEA*).

* Goodness of fit Index (GFI*).

» Comparative fit index (CFI*).

* Tucker-Lewis’s index (TLI *).

* Parameters/Values of particular interest
It's important to note that these fit indices are not independent of each other and
should be considered together to assess model fit. Additionally, the choice of fit
indices can vary depending on the research question and the specific model being
tested.

3.5.2. Validity and Reliability

Measurement Model Validity and Reliability Assessment. The degree of a
measurement model's dependability in estimating the intended hidden construct is
known as reliability. One way to assess the reliability of a measurement model is to
use the following criteria. A measure of measurement consistency called as the
following:

a. internal reliability: indicates how well the measuring items stand up when
evaluating the pertinent construct. For this degree of reliability to be attained, the
Cronbach's Alpha value (ascertained using SPSS) must exceed 0.7.

b. Composite Reliability (CR): An indicator of the internal consistency and
dependability of a latent component. To obtain composite reliability for a build,
computed reliability (CR) > 0.6 is required. (The CR is calculated using the given
formula).

c. Average variation Extracted (AVE): This measure indicates the average
percentage of variation explained by the measuring items for a latent construct. An
AVE > 0.5 is required for every build (AVE is calculated using the given formula in
Chapter V).
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3.6. Coverage of Study

The topic of this research study aimed to figure out the effects of educational quality
management on the students’ performance. In a strongly data collection, the present
study analyzes the educational quality management on students’ performance in
senior high school has been taken into account of some indicators and items. The
educational quality management is considered as an independent variable and
associated with 35 items and 6 indicators such as educational management,
curriculum, teaching and educational staff, feature and facilities, student assessment
and collaboration. Furthermore, the students’ performance has been used as the
dependent variable in which 7 items. The 42 questions are utilized for the variables
in this study and answer to research objectives.

3.7. Conclusion

Last but not least, the comprehensive explanation discussed the approach clearly
above used in this research. In summary, the study included both primary and
secondary data, and in addition to quantitative, qualitative analysis and multiple
regressions were utilized in this present study. Lastly, tables and graphs have been

used to display the study's findings.
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CHAPTER IV

DATA ANALYSIS AND DISCUSSION
Introduction
The purpose of this chapter is to present about the effects of educational quality
management on the students’ performance at BELTEI International School at senior
high school from grade 10-12 in Phnom Penh to analyze the educational quality
management on the basic of data availability. The indicators such as educational
management, curriculum, teaching and educational staff, feature facilities, student
assessment and collaboration in the quality of management approach has been
considered. Furthermore, to exam the educational quality management at senior high
school, Director of School Board’s need and feedback, curriculum design and
renovation, research output, quality of support services and facilities, and the
Director of School Board’s feedback mechanisms. To ensure that the educational
quality management at senior high school effects on the student performance or not,
and other measurement performed such as school policy, qualified teachers, existing
program, extra program, schedule, curriculums, teaching and learning and so on.
Once again, the present study has divided into five sections; the first section
presented about personal profile like age, gender, campus, education, position and
academic experience. A detailed statistical analysis has been made in the second
section to know that the educational quality management at senior high school in
grade 10-12 at BELTEI International School in Phnom Penh. The third, to analyze
about the students’ performance. Further a detailed measurement has been analyzed
in the fourth section to clarify about the effects of educational quality management
on students’ performance. Finally, the last section provides a concluding remark 5.7.
Reliability The research instrument is designed by based on research problems and
statistical tools. Moreover, scales of data, such as nominal scale, interval, scale are
determined for the respondents by using 5 rating scales. The nominal scale
calculated for identifying respondents. As for the interval scale using to calculate
mean and regression. After data gathered before analysis, Cronbach alpha is
calculated for items’ reliability (> .70).
4.1 Primary Data Analysis
To analyze the educational quality management at private school in Phnom Penh at

study area, the study has collected the primary data from 317 students and 91
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teachers via a field survey. As the explanation in the methodology area, the sample
of the students and teachers were randomly gets from five different campuses of
BELTEI International School such as campus 1, campus 2, campus 3, campus 4 and
campus 5. The aim of analysis, the present section was divided into two parts, in the
first part talked about a detailed profile such as age, gender, campus, education,
position and academic experience of the sample respondent has been presented. In
the second part, such as the first section, the effect of educational quality
management in senior high school; while the second section is the effect of students’
performance are analyzed. Lastly, the conclusion has been remarked.

4.2. Personal Profiles

The questions of the questionnaire in section | were represented the general
information as age, gender, campus, education, position and academic experience
from all respondents who involved to answer.

4.2.1. Age Categorization

The Table and figure 4.1 present the categories of ages which respondent in the
survey. The author added age into our data collection to examine as if there is any
different about impacting on the educational quality management.

Table 4.1: Age Categorization

Age
Frequency | Percent |Valid Percent Cumulative Percent
<20 317 77.7 7.7 7.7
21-25 21 5.1 5.1 82.8
Valid |26-30 20 4.9 4.9 87.7
31-40 39 9.6 9.6 97.3
>41 11 2.7 2.7 100.0
Total 408 100.0 100.0
Table 4.2: Respondents of personal profile
_ Respondents
Variables
Frequency Percent
Male 188 46.1
Gender Female 220 53.9
Total 408 100
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Campus 1 33 8.1
Campus 2 78 19.1
Campus 3 75 18.4
Campus
Campus 4 75 18.4
Campus 5 147 36.0
Total 408 100
High School 317 77.7
Bachelor 75 18.4
Education | Masters 15 3.7
PhD 1 0.2
Total 408 100
Student 317 77.7
Position | Teacher 91 22.3
Total 408 100
Below five years 21 51
Five to nine years 45 11.0
Over ten years 16 3.9
Total 91 22.2
Figure 4.1: Respondent of Age Categorization
Age
350 317
300
250
200
150
100 77.7
50 2l 51 2049 — 11 27
0 - - N —_—
<20 21-25 26-30 31-40 >41

® Frequency ®Percent
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Among 408 sample respondents, the highest, 77.7 percent was in the age-group of
< 20, followed by 9.6 percent in the age-group of 31-40. The other percentage
sample respondents, 5.1 percent belonged to 21-25 age-group and 4.9 percent
belonged to 26-30 age group. The lowest age-groups such as equal and over > 41
had the representation of 2.7 percent, thus, among the sample respondents’ majority
were < 20 as shown in Figure 4.1 above.

