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Abstract
Seaffolding is a guided practice in which support s tailored eo learness’ curreat abilicies and gradually withdrawn Submitted: 12/01/2025  Revised: Accepted: Published: Abstract Scaffolding 15 a metaphor miroduced by Wood, Bruner, and Ross n 1976,
as they gain competence. It plays a vital role in developing learness’ writing skills and autonomy in English as a and it is grounded in Vygotsky's Zone of Proximal Development(ZPD).
:em'fn T-Afns\nse CE;L:] m&m;uzr;:mg on seom\ldxrm this narcative literaturs asticle mnd\mu the Abstract This study irw;s:gated the :ehhmshi among tE_ad'EEr;_'L smﬂﬁfhnev Sf;dm' The main purpose of this review study is to synthesize the existing studies”
nefits of instructional scaffol eahansiag leasnee autonceny, metaogaitive awasensss, and weiting writing skills, and leamer sutoncmy in the Cambedian EFL (] as a Forsign - X , N
pesformance. The review indicates that scaffold thens leamers' selfefficacy, promotes Languags) undergraduate program The ressarch used 3 quanttative reseasch findings to further confimm the effectiveness of scaffolding-based
awareness, and improves writing quality. Learner autonomy emerges as 1hyaummeof scaffolding, shaped by design with 216 who the to measure instruction (SBI) on the development of citical thinking (CT) skills.
learners’ seadiness, the timing and type of support, neache( expertise, and contexrual factors such as class size perceptions of Sfaffﬂldmg practices during pre-writing, while writing, and pest- PRISMA was employed in this review to screen and determine the target
and school culture. Iding alo enhances awareness, learners to take greater writing stages of activities with refersnces to wnhngsh‘nsamdlem autonomy. " . " 19 N N .
i for thex | o addition, gensebased and p P i N to beter Descriptive stat 1 imnd.aratatolugh scores of all vaziabl whu:h 5tud.!es tobe med. Irutlall?:, 124 studies were identified, but @y 59
writing performance. The article concludes that welldesigned scaffolding can help teachers foster learner indicates that the learners had positive p ing teachers’ studies remained. After duplicate removal and abstract screening it
independence and engagement. Furure sesearch should explore culrurally responsive scaffolding and its long- strategies in improving writing and their ﬂ‘lfﬂ"ﬂmm leaming. Pearson correlation remains 71 full studies, which meet the inclusion and exclusion criteria of
term impact on learner autonomy. (/ i the review's procedure. This review included experimental, quasi-
(ndek lile. N _ i
K T somal Scaffolding, Ledmer my, Bemefits of Seafolding, I of Seaffolding v . experimental, meta-analyses, and theoretical studies. Results showed
o T H E FI RST CAM Bo D IA S mhust-em'd.mc-e supporting sca:;:lding sljrategies;[?‘ilr;]‘ﬂ.ﬂ(zz";:;:udjeg
o ° ' '3 NEED 209 reporiing positive outcomes. Metacognitive scaffolding A
Received 3 November 2005, 29 Noverbes 2015; Published 3 Decersber 1025 (0], 8 2
= . Nﬁ‘T]OHAIL REJ ESARC Ej CothLREN(EE 026 collaborative scaffolding (22.54%) were the most frequently observed and e,
ODUCTION esearch for Innovation, Sustainability, and National Development effective scaffolding instructional strategies, while the hybrid scaffolding :
Seaffolding is wﬂek Nobsnﬂed in education and ﬂ!ﬁﬂh 25 2 key mediating mechanism that helps — ﬁ— models demonstrated strong effects. Ressarch outcome grew intensely
cffactive Ie ol I s 4 & Cabbons, 2005, R 19 EDUCATION [-=) PrOFESSIONAL EXPERIENCE e . e e ;
Fogoff, 1990; Viygotsky, 1978; Wood st al, 1976). IIﬁg[mmdediMb]s(l??B) sosioultural theory, and —— B} [ , reaching almost VIS
it cnphasizes the dymamic interaction bermeen teacher support and leasner sutoaomy Tn stucations] onters (2 Rt bl ) findings strongly confirm that SBI significantly reinforces aritical thinking
scaffolding refers to the temporary strucrured support provided to learness to assise them in overcoming their A . L‘”‘Z’““f‘"i’ tﬂ:m:ispi—zm e skills, such as reflection, self-regulation, problem-solving, and reasoning,
in Engli! (ew Generation School of PA ( 7 '
ﬂ:ﬁ s fmﬁﬁ: dgz:n;‘! of g;mmmil Dxmn;n:inﬂn;j‘iwiped b:n \dsss:i:y d’gwi ) e S I and this signifies that SBLis an effective instructional strategy for fostering ?
becween pport ®  Lecturerof English - - ) .
accomplish independently. Bmpirical studies (g, Hammond & Gibbons, 2005, Walqui, 2006) have @ MEd. i Mentorng Instituteof New Kimer / PSBU (2019-2020) independent and confident eritical thinkers.
hughlighted chat well designed scaffolding is beasfical for learners. They ace encouraged in their leacning tasks e el e e Keywords Social Interaction, Scaffolding, Scaffolding-Based Instruction (SBI), Critical ok
through systematic supporr, such as questioning, modeling, collaborative dialogues, and feedback (Hammond & c\s‘/xg (2;':;?" IS LReEY o ~ »
Gibbons, 2005; Wood et al, 1976) Once learners demonstrate increased autonomy, reflecting deep BA.n English forCommurication Thinking (CT), Gradual Release of Responsibility (GRER) =
internalization of knovledge and strategies essential for their academic sucsess, the seaffolds are geadually ol 2019 © Vi Principa (English Program) - o |