4.2.2. Gender

The Figure 4.2 display that the deviation of male and female respondent in a survey
of gender. In order to determine if male and female perceptions of educational
quality management (which includes educational management, curriculum, teaching
and educational staff, feature facilities, student assessment and collaboration) differ,

we consider gender in our data gathering process.

Figure 4.2: Deviation of Sample Respondents as per their Genders

GENDER
® Frequency mPercent
o
N
N
[e0)
[ee)
—
(o))
] .
© 3
MALE FEMALE

As can be seen. among 408 selected respondents, the percentage of female
respondents was found to be slightly higher than their counterparts. While the
representation of female respondents in the survey was 53.9 percent, it was 46.1

percent for male respondents as shown in Figure 4.2. above.
4.2.3. Campus

The Figure 4.3 showed that the distribution of campuses which are respondent in
the survey. The author added campuses into our data collection to examine as if there
is any different about effecting on the educational quality management including
educational management, curriculum, teaching and educational staff, feature

facilities, student assessment and collaboration.
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Figure 4.3: Distribution of Sample Respondents as per their Campuses

Campus
200
147
150
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® Frequency ™ Percent
Rely on the campuses, among 408 sample respondents, the highest, 36.00 percent
was in the campus 5, followed by 19.1 percent in the campus 2. The other percentage
sample respondents, 18.4 percent in the campus 3 and 4. The lowest percentage is
campus 1 that had the representation of 8.1 percent, Thus, among the sample
respondents’ majority were campus as shown in Figure 4.3 above.

4.2.4. Education
The Table 4-4 revealed that the respondents of academic qualification level. In

response to the perception of educational quality management, the academic
qualification level is significant. As a result, the survey is required to look into the
educational background of the respondents. The survey's result below displays the
respondent's degree of academic qualification.

Figure 4.4: Distribution of Sample Respondents as per their Education

Education
D | 92
Masters -715
Bachelor = _18.4 75
High Schoo| '— 77.7 217
0 50 100 150 200 250 300 350

® Percent ® Frequency
In term of education, it revealed from the personal profile of sample respondents that
the highest percentage, 77.7 percent respondents qualified high school followed by
18.4 percent involved in Bachelor Degree. The other percentage sample
respondents, 3.7 in Master Degree. The remaining 0.2 percent undertook PhD as

shown in Figure 4.4 above.
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4.2.5. Position
The Figure 4-5 showed about the respondents of position in the survey. In order to

determine positional perceptions of educational quality management (which
includes educational management, curriculum, teaching and educational staff,
feature facilities, student assessment and collaboration) differ, we consider position
in our data collection.

Figure 4.5: Distribution of Sample Respondents as per their Position

POSITION
S
™
- _ ® Frequency
K o - m Percent
o
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= —
STUDENT TEACHER

As revealed from the profile of sample respondents, the highest percentage, 77.7
percent of respondents were high school students, followed by 22.3 percent involved
in teachers as shown in Figure 4.5 above.

4.2.6. Academic Experience

The Table 4.6 demonstrated the respondents of academic experience background.
The academic experience is important in response to the academic experience of
educational quality management. Therefore, it is necessary for the survey to inquire
about the respondents’ educational backgrounds. The degree of academic experience
had by the respondent is displayed in the survey result below.

Figure 4.6: Distribution of Sample Respondents as per their Academic Experience

EXPERIENCE
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Based on 408 sample respondents, the longest academic experience, 11.00 percent
was in the group of five to nine years, followed by 25.1 percent in the group of below
five years. The other percentage sample respondents, 3.9 percent belonged to group
of over ten years. The short academic experience such as ten years had the
representation of 2.2 percent, thus, among the sample respondents’ majority take
academic experience over ten years as shown in Figure 4.6 above.

Table 4.3: Assessing an Effectiveness of Educational Quality Management.

Variables N X SD Interpretation
Educational Management 408 3.65 0.68 Agree
Curriculum 408 3.74 0.67 Agree
Teaching and Educational Staff 408 3.80 0.63 Agree
Feature facilities 408 3.46 0.86 Agree
Student Assessment 408 3.75 0.65 Agree
Collaborations 408 3.70 0.71 Agree
Performance 408 3.66 0.73 Agree

% Weighted Arithmetic Mean
1. Strongly Disagree 1-1.80, 2. Disagree 1.81-2.60, 3. Neutral 2.61-3.40, 4.
Agree 3.41-4.20, 5. Strongly Agree 4.21-5.00.

4.3. Assessing Measurement Model
Once again, the following completion of the CFA process for each measurement
model, the researchers have to calculate the specific measures that demonstrate the
construct's validity and reliability and compile the results into a table. As previously
stated, before modeling the structural model, the measurement models' validity,
reliability, and one-dimensionality must be assessed. The format that the author
would like to recommend for reporting the CFA results is as follows:
One-dimensionality, the item-deletion process for low factor-loading items, this
need was achieved. The new model is run until the fitness indexes reach the
necessary level, and the item elimination procedure is repeated. Furthermore, every
factor-loading has a positive value. Every procedure has been shown. There is

positive factor loading for every item. The model measurement was evaluated using
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AMOS 21 for 408 sample size prior to the multiple regression which applied by

SEM in order to validate the model that applies in this present study as follows:
1. To verify the well-fitting model (CFA)

2. Toassess the reliability of the construct's strength (C.R.) and extracted the

average variance (AVE).