educed (Hammond & Gibbons, 2005; Vrgorsky, 1978; Wood =t al,, 1976)
Ressaech has shown, thar instewcional scaflding has many benefis, such 25 promoting lesense
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MiRAGINETS (scaffolding)s AthiGH)s §15U1‘L1§S Rinsgs
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ENRSE S HIRHSER( SCAFFOLDING

e CORE CONCEPT OF SCAFFOLDING .. '
1 ‘%U é H ﬁi é ﬁ ﬁ o) ﬁ U ﬁ U é Zi (> ﬂﬁﬂ G A FRAMEWORK FOR ENHANCING WRITING SKILLS AND LEARNER AUTONOMY What s '::':ses'l;:::: ocsy
. ﬁj “ ! II\I AMONG CAMBODIAN EFL STUDENTS ) they will ?e able to 'do
[=] ] Sca.ffolding i§ a key instructiona! gpproach that supports learners iq achieving tasks beyond torj]::o\‘:;;r::::ye(:::;ly. ’ =
NRRMINHAN AT (ZPD) St el L SR et -

0 Q——0 @

ZONE OF PROXIMAL TEMPORARY GRADUAL RELEASE ADAPTATION TO
DEVELOPMENT (ZPD) SUPPORT OF RESPONSIBILITY LEARNER NEEDS

0——0——0—

GUIDED LEARNING PROMOTION OF APPLICATION IN
AND SOCIAL LEARNER AUTONOMY | = LANGUAGE LEARNING

%

. MIM{SUTMNATS
. MIGIE S8 (GRR)

do alone

1D0 WE DO

(Teacher (Collaboval\ve (Independent

B 00087 on

MIGANIUTIANSY SUHGIRYINY

grounded in Vygotsky's

temporary assistance

a structured process of

9 =Y ~ |
MITUTUAIMBHR{EIMIfdfg reieonel| [ gl
L] L L n L J ing is ing provides Effective scaffolding follows Scaffolding must be
o 4

dynamic and responsive.

sociocultural theory. It operates to help learners

within the Zone of Proximal accomplish tasks they
Development — the gap cannot yet perform on
between what learners can do their own. This support
independently and what they is gradually withdrawn
can achieve with appropriate as competence
guidance. increases.

decreasing support, moving
from teacher-led guidance
("1 do”) to collaborative

The type, amount, and
intensity of support should
be continuously adjusted
practice (“We do"), and according to the learner's
finally to independent current abilities and
performance (“You do”). progress.

(Hammond & Gibbons,

Learning is promoted
through meaningful
interaction with a more
knowledgeable person,
such as a teacher,
peer, or mentor.

The ultimate goal of
scaffolding is to develop
independent, self-
regulated learners who
can perform tasks
confidently without
external assistance.

In this study, scaffolding
is specifically applied

to enhance writing skills
and learner autonomy
among Cambodian

EFL students.