4.3.1 Confirmatory Factor Analysis
Table 4.4: Meaning and the Rule of Index

parameters

Category Index Meaning Index | Citation
Value
Determine the discrep-
ancy between the fitted Kline,
AbSOIUte flt measure and Sample Covariance 1998
normed/relative Chi- | CMIN/DT | . by minimizing <3 | Homburg/
Square) the sample size impact Giering,
on the model 1966
NFI revised form Fan et al
wherein Discrepancy 1999
between the Hoburg/
CFI (comparative fit |  CFI | hypothesized model >0.95 | Baumgart-
index) and data is computed ner. 1998
by considering the $.363
sample size
Modified NFI model
enabling model Brown,
TLI (Tucker Lewis TLI | examination with 090 5006
index) smaller sample size
Define model Browne &
efficiency to fit Cudeck,
population covariance 1993; Hu
Root mean square of . & Bentler
o RMSEA | matrix with unknown | <gg0 '
approximation _ 1999:
but optimal chosen
Kline, 2016
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4.3.2. First Goodness of Fit Calculation (GOF)

The result of CFA shown that the model of the equation is reasonable (Leonardo
Miljiko, 2020) Chi-square (x?) = 2403.907, df= 799, at p = 0.000 < .001, CMIN/DF
=3.009 < 3, CFI =.842 > .95, TLI = .829 > .95, RMR=.151 < .05 RMSEA= .077
< .08. To make better of GOF indices, the Standardized Residual Covariance is
applied by checking Modification Indices for covariance that is suggested linkage
between errors that higher value in the same latent variable.

Figure 4.7: The Result of first GOF Analysis

Author’s Calculation

If the Fitness Index (CMIN/Df, RMR, CFI, TLI, RMSEA) is still not achieved (on
standardized index) after low factor loading items have been removed, look at the
Modification Indices (MI). High value of MI (above 15) indicates there are
redundant items in the model (The Ml indicate a pair of items which is redundant in
the model). To solve the redundant items, the researcher could choose one of the
following.

Table 4.5: The Result of Modification Index

M.1. Par. Comment

Change
Teaching <--> Facilities | 24.299 .065
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MI > 20 indicated items are

Redundant

e39 <--> Facilities 61.028 178
e36 <-->e37 22.386 104
el6 <-->el7 30.277 077
el9 <-->¢e20 35.128 199
el5 <-->¢el6 39.861 .092
ell <-->el2 45.358 135

Author’s Calculation

4.3.3. Second Goodness of Fit Calculation (GOF)

The result of CFA shown that the model of the equation is reasonable, acceptable
and excellence (Leonardo Miljiko, 2020) Chi-square (x?) = 286.016, df= 146 at p =
0.000 < .001, CMIN/DF = 1.959. < 3, CFl = .965 >. 95, TLI = .955 > .95, RMR=
.030 < .05, RMSEA= .053 <.08. To make better of GOF indices, the Standardized

Residual Covariance is applied by checking Modification Indices for covariance that

is suggested linkage between errors that higher value in the same latent variable.
Figure 4.8: The Result of Second GOF Analysis

Author’s Calculation

Table 4.6: The Result of Comparing of the both GOF

GOF Index 1t GOF 2" GOF Index Citation
Chi-Square | 2403.907 416.771 Significant Byrne, 1989
(x*) ’
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CMIN/ df & | 799 *** Tabachnick &
o-value >3) | 212<3 Acceptable Fidell, 2007
- 842 <95 | 952 >05 Excellent fit West et at.,2012
model
Acceptable Hu & Bentler,
TLI .829<.95 | .939>.90 model fit 1999
Brown, 2016
Excellent model | Bentler & Bonett,
Diamantopoulos
RMR 151<.05 | .034<.05 Excellefri]: model & Siguaw, 2000
Hu & Bentler,
RMSEA .077>.06 | .058 <.06 Excellefri]: model 1999

Author’s Calculation

4.4. To Assess the Validity and Reliability for a Measurement Model
Reliability is the degree of a measurement model's dependability in gauging the
desired hidden construct. The following criteria might be used to evaluate a
measurement model's dependability:

a. Internal Reliability: This measure of measurement consistency shows
how well the measuring items hold up when assessing the relevant construct.
Reaching this level of dependability requires that the Cronbach's Alpha value (as
determined by SPSS) be more than 0.7.

b. Composite Reliability (CR): This measure of a latent construct's
dependability and internal consistency. Computed reliability (CR) > 0.6 is needed
to get composite reliability for a build. (The provided formula is used to compute
CR).

c. Average Variance Extracted (AVE) — For a latent construct, the Average
Variance Extracted shows the average proportion of variance explained by the
measuring items. For each build, an AVE > 0.5 is necessary (AVE is computed using
the provided formula).

KZ
n

K= factor loading of every item and n = number of items in a model.
(XK)?
[XEK)? + (X1 —-K?)]

K = factor loading of every item and n = number of items in a model.

CR =
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Table 4.7: The Result of Reliability

Factor AVE CR a

Construct | Items Loading >0.50 | >0.60 | >0.70
Iql.4 0.738

Management Iql.5 0.811 0.577 0.803 0.841
Iql.6 0.727
Iq2.3 0.833

Curriculum 1q2.4 0.822 0.550 0.780 0.885
Iq2.6 0.531
Iq3.1 0.737

Teaching Iq3.3 0.707 0.572 0.800 0.863
1q3.4 0.820
Ig4.1 0.795

Facilities Iq4.4 0.670 0.570 0.798 0.904
1q4.7 0.794
Iq5.4 0.665

Assessment 1955 0.827 0.564 0.719 0.865
Iq6.4 0.768

Collaboration 196.5 0.813 0.655 0.851 0.896
1q6.6 0.846
Dql 0.856
Dq2 0.817

Performance Dg4 0.730 0.608 0.885 0.909
Dqg5 0.816
Dq7 0.666

Author’s Calculation

Table 4.8: The Result of Correlation Matrix

Variables SP PC ™ INF SA CcO
SP 1 0.731%* | 0.729*%* | 0.786** | 0.801** | 0.853**
PC 1 0.709** | 0.673** | 0.650** | 0.731%**
™ 1 0.640%* | 0.718** | 0.656**
INF 1 0.670%* | 0.734%*
SA 1 0.766**
CcO 1

The Pearson correlation matrix for each variable is displayed in the following table.
It assesses how two or more variables are related (Black, 2016). The degree and
direction of the association between two variables are shown by the correlation
coefficient, which is a number between -1 and +1. When the correlation coefficient
IS zero, it indicates that there is no relationship at all between the two variables. A
correlation value of +1 or -1, according to Black (2016), indicates that two variables

are perfectly associated, moving in opposite directions (-1) or in perfect sync (+1).
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The Table shows that there was a positive correlation between the seven variables
at the 0.01 level, with the lowest coefficient being 0.640 and the highest being 0.853.
4.5. SEM Regression

The Following of a reliability statistical analysis, the equation model was determined
to be appropriate for multiple regression. The dependent variable in this study is the
students’ performance, which is measured using the indicators of the independent
variable—educational management, curriculum, teaching and educational staff,
feature facilities, student assessment and collaboration—as indicated in table 4.6.