- Mt I;ﬁ g4 5 E fllj ﬁ:j IR ) ﬁ‘? & ﬁ ygotsky, 1978) (o a7 (parson & ologhr 1983 rosGibbors. | (arunr, 1989 _,
. NP OaIMIR{INMaN

From theoretical foundation to practical application,
these seven principles form a coherent framework for effective scaffolding in EFL writing instruction.

& Presenter: Chueng Pich ’ (June, 2026)
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SIRNIMISSHLILMIB/IR “SCAFFOLDING”

e S s THE EVOLUTION OF SCAFFOLDING IN EDUCATION
: M 51
1. ’HISLG fg ° IR E:’,T' From Natural Support to a Structured Teaching Framework
> mdens S S5 » -
o 7N
2. IHYINIEGIS9E2 HUS @) SECTION OE
THE EVOLUTION OF SCAFFOLDING ' :
a c ™~ 3 e N Pre-;l'(l;eg:jry. From Sociocultural Theory and ZPD to Scaffolding in Education T Tog,ay' AS Core
Hn j gj S ﬁ n “ n UZ P D atura ui ance Building on the idea that learning is a social process, scaffolding provides temporary support eac Ing trategy
 § Teaghers & parents always to help learners achieve more within their Zone of Proximal Development (ZPD). MAIN CONCEPT:
o = provided step-by-step help. T —— N er— WIDESPREAD USE IN
| 1960 44 966 EVOLUTION
3. G f’qji ﬁ'j 1) b ERN Y] ﬁ‘p (1) 1072 J2) 1050 B > O > O CONSTRUCTIVIST EDUCATION
. P4 o
- VYGOTSKY BRUNER BRUNER BRUNER WOOD, BRUNER,
Jd o al v (1978) (1960) (1961) (1966) & ROSS (1976) . @
iij Uj ﬁ j ﬁ j U ﬁ ﬁ iuj m So:iocultura;heory & The Process 7 The Act Toward a Theory Scaffolding %
1 ~No i Zone of Proximal of Education of Discovery of Instruction 4
N 3 Development (ZPD) ] Forma\lyinuoducgs £,
= - : : e it Mwgmite | hamoatéiss | sobosmeoes | Biaic ed d
4. M9 END3: “Scaffolding” Teachers gparentsalways | SIUTLTEL  Ziiwed  emceee  SEwer e S
o provided step-by-step help. | arescn e o s s ncesanaingty Pl — noacgeai e ek gt -
& ~ (e.g., A parent guidlng achild's ZPD is the distance betw;aen :‘;an);m(:;: ;f::ﬁ::;::w"?‘g ::::::zz‘uzf;ug c ;:x:::a;‘: it as leamers gain .
first steps or a teacher bt Lomers can o me conclusions wit representation, n within their ZPD. LT
5. §IVOVD: tiig?nUiLﬁ]S epeal S0 BR B == ES = :
. . > = °
t 1 2 ° \ b / e
5 o o I = ) M @ M 7~ it % 0 I I I e o
(>} AL == PEER GRADUAL
TUURIMNMY LML (SBI) suppoRT SRS CE
1~ IN Sociocultural Theory ZPD: Learning Bruner’s Theories of Scaffolding Effective Support RESPONSIBILITY
é' SUMMARY (Vygotsky) with Guidance Learning & Instruction (Wood, Bruner, & Ross) > for l:::::::em
NO FORMAL — = CONNECTS VYGOTSKY'S THEORY
THEORY YET () Reviewed and Designed by: WITH PRACTICAL METHODS
/' Chueng Pich (2026)
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,\, SCAFFOLDING-BASED INSTRUCTION

Support Today, Empower Tomorrow

Scaffolding-Based Instruction provides temporary that heps learers build understanding,

develop devell skills, and become independent, confident learners. Teacher: C%W Dich -
=Y 9 ?
MITURNIUUUIBHIM MODELING TECHNIQUES | @) COLLABORATIVE LEARNING § €) METACOGNITIVE LEARNING
2 . : .
Vil m HtirS ﬁ Think-Aloud Think-Pair-Share I W KWL Chart (Know-Want to
2 7/ Thetedaclher Jerbglilzes their thir;]king plzocess % g Lgat]rners think igdi;idually,hdirs‘cus'es Know-Leamed)
p \ to model and model to approach a task. with partner, and share with the class. Activates prior knowledge, and reflects.
) . . .
UIGRAISeOMISTuuus Graphic Organizers @; 0 PeerScaffolding f 3
& L ] & |  Visual tools that help learners organize \t Learners support and help each other to Metacognitive Reflection

information and ideas. ' achieve learning goals. R Learners think about their thinking and $