Figure 4.9: The Result of SEM Regression Analysis

&) e X
dTPp ! ANy
o— 1 @
— 1g2.6
D—
> X eachin —o
D——»]iq3.4 €43 1 Sl
1 : <
D [1g4.1] Y Performanc € Dg# Ja———3
o— Fasiiic Rz}+—
1 Dq1 L@y
D—
Gosessmer (GataboraidD
@——»{i51] Al
—— w55 96.4]  [I1a6,5]*{1a6 6]
Author’s Calculation
Table 4.9: The Result of SEM Regression
Variables B C.R. P-value Interpretation
Management |--->| Performance | .082 | 3.131 .002 Rejected
Curriculum  |--->| Performance | .100 | 2.242 .025 Rejected
Teaching --->| Performance | .135 | 3.985 000 Rejected
Facilities --->| Performance | .237 | 7.066 000 Rejected
Assessment |--->| Performance | .243 | 5.540 000 Rejected
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Variables B C.R. P-value Interpretation

Collaboration |--->| Performance | .278 | 7.838 000 Rejected

Author’s Calculation

Referring to the statistical regression analysis path between educational quality
management and the students’ performance at SHS-BIS in table 5.6. shown it is
revealed from the corresponding regression coefficient and its ‘C.R.” and ‘p’ value.
The regression coefficient of management is 0.082 where the ‘C.R.” and ‘p’ value
are 3.131 and 0.002. The SEM regression results indicate that the dependent
variables, i.e., students’ performance had been significantly influenced by
independent variable, management and the level of significance was less than five
percent (5%). Hence, based on the above results, the null hypothesis “Hol:
management has no significant on students’ performance at SHS-BIS, Phnom Penh,
Cambodia” is rejected. In other words, it can be concluded that management has a
significant influence on students’ performance at SHS-BIS, Phnom Penh,
Cambodia.

Referring to the statistical regression analysis path between educational quality
management and the students’ performance at SHS-BIS in table 5.6. shown it is
revealed from the corresponding regression coefficient and its ‘C.R.” and ‘p’ value.
The regression coefficient of curriculum is 0.100 where the ‘C.R.” and ‘p’ value are
2.242 and .025. The SEM regression results indicate that the dependent variables,
i.e., students’ performance had been significantly influenced by independent
variable, curriculum and the level of significance was less than five percent (5%).
Hence, based on the above results, the null hypothesis “Ho2: curriculum has no
significant on students’ performance at SHS-BIS, Phnom Penh, Cambodia” is
rejected. In other words, it can be concluded that curriculum has insignificant
influence on students’ performance at SHS-BIS, Phnom Penh, Cambodia. With
reference to table 4.9, the statistical regression analysis path between educational
quality management and the students’ performance at SHS-BIS is displayed. It can
be seen from the relevant regression coefficient and its 'C.R." and 'p' values. The
teaching regression coefficient is .135, with 3.985 and .000 for the "t" and "p" values.
The findings of the SEM regression show that the independent variable, teaching,
had substantial impact on the dependent variables, or the students' performance, with

insignificance level of less than five percent (5%). Therefore, the null hypothesis
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"Ho3: Participation has no significant impact on students’ performance at SHS-BIS,
Phnom Penh, Cambodia" is rejected. In other word, it concluded that participation
has influenced on the students’ performance at SHS-BIS. The statistical regression
analysis path between educational quality management and the students’
performance at SHS-BIS is shown in table 5.6. The appropriate regression
coefficient and its 'C.R." and 'p' values demonstrate this. Regression coefficient for
participation is 0.237, with "C.R." and "p" values of 7.066 and .000, respectively.
With a significance level of less than five percent (5%), the results of the SEM
regression demonstrate that the independent variable, facilities, had a significant
influence on the dependent variables, or the students' performance. In other word,
the null hypothesis "Ho4: facilities have no significant impact on students’
performance at SHS-BIS, Phnom Penh, Cambodia” is rejected. Hence, it is
concluded that the study determined that students’ performance has been impacted
by facilities.

Table 4.9 displays the statistical regression analysis path between the educational
quality management of SHS-BIS students’ performance. This is shown by the proper
regression coefficient and its 'C.R." and 'p' values. The regression coefficient of
delegation is 0.243, and the corresponding "C.R." and "p" values are 5.540 and .000,
respectively. The findings of the SEM regression shown that assessment, the
independent variable, significantly influenced the dependent variables, which were
the students' performance, at a significance level of less than five percent (5%). The
null hypothesis "HoS5: assessment has no significant impact on students’
performance at SHS-BIS, Phnom Penh, Cambodia™ is rejected. Stated differently,
the study found that assessment has a detrimental effect on students' performance.
The last of the table 4.9 revealed that the statistical regression analysis path between
educational quality management and the students’ performance at SHS-BIS. The
appropriate regression coefficient and its 'C.R." and 'p' values demonstrate this.
Regression coefficient for participation is 0.278, with "C.R." and "p" values of 7.838
and .000, respectively. With a significance level of less than five percent (5%), the
results of the SEM regression demonstrate that the independent variable,
collaboration, had a significant influence on the dependent variables, or the students'
performance. In other word, the null hypothesis "Ho6: collaboration has no

significant impact on students’ performance at SHS-BIS, Phnom Penh, Cambodia"
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is rejected. Hence, it is concluded that the study determined that students’
performance has been impacted by collaboration.

4.6. Conclusion Remarks

The analysis conducted in this chapter yielded a noteworthy significant outcome in
the senior high school located in Phnom Penh, Cambodia.

First, it discusses the effects of educational quality management on students’
performance. On the basis of the availability of data, indicators of educational
quality management, including educational management, curriculum, teaching and
educational staff, feature facilities, student assessment and collaboration.

In addition, the analysis revealed the data which gathered from various campuses of
BELTEI International School, Phnom Penh, Cambodia. Furthermore, the research
that measures the influence of six independent variables, such as educational quality
management, such as educational management, curriculum, teaching and
educational staff, feature facilities, student assessment and collaboration had
significant impact on students’ performance.

To sum up, it can be concluded that the educational quality management had been
influenced on the students’ performance of the senior high school (grade 10-12) of
BELTEI International School, Phnom Penh, Cambodia.
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CHAPTER V

FINDINGS, CONCLUSION AND RECOMMENTDATION
The aim of this chapter is to provide an overview of the study's conclusions.
Additionally, this chapter will also provide the recommendation, scope for the
further research in the future and the conclusion. In these cases, this chapter is
divided into four sections in the instances. The study’s findings will be presented in
the first section. The conclusion take place in second section while the third section
offers a suggestion or recommendation. The limitations and further research are
included in the last section.
5.1. Findings
The thesis was conducted the survey of this study involved with 408 respondents,
and the data was analyzed consuming AMOS to explore the effects of educational
quality management on students' performance as well as the study’s objective. The
findings were presented in tables, providing a clear and convenient overview of the
results in terms of numbers and percentages. According to the survey results in the
table 5.2, teaching and educational staff received the highest mean score of 3.76 in
the reliability test, followed by curriculum, student assessment, collaborations,
educational management, and feature facilities with the mean scores of 3.73, 3.70,
3.66, 3.64, and 3.44 respectively. All of these variables, including teaching and
educational staff, curriculum, student assessment, collaborations, educational
management, and feature facilities, demonstrated a tendency to "agree," indicating
an effect on students’ performance.
The data of regression analysis presented in table 5.6 demonstrates that there is a
significant relationship between educational management, curriculum, teaching and
educational staff, features and facilities, student assessment, and collaborations
(independent variables) and students’ performance (dependent variable). The
findings indicate that students’ performance is notably influenced by educational
management, curriculum, teaching and educational staff, features facilities, student
assessment, and collaborations. The p-values for educational management,
curriculum, teaching and educational staff, features and facilities, student
assessment, and collaborations with the values of 0.002, 0.025, and 0.000 < 0.05
respectively. These results suggest that the regression analysis is indeed significant.

Therefore, it can be inferred that factors such as educational management,
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curriculum, teaching and educational staff, features and facilities, student
assessment, and collaborations play a crucial role in enhancing students' academic
performance.

In short, the purpose of the thesis aims to improve the understanding of the effects
of educational quality management on students’ performance. The results of the
study may offer some helpful advice to school business owner in Cambodia,
especially those at the research area, i.e., BELTEI International School, Phnom
Penh, Cambodia.

5.2. Conclusion

The study conducted a survey with 408 respondents to explore the effects of
educational quality management on students' performance. The results showed that
teaching and educational staff had the highest reliability score, followed by
curriculum, student assessment, collaborations, educational management, and
feature facilities. These variables all showed a tendency to affect students'
performance. The regression analysis revealed a significant relationship between
these variables and students' performance. The results showed that these factors
significantly influence students' performance. The study aims to improve
understanding of educational quality management and offer helpful advice to school
business owners in Cambodia, particularly at BELTEI International School in
Phnom Penh. The results may offer valuable insights for school business owners in
the research area.

5.3. Recommendation and Suggestions

As can be seen from the findings' conclusion, the following advice has been taken
into consideration as information for the BELTEI management team's decision- or
plan-makers to organize the action plan based on the findings:

The outcome of the regression analysis indicates that the educational management
has a big impact on students’ performance. In order to satisfy students who enroll
for more classes than they had intended to, the BELTEI management team should
keep up with its work on educational management for applying frequently.
Furthermore, students may enroll in or consider studying alternative classes due to
they believe that enrollment at BELTEI International School, they will get a good

quality of education in Phnom Penh, Cambodia as well as in the world. By doing so,
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BELTEI Management Team will help the school/ campuses to increase the number
of students and school profits.

Referring to the curriculum on students' performance is evident in regression
analysis. The BELTEI Management Team should carefully consider the option of
consistently providing a diverse range of study programs to students or allowing
them to explore courses on a trial basis. This approach would enable students to
familiarize themselves with new subjects and only pay the school fees if they are
satisfied with the courses. Additionally, this approach would alleviate any concerns
students may have about wasting money on unsatisfactory educational experiences.
It is worth noting that the curriculum also serves as a marketing strategy, as it
motivates students to invest in their education, ultimately influencing their academic
performance.

The variable of teaching and educational staff is also strongly influent on students’
performance. Hence, BELTEI Management Team should keep up teaching
techniques and educational staff and also continue doing the task as the following:
Finding the qualified teachers (FQT), school as well as management team have to
choose qualified teachers to teach the students because the students have to absorb
the knowledge from the teachers and challenge to other in the world. If the teachers
are adequate of competency, the students will be well in learning and they will never
change school to study.

Strengthening Teaching Techniques (STT), the teachers have to continue
strengthening the teaching techniques to apply the knowledge to the students and
make them easy to absorb the knowledge while teaching/ studying.

Conducting a job straining (CJS), the job training is very important event to the
teachers and BELTEI Management Team also conduct it every year for sharing the
teaching techniques to each other, so Management Team of BELTEI should
continue this event to the teachers constantly.

Applying the extra programs existing (EPE) the extra program is also very
importance for BELTEI International School because the students and the guardians
of students are interesting in it. The extra programs are 1. Know How Improvement
Program, 2. Mental Improvement Program, 3. Field Trip Program, 4. TV Program,
5. Writing Contest Program, 6. Mathematic Contest Program, 7. Debate Program, 8.
Talent Contest Program and 9. Sport. So, the Management Team of school should
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check teachers applying or not and ask them to apply to the classrooms for the
subjects on the point.

Internal Rules Implementation (IIR), internal rule is very important in each school
and BELTEI as well. The students can perform well in the academic performance
because of internal rule, so the school has to keeping up complying with the existing
internal rule consistently.