X z learning processes. £
: Concept Map . Brainstorming o 8
Visual representation of relationships Generating many ideas to explore options 54
among concepts. and encourage creative thinking. (_“ Self-Assessment 33
Questioning Techniques Writing Conference and Feedback o | R Z",fé“;gff';fg,gnwc'L”"de'Sta"d'"g' ¥
Strategic questions that promote, clarify One-on-or small group discussions to give : ) #
understanding, and guide learning. fieedback and improve writing. s
Writing Frame Sentence Starter Pre-Teach Vocabulary .

Structured support that helpers organize Helpful beginngts that support learners Introducing key words befve leaming to
tl6as andiite with confidence: ) in expressing their ideas. build backgroundge and comprehension.

————y \_ =

Ol . .
@ GOAL: To g(adually remove support as learners gain the.skllls,

confidence, and independence to succeed on their own.

(-] = (] o 1 =
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RESEARCH OBJECTIVES RESEARCH QUESTIONS

1. To examine the relationship between teachers’ 1. To what extent do teachers’ scaffolding
scaffoding strategies and Cambodian EFL strategies correlate with Cambodian EFL
undergraduate students’ writing skills. undergraduate students’ writing skills?

2. To examine the relationship between
teachers’ scaffoding strategies and learner
autonomiy among Cambodian EFL
undergraduate students.

3. To examine the extent of students’ writing skills 3. How do Cambodian EFL undergnaduate
relating to their level of learner autonomiy in students’ writing skills relate to their level of
Cambodian EFL undergraduate contexts. learner autonomy?

. To what extent do teachers’ scaffolding
strategies correlate with learner autonomiy
among Cambodian EFL undergraduate students?

Chueng Pich
June 2026
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1. MIGQIMIENIis /a7

- =2t <t P Research Design: Participants Research Instrument
TGS1UAEGASHIITIVE S
e J . Quantitative Correlational . >
geufyuuinaniai Survey Design ® 216 CambodianEFL = SRS
g - undergradate students questionnaire
N N PR 707 Purpose: ol . (3 sections, 24 items)
MANHSIGAINM AN :?n Z’:,agn:;';f :zl;:::nshlps purposive sampling e 5-point Likert scale
! . " . e Enrolled in English
i7ite Al 99175 strategies, writing skills, . e Adapted from
J - and learner autonomiy programs at a public validated sources ,
3. qUNifU3 ﬁ[ﬁﬁﬁf@ﬂﬁﬁm LIUVErSITY 5
Zﬁfm Sﬁj[}g[lf (adapted) Data Collection: Printed + Online questionnaires | Informed consent & anonymity ensured
4 ﬁ; ﬁm e Sﬂé W5 (p < .05) = Data Analysis: SPSS Version 28 | Descriptive statistics & Pearson Correlation (p < .05) j-

/ . Presenter: Chueng Pich
reject Null Hypothesis Junegzozs

AN R AUUTOSHA R APA AN A GRS Rl
BRBRUNIIES: S 60




FUSMEMONSIE (RELIABILITY)

mnif]maisapidanmsunmimnms
ANTTERNY S TR Cronbach's
Alpha Coefficient 0.&G & TIUAJENRIGIN I &

"The reliability analysis of the questionnaire demonstrated excellent internal
consistency, @ith a Cronbach’s Alpha coefficient of 0.985 across 75 items. This
high reliability value indicales that the instrument is highly stable and
consistent in measuring the study variables, making it suitable for further
statistical analysis.”

METHODOLOGY CHAPTER — VERIFICATION SUMMARY

§s1iSsingifuij) sivoimmsi

CRONBACH'S ALPHA COEFFICIENT & N OF ITEMS:
RELIABILITY ANALYSIS

INTERNAL CONSISTENCY (a) NUMBER OF ITEMS (N)

“ [ 6585 ~754

HIGHLY RELIABLE

¢ 75 [tems Contribute to
Measurement Precision

e Measures reliability of a INTERPRETATION GUIDELINES
questionnaire or scale >0.9 Excellent (Highlighted)
¢ Higher values indicate stronger > 0.8 Good
correlation between items