In addition to this, the impact of the feature facilities on students' academic
performance is clearly shows in regression analysis. The BELTEI Management
Team ought to give great thought to the possibility of continuously maintaining a
clean school or classroom environment in order to encourage students to take an
enrollment or transfer from other schools. To ensure that students who enroll for
more classes than they expected feel satisfied, school board or management team
should continue working on features that facilitate frequent application.
Additionally, this variable would allay any worries students could have regarding
the amenities in school buildings in relation to their education studies. Not to
mention, the feature amenities act as a marketing ploy by encouraging students to
make decision to study.

Furthermore, the regression analysis of the student assessment indicated that has a
big impact on students’ academic performance. Student assessment mainly attract
students through the evaluating their ability and achievement of their study. To
assess students’ ability and students’ achievement is a motivation strategy to
encourage students feel satisfied and confident about the education they receive
from school or their teachers. BELTEI school board and management team should
consider on the assessment the students’ ability on the subjects (i.e., mathematics,
physic, chemistry and so on ...) if they consider to utilize student assessment
approach in senior high school, they will be able to collect more students and
increase school revenue.

Final variable, the results of the regression analysis showed that students' academic
performance is significantly impacted by collaboration. The BELTEI management
team should continue collaborating with organizations in the public and private
sectors to give students the opportunity to take real study courses or field trips, as
this is one way to draw in new students who enroll for more classes than they had

planned. Additionally, because they think the school is the best, students could enroll
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in or think about studying different classes. The BELTEI Management Team will
assist the school in increasing enrollment and revenue by accomplishing this.

Last but not least, the information of the outcomes has been provided for the school
board and all management team take an action plan or setting the expectation for the
guidelines in course syllabus and schedule for the students and teachers of teaching
and studying getting better and better and more and more student enrollment as well
as increase school revenue.

5.4. Limitation of Study and Future Research

On the basis of the limitations of the present study as mentioned in chapter one, the
scope for further research is presented below:

1. To understand the educational quality management and students’
academic performance in senior high school from campus 1 to campus 5 of BELTEI
International School, Phnom Penh, Cambodia. The only 340 students have been
selected as a sample size. The study could have provided better results, had the size
of the sample would have been larger.

2. To analyze the impact of the educational quality management on students’
academic performance, independent variables such as educational quality
management, curriculum, teaching and educational staff, feature facilities, student
assessment, collaboration have been taken into account. The study could have
provided better results, had the independent variables would have been more.

3. Future researchers may consider to take into account other areas including

BELTEI, campus 6, 7, 8, 9 and until the last campus to assess the educational quality
management of BELTEI in Phnom Penh, Cambodia. Thus, the limitations of the
present study have provided the insights for further research in this field.
On the whole, the present study has made an attempt to analyze data by using more
sample size, and assess the impact of the educational quality management on
students’ academic performance by using more independent variables of other
BELTEI International School in Phnom Penh, Cambodia.
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APPENDICES
APPENDIX I: Research Questionnaires
Thank you for accepting and participating in responding the questionnaires on the
topic “The effects of educational quality management on students’ performance
in senior high school. A Case study on BELTEI International School”. Please
respond to all questions as honestly as possible. The information obtained will be

treated with utmost confidentiality for the purpose of this study.

BIGE NN UMIGUIT N MISRW N B WRUIF SR nNig A MIpUAY
ANMORGHEMISANU S NSARNNWw  istanmniBufingithdy  (uivmIw
iuwiap:pafign:dgSwisigiis i fugiwasaimaniiampinedgswitugie
gATHMS 9

I. Instruction: Please tick where applicable

1. Age: 1.<20 0O, 2.21-25 0O, 3. 26-30 O,
4.31-40 0O, 5.>41 O

2. Gender: 1. Male O, 2.Female 0O

3. Campus: 1. Campus 1 O, 2. Campus 2 00, 3. Campus 3 O,
4. Campus 4 0, 5. Campus 5 0

4. Education: 1. Graduate O, 2. Masters O, 3.PhD O

5. Academic experience: 1. Below five years 0O, 2. Fivetonineyears 0O,
3. Ten years O, 4. Over ten years [

6. Position: 1. Campus Director (CD) 0, 2. Dep-Campus Director (DK) O,
3. Dep-Campus Director (DE) O, 4. Teacher 0O 5. Student 0[O

In the following sections use the rating scale below. Please circle the rank number

which you think that it is most appropriate rating.

AJEHIT A AR RIS AMYWIB S AMADA NN TINAEAR AN UEIEJ TN UANS

MnisAANMOISIA: NS ANHA

Il. Rating Scales

(5) = Strongly Agree or Satisfaction, wpuugia y inmdagih (4) = Agree, or

Satisfaction wpuu yinmda (3) = Neutral GYMI Y iSIAQMU
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(2)=Disagree or

(1) = Strongly Disagree or dissatisfaction §swjugiy 8sinmdagi

dissatisfaction

Wy

y

g8in

=B
C3
23

ache
=

Aot s siudAgE ik mumikiuug

migg AWM st W afhuignie aigs§i

vi)s aginedAn thifle

: o cCQ (C|Z2|9 |9
Educational Management (Administrati- 235 (2|2 |2 &5
- LS (2821|4943
on and Supervision) at your school g,h:; & |23 gg
<Y QD =2 =2
U 1o Q 9'_ o o
miLnUangmmHUnsﬂﬁﬂnmﬂs = =. 5 |3
> >
The school has defined vision, mission and
action and operational plan which is followed
by school’s strategic plan. mmﬂsmsﬁmﬁ
Ll | oplsiw  wenny  iRsmingmnSiigsmi| 1 | 23] 4| 5
WATRGN I RUSITMAIRSMIW G AN{AIIU AT
AN 4
The school has widely disseminated,
including Vision, Mission and some
regulation to teachers.
1.2 MMiﬂsmsﬁjgﬁyw ORIW  IUMARYTS 1 2 13| 4 5
IRSMIgAN{AIUAIg SRRUSUENIF AR AT
gSRUAUI)SihRg lgnts
The school arranged both ordinary or
extraordinary meetings for promoting the
principle policies , strengthening technical
learning and teaching methods , curriculum
1.3 |and soon. 1 |2(3|4| 5
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1.4

The school disseminated the promotion
policies and implement for the affective

teachers’ achievement.

aanismsiigRpwimumianitndndy 8k

HSIRUUFEIRUN S anin

1.5

The school helps the teachers in solving the
problem such as major consulting such as

room , facilities, administration, and other

relevant their teaching. mnmﬂsmsr;wﬁm
BANNUNR R MEU YR NRUIR)S Siug
NN USUUIK)S HOULAN UIGRISH
UIR)S MIUSH  AIRNE2UISAs SRUMMIRRY

HunAsaShmiuig)s

1.6

An attitude of Campus Director (CD), Dep-
Campus Director (DK), G. Ed officers, and
head of technical teachers act in polite ways

toward the teachers.

HAURTUN IWAAN S SIWARANS MILN
Rwdinn: i h{pIUMSUIgAIs IR UMS

BRIl aUIR) Sf a9l arwrygd

(If you have any comment, please Note question number.

B SMIRUNU U NRIMEIS: uhATuSI)aaInNi kG thys)
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Curriculum of your school

Ayt o) sfauig)sistananig)s

uonoesiesun

Abuons

uonoeysiesun

[eInaN

uoIdeysIES

UonoeJSIeS

A|buons

2.1

The school’s curriculum is prepared by
according with the Ministry of Youth and
sport’s curriculum.

AYTRANIUAT N I SMSIYUB I R{UmY

AYTR AnIUAIA gRHTuInsShAgNY

2.2

The school’s curriculum is consistent to the
Ministry of Youth and sport’s curriculum.

AR OANARGIY TN AN MUBAITUAT
i) susT e Shagih B ANIU RS RYR

nuiwins Safign

2.3

The school’s curriculum is prepared for
knowledge, attitude, and skills orientation.

3

gl Anphgusigiaphdadimtion:dh
(Knowledge) &sien (Skills) ShnnujAtun/

unus (Attitude )il ginifinruaiaiams

SV

2.4

The school’s curriculum offers students’

learning theory and practicing the real work.

TRanan)ubidiae S ansOais (F6)
audnnsiamnthaighsiiddjuiisuygmn

(RN S U E)

2.5

The school’s curriculum includes application
software skills for the students to practice

their skilled theory.
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Db

an N SIYUGAYIR AN SU UARYTRAN)§1

(Soft ware) yugtiianas wUaans g

< o

nsinif dmumuyeih{yway

The school’s curriculum offers students
twelve extra programs including know how
improvement, mental improvement, field
trip program, TV program, writing contest,

mathematics contest, debate, talent contest

2.6 9°0Lﬁ§ﬁm§sﬁmn:§hgmgmgsﬁgff‘mmv@ﬁ 1 12]3]4] 5

wasuinhaamsuuipaauinhienmean)
manmugisasss Agp Sumintiiagy (agld]

v

y&n)

(If you have any comment, please note question number 138 SEhin S MIGAIUNURY

IMYIS: yudAhnnni thys)
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Teaching and Educational Staff at your
School
mivi)s Shuadantiisiannnigs

uonoesiesun

Abuons

uonoeysiesun

[eInaN

uoIdeysIES

UonoeJSIeS

A|buons

3.1

The teachers prepared the clear course
syllabus to orient the student learning
outcomes, such as learning objectives or
student learning outcomes, course content,
methods

course  outlines,  teaching

(software,  pictures, or laboratory),
assessment methods and reference book.

AR HAEMSYUS IRsmiviR)sgo e

imutankShugiuismidapmnimyaih

<D
—up

ittgell Hanjui)s (2nmesumn

yu§fianas) anjaghwaiylh dAaniuni

3.2

The teachers showed the clear course
syllabus to orient the student learning
outcomes.

ISHN OGRS IONAT HATH NSRINRN
RS MU SN AN B R AN R AIE G
s dgawi)s wgRumidAn Han[auig)s

S Hanyhwalgmidan 9

3.3

The teachers have followed many methods
in teaching against the course plan which

had shown early. InNA{AHATA MSHSIAIRAN
g swiimuizsmivigs  Baina

pEAEnSIAmSun MmO anfifysm

Vet
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Course Syllabus was written by aligning
between the student learning outcomes,
teaching methods, and the student

assessment methodsfor effective outcomes.

34 | Rsmivgsanvgpiugiudapueg |, | 5 (34| 5
ey Wanpguigys Salfanghwaigm
RRMREl U gMniS GRS ANUATETAINS

RaguUiisoUY

The teachers are sufficient to deliver the
curriculum adequately. 1WNAE HAR TS

3.5 vig)syeinoungpUEanSinuinmy

MUTMA 9

(If you have any comment, please note question number. 158 MIG UYL

IMYIS: yudAIhnnn thys)

-68-



CcCwilclz|uv | unw
S5 (o o |8 83
Feature Facilities at your school £3 |8 |5 |2 |asS
:".(Q = a QO a Q
o 22 |13 |7 |a|la<
Ul 1Islananigs & & = S
6. 6. > >
> >
The school buildings are beautifully
maintained. MAIANNSMIJUGIRIBHMS
41 pesmig 1 23|45
ANE
The school has the teaching facilities (mini
hall, small course rooms) are adequate.
NI SIS AN U BTN (AN U SURGRUIUIY) S
muysien pUESIEE unannmais {4
i) s 4
The school has enough laboratories or
taking a field trip for theory, practice. fnan
43 | 91sUsy finad (RUESHIURAY H#§T | 4 |2 3|4 | 5
(FaRDA Uy YAMBRHUMEIW: M
gagjSAgIAnRIAl 9
The school has enough Computer facilities
and up-to-date.
mugsustdnunainimmy agii fogé
4.4 1 213|4 5
(Software) {NUR NS EHSTRG IR
msysqudn 9
Internet operates well on school ground. ity
nsiitanawstidhimin ingsings (pu
4.5 1 23| 4 5

RONUUTANEN AN ARG TU 1R HAE

Shedaypsdegipniphi 4
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The school has a library set with relevant
books arranged orderly and up-to-date (e-

book). AN SUAMWIIAY sEtwiafiial

4.6 1 213|415
AvYeld (AvMS fansudwgohnsia)i
ilmy e-book ifie
Environmental health and safety standards
meet requirements in all aspects. anNANENS
47 | vTunmeng thagemn  Shaghihiey 1 1213lal s