— Research Instrument Stability & Consistency

o—
Source/Reference: General Research Methods

&) Fictional University
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INTERPRETATION OF DESCRIPTIVE STATISTICS ()
- | RESEARCH INDICATORS ANALYSIS (N=216) Eﬁ‘?ﬁ:‘”
: Presenter: Chueng Pich (June, 2026)

RESEARCH

Table 7: Descriptive Statistics of Indicators ‘C clo & “ilfiltli“
INDICATORS MEAN (p) | STD.DEV.(c) | N KEY FINDINGS
o i : © All indicator means
0 tygifi SBI (M.Ad; 0.40) @> Scaffolding | et | osaoas | 216 | | exceed 7 (Soale 15
% Strategies , : .

© Relatively high and
b , consistent scores
/| Learners

d ﬁ:j M A flajﬁ‘p ([ﬂ S0m . 0 l(“) O) 3.7347 0.60191 216 | o Scaffolding Strategies

Autonomy is the highest mean
: o o © Low standard
Q GMAIANT (M.AM; 0.99) Writing Skills | 37338 | 061474 | 216 (HSEIEENS |
M | consensus
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RBRBVBERFIBHPIENSICNS

SCAFFOLDING PROCESSES WITH CAMBODIAN EFL LEARNERS
a MIs{gutY: mifus i

0 ° 2 1hs PRE-SCAFFOLDlNG 2. DURING-SCAFFOLDING 3. POST-SCAFFOLDING* ;
ad mim Lg n g‘j ‘llji REU=s M1 (Preparation & Readiness) (Execution & Support) (Reflection & Improvement)
1

9 = * Activate prior knowledge » Monitor learners' writing process  Teacher's feedback

m Lg S ‘llj f‘ﬂ jH S j ﬁ ¢ Check learners’ understanding » Encourage learners to stay focused e Oral feedback
. e Discussion e Writing frames * Written feedback
° * Give examples * Guiding questions * Highlight learners’ strengths and
D m j m Lg ﬁ 1‘j ii_,m [ﬁ e m j » Model appropriate language use * Peer collaboration : areas of improvement
o - e po] e Brainstorming e Timely support ¢ = * Guide to revise based on feedback

o » Word list or sentence starters e Encourageto . . FoIIow up writing task

g ° U ';ln ﬁ S ﬁ m j n L‘lj ﬁ r! g * Rubric for writing reviseideas gl ¢ S J—

» Demonstrate to plan, &
draft, and revise BEFORE
* Modeling writing @ imiia @

 Guided questions \.‘/

§s1nSsungifuijhsivsiimmsiom 15 0T S 60 A1 T AR IS B
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<)

niﬁﬁﬁ ﬁjﬁjﬁ] (m. GO) PERCEIVED BENEFITS OF SCAFFOLDING IN CAMBODIAN EFL WRITING

o

ijlﬁjfeljﬁnﬂﬁﬁﬁﬁﬁm ﬁjﬁﬁﬁj A STUDY ON 216 EFL LEARNERS
)

THE CONCEPT OF TOP-PERCEIVED BENEFITS Aa
16U ( M. m 9 EDUCATIONAL SCAFFOLDING (M Score) 2 %@é & | =
TEACHER .ma%ﬁ'\’,lém% WINNO IDEN?‘?F’}g:TION K vtzv;r):ll:"tlgent Deveslgll)l:nent I(;nr::r‘ll'::'
UAN:GSABHRNAIIANI moanence | "ggg " coNFbENGe DENTIRC =1
' L/ . : 0 @
([n n] 0) GUIDED [/, ’ e Dﬂl - o@b
N PRACTICE /[ GRADUAL Self- Overall Idea
5 . o = REDUCTION Evaluation Performance Organization
G AW AIIRNT (M. D 8) Al
> \g/
(3:65) Feedback Motivation Collaboration

Use

X 10
D_HJ:]DI Confidence, motivation, skill @
development, and anxiety ) >

MAU S WMIA W NEHRMIA
1001 (M9 &)
bR End s winwniy

esans (m.ge)

§s1nSsungifuijhsivsiimmsiom VNS R0 S R AR T F G ARG S 6
BRBRUNIIES: S 60

. 12

il
4 Brocess to bulic autonomyland REDUCING WRITING | reduction are positively rated. Time Resource Continued