M0 utinmagimisEuIEMN AR

HEUAUMIIAN

(If you have any comment, please note question number. 1§ sthtns Mg UYL

QMIMEIS: [uRAUSIANIRID Mys)

SN]SR U HAIg MIETANSH [Ugk

UUMIEANUNRUAGE 9

cCw [C|Z |9 vy
23 |2 |2 |8 |23
Student Assessment at your school 23 23 |12 |23
k-] =3 ' =3 (£h<_ (ﬁ‘ - Q Q<_
mihwalgmigANIL A aIgISIan NS & & S |o
6. 6 > >
> =)
The school has operated entrance test for
5 1 students’ selection. ANANMS 1HIFJIURNS 1 21314l 5
GNAINAS AUAIGI)S
Teachers have  conducted  students’
assessment for formative, and summative
tests strictly. 1WNA{ HAFMSIWATY (168
5.2 Y LR g (I8]) 1 213|4] 5
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The assessment methods cover the course

objectives of the curriculum. Tian(ey hwaly
MIANIUR T 8] (quiz  ,homework

53 presentation and/ or writing test for 1% 1 2134| 5

semester and 2" semester exams) [AURANU
Aytaisyaith (Course Objectives) B ianA(y

HAE MSANNRAY

All exam assessments (Monthly test, 1%
Semester, 2" Semester exams) in the class

are conducted with transparency.

mINwalgMIANIU RGNS DAL EW
e (Monthly test, 1t Semester, 2
Semester exams) akQASURaIFIW Gy

mn wind (Ssyooghainm ogha)

The student assessment methods are always
consistent with the student learning outcomes

and teaching methods.

5.5 | Manghwalgmisapusdapdighog 1 |23 |4| 5
mewugRuismiSApuASagRaitany

UIR)SIURIR 9

(If you have any comment, please note question number. tﬁﬁ?smmsmiﬁ IUNU N

QMIMEIS: MuRAIUSIANIINIL hys)
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Collaborations with your school

AoNUAUAMITYWIRAIUA AN NS

uonoejsiesuN
A|buons

uonoeysiesun

[eInaN

UonoeJSIeS

uonoeJsIeS

A|buons

6.1

The school has cooperated widely with the
parents/ guardians of students and the
Ministry of Youth and sport.

N SIS AG RN URUAMITh Y WHAR AM

npouRansey Shipahatinins ShAgp

i gUgaw

6.2

The school has widely disseminated about the
collaborations with outside partners to the
students.

AN NI STSRINRNWAG N M YWREUTS

N QRNAIR SR ayn el agjtindag v

AL 4

6.3

The school has compiled and disseminated
networks with public, private and NGOs
sectors (phone number, e-mail) for study and

research. aNONI)S MSCR{AR 80 JIOBAW U
amménadsh( wegivg Hion ) thyw
TwhansSuup M A e D ay

grUinumamisgAn Shjpniphid

1 =

6.4

The students often outreach the internship at

the real workplace of partners and historical

sites. &38y] MEWINST:GayjS:ATROANRNE
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AlgaHSiaMBNIUARBN SIRgShnighuidan

2230

191

The students are often invited to listen to
guest speakers’ experimental speech from
partners and public servants.

£0 UM S 6T AU §N W I THIEN N BJ T UIE ANTUY 1 |2|3]4] 5
6.5
atiuagARSImususiianasipnuising 8k

D}

siindihAmu

The school has often disseminated the market
demands such as skills, language, computers
to the students.

6.6 | snnimuwImsioRnwiagimidgpiming 1 [2(3]4| 5

«=0

=

ol Bom man Ang SR SANS D aUNY

v v

¢ug it gl ug s tlaghinmeni

(If you have any comment, please note question number. 1363 SN S MIGITUNU Y

QMMYIS: yutAUSIaNiail Mys)
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Students’ Performance at your Senior
High School
MITANIMIANIT AN S S agienaity

aalbesiIq
A|buons

aaibesiq

[esInaN

9.0y

9.0y
A|buons

The school’s management has developed
and good strategic plan implementation.

s s smiHAIgiGApUARRAHSIRMY
IRSMIGN NN TUIEANNMOMIETAN

RTINS E0 8gg

The school’s curriculum is oriented to
educational quality enhancement and the

students are available for the National Exam

from 88% to 93%. Ayiii)sShuUI)SIUAT
anNE SMIn{Eh S Al gl e S AU §h

NUNUACGE% 19 &M%

Good qualified school’s staff provides good

services, and enhancing the effective student

learning outcome 1ANATE HARIULENN B8
annigiy guteshey ShilBARNURRNMNE R

UGRUTSMITANIUATE NS0 agf

Infrastructure and facilities are sufficiently
served on students’ performance.

s sesemidan usofinas Anjé d
sifitnng Suan Ui SIRM IAEvEMS Al
MIVIERUMILAN iiGAR NS uBRMAN

RARMIR AN

Students’ assessment at school has been

consistent with the student learning

-74-




outcomes, teaching methods to help

enhancement to Bll National Exam. mihty

AlYMILANIUR AU s (puuiel§h

UgRUMISANIUNN] 8k ﬁﬁﬂLﬁJUtLﬁjS
famgwiln @wmenmmmmgnﬁﬂm@ﬁm

2JFGUMSUGRUYANMIUERTAMEY

The School has cooperated with many
private sectors and historical sites for the
students’ study and research, field trip, guest

speaker to practice their classes’ theories.

N NHSAGIIMIMYEW (VTS (M 8
AISHUIAN IR Mif SN UBRAIG: AN

[EiEhi HIR aIUR AW WURM N agJ

The students’ performance needs enough
budget plans for action plan, operational plan
for operation.

minstaannm i sShuif)spimicinsms 1 l203lal s
APRSTMRUMS i UiRsSMiAYMN§h

insmipAviakmmsiatidhimiannmn

(If you have any comment, please note question number. tt‘?ﬁ?s‘mmsmfﬁ AIUNU

QMIMEIS: (uRAIUSIANINID hys)
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The Result of first GOF Analysis
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The Result of SEM Regression Analysis
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