Confidence nieaiing ANXIETY Management Access Learning




MINMBRBRVBRIBENSICIS

DISCUSSION OF RESEARCH RESULTS: SCALFOLDING STRATEGIES,
LEARNER AUTONOMY, & WRITING SKILLS IN CAMBODIAN EFL
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RELATIONSHIP ANALYSIS
(Empirical Evidence)

Al

Strong Positive
Relationship among
variables

PSYCHOLOGICAL &
OPERATIONAL
INTERPRETATION

Scaffolding as a
connection, not
dependency

THEORETICAL CONTEXTUAL &
ALIGNMENT & CITATIONS | CULTURAL SIGNIFICANCE

Lmle (1995): Guided
mvolvement over
complete withdrawal

2 B4 centred traditions in

Challenges teacher-

Cambodian higher educ.

Teachers' Scaffolding
0’_ Strategies & Learner
F¥ ¥ Autonomy: r = .866,
p<.01

Encourages accountability,
goal setting, self-editing,
gradual withdrawal of
assistance

o

Van de Pol et al. (2010):
Principle of fading

Scaffolding as a
transformative teaching
instrument

Writing Skills & Learner

G/ Autonomy: r = .906,
p<.01

Enhanced skills empower
planning, monitoring, and
goal setting

Benson (2011), Nguyen
(2014): Autonomy-
supportive practices

Converts learners from
passive to dynamic in
writing practices

(Strongest Relationship)
/ Results indicate crucial Decreases nervousness,
role of scaffolding. Increases positive
engagement.

NIRRT O UTU S

¢ Zimmerman (2002):
- Self-regulated learning

theory

=

Oxford (2017), Teng

Autonomy is not isolated
but associated with
perceived capacity and
pedagogical support.

(2019): Writing
strategies, motivation,
and autonomy.
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SCAFFOLDING STRATEGIES, WRITING SKILLS, AND LEARNER AUTONOMY
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% 3 - £e . Enhances student perform « Aligns with Self-ReguIte |
ﬁoj SNIY) ﬁnﬂ ¥ ) vglz(ll-[lLNSG and confidence || Learning (Zimmerman, 2002)
0 A <) EON ‘ A ¢ Reduced COgnitive load ' | « CHALLENGES
O IJIBISESnuaimagtimie / -
bt i 1 0 c; 2 ol ‘. S';{"'gi gg; :rsfgrnzﬁfgsggy Teacher-Centered Traditions
O YUMSjHjAIuSIMIfdt EJ TEACHERS SOCIETALIMPACT.
v oo L L ..II SCAFFOLDING e Data confirms Reciprocal NG AMBODI A{ 1

Mastery: More competent writers
become more self-regulated

Minimizes Writing Anxiety,
fueling motivation

o Direct PositiveEffect
' : (r'=.906, pi<.01))

[} _l._. — 3
e Transitions students to PEEER
LEARNER active agents ChuengRich
IV IOL\[0])'[Ml » Creates ‘fading’ principle | (Junen2026)

Transforming learners
-I into confident,
4. competent writers

HAB Provides a framework
for institutional change
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A MODEL OF EDUCATIONAL TRANSFORMATION: THE INTERPLAY OF TEACHERS'

SCAFFOLDING STRATEGIES, WRITING SKILLS, AND LEARNER AUTONOMY

IMPLICATIONS FOR FUTURE'RESEARCH

1. METHODOLOGICAL TRIANGUUATION

Transition to MIXED-METHODS DESIGNS

E » Incorporate objective writing
assessments

> e Classroom observations %
8

Move toward LONGITUDINAL DESIGNS

e Track cohorts over multiple semesters

» Measure evolution as teacher >@

>> scaffolding systematically ==+
7 "fades” away g

-

Sffofls now towarall resourcts for
longitudinal designs

e Track cohorts over 8 semesters
¢ Measure evolution as
o Measure evolution as teacher

scaffoldlng systemalling systematling
»» “fades oflion” away |

] =

A balanced approach to future research and proactive stakeholder
engagement ensures the sustainable transformation of educational practices.

AlIESAY SidSIM A ANIA A AU SHR

%{Q Integrate scaffoldmg into EEAE
»» curriculum frameworks

2. Teacher'Trainers D -
&Professwnal development in @
fading and autonomy support
3. Institutional Leaders

% Provide resources for ) g
BUIIE |ongitudinal tracking

4. Policy Makers

e [ncentivize mixed-methods ézj
assessment research )
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